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Assessment of A Service-Learning Programmusic
cf/o ETR Associates
4 Carbonero Way
Scotts Valley, CGA 95066

by Chris Waish

WITH WHAT JUDGEMENTS YE JUDGE, YE SHALL BE JUDGED. ..
Shakespeare, Measure for Measure

IN THE SUMMER, 1994, NSEE Quarterly,
[ described the design and setting up of
a new service-learning course at
Roehampton [nstitute, London, England.
The innovatory aature of this course was
determined by its academic availability
in the undergraduate curriculum, In this
article, I want to examine the assessment
rmethods and criteria. Why was it decided
to provide a rigorous system of assess-
ment and to assess the retlective work
produced rather than directly assess the
agency experience? There are three main
reAsOns:

# One flows from the imperatives of
international capitalism in its post-indus-
trial phase.  As public expenditure pres-
sures increase, governmenis require higher

.e(lucu[i(m institutions to justify their ex-

penditures. Total education spending by
central and local governments in England
in 1993-94 was £ 26,255 million which
represents a real rise in expenditure of 28%
compared to t979-80. Also.since the mid-
1980s, education spending has risen from
4.7% GNP 10 5.5% GNP, which is a stag-
gering rise of {7% albeitas adirect resultof
recession {Department tor Education, 1994,
[For the last 20 years education has come
under the critical eye of politicians and
ceonomic pundits who demand that all in-
stitutions give value for money. As aresult
there has developed a greater concesn not
just with assessing academic content of
courses, but with developing capacities and
skitls which are seen as tmportant by em-
plovers in an expanding global cconomy.
Many of the taken-tor-granted transferable
skifls of a fiberal education have been put
under the microscope.  Institutions now
have to be accountable for what they do in
ever greater detail,

The development of this trend in the
carly 1990s is most marked in English

.highur education in the new student allo-

cation arrangements set in place by the
[Higher Education Furding Council for

England.  Since the 1992 Further and

10

Higher Education Act, accountability has
also been strengthened following the set-
ting -up of a central quality agency - the
Higher Education Quality Council.

B The lecal institutional educational
imperatives framed within national stan-
dards of academic rigour which required
any new course to conform to the existing
standards of assessment, but, in practice,
require innovatory courses to pass muster
at a higher level than traditional courses.
This expresses the general requirement of
summative assessment which is o socially
accepted and demanded measure of what
has been achieved by each student on a
course.

B Theeducational justification which.
at rock bottom and despite the distracting
political and economic factors, is funda-
mental 1o the process. Assessiment is essen-
tial to the whole educationai process be-
cause only through it can teaching and
learnintg for any individual student or any
set of students effectivety take place. This
attends particularty to the requirements of
formative assessinent which is used to con-
vert the ongoing assessments and interac-
tions between stadl and stadents into genu-
ine Jearning experiences.  Formative us-
sessment i also used to focus on the pro-
gramme ilseif as a kind of action research.
Follman. Watkins. and Wilkes put the point
clearly:

Formative evaluation focuses on pro-

gram (sic) and project strengths and

weaknesses, reactions and percep-
tions of participants., and data refated
to change and improvement. Infor-
mation derived from formative evalu-
ation is used to adapt and improve
the service-fearning progratm (sic) as
it progresses {(p. 74, 1994),

IL1s important 1o note. as Brown and
Kaight remind us in their book. Assess-
ing Learners in Higher Education (Chap-
ters 2 & 3. 1994), that the summative and
formative assessments describe different
purposes ol assessment but may share

the same methods. To a large extent thisg
is true in the case of this course where the
final grade becomes part of the overall
degree classification and is recorded on
lranscripts. As will be shown below, the
final grade arises out of what are essen-
tially formative, course-work assess-
ments,

Form of Assessment: Brown and
Knight also emphasize the importance of
developing sound principtes of assess-
ment, This course pays particular atten-
tion to the adoption of both a range of
assessment methods and assessment of
the multiple achievements of students.
No particular method of assessment in
current ase is necessarily the best or in-
deed the most appropriate way (o assess
learning or competencies. FThe adoption
of different methods brings a richness (o
any assessment system which seeks to
respond 1o the multiple talents of stu-
dents.

The main probien with the multiple
assessment approach is in weighting the
different elements. Beyond the straight.
statistical response of standardisation to
this dilemma is the view emphasized by
Brown and Knight that assessment is a
moral activity. [n the case of assessing
multiple achievements we have to choose
which non-cognitive elements of personal
and inter-personal qgualitics o assess.
These gualities are normally identified as
certain kinds of outcomes, and are neither
self-evident nor a matter of common
agreement. They are 4 matter of values
and cheice through which multiple kinds
of futures can be constructed.

The course assessment is based on
course and placement attendance involy-
ing direct participation leading to reflec-
tion and conclusions. The agency reports
on the student’s attendance. degree of
participation. willingness to help, and at-
risucdes to agency staft and clients.

The written reflective work iy con-
tained within @ swdent placement file
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which is produced alongside the experience. The file is made up
of four parts: an initial orientation paper tunmarkedi: a set of
eritical incident papers (30%); a structural analysis of the place-
ment agency and its relation to the widey society (30%): and a
concluding paper drawing links between experience. academic
learning, and personal development (40%).

Students are aiso encouraged to wrile an unseen diary to help
chart their experience and progress and to provide field notes
for their reflective work. These tield notes have proved an
invatuable aide memoire in the compiling ol the main papers and
have helped give a solid scientific guality to the evidence used.

The orientation paper encourages students to reflect on
their motives and expectations at the starting point of the course.
It provides a rich source of discussion with tutors and other
students.

The next element of the assessment introduces the student
to comstructive critical incident analysis. Students are invited 1o
take incidents which sufficiently challenge them as persons and
1o describe and analyse what happened. Stgnificunt attention is
given 1o detachment from the emotional responses which mark
out & critical incident from the more normal challenges of
everyday life. Students have 1o learn to be honest with them-
selves as they contemplate the range of emotions which are
often evoked by the challenges of agency experience.  After
recording their responses. students leave sufficient time to al-
low their emotions to subside and their presence of critical mind
te re-emerge before they anaiyse the whole incident in which
they plaved so crucial a role. These incidents and the associated
reflective and group work may be usefutty typified as Deweyian
learning “situations,”

In the third part of the assessment. the students are required
to provide a structured analysts of the agency and to consider its
relationship to the wider society. In this section students need to
get under the sociological. organisational, economsic, and mana-
gerial skin of the agency and to understand how it fits in with the
wider society and its political culture. They need to attend to the
following questions:  What is the mission statement of the
agency and how does it perceive itself? What is the history of
the agency and how does the present divection of the agency
affect the way it now explains its development? How is it
organised and managed in order to meet its objectives and serve
the needs of its clients? To what extent are workers and clients
involved in these decisions? Who are the clients and what are
the conditions which lead them to the agency? What others
benefit from the agency’s work? Are there any suitable case
studies which may be used to iflustrate the point? What kind of
people work in the agency and what are their qualifications and
experience? What do they actuatly do and what training do they
receive? What did the student actually do to help the agency?
How is the work of the agency monitored and evaluated? What
other agencies are involved in this process? Where does the
funding come from and how is it actually spent? What is the
role played by the agency in the wider society and what are the
links with the state and local governments? How important has
the agency been in the vise of the British welfare state? What
challenges are facing the agency at the present time and how
might the agency better face the future?

The final paper is an exploration of the link between the

ageney experience. the concurvent academic tearning which has
taken piace, and personal growth. In this paper, students will be
expecied to revisit their orientation statement. diary, and previ-
ous papers, Inaddition, they will be expected to revisit thoughi-
fully the aims. obsectives. and learning outcomes of the course,
and te consider the theoretical approaches to service and expe-
riential learning in light of their experiences. This section is
concluded in two modes. [irst in a tentative reflection on per-
sonal growth and, second, in an evaluation of the course and its
delivery. The formative work takes place during the weekly
seminars and workshops, and in individual tutorials.

Assessment Criteria cover both general academic and
course-specitic criteria and related course outcomes.

The written work is assessed according 1o normal general
academic criteria and grades are given accordingly, with the
fotlowing taken into account:

n Quality of discussion and arguments: The clarity of thought;
the logic and coherence of argument and anatysis, evaluation, and
conciusions of the work: an understanding of concepts and issues:
the quality of imagination and the originality of approach,

e Theory: The attention given, where appropriate. to theory.
perspectives. and views: the development of a sound grasp of the
nature and rationaie of service-learning; consideration and discus-
sion of competing views and perspectives.

m  Relevance: Matters chosen for discussion in light of the
discourse. and student justifications for cheice.

m  Fvidence of reading, referencing, and bibliography: The use
made of texts, the quality of general reading, and the use made of
research in the discussion.

o Quality of style and presestation: The appropriateness of the
writing style and quality of the presentation, essential o the
communication of ideas and insights.

w  Length of work: Acceplance and use of appropriate length of
work as imposed by the disciplines.

The writlen work is also assessed according to anumber of other
abifities, capacities. and skills directly refated 10 service-learning.
e Openness: Ability to show and communicate an openness in
themselves in written and group work.

o Responsibifity: Capacity for developing personal, course-
based agendas in the agencies.

m  Observarion skifls: Systematic observation of the social inter-
action within the placement setting and student’s reactions 1o it.

m Recording skills: Systematic and effective recording of what
is observed and experienced.

m Heuristic analvsis: Ability to analyse the placement experi-
ence in a detached manner which draws clear links between the
experience, self-development, and academic learning. In the
Deweyian sense to “situationise” the whole learning.

m  Dissemination: Ability to discuss and to disserninate what is
being learnt to fellow students and to learn from others in group
situations,

s Agencvanalvsis: Analysis of the agency's mission, function.
and organisation in retation to clients and the wider society.

Conclusions: In light of current practice at Roehampton
Institute, there is cvery reason to firm up the assessment of
competencies and course outcomes by eluborating the ongoing,

-— continued on page 30
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The Nationai Society for Experiential Education in col-
laboration with the University of Vermont’s Center for
Service-Learning has published Service-Learning
Reader: Reflections and Perspectives on Service, an
interdisciplinary anthology for use in college classrooms.
Topics covered include Roots of Service, Global Aware-
ness, Seifhood and Society, and Interaction, Reflection,
and Dialogue. The Reader features 35 articles from
authors such as Paulo Freire, Tim Stanton, Nel Noddings, |
Martin Luther King, Jr., Robert Coles, Ram Dass, Alexis i
de Tocquevilie, Deepak Chopra. and Robert Bellah.
Cost: $38 plus shipping and handling. Discount for
NSEE members: $28 plus shipping and handling. Dis-
counts for orders of 15 or more.

A Laboratory-Liberatory Course (n the Philosophy of
Education: An Example of Active Learning in the Class-
room by Aunthony Weston recounts students’ cxperi-
ences and reactions to 13 leaming styles and teaching
processes explored in a philosophy of education course,
This Resource Paper is part of the NSEE series on
Practice and Application.  Cost: $t3, $10 for NSEE
members. pius shipping and handling.

Origins and Implications of the AmeriCorps National
Service Program by Robert Serow traces the political
and intellectuat antecedents of this program and exam-
ines its long-term goals and key structural features,
This new NSEE Resource Paper also offers sugges-
tions for strengthening the research and evaluation
components of localty-based projects. Cost: $13, 310
for NSEE members, plus shipping and handling.

For more information or to order any of these publications,

contact NSEE, 3509 Haworth Drive. Suite 207, Ralcigh. NC
27609, 919-T87-3263. fax 919-787-338].

their children. We ulso have a very interesting official experi-
ence sometimes in Brazil and also in other countries. For me, it
is not difficult to find good examples of good educational
practice all over the world. What should be fantastic is that we
increase the quantity of good experience. We change our way to
understand education as a search for freedom, for autheaticity
of people.

For me the central guestion is that we cannot import solu-
tions from other cultures. Buat we can recreate them. For
example, T never thought my philosophical ideas could be
titerally wanslated into other cultures. But we can have differ-
eotways of understanding my speech. my dreams. The question
lor me is how is experience to be re-made. reconstructed.
Experiences cannot be exported, they have to be reconstructed.
Richard A. Cowto is Professor af Leadersiip Studies at the njver-
sies of Riclunond . Richimeond V.

Assessment

— continued from page 11

formative assessment to include precise statements about what
has actually been achieved by students through a system of
profiling. This would lock the students into a supportive cycle
of feedback and sclf-evaluation geared towards active improve-
ment. The counterbaiance to this development on the resource
side is the Government’s intention to move education in the
United Kingdom towards a mass system of higher education.
But perhaps this is, after all, only another challenge to the
educators of the late 20th century to rethink the role and form of
education for the next century. It is our belief that service-
learning has a vital role to play in this debate.
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