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History

Mark Jensen, English faculty at MHS offered hisegjervice-learning program for an
evaluation. This evaluation was initiated by Jeafie Jacobs consequent to the
conditions of a grant she received; the structure of this evaluation evolved over
several team meetings between Jensen, Ann Larson (District 152 Director of
Community Service-learning) and myself,

Program Overview

Mark Jensen teaches English to Moorhead High School ninth-grade students (9-
B). These students are at risk of failing to meet the State of Minnesota’s
graduation standards for proficiency in English reading and writing. In an
innovative application of service-learning pedagogy, Jensen has arranged for his
students to tutor first grade students at Washington Elementary School who are
themselves deficient in basic reading skills. The older students spend part of their
week preparing lessons for the younger students and part of the week working
with their first-graders tutorees or “buddies.” This service-learning program
provides the older students with academic content and a context into which they
may apply this information. The younger students benefit through contact with
the older students while they teach the basic skills.

Evaluation Overview

Service-learning programs are, by definition, unique to the populations and issues
addressed. However, there are four general claims for the efficacy of service-

learning programs:

A. Academic Gains: Service-learning courses have potential to engage
students to a greater degree than other forms of instruction. The
mechanism for this engagement is the careful integration of academic
content with applications in the “laboratory of real life.” Thus students
see that their classroom activities are not mere esoteric concepts with
which teachers and academicians are enamored, but ideas and
principles that are meaningful in ways they may not have experienced
before. This relating of the theoretical to the practical (and vice versa)
demonstrates the relevance of both to the student, providing not only a
context in which to legitimate the theoretical, but a vivid experiential
structure in which academic content can be stored and more readily
recalled.

B. Service to Community: Service-learning applications require that
someone is served. The characteristics of this group have come to
include those who are undeserved. Service-learning interventions
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meet previously unmet needs and in so doing, illustrate the
interdependence of individuals and systems in communities.

C. Citizenship: Advocates of service-learning claim that service-learning
interventions foster citizenship behaviors. The opportunity to serve in
communities is combined with purposive reflection concerning the
need to serve. Students learn the relationship between societal needs
and those who meet those need.

D. Personal Development: Proponents of service-learning report
substantial changes in individual servants’ view of society and their
role within it. For many students, a service-learning experience offers
affirmation of their abilities to contribute to the well-being of others;
for other students, service-learning may offer a venue in which their
understanding of the social contract can be developed and examined.

An evaluation plan was proposed which was consistent with these general goals.
This plan was implemented throughout the spring 1998 semester;

A. Academic Gains,; academic gains, if any, were assessed by careful
tracking and comparison of standardized reading and writing test
scores; these scores are presented in Appendix A. The scores were
subjected to an interrupted time series analysis. In brief] the
interrupted time series compares measurable attributes before an
intervention (in our case, service-learning) with the same attributes
following the intervention.

B. Service to Community; Service-recipients themselves contributed their
evaluation of the service-learning program. The comments of service-
recipients were assessed through a structured interview conducted by
Concordia College research assistants. The interview form and
summary of recipient responses are attached as Appendix B.

C. Citizenship; While there are many ways that citizenship issues might
be assessed, I used a similar structured interview. Student assistants
from Concordia College administered these interviews during the
school day, late March to early April. This form and a summary of
servant responses is attached as Appendix C. In addition, parents were
asked to respond to several questions concerning their perception of
their child’s service experience. This questionnaire and a summary of
parent responses are attached as Appendix D.

D. Personal Development: The interview responses were also examined
for evidence of changes in the servants’ “world view” as were the
parental responses to the program. Mark Jensen’s observations of daily
class interactions served as a valuable source of evaluative
information.
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Evaluation Results: MHS 9-B Service Providers

Twenty-two. of the service providers were individual met for 10 to 15 minutes by
one of three college student interviewers. After a brief introduction, relating of
the purposes of the interview, and reassurances of confidentiality, the service
providers were ask to characterize their service experience, their affective
reactions to the experience, the connection between classwork and service, and
their willingness to serve in other contexts.

Students were clear in the relating of their activities with their tutorees.
Encouraging reading was most frequently reported following by teaching or
reviewing sight words. A few students mentioned the social elements of their
service (e.g., “catching up” on the events in each other’s lives following a
separation period). Not surprisingly for mid-adolescents, several reported that the
service-learning experience provided a welcome break from the routine of classes

and course work,

Clearly, the overall student reaction to the service experience is positive; most
students eagerly anticipated their contact with their service recipients and
obtained asense of satisfaction when thelr remplent “got it” Thlrteen of the 22_“
students, 14 indicated that their service helped them learn 9-B English, and 21 of
the 22 indicated that they felt a sense of accomplishment (e.g., “good”, “great”,
“enjoys seeing them learn”, etc.) from the service experience. Importantly, 15 of
the 22 indicated that they would like to serve as part of their other courses and
many of these 15 had specific suggestions, mostly in mathematics.

A second source of valuable evaluative information comes from Mark Jensen. In
several conversations during the evaluation process, Mark noted his enthusiasm
for service-learning, founded in no small part on the gains he observed in the
classroom. These gains are telling given the frequently challenging home
environments of the 9-B students and their reputations as “less-than-stellar”
performers in other classes. While class periods are reported to be interesting and
challenging, also noted were the numerous times when individual students
illustrated class concepts through their service, Clearly, the students’ service with
Washington Elementary children provides an important conceptual link between
the formal academic content of 9-B English and its application in practice.

Standardized testing of student accomplishment provides the final point
documenting student accomplishments in this program. As a routine matter,
students complete the Gates MacGintie Reading Test to provide a formal
assessment of their accomplishments during their eight and ninth grade terms.
This test provides a Total score and Verbal and Comprehension subscale scores.
Change scores were calculated for the 25 students for whom eighth and ninth
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grade scores were available by subtracting a student’s eighth grade score from
their corresponding ninth grade score such that a positive value represents
improvement. For clarity’s sake, these scores are reported as percentiles and

tabled below

Gates Change Scores (9™ grade — 8™ grade)

Scale average range standard deviation
Comprehension 0.72 -34t0 42 207
Verbal 19.92 -8 to 67 18.31
Total 10.64 -16to 51 17.02

The most dramatic changes were evident in the Verbal subscale scores. Students
here averaged a 19.92 percentile improvement between the eighth and ninth
grades, an improvement which was statistically significant (= 5.44, df=24,
p<.001}. On this subscale, 18 students showed an improvement, averaging
28.28% while only four students showed decrements averaging only 4.25%,
Likewise, the change in student’s Total scale scores was also significant (£=3.13,
df=24, p<.01); on this scale, only six students “lost ground”, averaging 8.6%
while 13 students averaged a 23.15% improvement (one student showed ‘0’
change). Despite these changes, students showed no significant improvement in
Comprehension subscale scores, attributable perhaps to the variability in the

scores.
Evaluation Results: George Washington Service Recipients

As part of this evaluation, two Concordia College students also interviewed the
first-grade service recipients. Twenty-seven first graders were available for

interview; the interview instrument and abstracted raw responses are presented in
Appendix C.

The first-graders were positive, and in several instances enthusiastic about their
relationships with the older students. Anecdotally, their teacher reports that the
first-graders were disappointed on those occasions when the ninth-grade “buddy”
had to miss their appointment. Concerning the interview, all 27 of the service-
recipients reported enjoying their contact with the older students. Twenty-six of
them indicated that this contact was helping them with their reading, and 17
indicated some assistance with their writing (13 clearly indicating, 4 less so). The
interviewers were asked to rate the apparent enthusiasm of the first-graders for
their contacts; these ratings averaged 9.07 out of 10 suggesting that the first-
graders were quite enthusiastic, on the whole.



VIIL

MHS: 6

Evaluation Results: Parents of 9-B Students

During parent-teacher conferences, parents of the ninth-graders were asked to
complete a brief free-form survey to record their perceptions of the effectiveness
of the 9-B service-learning program for their child. This instrument was tied to a
particular element of the course that examined mental and physical health-
promoting elements in Moorhead and individual student homes; students were
expected to converse with their parent(s) regarding these elements. This
instrument and the parent responses are presented in Appendix D.

Even though students were offered an extra-credit incentive for returning a
completed form, only nine responses were provided. Both the low rate of return
and the general tone of the responses suggest that parental support of these
students may be less than optimal. None of the parents who responded indicated
that they worked with their child on the assignment and only one provided any
reaction to the assignment; that reaction was less than inspiring (“interesting, but
[the project] had little impact on school”). Five of the nine parents were aware of
the service-learning element of 9-B, but only one of these five noted that the
service-learning element was “another positive influence” on his/her child’s
attitudes towards school and school behavior. Taken collectively, these responses
suggest that many of the 9-B students have parents who may not provide
environments supportive of academics; additionally, the students and parents may
have problematic styles of communication or relationships.

Summing Up: Clear Indicators, Remaining Questions, and New Considerations

Earlier in this report, I noted that service-learning proponents advance four claims
for service-learning’s effectiveness; I will address these in turn.

In an evaluation project such as this one, constraints of time and money limit the
degree to which we may be certain that the service-learning projects are
responsible for the desirable Academic Gains shown by English 9-B students.
That caveat aside, clearly 9-B students are showing academic achievement which
is properly attributed to their participation in that class. While the effective
element of that class may be service-learning, Mark Jensen as an effective
teacher, or the combination of both, students do gain from the experience in ways
which are apparent to their teacher, themselves, and to an apparently limited
extent their parents. These gains alone argue for continuing and expanding the
service-learning pedagogy which Jensen plans to do during the 1998-99 academic
year,

Service-learning proponents also argue that the pedagogy provides valuable
Service to a Community. That this was accomplished in the current program
seems self-evident; MIHS students provided significant and valuable contact time
with first-graders. This contact offered support of that teacher’s efforts and
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provided the younger students with an early introduction to positive adolescent
role models. This contact would not have transpired without the service-learning
element of the course.

Gains in Citizenship are less easily assessed in this in a short-term, “low tech”
evaluation. An expected source of evidence was to be the parental responses, but
the low return rate and negative tone of these do not provide much evidence that
the 9-B service-learning course had much of an impact outside of the schools’
environments. Perhaps we expect too much of service-learning in this regard,
especially in dealing with children from relatively unsupportive home
environments. While there is much anecdotal information that service-learning
has an impact on citizenship, such as the consequences when one ninth-grader had
to explain to his buddy that, because of a conviction and detention, the nine-
grader would miss the weekly sessions that both came to enjoy, formal evidence
for citizenship changes should be collected in future evaluative efforts.

Lastly, proponents of service-learning suggest that it promotes Personal
Development. Like citizenship, direct evidence of this was not provided in this
evaluation. However, there are many indirect indicators that the 9-B program has
caused some students to reflect on their role in life and in society., Several
students expressed to their interviewers that they were now considering the
teaching profession because of their mentoring relationships. While this career
path may be closed to many of the students, it is notable because teaching is a
service to others and these students can envision a career in a service-intensive
field. Such envisioning does not occur without substantial reflection and self-
examination for children in this stage in their lives.

An evaluation frequently surfaces some improvements in addition to answering
questions and this one is no different. It seems clear that students, parents, and
the program would benefit if some way could be identified to more greatly
involve the parents in their child’s education. Resistance to this involvement
should be expected as some parents are no doubt feeling stigmatized by their
children’s conduct or academic deficiencies. However, facilitating parents to be
supportive would go a long way to improving the students’ performance and may
have consequences for parents’ and student’s quality of life.

Finally, future efforts at evaluation should be begin during the planning of the
academic year. This was not possible for this evaluation. However, evaluating
any program as an on-going activity provides immediately useful information
while it allows one to address questions with more sophisticated research
techniques. This should not detract from the current program, however, which
shows measurable student gains attributable to the efforts of its teacher to provide
an engaging and effective educational experience for his students.
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Appendix A
Gate-MacGintie Reading Test Score



total chang comprehn. verbal

geore = chng.scr. chng.scr.
-5.00 -9.00 3.00
33.00 -5.00 42.00
-9.,00 -9.00 ~3.00
99.00 99.00 99.00
41,00 42.00 35.00
2.00 «2.00 -8.00
19.00 23.00 27.00
15.00 1.00 39.00
7.00 ~3.00 33.00
8.00 7.00 -2.00
.00 -12.00 16.00
~9.00 ~9.00 6.00
11.00 -10.00 28.00
35.00 . ~19.00 25.00
5.00 ~15.00 31.00
17.00 42.00 -8.00
51.00 41.00 67.00
-3.00 -25.00 24.00
5.00 -2.00 11.00
99,00 939.00 99.00
16.00 8.00 22.00
-3.00 ~12.00 8.00
~10.00 -14.00 -6.00
99.00 99.00 99.00
15.00 -4.,00 36.00
12.00 4.00 24.00
99.00 99.00 99,00
-16.00 ~34.00 28.00
99.00 99.00 99.00
29.00 34.00 20,00
99.00 99.00 99.00

note: 99= missing data
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Appendix B
Service Recipient Interview Form and Responses
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Service-learning Evaluation: Service Recipients
Instructions to Interviewers:

Interviewer Name:

1. You need to work within your interviewee's frame of reference, so establish an easy-
going atmosphere of trust and avoid using big words. Avoid condescension (e.g.,
baby talk) as well. Talking about unrelated things (“what do you like about school?”
“Is recess fun?”) is a good ice-breaker.

2. All things (with the exception of certain events which you should report to me; you
are unlikely to encounter them in these brief interviews, however) are confidential.
Your interviewee is unlikely to understand this, but you might reassure them that
whatever they say is “between you and me; I won’t tell your teacher.”

3. Explain the purpose of the interview. Say simply that “we are interested in learning
bout how the Big Buddy program works for you, how you fell about it, things like
that.”

4. Don’t be obvious about recording responses. Jot notes if you must, but give the child
your attention.

5. Ask the following:

A. Child’s name:

=

Name of Big Buddy:

What does your Big Buddy do with you?

Do you like your times with your Big Buddy? Does your Buddy help you with
reading and writing?

o o

E. Would you like to seem more of your Big Buddy?

F. Your subjective rating of the child’s reaction to the service-learning project:

IEEEE NI .

Unenthusiastic, Equivocal Very Enthusiastic,
avoldant anticipates meetings

G. Other Comments:




First Grade Interview Data

intvwr. Child Name Buddy Name

CcC Chris unknown
cC Jessica unknown
CcC Dustin unknown
CcC David unknown
cc Jacob unknown
cC Klintt Josh
cC Kari unknown
cC Amber two buddies
cC Justin unknown
cc Collyn unknown
cc Jordan Mike
cC Blue unknown
cc Spencer “picks pecple”
cC Jessie Cody
cc Ashley Robin
cC Reilly unknown
cc Eddie unknown
cC Joey unknown
CC Shawn unknown
MW  Brian Andrew
MW Melany Riley
MW  Amanda unknown
cC David unknown
cC Michael "G"
cc Brody Cody
CcC Jacob unknown
cc Kassie unknown
27

What do you do...7?

color, read comics

color, read comics

color, read, write
unresponsive

color, trace hands

games, movies, read and write
trace body, read, write
play games, read

read, write

reading, playing games
practice flashcards, red
play games

read

read, flashcards, hangman
read, play games

read, write, play games
read books

read, play some games
read

read, play games

spelling, play games

read, color

word waork, flashcards
read books

cofor, throw bean bags
play games

read, play games, flashcards

yes
no
uncertain/equiv

o you like

yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
ves
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes

27

Help with

reading?

yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
yes
unknown
yes

Help with
writing?

somelimes
unknown
yes
yes
yes
yes
yes
yes
yes
yes
sometimes
no
no
no
no
yes
no
veS
ne
yes
yes
no
no
sometimes
sometimes
no
yes

uncertain
yes
yes
yes
yes
yes
no
ne
uncertain
yes
yes
yes
yes
yes
yes
yes
yes
yes
no
yes
yes
yes
yes
yes
yes
yes
yes

21
3
2

Rating

10
10
10
8
9
10
g
8
g
10
10
9
10
10
8
10
g
9
8
7
10
g
10
8
g
7
10

9.07414

See more...7 intwwr. Comments

told story of seeing Buddy outside father's store

told of visiting H.S.

wanted fo visit BB at H.S. instead of Wash. El.

disinterested in interview
reported ups and downs in BB reactions {o him

excited about meetings with BB
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Appendix C
Service-Provider Form
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Service-Provider Interview Form

General Notes:

Remember that the focus of these interviews is to gain a general impression of the
student’s service experience. This impression should include a sense for a
connection, if any, between the work in the classroom and the service to the first

grade recipients.

2. Place your interviewee at ease. Strive for the perception that they are not the focus of
the evaluation, rather that the program in which they are participating is the center of
attention.

3. Of course, anything they tell you (outside the bounds of that which you are legally
bound to report) is confidential; their teachers, supervisors, etc. will not learn of the
content of your interview.

Name of Interviewer; Date:

Name of Interviewee: Time:

Name of Little Buddy:

1. Tell me a little about what you do at Washington Elementary School:

2. Do you look forward to these periods? yes,  somewhat yes, _ not really,

___no. Comments; '

3. What is the connection between your tutoring and what you do in your English class
at MHS? (elaborate/record examples)

4. Does teaching reading and writing to kids help you learn? (elaborate/record).

5. What do you think your little buddy (mentoree, tutee, kid, etc.} gets out of your
service?

6. How do you feel when your buddy (kid, mentoree, etc.) understands something that
you taught them?

7. Would you like to volunteer for other classes? If so, which ones? How?
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Global Impression of Service Experience:

l I l [ l fl I i I I |
very very negative
positive, unenthusiastic
enthusiastic




ke Provider Buddy Achvities Lok Comection? Help YouLeom? Busdy Fenafi. Moct Ruaction Eika o Voluriear Jor Other Courses? Commants

Seot Cazie Bt [ 1 i then Somewhal  yes, velors expotencs ] claoning o tesch YL 1T the Aficulty in leaming (o fesd bator scuceion | maming 1o i eesdng T ow it can do things s, math

i

koM 0, SO words, Jaes yos s oo shobocation yos Betes o, lae [ rpad TR, jeowe L oan da things s Umpeciied %
vaies ght words, read, saading ol s sl God iectrd With bitoring o o elaboration s oos-on-ooe Eme vﬁiaﬂiggga yes; &y WHS dess gets e of class 7
b ading, flashemds e Y, De5 COUTSE [0 SaaTs W no elaboration Tt oves toading end s oo Yo, o, socel sWdies, SUence outs ol of Cess 10
sl sads stocias, ineches vowmls yor yos: class work i appked 1o utoring YR UerSLanGS Wb Jansen dos in dass kirars o ranct 40! (9CogrizY Wandis faes good, l«&mag&vxv o5, Englsh Seody b Ran et o1t of e ordinary 7
Dusin/lofwr  piny gomet, tel storles. redd ogother  yes yas; plan serdca during bHS ¥o5, yevice heips Hmimpiove his resdng and wiiting Dy leam mots quicidy. enyoy the aterdon good. serse of acromplishmant YT, COTEULRT uksnnzv.n.q?sna ]
JCob o<t siories, O cords, Sorne Qivnes yos Ometmes. no eldboration o5, 00 slaboration Teips hem Seam to raad food, paryonal booxt for doit Yo, ach, todi e, SCipace 10
Ry Tood slories, eoch nordt a0d WAWS  nolrealy Do connection nor maady knows. sofl ot I, seems glad o see M o rencticn . u..._c\&w\x& 5
Cire HOht words, read Sones, cokn somewhel  SoTwties BingS teaching are leamed Bt MRS somevhat Sescribed 3pechc rue oo NGE, KPS M oletion oo yotl bistoey Sarica mnkd ba & 90od way 1o gl Sol of Nigay L]
Shawr taach Kidt to read et yarsTead & both places. 0 alreedy Knoen i e Mg peonound eon o0, serse o McompEThTant wh 14 e con know Fusrated by K os aihres 1
Dava 188G o tham f ihey resd i us Y1 yersrmed A bod placed. Yo o Skark 10 rasd DacaUSE of tarvicy e o rend good e, math gecy ot of oz T
KatATEer  reads 1o e fTanctes vormés yes s, oms whal jeachies da o5 has moce respact for teeching and ianches. Searcs o read /lcranses TKng e hoot  goodt e Pve goced o hem yox; aclence noted Tuet {naching Peirs bec wam 0
“many” ot samawhal  none mabe howtorend poed m 5
Michael Boey, play QAT makes feshoads  nctreoly  hone ] Ocic plays games 900, doasnt happea oflsa L] hdores i3 Unrespontive 5
Nathan: Taviaw Biphobet, teaches SiGhtwordt  30Mawhal  ex, UNGOrsIandt Tegson for Seaming ond 1eadng. yes has A plays gameT, "outs cass” Good, Mermioned specitic insance yox; Enghish a0 history OIS LAOCHE QOGS 117 SOMatims ne. )
Samanthd  esch resding, tight mords yor o undacsids refp Yot bap y fox concepts A dessming’ Nisnchip 000G, fscues. s 1w can teach yex, tcience aod ont 53;3.3&3:5.,355 1
Ry Foht words! read! ok obolt oot nolrealy  yer. rel. babueen 1 !n:n witng, taking YL help withmy feading eas o read 0K Tests T ba is hebing Yy pre-sigabrs i benng L1
Rogromy Tead Midy QAT cokx 5 Yot {wty OPEKTTIESY o rrvidwe U of 1eodng s undercsiands pors. ATUCKEe, res xcited 1o 1ee Kol Hendship RS Epiencn yor, Engish u-.uasua& L
. Lidd e 10 RO e WL, T Kid ot s me, faogh 19, ol oy e S0 (et Ol Of SHST Dok lrom devit horie G00d e e Tyt owd nbn Ty dont GonT Knt rrodk mith Onl B08 . evemes 100 e K0T prrd curs relationgtip E
Italong? Tied 1 ot Rtixdem 10 Ce] - T, Fon w50 meas no: sl e ady kot Tt HLores SeRTTS GeOCwstacd “Thown evey” by Atocea’s K CoTRAINMT no dowint ke Kot 1
tnknomn reads o and with tlocee o e, oo Haboration 81, has somed respomitiily eoemy pow wocds and Bow 1o Teed “reoly Good” ywE mot ©°
Bolos wadt o and mtbiores hail s v raad A Bt [iacet e plrg oy Tons 0 heretoy ruad oo, 1 now [ Loght Twm Something: nol but s i froy DA Ciast 2
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Appendix D
Parent Questionnaire
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READING ACHIEVEMENT PROGRAM
Year End Parent Evaluation

We are in the process of evaluating the success of this class and Service-Learning
as a teaching methodology. We would appreciate if you would take a few
minutes to fill out this evaluation of the Reading Improvement Program as it
relates to your child. Please remember this is an evaluation of the program, not
individuals connected with the program.

1. What if anything have you heard about this program from your child?

2a. Did you work with your child on tonight’s project?

Yes No

2b. If yes, what are your reactions to the process?

3. Have you noted any changes in attitudes or behaviors in your child as a result
of being involved in this project? Describe.,

4. Based on you and your child’s experience with this Service-Learning
program, do you have any suggestions that would enhance the student’s learning

experience?

Thank-you much for your time!



Parent Evaluation Responses

~ Heard from
Child?

ne

talked about ideas and implementation
that they were tutoring at El. School

child pever brings work home

about project and tutoring

yes; lold about 1 week before

like to hear more; positive and innovative
no

child thought about rights and wrongs

Work Reactions?

Together?

no no

no interasting, but little impact on school
no none offered

no nona offered

no neone offered

no none offered

Ro none offered

no none offerad

noe none offered

Changes in Suggestions?

Attitudes/ Behavior?

noe ne

no chosa idea and implament-- increase child's faith in system
no no !

ne no

no no

ne ne

yes; "another positive influence®  communicate with parents more / more nights that parents can attend
no no
yes: "growing nicaly” great program fheard a lot about it / thanks for added guidance in rmaturing
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