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SENSORIMOTOR ASSESSMENT

Child's Name:

Birthdate:

Age in Months:

Examiner:
Date Examination Began:

Date Examination Ended:

Items Correct

1. Advanced Visual Pursuit and
Object Permanence
2. Development of Means for Achieving
Esvironmental Events
3. Development of Causality
4. Development of Spatial Relationships
5. Development of Verbal Imitation
6. Development of Motor Imitation
Total
Scheme Assesszent
Scoring: Three passes on each item are necessary to reach

achievement criteria.

Definicions: (+) - pass regular
+/a = pass with adaptation(s)
(=) = fail regular
~/a = fail with adaptation(s)
. CR = credited from previous assessments
NA =

given child

References

U:gitii. I.C., & Bung, J. McV. Assessment in Infancy. Urbana, Ill.:

University of Illinois .Press, 1975.

not assessed due to inappropriateness of item for any



Jisual Pursuit and Chject Permanence

(]

— Trial Number

Notea

Description of Responses

i 2

3

1.

Swoothly and completely tracks movement of sn
object through a slov horizontsl 180° ctrcular

trajectory. (Note: whether child merits pass
at level of f4,) .

Child maintains gsze st point where object he was
tracking disappeared. (Note: in administering
alvays move object to sawe aide and have it
reappear on each trial.) .

l.

Child reaches for snd picks up (may or msy not
touch cover) an object which vss psrtially
covered ss he obaerved. (Note: make aure child
is interested in the object by putting it before
him and noting vhether he reaches for it.)

Child follows an object suspended from a string
through s complete arc and turna head to
opposite side and finda object. (Child may
receive credit if this response is only noted
to one aide, at-lesst twice.)

5.

Single Visible Displscement with One Screen.
Removes screen and takes object. Do not credit
1f child merely removes screen snd plays with it.

Child searches with his hand snd/or in the
direction of the trajectory of ¢ toy which waa
shown to hiwm and then woved behind him. He shoul¢
retrieve it on both sidea to receive credit.

Single Visible Displacement, Random Alteration
betvween two Screens. Removes correct screen and

obtalns object.

Sequential Viaible Diaplacement with Two Screens.
Searches directly under the last screen.

Invisible Displacewent with One Screen. Child
searchea under screen. (May check adult's "
hand first.)
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Vieual Pursuit and Object Permanence - Continued

Page 2
1 2 3 4 5 10. Invisible Displacewent with Two Screens. Searche
directly under the correct screen. .
11. Scguential lnxiaible Displacement vith Tvwo
Screens. g leaves object under second screen.
Child searches under screens, in order Eirst to
last or directly under last screen.
-
12. Sequential Invisible Djeplacewent with Three
" .mmhmmmhr. E leaves object under third screen.
Child searches under screens, in order first to
last or directly under last screen.
13.

Representation of Sequential Invisible Displace-
ments: Child searches systematicslly from

the last screen to the first in reverse

order. (Administer this item using the same
psth as inj7 but leaving the object under the
first screen and continuing hand movements

1f the child searched consistently under the lasi
screen in numberz.)

A. Visible displacement - object is visible in adult's hand as it is placed completely under screen.

B. Sequentfal visfble displacement - object is visible in adult's hand as it is placed under first one screen and
then the other(s). The object is left under the last screen. .

C. Invisible displacement - object 1s hidden in adult's hand and then placed under the screen without ~onn»=uA»=n
child see the object again until child uncovers {t.

D.

Sequential invisible displscement -~ object 18 hiddenin tandand adult . moves hand with objectunder:a first screen & then

onrmnaarau;.m_nsonﬂnmna_nnnano see the object from the time it is covered in examiner's hand until the child
]

uncovers the object.
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Page J

Development of Mesns for Achieving Envicronmentsl Events (from Uzgiris & Hunt Series II)

Trial Number

Notes

. Description of Response

WE

L

1. Observe the child to see whether he exhibits sny
hand watching behavior, while in a supine position
avay from attractive visusl stimuli.

. C repests an early motor movement (hitting,
shaking, etc.) systematically keeping an object

+ Child demonstrates visually directed gresp.
Child receives credit if he moves his hand to and

gxasps an ghiect held within hia visual field,

4. Child pulls a pillov in order to obtain en object
setting upon the pillow, (If child does not
respond, exsminer may dewonstrate, then score ss

prompted reeponggal R
5. Child moves to regain an object moved out of his
reach.

6. Object 1& held sbout # inches above pillow, Child
points, resches for, or requesta object. (Score
as - if child pulls the pillow.)

i7. C pulle string acrosa horizontal surface in
order to obtain object which 1e attached to the
string, but out of the child's reech. (Score
ss prompted correct response if child pulls string

only sfter deponatrstion,)

8. Child pulls etring vertically in order to obtain
object attached to the end of the string. (Score
88 prompted correct response if child pulle string
only after demonstration.)

by

Child uses sn object within reach. (rake, etc.) in
order to obtain an object which is out of his

reach. (Score as prowpted correct response if child
uses the object only efter ita use is demonstrated.)

ANOTE: {dea of planning ahead.

. aPresent a long narrow contsiner containing a
string of beada to the child, then remove the
beads and place both objects in Eront of the child.
(Score a8 a positive tresponse 1f the child develops
s successful means for getting the beads in the
contalner—dangling 1it, rolling 1t and stuffing

it »:u«onranAnraz iece by plece,)
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Development of Causality (from Uzgicris & Hunt Series 1V)

Page 4

In this scale you observe the child's response to 8 toy which produces a spectacle (visual snd/or suditory).
The type of response observed is presumed to be indicative of the level of the child's concept of csusality.

Trial Number . Notes Description of Response
1 |2 Wu 4 [ 1. Observe for hand watching behavior.
2. Repetition of motor schemes keeping a visual
gq - ) spectacle active.
3. Adult performs s spectacle such as swinging

a toy, making e toy rock back and forth, etc.
Obgerve vhether child repests a geature when
the spectacle stops, {.e., hitting hand on

surface, vocalizin

The next items fmvolve presenting a wechanical toy (wind up toy) to the child without him seeing the means
by which it was activated and observing the child's resction. His response should be scored at the level vhere
it is best described. Child receives credit for all preceding items. Use seversl different mechanical or

friction toys, Make note of toys used on each triasl.

Trial Number Notes

Description of Response

1]2 3 4 5 4.

Child touches the object or sdult's hand when
adult demonstrates o ectivity and then stopsa
leaving both object and hand within the child's
redch, ‘

5.

Child wakes the mechanical toy perform it's

activity manually.

G.

Child gives object back to adults and waitas,

If child explores for a means.to activate the
the objoct but is not successful, demonstrste
for him. Note whether he attempts to fmitate

what adult has done. __

Child explores for a way to activate the toy.
Allow whe chilt opportunity to demonstrate
activ>t'on spontanenusly before you demonstrate
the method. (lle does not have to do so
successfully.)
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Scheme Assessment

Objects Used

(Mrite

)

Notes

Page 5

Incidental Use

1. =o—mu‘ocunnn over 30 seconds.

2. Brings object to wmouth.

J. Brings object before eyes or holds object
and looks at ft.

Systematic Use of Simple Schemes.

4. Holds object and looks sround room.

S. Hits object with hands.

6. Hits object on surface.

7. lifts 2 objects together.

8. Holda and bangs on other palm.

9. Alternate transfer.

Bepinning Differentiatfion of Schemes.

10. Shakes or waves object.

Investfipating Properties.

11. Examines object visually/manually.

12. Exawines object manuslly or with mouth.

Differentiated Scheme.

13. Scheme use dependenton properties of abject.

Complex Schemes.

14, TPushes objlect,

15. Rolls object.

16. Pats object gently.

17. Bring to ear:

18. Slides object.
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Page 6
Scheme Assessment - Continued

~Ohiecta Used Notes

19. Crumples objects,

20. Rfetches object out.

21. Attempts to tear,

Letting go actioms.

22. Dropping.

2). Throwing.

q::nm-o:.- Use.

24. Functional uase of single object with demonstrati

25. Bring two functionally related objects together
producing physical contact with demonstration.

26. Spontaneously demonstiates functional use of
single object.

27. Without demonstration bring two functionally
related objects together producipg -physical
contact.

Shared Interaction.

28. Shows object to adult by showing, sharing or
pointing.

Symbolic Representation.

29. MNames object or related word.

s 30. Spontaneous representational play with doll.
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page 7

Spatial Relationships

Number » Notes : Description of Response
1 213 4]s V. Child switches glance from one visual stimulus
Me -smosoq (the two are about 12 inches apart)

y —

2. Child turns and focuses on an object held
outside its visual field when the object

. rattle, ball, etc.) makes noise. (Make the

’ child's visual field as devoid of stimuli as
possible.) .

3. Child looks to other end of an opaque screen

. ‘ when a slowly moving object which he was

tracking is passed behind the screen,

§. Lhild follows the trajectory of a rapidly
moving object and moves to. look for it.
(Orop the object in such a vay that
it makes very little noise when dropped.)

5. Chi1d moves in seat so as to look after an
object which was dropped so that it falls out
of the child's view, (Note: the object should.
be dropped so that it makes yery 1ittle noise.)

6. Child nq-«n” at object (which has a definite
front and back, ar top and bottom, {.e., doil,
baby bottle) and turns it to the "right side"
or examines the object by turning it over
several times.

7-10. The *o__o:_sﬂ {tems may be scored as failure
or pass at the following levels. Adult
demonstrates placing several small objects into

a cup and first removing them singly and then

removing them “"en masse."

Level 1. Child takes objects out singly and

] does not put any fn.(1 pt.)

Level 2. places and releases at least

é two objects singly into the container and takes

them out singly. (2 pts.)

b — Cevel 3.~ URiTd places and refeases at least

two objects singly into the container, then
removes contents by up-ending the cup. (3 pts.)

- evel 4. rotates and reverse

1 as to empty the container “en masse” (whether

and how he places objects in cup does not alter

score). (4 pts.)
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Spatial Relatfonships - continued:

1 ZTI 7|5

A—A—Cd .

[

page 8

ock bu ng - may be scored as faflure or
pass at level 1 or level 2; if child passes
~at _M<o_ 2 wqﬁﬂﬁn wit eouu_:neuxa _naﬂ“.
Level 1. Followwng demonstration of tuwer

buTTding (2-3 blocks) child combines blocks
”eanmzam.¢= air or unsuccessfully attempts
o stack.

Tevel 2. ChiTd bulTds tower of 2 blocks
on two occasfons or a tower of 3 blocks on
one occasfon,

13.

Child places a toy on an inclined plane and
permits it to rol) down the incline follow-
ing demonstration of this bekavior.

14.

thild moves his entire body {creeps or
walks) around 3 barrier and retrieves a
visible object. The bbject should be
placed in a locatfon so that the shortened
route to retrieving it would be in the
opposite direction to the object's trajec-
tory. (Note whether the child moves in the
same or opposite direction.)

dm'

Child moves around adult or an Tnhanimate
barrier in order to obtain am object re-
moved from his visual fleld. (Note whether
the child follows the object's trajectory
or moves in the opposite direction.)

lo.

Child demonstrates awareness of usual
whereabouts of familiar persons or objects
and notices their current absence.
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Development of Imitation

Page 9

Note: Imitative responses may best be evaluated during administration of other scales. If you do not note the
following during other scales try to elicit imitative responses through simple frolic play, and do so in short
episodes. If no imitation is noted re-administer the scale on another occasion or by observing the child at play.

1. Verbal )
Does
Not :
. Occurs _ Occur  Reported Notes Description of Response
1. Spontaneous vocalizations without distress (coos)
~2. Shows a posTtive response to famiViar sounds
(ones which infant has been heard to emit when
in a "happy mood.") Smiles, laughs, etc.

3. repeats the

T Pakes sTwiTar sounds Tn Tesponse to adull's
<en-_.~¢=a of sounds child can already make (coo,
etc.

5. Vocallzes (babbling] Tn response to adult's but
not sawme sounds.

6. Vocallzes similar sounds In response to adults.
vocalizing of sounds child can already make. pyt |
these are now more complex sounds,

7. ar sounds {brr, bzz, ghrr, ones
the child has not made). Child vocalizes
similar sounds in response by gradual approx-
imation.

~B. Directly. .

9. Child Imitates familiar words.{at least three).

____{May show him the object or a picture).
10. Imitates new words after gradual approximation.
11, Imitates new words directly. .
1Z. Imitates practically all words directiy.
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11. Motor (gestural)

Occurs

Does
Not
Occur

Reported

Hotes

Page 10

Description of Response

1. Child makes some movement in response to adult per-
formance of a familfar scheme but does not imfitate
the scheme.

txpand a motor scheme that the child has used
unoznuzaocm.u. 1.e., hitting two blocks together,
shaking a new object, etc.

Level 1. Unsuccessful attempt at imitation. () pt)
Level 2. Imitates the action by gradual approxima-
ons. (2 points)

evel 3, Imitates the oam,oz divectly. (I points).

L k
7-8. Demonstrate unfamiViar motor schemes or gestures

to the child (verify unfamilfarity by asking parent,
etc.), i.e., clapping hands, scratching surface, etc.
They should be responses that the infant can see
himself perform.

Level 1. Imfitates seweral gestures by gradual
approximation. (1 point).

— Level 2. Imitates several gestures directly.
9-T0.  Demonstrate unfamiliar motor schemes, whic

_

child cannot see himself perform, {.e., opening ﬂ
and closing eyes, patting cheek, etc.

pﬁ<o.__m~ Imitates gesture by gradual approximation.

g: . t ‘

Level 2. Imitales gesture directly.  (Z veasmwuh.
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Date of Tape

Date

II.

III.

Iv.

VT Rating Form: Teaching Skills Inventory

Primary Rater

of Rating Audio

Tape Quality
Video

Primary
Rating

Structure

1.

Adult Initiated vs.
Child Initiated Activities

Tracking

1.

Adult Sensitivity to Child

Instructional Skills

1.
2.

3’

4-

Clarity of Activity Objectives

Developmental Appropriateness
of the Instruction

Appropriateness of Verbal
Instruction

Appropriateness of

- Nonverbal Instruction

5.
Feed

Adjustment of Activity Complexity

back

1.

Most
Most
Both

Type: Check one
1y Verbal

ly Nonverbal

Reliability Rater




VT Rating Form: Teaching Skills Inventory

Page 2

Primary
Rating

2. Frequency of Positive Feedback

Reliab.
Rating
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Diff.

3. Frequency of Verbal
Corrective Feedback

4, Appropriateness of Feedback

Child Responses

1. Number of Activities

2. Number of Criterion Responses

3. Child Participation in
the Interaction




TEACHING SKILLS INVENTORY, VERSION III, ITEM TWO
Instructions for Rating 118

Item 2.. Sensitivity to Child. (This parent is appropriately
responsive to the child's cues and moods, both positive
and negative.)

This item requires a judgment about the adult's
sensitivity to the child's interests and moods during
each activity. Implicit within this rating is a judgment
as to whether the adult is appropriately sensitive. A
decision to switch from one activity to another in a
teaching situation with an infant, toddler, or preschooler
should be based upon the child's expression of interest
in the activity at hand. If a child is involved in an
activity in a reascnably complex manner it is not approp-
riate to introduce a different activity or abruptly change
the direction of the current activity. This error of
switching is most likely to occur when the adult is bored
with the child's play, or has a preconceived notion of
how the child should play. When the child's play has
become excessively repetitive or he demonstrates a loss of
interest, then it would be appropriate to change the act-
ivity. Inappropriate sensitivity would be typified by
persisting with an uninteresting or aversive activity
and perhaps even using restraint and physical guidance as
a means of eliciting activity-related behavior. Innaprop-
riate sensitivity would also include allowing the child
to entirely dominate the interaction in a negative manner
by making no new demands upon him because he refuses
new materials. .

Ratings should be based on the overall estimate of
an adult's sensitivity to the child during the interaction.
Important guestions to consider are: Is the parent aware
of the child's response to the activity? If the child
appears bored, does the adult move to a new activity,
allow the child to select a new activity, or persist with
the present activity? All of these questions relate to
an adult's ability to recognize when a child is finished
with an activity and when the child is attempting to man-
ipulate the adult in a manner that does not promote growth.

Rating Scale

7. The adult is appropriately sensitive almost all the time.
6. The adult is appropriately sensitive most of the time.

5. The adult is appropriately sensitive more than half
the time.



Rating Scale,

The

The
the

The

adult

adult
time.

adult

time.

The

adult

interests

continued, 119
is appropraitely sensitive half the time.

is appropriately sensitive less than half
is inappropriate in response mast of the

is inappropriate in response to the child's
and moods in almost all interactions.



