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COMMUNITY SERVICE LEARNING IN CULTURALLY
DIVERSE SETTINGS AS A SPRINGBOARD FOR
STUDENT CONSTRUCTED CASE STUDIES

ViviaNa ALEXANDROWICE

Assisians Prafessor University of San Dicgo
San Diego, CA 92110

This article deseribey the process of ineorperaiing, cuse study
developinent by siudents in a teacher edygution mothods course,
Based on their anc-on-one turoring experivnte with o laguistical-
ty and culturally diverse child, teacher candidates engaged in the
follpwing uctivities: 1) raview the eloments that are necussary for
ehse study development; 2p gather information about the socio-
cultural background of their twises; 3) examing the contextuai
fuctors thar may alfect their toives; 4) review the pedagogicat fuc-
torg that may be invalved in 1he case; 5) wrile & reugh draft; 6)
revise and compléie their cuse sludies, and; 7) write a fnal reflec-
tion paper and glve an oral preseniation sboul their txperience.
The students weekly and finul reflections, in addition to the high
quality of their case studies, suggested that cise stdy devslop
ment by tescher candidaes s an effective approach to Increase
iheir undevstanding of wnd compeence fo work widl se¢ond Jaas

guage aad epjurnlly diverse people,

In a 1cacher preparation methods coutse
for elementsry and secondary education as
the University of San Diego, the inlegra-
tion of community service {carning 204 the
development and application of the case
methods are proving a powerful approach
10 a55ess the teacher candidates’ ungers
standing and ability (o apply unjversity
conrse conlent, In constracting their case
studies, wacher cundidales must provide
information that will require seaders to ideo-
tify the factors that contribule to the
sttuations 01 problems faclug an immigrant
child they are tutoring one-on-ong, Along
with case desipn, candidates provide their
own evaluation of the case, These case studs
ies are then reviewed by the ingtructor and
distributed to other siudents for analysis
and ¢valudtion in class. This form of case
methods developrient departs from the
more {racitional use of case studies where
the instructor or rextbook provides the stu-

dents with the material fo be apalyzed.
Instead of asking the studenis o analyze
hypothetical cayes in light of theory cov-
cred in class gnd field hased learning
experiences, they are asked to huild cases
themselves. This paper describes salient
aspects of this interaciive Jnstrugtional
approach that has effectively eoatributed to
bailding bridges between theory and prac-
tice,

Ineorporating Case studies ay Part of Experi-
eatial Education

Case studies are useful because they pro-
vide college students with oppartunities for
decision making based on persomal beliefs
and educational theories (Greenwooad &
Parkay, 1988) that lead to cffective prac-
tices. In adding experfential cducation or
community service learning s an element
for constructing ease studies, these students
are able {o make professions] decisions

761
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based on direct abservation, interaction and
practice with the subjecis and school son-
rexts with which they int¢ract. Community
service learning is a "pedagogical model
that connects meaningful compuunity ser-
vicg experiences with academic course
learping” (Roward, 1993). 1t has proven
¢ffective to “socially enguge siudents”
{Alexander, 1993) and enconrage active 2it-
izenship (Boyie & Faer, 199G). 1n the ficld
of tescher gducation, research has shown
that service learning helps to enhance
prospective teachess maral knowledge",
and make them more aware of their own
atlitucles and biases, The experiences In the
commurity lso teach future teachers about
inequities in the s¢hools, and prepare them
te: leach popwiations wha are cultyrally and
lingwisticslty diverse and different from
them (Atexandrowicz & Kujawa, 1998;
Andersan and Cuest, 1993 Root &
Bachelder, 1994; Rooy, 1997; Siegel, 1994,
Sultivan, 1991),

The development of case studles by
tcacher candidutes is part of a framework
designed to achieve the course objectives for
EDUC 145/245 "Methods for Lunguage
gnd Academic Development in English®,
which has an envollment that ranges fiom
20 1o 30 srudents each semesier. These
obfectives inctude:

+ Acquiring knowledpe of theories and mod-
2ls of second Hnguzge acquisition;

= aequiring knowledge of pedagogical fug-
tors affocting second [anguuge/literacy
development,

* acquiting knowledge of cognitive and
sffective frciors affeeting second lan-
guage learers development of literacy,

« doveloping an gwarenesy of theory of bilin-
yual edncation;

* aoguiring Knowledge about language arts
programs for English learnets;

+praviding bands-on assessment of second
language learners for instrugtional plan-
ning;

« developing and implementing 1esson plins
for language ard academic developiment;

*beroming aware of the Key issuts that pro-
moie ot igder a siudent's aceess to equal
and quality cducation:

» poomoting an awareness of e relation-
ship between socio-cultural contexis,
second language deveiopment, and
schaol success, and,

»understanding and being more sensitive jo
the process of tanguage development
and acculturation,

I designing a "balanced® approach
metween (heary ang practice, the course
incorporaes reading assignments; in cluss
activitics, such as analyses of curricutum
materials; hoine assignments, including les-
son planving for targer groups: and
comimunity service learning. During the
sesvice learning experience, teacher candi-
dates tuter beginning second language
lsarners ong«on-oie, Pupils are (utored in
the arcas of listening, speakingy, reading and
wrilitg for les hours, and participate in
smail- group tastruction for ten additional
hours -- twenty hours total per semesier. tn
aider 1o maximize the learning from the
fivld oxperiznce, at least thirty minutas of
the university course associated with seivice
learning {s devoted cach week ko discus-
sion and feedbuck of teacher candidates’
observations and feeiings. A reflective dia-
Jogue upproach is used among class
members o facilitated in a conversation
that is conducive to covering pedagngical,
socio-cultural, or individual issues that may
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arse. Furthermore, the instrustor ensures
that candidates make connedtions beiwesn
thels experiences and {heory covered in
class.

o this way, the exarapies (hat emerge
from their own experignce makes the con-
tent of the elags rot only more “real” and
colicrete, bl also more meaningful as well.
Throughont the semester, class members
continue o cotlectively discuss difterent
scenarios and the congepis imbedied in
thern that will Aelp constructing and ana-
lyzing their owa ¢ases.

The Case Sively Development Progass

*In guiding the wrifing of case studies. the
teacher candidares engage in seven main
activitics, The first activily cunsists of
reviewing in ¢class the "case study devels
opment pointers” hased on Silverman's
cuse study development progess {1996).
The instractor provides at icast two
exampies af case swudies w clarify the
salient pans favotved in developing a
case. Some questions the instructor and
s cxplore on the development of
cose studies include:

* Do you want to include one or morg ¢rit-
feal incident? Does the case pose a
dilenma with go clear answers? Does it
have emotianal power? Is it ecomplex w
goenerate discussion?

» What will be the namative voice? First,
secord, or third person' 18 the story tald
by the tiee, witoy, teacher, parent, or
anulher person's voice?

» How will you icil the story? chronologis
cally in real time or through flashbacks!
What informarion witl be included?
Whal information is miszing? fs the siory
being teshd without bias?

NO. 4510

Experiontial Education.../ 763

Second, teacher education candiduics
must find background information about
their tutess. Tutors must gather the infor-
mation etficienily and quickly because a
period of ten weeks does nef usually allow
for an in-depth investigation of the child's
background. Critical to building the best
possible student profile in such a2 shost peri-
od of timg is the examination uf the child’s
socioveulral and educutional coniexts. In
(he methods course, candidates use Cories’
"Contextaal Interaction Model" (1986) o
examing their students' educational sue-
ceszes and challonges. Thiy model enables
the tulors (o consider a multiplicity of fac-
tors instead of using simplisiic explanations
that may lvad to stereniyping. The "Con-
texryal Interaction Modet" helps th answer
guestions about the ways fhar schooi and
non- school sovietsl facors aflecs the st
dents’ schooling process. These factors
include: a) educational input factors such as
the educatars/adaiinistralors’ attitudes and
expectations: ) students’ qualitics such as
their family sitwation, languags prolicien-
ey and academic levels, and; ¢) instructional
elements such as curriculum, materials,
teaching sivics and pedagogical strategies.
Teacher candidates are encouriged o plan
literacy activities with thelr studems; inter-
¢t with the tutees' teacher, school principal,
teacher aides, and parents; and 1o careful-
ly ohserve the witees’ environment 10 clicit
information atout these factors.

The third activity is reviewing the " Ped-
agegical Pactors list" for teaching second
Janguage learners. The "Pedagogics) Fac-
trs fist" is developed by the [nstrogior with
the candidates’ input durving e semester.
1t 13 based on the vourse readiags, class dis-
cussions, videos, and reflecticns an
commurtity service learning, The dst ¢om-

P.
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piles the most effective instructional prac-
tices for second language learners which
generally includes instruction that a) is
appropriate for Jevel of language proficiency
of the student; b) is student- centgred, )
addresses a variety of learntng styles and
multiple inelligences, d) ingorporates con-
tinuous modeling; ¢} incorporates
cxperiential/adthentic learning; ) uscs a
variety of assessments, g) incorporates the
students’ culturss; h) promotes collabora-
tion; 1} fosters critical thinking feognitive
development, and; j) is purposeful and ref.
evant Lo the students lives. Teacher
candidates are reminded {o incorporate
information in their cases that elicit exams
ples of these factors. For instunce, 1n a
particular cass study, there may be an ele-
meniary teacher who is expecting beginning
second language students to read books at
the fourth prade fevel. This practice is def
initely loappropuiate for the studenty’ whose
reading proficiency fevel in the English lan-
puegs is al a furst grade level.

The fourth activily of the case study
develpment process consisis of o written
weekly ceflection that helps candidates
¢xaming their community service learning
expericnce in light of the cantextual and
pedagopical fuctors that may affect their
tuloes’ learning, In this assignment, they
must commeat on the challenges vad suee
cesses they are facing, Candidates must
provide specific suggestions based on opti-
mal edycational and soeia! condidons that
reduce factors which negatively affect/hin.
der their tutees' educational success, Thus,
each candidute gradually constructs his/her
ovn case study by using informetion gained
through meetings with the tutes, school per-
sonnel and parents, by patticlpaling in the
child's classroom, by sxchanging idess with

NO. 4816

peces in class, and by doing self- reflection
on 4 continuous basis.

The {ifth activity involves the weiting of
arough draft ol their case studies. This draft
i shared in pairs during class where peers
provide one another with fecdback that takes
into consideration the aforementioned fac-
tors and suggestions/ questions included in
the "case development pointurs, They are
encouraged to provide "positive critfeism”
on contert and writlng siyts. The fuct that
Lhis i Dot & cluss oo case study develop-
ment is siressed; hence, eacher candidates
tire not expected to be experts in ihis area.
Instead, they must demonstrate an under-
standing uf the theory cavered in ciass and
be able o identity concepts related to effee-
live teaching for second language learncrs
in reql situations.

The sixth activity consists of revising
and lurning in completed case studics, The
insiructor then reviews esch case, and
selects two or thiee for whois ¢lass discug-
sion at e end of the semester. The cases
must tnclude: 1) The socio-cuitural and ped-
agogical factors influsncing the cuse, weitien
on the-margin of the page aext to the spe-
cific exampies, and 2) the "teaching notes”
10 be nsed (0 provoke discussion. The teach-
ing nuotes which were adapted from
Silverman's (1996) yoles include: ) A brief
explanation of the facturs/issucs imbedded
in the case; b) o minirum of thrée questions
they would ask to proveke discussion of the
Issuesy ¢y any lnformation to undersiand the
case better but that they were unable 1o gath-
er; d} the sources of the information
gathered and the sources they think may be
neded to obtain any missing informatios;
and, e) ahernatives/solutionsfapproaches to
help the educarionul simation.

Finally, each teacher candidate writes 4

p

b
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final refiection papor that includes ¢ brief
description of the highlighls, chailenges,
suceesses, outcomes, and things they wonld
change about their tutaring experience
based on a final reflection ol writing a case.
An gral preseptanion that reficels in a cre-
ative way {e.p. poster, picture book, pocm,
song, role pliy, cte.) these experignces 1§
presented to the whole cluss. To belp the
instructor plan for fuiure use of service
learning and case writing, the candidates
complete a course and service evaluation
form.

Conctusions and Recommendations

Students' finaf reflections and eomments
included in she course evalvations suggesl
that they greatly benethed academically and
persondlly from community service learn-
ing and wryiting case studies. Regarding
building case studics the following student'
comment represents other comments made
in the evaluatiops;

Creating a case study on iy anee
foreed me 1o look at the issues more
in depth,.. the real reasens why he
way failing in scheol, [realized that
there isn't just one simple reason why
my tutce and other irmmigranis are
not learning i school..,

In addition, by working on a2 weekly
basis an estabiishing trust with and finding
ol more information ghout their mees, &
number of {utors stafed that it was a life
changing experience and that their global
awarcnesy expanded immepsely

This experience is one 1 will carry
with me throughowt my enlire life. 1
not only learned about an entircly

Experiential Education,../ 765

different culture , but [ lcarned so
much about myself, my strengths as
o teacher, a5 4 friend and as 5 men-
wr..] have gained a new insight of
the world,., He (tutee) has been
through so much in life, but whea |
see his smile when he tatks about liv-
Ing in America and the opporlunities
he has here puts a lotof things in per-
spective for me and my life..,

Finally, regardisg accomplishing course
objectives reluted to methods and stratcpies
for feaching second language learners, 4
aumber of comments polnicd 10 how mitor-
ing provided an important gppotiusity ©
undarstand the theory covered in class and
throupgh readlngs in light of praciice:

Beyand my personal experience, the
cducational experience has been
invaluable. There are 5o many (hings
that ¢an't be taught or undeysiood
whesn reading about téaching. Being
able to work with students and apply
what you are learning throughout the
sergesicr makes such a difference!
Tutaring, reflecting, and writing
about my teaching and wy {utor has
helpsd mé to learn abovt how ¢iffi-
cultis 1o {carn 2 second language and
the difference between 1eaching and
pood teaching, [ feel now much bet-
ter prepared to help my siudents
suceeed,

fn summary, the development of case
studics by teacher candidares helps to bet-
fer asses the teacher candidates’
understanding of the factors and issues
involved in educating second language
Tearners, thus, preparing, thatn to work mars
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effectively with cwlturally diverse people.
‘The following are some of the benefits as
a result of conatructing case studies hased
01 COMMURity seevice learning:

* Collepe students research in greater depth

the context, players and backgronnd
related 10 thetr community service leara-
ing experience. This leads to & better
understanding of the clerqents involved
iy the life of pramigranis and, witimate-
Iy, lo more effectively working with
populations who are different from thern,

« In order to develop the case and teaching

notes, collegs students have to cogage 6t
all levels of cognitive thinking: knowl-
edge, comprehension, application,
analysis, synthesis, and evaluation, This
encourages teachers te hecome mors
critical and sophisticated thinkers/pro-
fessionals,

» Additional reflection required for the case

study promoigs careful planning for each
tutoring session, therefore increasing the
qualily of tesching. This henefits not
only the university studenis but uitl
mately the immigrant child.

» The process for case study development

based on experiential education and
community service learning used in the
methads eourse, could be adapted for
Courses across @ variety of disciplines
in higher cducation. Nevertheless, it
may take z faculty member several
semesters to effectively coordinate the
experiznce for everyone invoived in the
process, Some recommendations for suc-
cessful incorporation of student
construcied case studies based on com-
munity service lcarning are:

* [n¢luds the process of case study devel-

opment after at least one semesler of

P

RO 4810

incorparating service tearning in a
course. This will minimize stress for fac-
ulty and studentts as wedl as the challenge
of trying two new experiences ar the
same time.

¢ Incorporate case siudy development in

conjusction with community service
loarning only if the nature of the course
allows for time devoted 1o reviewing the
cases. { had o stop using this strategy
after two semesters due Lo new Stale
reading preparation requirements that
demanded to include additionsi content
in the class,

« Devote class time on 2 regolar busis 1o in

class refiection abaut the cases college
students are developing through com.
munity service.

+ Provide plenty of examples of case stud-

igs prior to asking students to construct
their own,

+ Plan 1o use the students’ developed case

studics for analysis in whole and small
groups in the classroam 4s a way to val-
idate their work.

» Be prepared to address caliural [ssues/chal-

fenges (thut may emerge, for instance, by
inviling a dialogue among clags mem-
bers, encourdging them 1o search for
approeches to address these issues as a
home assignment, or by inviting experts
in the fieid as faciiiators or coaches.

v Carefully study your community service

learning placement vptions in terms of
duration and organizations in a particu-
fay discipline/tield. These may include
private indusiry, peblic organizations,
0N Lime conumutity projects or imany
hours on one type of experignce, The
iype of placement and projects wilt -0
a great extent- derermine the possibili-
fies for case studies college students will

g
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In conclusion, this innovative teaching
approach provides a powerful tool 10
accomnplish course objectives, In the case of
teacher education candidates, they become
more sophisticated in ynderstanding the
individual, socig-cultural, and educational
needs of community menibers who ace line
guistically and culiurally different, Case
study development and analysis support the
future teachers’ development of & philoso-
phy. skills and competencies required 1o
hetter peavide sl students with access (o
equal and quality education.
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