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Service-Leaming Opportunities That
Include Students With Moderate and
Severe Disabilities

Harold Kleinert

Karen Jooes

Picture this scenario:

For Young at Hearr, a monthly
social and recrecalional event
targeted specifically for senior
cltizens, students with moder.
ate and severe disabilities
worked with Key Club mem-
bers to plan and cock a dinner
for seniors, as well as plan the
entertaimmnent [or the evening.
During the event, students
belped prepare the meal,
served it, and participated in
the social activities. After a
successful evening, the stu.
dents wrote Jetters to local
buginesses to solcit funding
for the next event, Students
and their peer pariners com-
posed reflections and planned
a celebraticn. Teachers includ-
ed videotaped reflections and
activities into students’ alter-
nate portolios (o document
their teaming.

The article describes the experiences
of fow high schools in Kentucky that
have worked to develop inclusive serv-
ice-learning activities for students with
moderate and severe disabilities and
their peers {see box, "Whar Does the
Literature Say?"). The students worked
through the Kentucky Peer Service-
Leasning Project. One of the projects
was the Young at Hea;t program, which
we describe In more detail later,

Implementing @ Service-
Leamning Prejoct

In implemeniing our service-leatning
projects, we have used the steps devel-
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oped by Students in Service to America
(2003), with special considecation to the
needs and learning characteristics of
students with moderate and severe dis-
abilities. Students in Service to America
described a 10-step process, to which
we have added an 11tk step, which is 10
link inclusive service-learning activities
tc the evidence of earning required for
your state’s alternate educational
assessment under e Individuals with
Disabilities Bducaticn Act (Amend-
ments of 1997, IDEA '97). We illustrate
each step with details of the Young at
Heart program, which one of the
schools conducted, We also brfefly dis-
cuss other service-learning projects
undertaken by varicus school districts.

Step 1: Assess the Resources

and Needs of Your Community

and Schaol

It is essential that we inciude al stu-
dents in locating resources anc needs.
Students with mederate and severe dis-
abilities rarely have the opportunity tw©
plan their learning activities and how
they would like to contribute to their
community. Students with disabilities
and their peers can joinuy talk with
civic groups and scheol organizations.

Another strategy Is to consider assist-
ing in an existing service-learning acuiv-
ity in your schoo! o community.

For example, in one of our schools,
students with disabilities and peer
tutors jointly ialked with the school
principal, counselors, other students in
the school, and school service clubs.

Tina Blandford

Sally Miracle

The students with disabilities and peer
tators found out that the scheol's Key
Club was looking far another group to
help out with Young at Heart, a morth-
ly social and recreational event rargeted
specifically for senior citizens. At this
monthly event, studen:s planned and
cooked a dinner for seniors, as well as
planned the entertzinment for the
evening

Step 2: Develop Community
Partnerships
Seek our the assistance ¢!l commuaity
organizations (e.g., churches and noo-
profit organizations) in-idenufying the
needs of your community, These organ:
izations can provide direction and con-
sultation ¢ your project, Students with
moderate and severe disabilities, in
partnership with their typical peers, can
meet with ese organizations. Such
experiences provide valued opportuni-
ties to practice communication, social,
and problem-solving skills and aliows
those in the community to perceive stu-
demts with disabilities in 3 new light.
In the Young at Heart example, the
students not only met with the Key Club

[ AN A ENEENENENNNENN XYY
Communily erganizations,
like churches and nonprofis
agencies, cam provide
direction and eonsuvliation
fo your project.
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members, but also contacted the Center
for Senior Citizens each month to {et
them know the time, date, and theme
for each event

Step 3: St Clear Educational Goals

and Currkvlum

Make sure that targeted service-learning

skills are an extension of educational

goals and individualized education pro-

gram (1EP) objectives. Teachers can

plan to measure achievement ¢f goals

through a variety of strategies, including

instructiona] data on IEP objectives, siu-

dent journals, peer reflections (writen

by collaberaring peers), and letters by

local civic groups ot community organi-

zations documenting the students’

zchievements.
In the Young ar Heart example, stu-

dent 1EP odjectives included

* [nitiating and sustaining social inter-
acuons.

+ Cooking and meal plznning skills.

¢ Functional math skills (plaaning a
budget, purchasing iterms, measuring,
and counting {tems for each partici-
pant).

¢ Recreatonal skills (plaving card and
other table games].

Step 4: Choose Project and Begin
Planning

During this step, the students and
wacher should complete their evalua.
tion of needs, as well as the extent of
their own resources. In selecting the
service-learning project, teams should
cousider community and schoel part-
nerships (what part will each play?). In
addition, the planning teams shouid
think about how e goals of the serv-
ice-learning activity will be continued
after the project is completed.

In the Young at Heart example, stu-
den:s with moderate and severe disabil-
ities were actively involved in each
stage of the planning (¢.g., identifying
the theme for each evening, the menu,
and the recreational activities). The
teacher and swdents have already
begun planning how this service-leain-
ing project can continue beyond the cur-
Tent year.

In subsequent years, the teacher
plans to have her students write letters
tg businesses to see if they can donate

e et U, { Y D
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What Does the Literature Say About Sarvice Learning?

Definition. Service learning is a well-
recognized stralegy for anobling she
dents lo integrote ond apply the knowh
edge ond kills they lsarn in schoal 1o
address significant needs in their schools
of communifies {Yoder, Retish, & Wade,

1996). Students choose to do activities

fo baeefit their community; within thoss

octivifies, teachers infuse the academic
evrriculum and individudlized student
goals.

What separates service learning
ftom simple voluniwer or community serv.
ice octivities is the links o both the cur-
riculum ond to the students’ ceflections
on what they have learned oy o result of
that aclivity. Service learning is thus
directly tied fo the academic curriculum,
and for students with disabilities, inte
their individuelized education program
{IEP) objectives.

Benefits and Results. tducators are

increasingly recognizing service learn-

ing &s an important learning tool for of
students,

* In o survey of 13 special educators
involved in servicedearning projects
with their studants, Brill [1994) feund
increases in’ attendance, acadenic
skills, and socied relationships with
peers for the students with disabilities.

* Yoder et ol. [1998) described an
inclysive servicelearning program
between seventh- and eighthgrode
students with learning disabilities, sfu-
dents with limited English proficiency
{LEP}, and general educction students.
These authers noled severs! benelils
for this helerogenaous greup of stu-
denls, including increased self
esteem, selfknowledge, communica-
tion, problem-sclving skills, end social
skills.

¢ The Web site for Studaats in Service
to America (2003} hos identified
other benefifs, including enhanced

money, sypplies, or time to Young a!
Heart.

Step 3: Plon Project in Detail

During this step, students should devel-
op a specific action plan and a timeiine
for completing their project, determine

student sngagement in school, the
opportunity fo learn about new
careers, and a sirongar sense of
being part of one's community.

« litle research exisls on he use of serv-

ice learning for shidents with moder-
ate and severe cognilive disabilities,
especiolly in the coriext of inclusive
isarning opporiunities with their
peers. In one such study, Burns,
Storey, and Certo (1999} described
“on inclusivedearning project that
included high school students with
sevsre disabilifies and studants with-
out disabilities. The peers who porfic-
ipated demonsirated significantly
mete posifive gititudes laward peopls
with severe disabilities thon they had
belore their porticipotion. In contrast,
these authors found that high school
students who engaged in servica
activities direcred solely to hsicing -
studerits with sevare disabilities {s.g.,
Special Olympicy) did not evidence
significont chenges in attitude.

* Gent and Gurecka {1998} hove alsc

discussed the appropriateness of
servica leaming for students with
sovere disabilities, and the petential
benefits of credting more noturel peer
supporls, responsible cilizenship, and
integrated leaming ond ossessment
strategies. These authors have noted
thot even students with severe disabil
ities con learn 1o reflect on the impact
of what they havs learned. -

e A recent stydy described service

learning as @ vehide for authenlic
communily-raferenced instruction for
all studerts {Kluth, 2200}. The study
showed thot the project enobled sh-
dents with disabilities to practice
important life skills, while providing
students without disabilities sppartuni-
fies 1o connect what they learn in
class to the real world.

a project budget, and assign 1asks for
themselves, as well as work with any
commuzity partners (0 idenlify the
steps or activities the partners will
undertake (Students (n Service to
America, 2003). This step pravides stu-
dents with disabilities and thewr peers
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with excellent opporunities to practice
time, budgeting, and money manage-
meant skills and to learn 10 divide goals
into a series of smaller steps or sub-
goals. '

In the Young a1 Heart project, stu-
dents were actively invelved in all steps
(including the budger) and the teacher
carefulty considered how each student
with a disability could work with a peer.

([ EENNNNENERERENE N NNRN

Students with moderate
and sovere disabilitios
were actively Iuvelved in
each stage of the planning
(o.g., Identifying the thome
for each evoning, the
meny, and the recreational
aetivitiss).

R840 PPOIORETIN

Stop 6: Seek Necessary Funding
and Resourcas

Some service-learning projects may
require additional resources. Other
school clubs, facuity, students, parents,
faith-based organizations, and iocal

busiresses may be willing to help, if ~

asked. In our Young at Heart example,
the teacher was able to secure a grant
from a nonprofit agency for the activity.

Step 7: imploment and Manage
the Praject

As students begin their project, teachers
should assist them in continuously
monitoring their progress. Srudents with
disabilities might even track their own
performance on key learning objectives
during this step {e.g., a money manage-
ment skill for a student who has that
skill on his or her [EP).

In the Young at Heart program, the
students were in charge cf decorations,
food, and entertzinment fer each
monthly event For the Thanksgiving
event, the students decided 10 have for-
mal seating for the dinner, with a peer
and a student with a disability seated at
each table with several senior citizens in
order to get 10 know the senjors berier.

3C » COUNTIL FOR EXCEPTIONAL CHILDREN
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One student with & moderate disabil-
ity, whose JEP objectives included initi-
ating and sustaining interactions, evalu-
ated her own performance on how well
she did each time in practicing these
skills. She legrned not ogly to initate
interactions, but to even fequest her
favorite tasks each momih for Young at
Heart.

Step 8: Device Reffection Astivities

Involve students, on an ongoing basis,
in reflecting on what they have achieved
and learned. Peers can assist students
with moderate and severe disabilities in
vomposing their reflections. Students
can glso document their learning by 1ak-
ing photographs and videotapes, or
through a picterial or photographic
story. They can also inregrate digital
photographs into a peex service-learning
project Web site. Reflections and cther
documentation of student learning can
be excellent additions to student portfo-
lios and can help ta promote students’

Pesr Tutor. Rcflocﬁop

"Wariching the students with disabifities
open up ond communicate with other
people made me reclize how mych of
o regulor life they can live if given the
apportunity 1o do 0. | saw shudents in
iotally @ new light cuside of the closs-
reem and outsids of the daily moth and
raading work. They carried on conver-
sofiens and warked at assisting every-
one else just [ike the peer 1tors did,

“Young ot Heart not anly helped the
students with disabilities to interact with
theit peert ond community, but it
helped me o realize how incredible
these students actually are. ! honastly
fes! thot | learned s6 much more from
this exparience thon they did. | learned
axactty how much they hove to oifer
this world and how capable they are of
doing things.

*Hopefully this event also helped to
impact the cammunity’s opinions on stu-
dents with disabilities. | hope the senior
citizens tha! took part in this experience
gained a betier understanding for pec-
ple with disabilities and reolized
they're people, t00.”

—Kali  Arison, Peer, Hopkins
County Cantral High School

NV YYD T

sense of ownership and control over
their own Jearning (Ezell and Klein,
2003).

In the Young ai Hean example, both
students with disabilites and paer
tuters have written reflections about
their panticipation in Young at Heart
(see baxes),

Step 9 Assess and Evoluate Your
Service-Laarning Program

Teachers can assist students in collect-
ing daia on their own performance.
Teachers and students can also conduct
interviews with others {community
ofganization, service recipients, and
other teachers) to evaluate the effect of
their service-learning activity.

For example, cne strategy for evahi-
ating the success of Young at Heart
would be to survey the senior citizens
about their participation at the end of
the year. Such a survey would give stu-
dents further opporunities fer practice
on IEP skills {e.g., initating and sus-
ining interactions, calculating and
charting the number of participants
who reported that they had enjoyed the
monthly activities).

Step 10: {elebrats Students’
Achievements

Celebration is crucial to any service-
learning project. For all students
involved in the activity, it is a chance 10
celebrate the results of their work. For
students with moderate and severe dis-
abilities, 2 celebration provides the
opportunity to give back to the commu-
nity and 0 be recognized for that
achievement. Participation in a service-
learning project can be a great source of
pride and of a sense of cxie's own cormn-
petence,

& celebration is also a ame for rec-
ognizing the contributions of ong's part-
ners,In the Young at Hearst program, the
teacher, siudents with disabilities, and
peer tuters have planned a cookout the
last week of schoel to recognize student
achjevements and to celebrate their
achievements. They will also recognize
individual studems for their participa-
tion in the program with a certificate, As
they plan for next year, they are hoping

10 include even more students in the

service-learning project.

U7 —————
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Step 11: inciude the Service-
- tearming Project Into Altemnate
Portfolio Entrias, if Applicable
As we have ngoted, service-learning
aciivites provide a wonderful source of
evidence {or student portiolios. In sev-
. eral states, that évidence can be used 10
document
¢ The achievement of targeted [EP
cbjectives.
¢ Generalized performance across
school and community settings.
* The student's ability 1o work toward a
group goal with peers.
¢ Dpportunities o explore a potential
career option.

Portfolio evidence can include joyr-
nal entries aad other self-reflections,
photographs, studen: instructional per-
formance data, peer reflections about
the student's work, 2ad letters from par-
ticipating community agencies on the
cuccess of the project [Kleinert &
Kearns, 2001},

In the Young at Heart example, stu-
dents with moderate and severe disabil-
ities have had their reflections included
in their aiternate assessment portfolios,
glong with evidence of achieving their
targeted skills. Peers have included their
own reflections as one of the required
writing pieces in Kentucky's wriling
portfalio required for graduation.

Young at Heart has been so success-
ful that the studerts with maderate and
severe djsabilities and peers have decid-
ed 1o start their own service-learning
club, Tbgether as Peers, and have
designed a shirt for their club with
“Tygethet as Peers” on the front and the
signatures of al} the club members on
the back of each shirt. The club mottg is
“Attitudes Are the Real Disabilites.”
The club now has 67 members, with
students with disabilities and peers
paited for each office {eg., President,
Vice-President]. Each swudent member
has to have 6 service-Jearning hours,
and officers must complete 9 hours.

Other Examplas of Service-
Leamning Pre|ects

The following are other examples of
service-learning projects across our par-
ticipating schools.

(RN L

Core Pockages

Students collected nonperishable sup-
plies for care packages for soldiers sta-
tioned overseas, and especially in war-
torn areas. Students had o identify

Reflections From Students
* With Disabilities

“We decoratad ths <afeteria anc had
o meel for them {Senicr Citizens) and
| sung for the Young at Heart. There
was about 40 senier cilizens there.”
"We wonted o help psople in need.”
“Wa learned obout service ”
“N was o lot of fun 1o help others.”

recently graduaced, former students
from their school who were serving
overseas, determine an overall budget
for their project (including the approxi-
mate cost of care packages and
postage); what they could send that the
soldiers would need, collect or purchase
the supplies, make the care packages
and take them 1o the post office.
Students also leamed a part of the his-
tory of the region in which the men and
women Wwere serving (e.g., [raq),
learned about the origins of the conflict,
and followed the progress of cur sol-
diers’ efforts,

One schoo! raised money for this
project by conducting a bake sale that
was promoted by the Jocal Wal-Mart;
students had to baie and sell the items,
while learning.tergeted 1EP objectives in
measuring, following directions, count-
ing money, working in a group and on

.interpersonal skills.

fn purchasing the tems for the care
packages, the students had to select the
best buys for their money, lsarning
valuable lessons in consumerism. One
schoo! also included teddy bears in care
packages, so soldiers could give the
beary 10 Iraqj children.

Community Health

Students helped 1o plan 2 Community
Health Pair One of our schools has a
Sports Medicine and Health Department
that coliaborates with a {ocal hospital.
Several of the siudents with disabilities
1ake Sports Medicine classes. Together

 with their peers, they are planning a

oLy

spring Community Health Fair gpen o
the pubtic,

The fair wil! include free blood pres-
sure and cholesterc! checks, iaforma-
tion about preventative health care and
common diseases that are especially
prevalemt in Kentucky (e.g., diabetes,
heart disease), as well ag women's and
children's heaith issues, Studenis are
responsible for working together to
obtain the health care workers for =ach
booth, and in the process, are learning
important elements of living healthy
Iives themselves.

Students participating in the state
alternate assessment will be able to
include this activity as an important
part of their Health enury for their
requireqd portfolios. These entries will
documen: the state learner standards of
“Students dernonstrate the skills that
they need t¢ remain physically healthy
and 10 accept respoasibility for their
own physica] well-being"” and “Studems
demonstrate the skilis to evaluate and
use tervices and resources available in
their community.”

A NN NERENNNENENNENES;.H}N)

Service-learning projecis

previde opportunities for
shwdeats to practice Hme,

budgeting, and money
management skills and to

leara to divide gosls info «
sories of smaller stops.

eQaUsbBRObOsCOOOITERRNOLEYSY

Reading Program

Students created children’s books and
read those books to preschoc! and pri-
mary-age students. Together, students
with moderate and severe disabilities
and peers at three of ow schools have
created story books and story boards
{itlustrations) of children’s books (o
read to preschool and primary-age chii-
dren. Not only dees this activity
increase valued literacy. skills for stu-
dents with disabilities, but it also pro-
vides these studems an added oppoeriu-
nity to practice those skills with stu-
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dents just beginning reading instruc-
tion.

Targeted skills incorporated into this
service-learning  activity  included
increased oral communication skills,
sight word vocabuiary, reading cerapre-
hension, and writing in complete sen-
tences,

Toy Drive

Students conducied a drive to collect
used toys in good cenditicn to package
and distdbute o0 local facilities for
Christmas. The studeats and peers
decided where the igys would go. This
activity was done as a whole-school
project (i.e, all students were invited o
participate), 1 ncrease the number of
toys brought in.

The swdents alse held a Christmas
craft sale to rajse the funds needed (o
package and wrap the gifis, purchase
batteries, and buy other accessories.
During the craft sale, the students
worked on [EP objectives for measur-
ing. completion of task, fellowing direc-
sions, handling money and making
change, salesmanship, and detail o the
craftsmanship of the iteme they were
making.

Recyzling

Studemts held a schoolwide recycling
project in collaboration with the School
Ecology Club and with 2 unit on recy-
¢cling that was part of Earth Science
class. Students learned to weigh and
. calculate the.amount of usable recy-
clables collected each week, as wall as
the difference between hazardous and
safe materials,

Students had w do research in the
library on what could be recycled, and
they had to take home a survey and
interview neighbors and relatives on
whewher they recycled, and why they
did or did not do sc.

Meals on Wheels

A student with a moderate to severe dis-
ability and a peer were paired for this
activity. Togethet, they counted out
what was needed for each meal (meals,
utensils, drinks, desserts, etc.), and
delivered the meals with staff supervi-
sion on their prescribed coute. The stu-
dent with a disability worked on enitical

32 » CounciL FOR EXCEPTIONAL CHILDREN
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Teacher and Parent Reflections
on Service Llearning

Teacher Reflection

"The only thing | would de diferent is
start sooner. | have been depriving my
students by net giving them g way fo
give back fo their community and feel
ing they have value, This project has
built confidence and self-estesm for st
dents with ond without disabilities,
Service learning has helped me o
remember why | am a Mmacher)”—
Virginia McGregor, Teocher, Hopkins
County Ceniral High School

Parent Reflection

"Service learning helps students with
disablliries learr about helping others,
Studenrs with disabilities efien receive
a greot ceal of help. It is so wonderful
for them 1o heip someone else. It has
given Karfi o greot sense of awareness
about how she can help olhers in nesd,
This project also provided opportunities
whers Korli could fesi thol she was
doing semething imporiant. | can see
how gratifying it is for Kerli to help
someone 2lse and maoke someons
smile."~—{ori Edds, Parant

communication skills (greeting each
persen and engaging in socizi conversa-
tions) and on fargeted IEP math skills
related to counting and addition. After
graduating, the student with a disability
found paid employment in a similar job
delivering ink careridges to businesses.

Clothing Drive
Students conducted a clothing drive for
2 garage sale to benefit Habitar for
Humanity, Students were responsible
for collecting, sorting, cleaning, and
packing the clothes, in preparation fer
the Habitat for Humanity Garage Sale.
As a follow-up activity (or Habitat for
Humanity, students are working to con-
struct a storage shed to house the tools
used in building a Hapitat house. When
the house is completed, the tool shed
will remain as & storage shed for the
new home owners. Student learning
objectives included independent living
skills, math skills (measurement), and
working in a group to accomplish an
overall goal.

Children’s Mospitel

Students collected toys, books, and
money for children served by the local
Hospice program, Money collected was
used to purchase books; students used
their own knowledge of favorite chil-
dren's books 10 make their choices.
Students worked on money manage-
ment {couming money, purchasing
within a budger), as well as reading
skills in selecting appropriate books,

Pledyas for o Bensfit

Students raised pledge money and vol-
unteered at the local Down Syndrome
Buddy Walk, 10 benefit children and
adults with Down syndrome (two
sehools participated in this project).

Service iearning provides students with
moderate and severe disabilities the
opportunity to give back 1o their com-
munities. Too often, educators and
othet service providers view these stu-
dents only as the recipients of services
(Briil, 1994), be it through such formal
services g5 special education, vocation-
a] rehabilitation, related services or
through more informal supports, such
as peer tutoring,

In addition to the bexefits repcried
in the literarure fer students with and
without mild disabilities (e.g., incseased
self-esteem, problem-solving  skills,
social skills), we have fcund that serv.
ice-learning opportunities for students
with moderate and severe disabilities
have led 10 improved attitudes of peers
abour these students’ true capabilities.

We have also found that inclusive
service-learning activities allow stu-
dents with disabilities who are partici-
pating in their state’s alternate assess-
ment to document increased evidence
of generalization of targeted skills
across multiple settings, increased use
of natural supports, anc docuement
higher levels of self-direction and self-
determination. Direct evidence of targer-
ed skills, the generalization of these tar-
geted skills, natural suppoms, and
measures of seli-determination are cur-
rently included within the scoring rubric
of several states’ alternare edycational
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J assessments under IDEA 97 (Browder
" et al,, in press; Kleinert, Green, Hurte,
Clayton & Oetinger, 2002). Thus service
learning can provide swdems with an
important vehicie for demonsirating
what they know and are able 10 do.

tncorporeting Student Prejocts
Into Alternute Assassments
Students have included their service-
learning projects into our state's aiter-
nate assessment in 3 variety of ways, as
follows:

s Service-learning projects provide
excellent vehicles for students to
demonsturate their learning in argeted
skills in such general curricujlum
areas as Science {the ecology service
preject noted previously] and Heahth
(the Community Health Fair project
noted previously). Math skills have
included purchasing, choosing the
best buys (comparative shopping),
managing a budget, and measure-
ment skills. Language arts skills have
been incorporated through the stu-
dents' own reflecuions an service
learmung, and through writing and
adapting stories for young children.
Targeted skills in these and related
areas are included in most siates’
alternate assessments (Browder et al.,
in press), and content rom {le areas
of Reading. Math, and-Science are
now 2 requiremen: for alternate
asscssments under No Child Leit
Behind.

Through service learning, students
are able to show that they can apply
what they have learned in the class-
room to other setrings throughout
their school and community, A aum-
ber of states have included measures
of generalization and multiple set-
tings as part of their scoring rublics
for aliernate assessments (Browder et
al., in press).

Service learning aliows students to
document sustained social interaction
and cooperative group skills, also
measured in several states” ahernate
assessmeqts. Kentucky, as well as
severa) other states, includes 3 meas-
ure of a students network of social
relationships as a part of its alternate
assessment. Service-learning projects
such as Young at Heart, in which stu-

-
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dent? with and without disabilities
are actively engaged with senier citi
zens and owthers in the community,
provides vivid examples of such
social nerworks.

Service learning provides excellent
ways lor students to demonstrate
sych skills as plaaning a project and
menitoring and evaluating its suce
cess. Chooaing, planning, menitoring,
and evaluating one's performance are
all essential components of self-deter-
mination  (Agran,  King-Sears,
Wehmever, & Copeland, 2003), an
educational outcome that researchers
have shown to be directly related to
postschocl success (Wehmeyer &
Palmer, 2003).

[ EEEEREENRENEE BN NN N NN N )
Service learning provides
studenis with modorate and
severe disabillties the

opportunity fo give back to
their communities.
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Peor, Siudemt, Teucher, und
Perent Reflections

We collected reflections by a peer and
reflecticrns by studeats with disabllities
about their service-learning projects,
respectively (see boxes). We also noted
perspectives from a teacher and a par-
enl, In our inierviews at participating
schools, we foeund thar administrators,
general and speclal educators, students
with and without disebilities, and par-
ents of students with and withour dis-
abilities saw positive effects from these
students’ involvement with service
learning.

For example, one administrator
noted that, as a result of his school’s
peer tutoring and service-learning pro-
gram, "students seem more enthusiastic
about thew schoel work and responsi-
bilities and accomplishing the tasks and
also the goals that that they have during
their high school years.”

A parent of a participating peer at
another of our schocls echoed that
theme:

e e G LYY D D

He's found & purpose in life and
a goal to reach. It seemed like
he was just running and didn’t
know what he wanted to do..,.
But it seems like he has finally
found something that he has
found satistaction and enjoy-
ment out of at the same time.

Cleasly the benefits of these pro-
grams go both ways—~Jor students with
and without disabilitjes!
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$1300 AWARD: The Murdock Thompson
Center for Teachers awards Summer Fellowships
for Innovotive Teachers {no residence required).
Work in the summer to perlect your new closs-
room strategy. March 31 deadline, download
application al hip://users.ids.net/~murdokea

Provide Transition materials

TEN SIGMA

tensigma.org
800.657.3815

® Extensive set of Transition skills

w Rubrics that define each skill

@ Assessment forms to identify Transition needs
w Activities to teach the Transition skills

® Software to manage the Transition process

Provide Transition training

Attention

Special

Education
Directors

w Write better Transition IEPs

w |nvolve students at a higher leve!

® Manage better IEP meetings

w Communicate more effectively

® Track student progress over muitiple years

CALL
TODAY! -

1.800.657.3815

or visit our website
www.tensigma.org/transition
= samples
® program description

A
Practical

Transition
Solution!
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