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GROWTH IN LEADERSHIP STANDARDS
AND DISPOSITIONS

Peter J. Smith

This work is produced by The Connexions Project and licensed under the

Creative Commons Attribution License '

Abstract

This study analyzed the pretest and posttest data from ISLLC Standards surveys and the Admin-
istrator Disposition Index surveys to determine the growth in knowledge, skills, and dispositions of the
candidates in the Masters/Endorsement program in Educational Administration and Supervision at the
University of Nebraska at Omaha (n = 135). The data were collected from electronic student portfolios
when the candidates first entered the program and again when they were enrolled in the end of program
practicum field experience. The results of the study indicate that students who successfully completed
the leadership program described, believed in themselves and expressed a readiness to assume the mantle
of leadership. The development of an electronic portfolio provides candidates with real time access to
program goals, individual progress, and a gathering place for artifacts demonstrating growth. The results
of this study can be very useful when planning and improving program and program delivery. This data
and analyses have also been used to report program success to accrediting bodies and to update and

improve course content.
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1532-0723. Formatted and edited in Connexions by Theodore Creighton and Brad Bizzell, Virginia Tech
and Janet Tareilo, Stephen F. Austin State University.

2 Introduction

The study of administration and leadership historically has taken on a variety of perspectives. Viewing
leaders as components of a bureaucratic organizational structures, looking at the characteristics and traits
of successful leaders, and identifying leadership in relation to systems and contingency theories are just a
few of the perspectives used to study leadership. Robbins (2005) suggests that leadership can be studied by
observing traits, looking at specific behaviors, focusing on specific situations, and even identifying the effect
that charismatic leaders have on their followers. These theories of leadership and organizational structure
are critical when examining schools and the leadership skills needed to guide them.

Quality leadership is especially critical in education today with the emphasis on school improvement,
student achievement, and teacher accountability. Peter Senge (1990) suggests that leaders help the organi-
zation meet ever changing contexts and opportunities. “The new view of leadership in learning organizations
centers on subtler and more important tasks. In learning organizations, leaders are designers, stewards, and
teachers” (p. 340).

Just as students’ schools are expected to meet established levels of achievement on specific grade level
and subject level standards, expected levels of proficiency for school leaders have been identified. Standards
are being used to build the systems necessary to measure the effectiveness and efficiencies of school leaders,
and to ensure that they have acquired the necessary skills and abilities to create collaborative learning
environments in which all students can be prepared to live and work in a social and political democracy
(Anderson, 2002; Green, 2004).

One result of this transition of school leadership has been the development of a set of standards for school
leaders created by the Interstate School Leaders Licensure Consortium. In defining leadership standards, the
Consortium relied on research which focused on the relationship between leadership and effective schools.
(Council of Chief State School Officers, 1996).

It is helpful for the educational administrative program and the participating leadership candidates to
trace the growth of future educational leaders as they develop the knowledge, skills and dispositions necessary
for effective leadership (Reames, 2010). As Educational administration programs prepare school and district
leaders, using portfolios can provide a means to monitor individual growth and attainment of the knowledge,
skills, and dispositions outlined in the standards (MacDonald, Liu, Lowell, Tsai, & Lohr, 2004).

3 University of Nebraska at Omaha Department of Educational Administration
and Supervision

The Department of Educational Administration and Supervision (EDAD) offers advanced programs leading
to the Master of Science Degree in Education (M.S.), the Specialist Degree in Educational Administration
(Ed.S.), and the Joint Doctoral Degree in Education (Ed.D.) in conjunction with the University of Nebraska-
Lincoln. The department also provides a non-degree administration endorsement program for candidates
who have completed a previous master’s degree, and meet all other criteria for admission

The EDAD Department has adopted the Educational Leadership Policy Standards: ISLLC 2008. These
standards are aligned with the standards outlined by Nebraska Department of Education in Rule 24and call
for:

1. Setting a widely shared vision for learning;

2. Developing a school culture and instructional program conducive to student learning and staff profes-
sional growth;

3. Ensuring effective management of the organization, operation, and resources for a safe, efficient, and
effective learning environment;

4. Collaborating with faculty and community members, responding to diverse community interests and
needs, and mobilizing community resources;

http://cnx.org/content/m41092/1.3/



Connexions module: m41092 3

5. Acting with integrity, fairness, and in an ethical manner; and
6. Understanding, responding to, and influencing the political, social, legal, and cultural context. (CC-

SSO, 2008)

3.1 Entering the Program

Individuals seeking a Master’s degree or an endorsement must apply for formal admission. The following
requirements must be met for admission to the program, to continue in the program and to complete the
program successfully. Included in the application process are letters of recommendation, a personal letter
outlining the reasons the candidate is pursuing an EDAD degree, and a professional resume.

Once all application materials are submitted, the EDAD faculty reviews each document to determine
whether the candidate is eligible for admission.

3.2 During the Program

e The University has adopted a Quality of Work standard that requires that a B (3.0 on a 4.0 scale)
average must be maintained in all graduate work taken as part of a degree program.

e EDAD Students complete a survey based on the ISLLC professional standards. The survey offers
EDAD candidates a graphic representation of their growth from their own perspective. The survey
contains 61 questions grouped into the six general areas under consideration. Candidates are asked to
respond to this survey at the beginning and again during their field-based practicum. Candidates are
asked to indicate the rating of their proficiency for each standard by selecting the appropriate value on
a 1 to 5 scale indicating whether the candidate strongly disagrees to strongly agrees that he/she could
do what it describes.

e The Administrator Dispositions Index (ADI) used by the University of Nebraska at Omaha, College of
Education, Department of Educational Administration and Supervision, is aligned with the dispositions
of effective leadership identified by the Standards for Advanced Programs in Educational Leadership
(Schulte & Kowal, 2005). Each candidate determines his or her commitment to each of the leadership
dispositions on a 5-point scale ranging from "1," Strongly Disagree to "5," Strongly Agree. This survey
is also administered at the beginning and end of the program.

e Candidates also create a Leadership Framework for their Educational Administration Digital Portfolio,
and they complete a Diversity Dispositions Index twice.

3.3 Capstone Experience

The Capstone Project is a synthesis of learning and experience in educational administration completed
during practicum. Practicum is a program of planned experiences in the field consisting of 250 hours of
approved experiences. The capstone project consists of:

Coursework summary

EDAD Standards with evidence/reflection sections completed (printed from electronic portfolio)
Dispositions Index (printed from electronic portfolio)

6 Key Artifacts—one for each ISLLC Standard (printed from electronic portfolio and job related
sources)

Resume (printed from electronic portfolio or other source)

ISLLC Reflection (printed from electronic portfolio)

A comprehensive written examination is also required of all Master’s degree candidates. It is usually taken
either in the last term of candidates’ class work or in the session immediately following completion of class
work.

After Program Completion

http://cnx.org/content/m41092/1.3/
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e Follow-up Survey — The Administrator Dispositions Index is also administered to practicing adminis-
trators in which they rate the candidates’ dispositions related to effective leadership.

4 Methodology

This study analyzed the pretest and posttest data from the ISLLC Standards surveys and the Adminis-
trator Dispositions Index surveys to determine their growth in knowledge, skills, and dispositions. The
data were collected when the candidates first entered the program and again when they were enrolled in
the practicum field experience. Additional research is being conducted to determine relationships between
particular standards and sub-standards and particular ADI responses.

This research study addressed the following research questions: To what extent were the EDAD candi-
dates’ self-perceptions of their ability to apply the knowledge, skills, and dispositions different at the end of
the leadership program compared to their ability to apply the knowledge, skill, and dispositions when they
first entered the program as measured on the ISLLC Standards survey? And, to what extent were the EDAD
candidates’ self-perceptions of their leadership dispositions different at the end of the leadership program
compared to their leadership dispositions when they first entered the program as measured on Administrator
Dispositions Index (ADI)? Repeated measure t-tests were used to compare the mean scores for candidates
pretest and posttest scores. Table 1 shows the pretest and posttest mean scores and standard deviations for
EDAD candidates ISLLC Standards scores as well as the results of the repeated-measure t-tests, significance,
and effect size using Cohen’s d. Table 2 shows the pretest and posttest mean scores and standard deviations
for EDAD candidates ADI scores and the results of the repeated-measure t-tests, significance, and effect size
using Cohen’s d .

4.1 Participants

The participants in this study were the candidates in the Masters/Endorsement program in Educational
Administration and Supervision at the University of Nebraska at Omaha (n = 135). The participants were
in the EDAD program between the years 2006 and 2010 and include only those candidates who completed
the program. The candidates were either seeking a Master’s Degree in Educational Administration with
the elementary or secondary principal endorsement or just the principal endorsement if they already held a
Master’s Degree.

4.2 Data Analysis

As seen in Table 1, related measure t-tests reveal that the posttest scores are significantly higher than pretest
scores for each of the six standards. Total scores On the ISLLC Standards survey indicate that posttest total
scores (M = 4.70, SD = 0.38) were significantly higher than pretest scores (M = 2.48, SD = 0.81), t(134)
= 29.86, p < .01(two-tailed), d = 2.57.

Similarly, related-measure t-test results shown in Table 2 indicate that posttest scores are significantly
higher than pretest scores for each of the 36 items on the Administrator Dispositions Index survey. Total
scores on the ADI survey indicate that posttest total scores (M = 4.94, SD = 0.11) were significantly higher
than pretest scores (M = 4.57, SD = 0.50), t(132) =8.56, p < .01, d = 0.74.

Table 1. Pretest and Posttest Results for the ISLLC Standards Survey

http://cnx.org/content/m41092/1.3/
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Pretest Posttest

5 LLC Stanedard

1. Setting awidely shared vision for

learning 257 095 471 0.37 2467 | = 2.12

2. Developing aschoolculkure and
instructional program conduciveto 258 0.87 474 035 [ 2785 | =1 2.41
studert kearning and staf
professional growth

3 Ensuring effective management of
theorganization, aperation, and 226 090 463 049 (2875 | = 2.47
resources for a safe, aficent, and
effective kearning ervironment

4. Colaborating with faculty and
community memkbers, responding
to diverse community inter ests and
needs, and mobilizing community
resources

2.43 .81 469 0.43 2658 | =.01 2.28

5. Acting with integrity, fairness, 3.82 097 494 025 [ 1275 | = 1.10
and in an ethical manner

6. Undersanding, responding to,
and influencing the poltical, social,
legal, and cultural context

223 087 455 0.58 2813 | = 242

[ Fi [ 2 7
Total Score 248 0.81 470 0.38 | 28.86 . 2.57

2

Table 2. Pretest and Posttest Results for the Administrator Dispositions Index Survey

2http://cnx.org/content /m41092/latest /table1f.png/image
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backerounds.

Pretest Posttest
i . (¥ 5o M 5o t d
Disposition
1. | am committed to high quality
standards expectations, and 4.70 0.65 4495 009 517 0.44
performances
2. | motivae athersto change
bmal..'lors_thaF inhibi profesional 208 076 451 029 | 1288 111
and crganizational growth.
3. | believe all studerits are entitled
accessto the knowledge, skilk, and
= ! 4 .86 0.55 4.99 o7 023
values needed to become ! 285
successiul adults.
4. | believe in mobilizing resources
. = 4.40 0.87 495 022 7.24 063
to benefit children. ! !
5. l articipate responses of athers
and act to reduce negative mpact. 4.16 0.77 4283 037 9.35 0.81
6. | believe all people can learn.
REcp 4.81 0.62 438 215 | 377 028
7. lam c_ummn:ted tothe rlgrrt_l:-f 480 0.57 . 012 . 031
every child to a quality education.
8. | am committed to an nformed 428 | 081 481 | 031 | B35 072
public.
8. | believe education isthe key to
) X i 4.80 0.56 493 028 | 201 026
opportunity and social mobility.
10. | believe asafe supportive
learning ernvironment is essential 4.81 0.64 500 Q.00 3.38 029
11. I respond in a timely manner to
otherswho initigte contact with 433 0.80 425 o34 264 075
me.
12. | acknowledee achievement and
_ 437 .73 439 233 7.7 067
accomplishment of others ! ! .74 !
13. | deal appropriately and
tactfully with people from different 457 0.66 488 019 7.25 063

Table 2 (continued)

3http://cnx.org/content /m41092/latest /table2a.png/image
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14. I believe schools should prepare
Fudents to be contributing
members of society.

062

498

0.12

4.26

01

0.37

15. | ex press verbal and/or non-
verbal recognition of feelings
needs and concerns of others

422

082

488

0.35

8.60

01

16. lcontinuously do the work
required for high levels of
performance for myself and the
organization.

454

4.95

0.22

6.17

01

0.54

17. lam committed to ethical
principles in the decslon-making
process.

064

5.00

0.00

5.08

01

0.44

18 Ibelieve adminisratorsshould
work with faculty, staff and
Fudents to develop a caring school.

281

054

4.95

0.09

3.90

01

034

12. | believe families are partnersin
the education of their children.

0.63

4.98

.01

0.32

20. Ibelieve in the imolement of
sak eholders in management
proceses,

050

4.86

0.39

01

0.69

21. Ibelieve student learning &the
fundamental purpose of schooling.

069

4.93

0.25

01

0.49

22. | believe schools mus hold high
Fanda dsof learning.

0.55

4,55

.08

01

Q.37

23. | believe administrator s should
develop alliances and/or resources
outside the school that mprove the
gualicy of teaching and learning.

453

068

4.8

0.19

01

063

24 lam committed to the
principles stated in the "Bill of
Rights."

453

4,95

o.21

6.41

01

0.56

25. Ibelieve schools are an integral
part of the larger communicy.

060

499

0.08

01

0.46

Table 2 (continued)

4http://cnx.org/content /m41092/latest /table2b.png/image
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26. | believe diversity brings
benefits to the school community.
27. lcommunicate necesary
information to the appropr @te 441 0.80 4,590 0.32
personsin atimely manner.

28 Ibelieve thereare avariety of
ways n which studentscan learn.
29 lam committed to the inclusion
of all members.of the school 445 0.83 456 0.19 6.94 <.01 060
Community.

30. Ibelieve it & mportant to
dialogue with other decision- 454 063 488 .15 £.23 <.01 0.54
maker s aff ecting education.

31. Ibelieve oneshould acceptthe
consequences for upholding one's 471 060 456 0.19 473 <.01 041
principles and ations

32. lam committed to collsboration
and communicaion with families.
33. lbelieve adm inistrators must
take risksto improveschoolsto
make them =afer and mor e effcient
and effective.

34. | believe learning is ife-long for
me and athers

35. lgenerate enthusiagm and waork
to nfluence others to accomplish 425 070 485 0.19 7.55 <.01 065
common goals.

36. |believe thereare avariety of
ways in which teacherscan teach.

467 07

~d

4.85 0.24 431 <.01 Q.38

B
M

01 Q.E7

481 051 499 0.08 4.00 <.01 0.35

455 0.75 4,597 .17 6.38 =.01 Q.55

4.85 056 5.00 000 3.11 <.01 Q.27

Total 457 0.50 4.94 .11 8.56 =01 .74

5 Discussion

This study indicates that students who successfully completed the leadership program described, believed
in themselves. The study participants indicated that they were ready to assume the mantle of leadership.
It could be argued that those preparing to become administrators would have a false sense of readiness
for the realities of school leadership, and that perhaps these study participants rated themselves more
prepared than they actually were. Additional research the University of Nebraska at Omaha had the school
district supervising site personnel responsible for these leadership program candidates rate the candidates
in their disposition level. Using the same survey instrument, site supervisors actually rated the participants
significantly higher than they rated themselves (Keiser & Smith, 2009).

The completion of standards and disposition inventories at the beginning of a leadership program help
inform program participants what will be the program’s focus and goals. The development of an electronic
portfolio provides candidates with real time access to program goals, individual progress, and a gathering
place for artifacts demonstrating growth. Candidates’ portfolios, including their Administrator Dispositions
Index and Interstate School Leaders Licensure Consortium Standards survey scores can continue to serve
the program participants after they leave the University.

The results of this study can also be very useful when planning and improving program and program
delivery. This data and analyses have been used to report program success to accrediting bodies and to update

Shttp://cnx.org/content,/m41092/latest /table2c.png/image
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and improve course syllabi (Smith, 2008). More importantly, professors in the Department of Educational
Administration and Supervision can use this information to tailor their classroom activities and discussions
to maximize student success.
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