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Service-Learning
Projects
"xemplary

In 1998, Chicago Public Schoolsbecamethe largest school district in the country to require that studentsdo
serviceto their community as a graduationrequirement. Since that time, hundredsof thousandsof students
have provided millions of hours of serviceto Chicago's neighborhoodsand communities.
While those numbersare impressive,a changein thinking about servicebegan in2002 that has led to a
changein thinking about classroompractice. CPS shifted from a serviceas an individual volunteer experienceto service-learningas a classroomteachingand learning strategythat enablesstudentsto leam
important civic action skills while enhancingacademicand social development. The results have been
astonishing. Teachersacrossthe district and acrossthe curriculum have worked closely with their students
and partnering community organizationsto generatehundredsand thousandsof service-learningprojects
that engageand servethe community while strengtheningthe civic, academic,and social developmentskills
of our students. During the 2005-06 academicyear alone,more than 20,000 studentsparticipated in classroom-integratedserviceproj ects.
20 Exemplary Service-LearningProjects is a compilation of imaginative, rigorous, engagingprojects that
engagecommunity partners,connectdeeply with classroomcurriculum, and involve studentvoice in the
preparationand implementationof the projects. The projects representevery curricular areaandseveralare
cross-curricular,demonstratingthat service-leamingis a great connectingstrategy. Service-learningconnects studentswith their communities,connectsclassroomlearning with contemporarycommunity issues,
connectsstudentsand teachersin profound ways, and connectsacademicdisciplines in creative, organic
ways.
Chicago Public Schoolsidentifies service-learningas an important tool to build productive and engaged
citizens. We expect that eachproject will help enhancethe civic skills (leadership,communication,problem-solving), civic knowledge (community issuesand organizations,public policies and policy makers), and
civic attitudes(commitment to the common good). But what else can service-learningdo? 20 Exemplary
Service-LearningProjects demonstratesthat through service-learning,students:
.

Strengthenacademicskills and knowledge;

'

Develop strongerrelationshipswith their peersand their teachers;

.

Explore possiblecareeropportunities;

.

Encounterpeople,places,and things previously unknown to them;

.

Make a positive contribution to their communities;

.

Changetheir attitudesabout themselvesand other people;

.

Develop a deepercommitment to their own learning; and

.

Changethe world.

Service-learningis an important classroomstrategyfor all of thesereasons.

Volume Format
20 Exemplary Service-LearningProjects is a documentationof creativeprojects acrossthe city of Chicago.
Each project has emergedorganically in responseto very real issuesin Chicago's neighborhoodsand communities. Each project embodiesthe organic intersectionof teacher,student,curriculum and community
that embodieseffective service-learnins.
As you use this volume you will notice that eachproject is describedin a specific layout format.
. The main headings(dark blue) name the project, the content area,and school.
. The sub headings(light blue) break the project into parts including preparation,action reflection,
learning standards,and lessonplans.
. The boxed text in the upper left hand corner is a brief description of the project itself.
. Quotesfrom teachers,students,and community partners(light blue) are sprinkled acrossthe pages.
We hope that you find 20 Exemplary Service-LearningProjects to be informative and inspiring. We also
hope that you find an idea in this volume that speaksto you and encouragesyou to think about using service-learning in your classroom,your school, or in your community. If you do, write us and tell us your
story. We would love to include it in subsequentvolumes.
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Langrrage
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Arts

Plan

Set in Chicago during the 1950's,Raisin in the Sun addressesthe problem of affordable housing. After reading the Hansberryplay, studentsconductedcomparative
researchabout the cost and supply of housing in Chicago
during the 1950sand today. Studentsthen participated in
an affordable housing campaignwith the Logan Square
NeighborhoodAssociation, a local community organization working to preserveaffordable housing and slow
gentrification. Studentsparticipated in a door-knocking
campaignto help get a citizen referendumpassed.

3rThe hardest
part of tlre project
with
was trying to cooperate
people, actrrally
rrrlcooperative
getting
thern to open their doors.
drrring orrr door-lcnocking
Brrt the best part was
carnpaign.
getting
people to vote yes on tlre
Itts great to knorrr
referendrrrrl.
is going to stop
tlrat gentrification
Itrn lrappy to
in orrr neighborhoodhave rnade

At the culmination of the referendumcampaign, students
were organizedinto three groups for their community action researchproject. The three groups were: (1) Housing Stories-students interviewed individuals and families
living or who had lived in the community to learn more
about the housing situation; (2) Genhification and Small
Businesses- the studentsmet with businessowners to
learn about the impact of gentrification on their work; and
(3) Discount Mega Mall - the studentsinterviewed small
vendors in the mega mall who were being forced out of
businessbecauseof the forces of gentrification. The class
used the following strategiesto conduct their community
research: classdiscussion,backgroundreadings,Intemet
research,field trips, videos, surveys and survey analysis,
interviews, guest speakers,and a researchpaper.Each
studentgroup preparedand presentedtheir findings at the
annual convention ofthe Logan SquareNeighborhood
Association.

a differellss.tt-$trrdent

Preparation

Action

Studentsparticipated in a local affordable housing camA Raisin in the Sun,LorraineHansberry'splay set in 1950's
paign seekingto slow gentrification and encouragedevelChicago,introducesstudentsto the problemofaffordable
opment of more affordable housing. Studentsknocked on
housingthat is so real in so many Chicagoneighborhoods.
Following a readingof the play, studentsconductedacilizen referendumdirectingthe
tion researchon housinein Chi
development
andi
i,gh-priced
contemporaryhousingissues
Studentsalso produced a multi
the local perspectiveon housing,
based
on their communitv research
parents
as
interviewsin the communitvwith
their
video
at
the annual conferenceofthe Lowell aswith tenantsat the LorringtonApartmentswho had
gan SquareNeighborhoodAssociation, an organization
joined togetherto buy their building in orderto preventit
from beingpurchasedby developersintent on raisingprices dedicatedto working with working classand low-income
in orderto makea largeprofit.
families in the communitv.

6

Kelvyn

Parl: High School

;:.,"* *il ;rlr:ifffi '$qA #e fh W;,$t.fii& flS,;.9sl-*"4 gil.B.4c Read age-appropriatematerial with fluency and
accuracy.
l.C.4c Interpret, evaluate,and apply information from a
variety ofsources to other situations.
2.8.5b Apply knowledge gained from literature as a
meansof understandingcontemporaryand historical
economic,socialand political issuesand perspectives.
3.C.4a Write for real or potentially real situationsin
academic,professionaland civic contexts.
3.C.4b Using available technology,produce compositions and multimedia works for specifiedaudiences.
4.8.4a Deliver planned informative and persuasiveoral
presentationsusing visual aids and contemporary
technology as individuals and membersof a group.
5.A.4b Design and presenta project using various formats from multiple sources.

3rI think it is so irnportant
for strrdents to take their learning
orrtside of
issrres
especially
when
addressing
of
social
tlre classroorrl,
irrstice. If
rrnits with only analysis of the proltlerrrs
rlrreconclrrde our crrrricrrlar
tever
sophisticated
that analysis is.-rthe strrdents
in society-ltot
generally
tend to withdranlrr frorn the topic. If I cantt change it why
leads to despair, or
shorrld I care aborrt it? This type of crrrricrrlrrrn
rlrratter is action.
t rorse, apathy. The key to rrraking the crrrricrrlrrrn
drrring this proiect was strrdents starting
to
What I saw lrappening
believe in their owtr political
agencV.tr-Teacher

-$Jeagem,,ftm
4#:trm ffi w"w,ffi
mm* x

ffie#Xmw*ffiepm,
Studentsare taught the three principles of community action
research: Research,Action, Reflection. Community action
lps studentstake real issuesin their community
learn about those issues.take action. and
ing toward positive change. Stuy reflection essayduring the project and
following questions: What happenedthis
is the researchgoing? What did I learn about
the issueand the research?What problems our group experiencing?What other questionshas this researchmade me
consider? Studentswere also guided in reflective discussion
throughout their serviceproject.

JesseSenechal
senechalkp@hotmail.
com
7731534-4200
Maura Nugent
mocon5@yahoo.com

Social lrrstice
Newsletter

English (Reading in tlre
Language
Arts)
Lesson

Plan

Freshmanlevel studentsare introduced to the Social Justice
Newsletter, a third quarter unit on persuasive writing, through
a unit organizer that outlines the written documents required,
the skills gained, and a timeline for the project. Studentsgain
knowledge about different forms of persuasivewriting. All of
their writing is based on the community organization and the
issuesaddressedby that organization. Studentsconduct primary researchand then use their writing skills to createa newsletter that documentsthe work of a community organization.
Through the project, studentsdiscover how others react to their
beliefs as they use the art of persuasivewriting. Studentwriting attemptsto persuadereadersto adopt their point of view.

ffSocial resporirsibility
does not
irrst happen on its own - it rnrrst
Drbe rnodeled arird taught.
Martin Lrrther King tr., Mahatrrra
Gandhi, I}tother Theresa, lohn
Dewey, Paolo Friere, alrd Benito
lrrarez would be prorrd of the
lessons our students learn frorn
implernentirlg
this project.tt
-Teacher

Preparation
Preparation, action and reflection are neatly interwoven
throughout the ten weeks ofthis organically integratedserviceleaming project. Studentsare introduced to the Social Justice
Newsletter project through a unit organizerthat outlines the
major writing assignments(cover
file, interview, epigram, cover
movie review, advertisement,and
purposeof the assignments.Each
directly to the community organizalion chosen by the students
and the service provided by the students,and becomespart of
the group's final magazine. Teachersintroduce studentsto the
community organizationsand studentsset up their first visit to
the site.

8

Each Juarezfreshmanin the RLA class is expectedto work as
part ofa team to createa "socialjustice newsletter" basedon a
particular social justice issue addressedby a local community
organization. Working in groups, students choose a community
organizationwhere they will volunteer. Once the relationships
have been established,studentsmust complete eight written
artifacts that relate to the organization and the issuesit represents. Studentsmust complete and incorporate into their
newslettera profile of the organization, interview of a staff
member or client, cover story about the value of the organization, survey and graph oforganizational services,poem, review
of a movie that relatesto the organizationalwork, an advertisement of the organization's services,an organizationalbrochure
and an epigram.
Studentsleam t6'use MS Publisher sofhvare to createa newsletter of professionalquality. Studentsdisplay their newsletter
in the school library and all freshman students have a chance to
vote for the social justice newsletterthat best meets established
criteria.

Action
Studentsmustvolunteerat a communityorganizationof
their choice(sfudentgroupssignup for their first, second,
andthird choicesor identiff an organization
with which
they
iar) for at leastten hours. Organizations
welfare, socialjustice, environme

ms,andcitizenshipissues.
with organizational representati
and work plans, and then
rs. Each academiccomponentof the Social
JusticeNewsletter relatesto the service experienceand
community organization.

Benito lrra r.e- Gornrnrrnity

Acaderrry

3'The Social
lrrstice Neursletter
proiect helped rrs to be rrrore
responsible.
In the end you
really have to step rrp to keep
your prornises to do yorrr
worlr. If yorr let yorrrself down,
you let everyone down. Brrt if
the teacller sees tlrat yorrtre
responsiblerhetll
let yorr do
rrrore group urork.tt
-Strrdent

Learnimg

Starrdards

3.8.4a Producedocumentsthat exhibit arunge of writing
techniquesappropriateto purposeand audience.
3.B.4b Produce,edit, revise and format work for submission and/or publication using contemporarytechnology.
5.A.4b Design and presenta project using various formats from multiple sources.
5.C.4a Plan, compose,edit and revise information for
presentationto an audience.

ttBy helping sorraeorilen it rnade rne feel better. When I was little,I
wanted sorrreolle to help rrle. Now I know how good you feel when
you help sorrleone else. I felt pretty happy that I worrld help others,
and later realized that I wasntt only helping the people at the
organization,
brrt that I was helping rnyself.tt - Strrdent

Teacher
Reflection
Students,working in groups,produce a socialjustice
newsletter. Each group's newsletteris displayed in the
and all freshman RLA students have an
vote for the magazine that best meets the

ll Prizesareawardedto the winning
itself is an excellentreflectiontool
ircewrittendocuments
aboutthe service
experie

in a varietv of formats.

Gontact:

Dr. Richard Gelb, Juan Carlos Ocon, Rus BassEhler, Laura Lemone, Dr. Peter Merwin, Anna Ruiz,
TeresaSosa

773-s34-7030

Neighborlrood

Ercharnge

English, Reading in the
Langrrage Arts
Lesson

PIan

Ms. Zamiara introduced the problems of race and class
and helped her students to analyze character development, plot techniques,and historical context in the novels
Monster and Night. After examining their own views
on race and culfure, sfudentsanalyzedhow theseviews
played out in the context of the texts they were studying.
The classthen worked toward a deeperunderstanding
of culture, utilizing curriculum preparedby Hostelling
International Chicago. The 13 lessonshelped students
come to a definition of culture, understandthe feafures
of culture, examine the "invisible" aspectsof culfure as
well as understandwhat it meansto be different, to be an
American and to explore generalizations. Finally, studentslearn about interpreting behavior within and across
cultures, face cultural misunderstanding,and encountera
"foreign" culfure. Subsequently,studentsmade real-life
connectionswith a school in an areadistinct from their
own, communicatedwith fellow studentsin an ethnically
different neighborhoodand reflectedupon the implications of theseactivities. Studentscompletedthe experienceby linking to the lessonsthey learnedfrom their
own cultural exchangeto the texts originally studied.

rrTlre strrdents went in to the prograrlr a little fearfrrl and with
left the progralrr wanting
sorne negative feelings-They
to be
people
friends with the new
they had rrret. I think they rlrrere a bit
surprised
at lrow tlreir stereotypes
broke down.They
carrre away
prograrrr
proved
and respect.The
with appreciation
also
that it is
- Gornrnrrnity
possible to learn a lot and have a blast doing it.tt
Partner

Preparation
Night and Monsteralongwith cultural learningcurriculum
providedthe foundationfor studentsto examinerace,class,
and culture. Studentsexplored culture and racism through
the novelsand in their own communitiesand subsequently
wrote essaysand prepared
abouthow raceand classplayed
then establishedpeerrelati
Prep and communicatedabout
schoolclimates,and ethnicbackgrounds.Both Kelvyn Park
and Brooks' studentspreparedcultural learningexperiences
for eachother. Studentssoughtto sharethe most important
aspectsoftheir culturein orderto createnew avenuesof
understanding.

l0

Action
Kelvyn Park and Br<joksstudentshosted their partner school
for a day of cultural exchange. When 25 Kelvyn Park students
visited Brooks - located on the SoutheastSide and with a

ilpntlyAfrican-Americanstudentbody theirpenthem, took them on a tour of the school. and

- recl

nity/school traditions. Kel
and living on the Northwest Si
the hospitality with stationshighlighting Latin

lowing the neighborhoodvisits, both groups ofstudents spent
an overnight together at Hostelling International Chicago in
downtown Chicago. During the overnight, studentscooked
and engagedin multiple reflection activities together.

Ilelvyn

Park Higlr School

"It was really cool learning
aborrt anotlrer crrltrrre and
great urelcorrring thern [Brooks
strrdentsl to our own. Leaving
trras really sad.We rlrrere like a
farnily by the s11{.tt- Strrdent

1.8.5b Analyze the defining characteristicsand structures of a variety of complex literary genresand
describehow genre affects the meaning and function
of the texts.
2.A.4b Explain relationshipsbetweenand among
literary elements,including character,plot, setting,
theme, conflict and resolution and their influence on
the effectivenessof the literary piece.
2.8.5b Apply knowledge gained from literature as a
meansof understandingcontemporaryand historical
economic,socialand political issuesand perspectives.
3.C.5a Communicateinformation and ideas in narrative,
informative and persuasivewriting with clarity and
effectivenessin a variety of written forms using appropriate traditional and/or electronic formats; adapt
content,vocabulary voice and tone to the audience,
purposeand situation.
4.8.5a Deliver plannedand impromptuoral presentations, as individuals and membersof a group,
conveying results ofresearch, projects or literature
studiesto a variety of audiences(e.g.,peers,communiry business/industrylocal organizations)using
appropriatevisual aids and available technology.
5.A.5b Research,designand presenta projectto an academic,businessor schoolcommunity audienceon a
topic selectedfrom among contemporaryissues.
';
i,il, :t.:'.i ,l rr:t , , .

,

In their own schools,studentsreflectedindividually and in
small groupsthroughoutthe ten-weekproject.They wrote
their experiences,
reactions,andfears.
essays,discussed
at HostellingIntemationDuring ffi overnightexperience
ffiated severalreflectionactivitiesincluding
book that documentedthe collective

ion activity in particularengaged
p in creatinga posteraboutthe other
on ten words that describethe otherschool.
school
The posterswere presentedto studentsfrom the partner
schoolin the morning with time for honestreflection. Studentsalso completea post-projectassessment
survey.

3slnitially rny strrdents rlrrere
afraid to get off the brrs in a
neighborhood
they had rrever
visitedrbrrt
as soorr as they got
tlre corrrage, they couldntt
wait
to keep on exploring
a new
Teacher
corrrrrrunity.tt

oi..,....,,
i' . ,.,:, ,.,,

, - , ' , , 1 . , , - , . r. ., i , ; ; r . . : . . , '

Heather Zamiara
heather zamiara@yahoo.com
773-534-4200
Megan Johnson,Education Coordinator
HostellingIntemational
mj ohnson@hichicago.
org

3t2-s83-222r
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Hrrnger

Awareness
Garnpaign
and liood Drive

English/Special
Edrrcation
Lesson

PIan

The purposeofthe unit is to encouragestudentsto reflect
on hunger in their community and to considerways of
making positive changesto a local problem. Students
engagethe problem ofhunger through literature, specifically by reading o'TenementRoom: Chicago" and Richard
Wright's Black Boy and engagingin small group conversationsto reflect on thesewritings. Studentsalso learn
about poetry by examining literary devices and themes.
In order to accommodateall learning styles the teacher
incorporateswriting, reading, art, and kinesthetic learning. Studentsgain hands-onexperienceat the Greater
Chicago Food Depository as well as a chanceto create
collection boxes,posters,and other food drive materials.

really car;rre alive and
"Strrdents
took on tlris issrre witlr great passion
and dedication.It
can be diflicrrlt
to engage all your strrdents in a
proiect in a special edrrcation
settingnbrrt throrrgh this service to
the school and corrrrnunity
we were
able to accornrnodate
all learning
styles and each strrdent forrnd a
task that he/she adopted
with great
success-tt-Teacher

Preparation
In order to encouragestudentsto reflecton hungerin their
communityand considerways of making positivechanges
to a local problem,Brian Charest'sEnglish classreadFrank
M. Davis'"TenementRoom:Chicago,"a poem,andexcerptsfrom RichardWright's
upon thesewritings by conversi
They alsobeganto think about
materialsto issuesin their own communitv.
to thesein-classactivities,Mr. Charest'sclasscompleted
a serviceproject at the GreaterChicagoFood Depository
(GCFD), where studentssortedfruit and cannedgoodsto be
distributedto food insecureindividualsin Chicaeo.

t2

Studentsgain insight into hunger in their community as
well as the serviceagenciesthat provide relief for the
food insecureof Chicago. Studentsalso learn to write reflections, identiff andanalyzeproblems in their cofilmunity, and researchways in which they might solve them.
Through their study of poetry and literature, students
identi$ themes,forms and other literary devices. They
also learn correct letter writing format by writing and
sendingletters to public officials.
Studentslearn to write reflections on works of literature and about their own actions. They understandhow
agenciesdistribute food in their community and gain
the ability to take direct action by getting involved with
local organizationsto help prevent hunger. Studentsalso
learn to organize a food drive and a campaign to raise
awarenessabout hunger in Chicago. Studentsproduce a
poster about hunger for presentationto the class and other
advisoriesin order to raise awarenessabout hunger and to
promote the schoolwide food drive.

Action
The first exposureto service for studentsis a trip to the GCFD,
following which studentsorganizeda semester-longfood drive
and hunger awarenesscampaign.The group set its collection
collection boxes which were set up in visiblc
the school. They designedposters
faculty members about hunger an
ways and the cafeteria, and they pres
their
their peersin orderto drum up moresupportfor
the
Having exceededtheir initial goal of 400 cans
of food, the studentswrote letters communicating their concern
about hunger/food insecurity within their communities to local
public officials and beganplanning the next stageof their work.

Glricago

Diseovery

Acaderrry

'3I like to lrelp other people - itts
sornetlring
that Itd never done
before.I
arn planning
on doing
-Strrdent
this next year.tt
r : , t f t: : .

, .

. . ,

r - r r , . , a

: ,

:

l.C.4c Interpret, evaluateand apply information from
avariety of sourcesto other situations(e.g.,
academic,vocational,technical,personal).
l.C.5f Use tables,graphsand mapsto challengearguments, defend conclusionsand persuadeothers.
2.8.3a Respondto literary materialsfrom personal,
creative and critical points of view.
2.A.4a Analyze and evaluatethe effective use of literary techniques(e.g.,figurativelanguage,allusion, dialogue,description,symbolism,word
choice, dialect) in classic and contemporary
literature representingavariety of forms and
media.
2.8.5b Apply knowledgegainedfrom literatureas a
meansof understandingcontemporaryand historical economic,socialand political issuesand
perspectives.
3.C.5b Write for real or potentiallyreal situationsin
academic,professionaland civic contexts(e.g.,
applications,j ob applications,businessletters,
resume,petitions).
5.A.5b Research,designand presenta projectto an academic, businessor school community audience
on a topic selectedfrom among contemporary
issues.

trlt is alrlrrays worrderf,rrl to see
iust
Irour G1;lc.opGning an experience
this is for the strrdents. Many
of thern walk away thinking
about lrrrnger witlrin their orlrrrl
cornrnrrnities
and sclrool in a way
that they never have $gfe1s.rrGornrnrrnity Partner

'r.

i.,',,,,'
i,
Reflection was continuously built into the various stages
of the serviceproject. After reading literary excerptsin
ts discussed
class,
variousstratesies
to solvethe
on a local level. Studentsalso wrote
ing works of literature, visiting the

, ,.:

,. ir I

tr;'i I :ril

. , - , : ; 1 ; ' 1, 1 1 . , i

.i; rj ;:r

Brian Charest
briancharles3@yahoo.com
773-535-7941

the food drive.After theirvisit to
cagoFoodDepositorytheydiscussed
the
and next stepsthey would take. Finally, upon
completing the food drive, the group designedways to
improve their publicity strategy,recruit more studentsfor
the GCFD next year, and improve upon any actionstaken
this year.
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High

lunior

School

lletoes

Achieverrrent

-

Spanish/ESL

Prograrn
Lesson

PIan

Junior Achievement Programprovides teachersand
studentswith a classroomcurriculum to be implemented
in a sequenceoffour lessonplans. First, studentshave
the opportunity to learn about "Ourselves." Volunteers
read compelling storiesaloud and accompanythesewith
at least five hands-onactivities to demonstratehelping,
working, earning, and saving. Next, studentsbecome
familiar with "Our Families." This unit emphasizes
the roles people play in the local economy and engages
sfudentswith activities about needs,wants,jobs, tools
and skills, and interdependence.During the third unit,
high school teachersexpandto a concentric circle of
"Our Community," exploring the interdependentroles of
workers within a community, the work they perform, and
how communities function. Finally, the group delves into
"Our City" by studying careers,the skills people need to
work in specific careers,and how businessescontribute
to a city.

and
"l was really nervous at lirst. My partner
I stayed rrp rnost of tlre night to prepare.Wlren
we got to class thorrghrthe
students vuere
really ercited
and had lots of qrrestions.fhGy
even hrrgged rrs rryhen tve left. By the end of the
dayrwe vuere tired but still very ercited.fhe
schooll strrdents really looked up
[elernentary
to rrs, so we had to be good role rnodels. Now we
know rphat Mr. Berne goes throrrgh every day;
we appreciate
how hard it is.We are definitely
doing this again nexi year.tt---Strrdent

Preparation
The "High SchoolHeroes"programis a JuniorAchievement programthat provideshigh schoolstudentswith the
opportunity to instruct elementaryschool studentsabout
communitydevelopmentincluding social,political, employment and economicrealities.
guageand ESL teacher,invited
"High SchoolHeroes"to Taft. A
recruitedfellow studentsand
daysin March andApril, utilizing curriculumprovidedby
the JuniorAchievementProgram.Studentspreparedfor
their classroompresentations
by rehearsingand evaluating
teachingand classroommanagementtechniques.

t4

JA staffhelp interestedteachersimplement the program.
High school studentsspendtime reviewing the curriculum, rehearseteaching the curriculum, evaluate and
improve their teaching technique and then lead classroom
activities at local feeder schools. Teachersinterestedin
participating in the JuniorAchievement Program should
contact:
Michelle Canillo
mcarrillo@j achicago.org
651 WestWashington,Suite404
Chicago IL 60661
312-715-1300x230

Action
In May a total of 50 studentstaught general and special
education classesfor two days at Thorp and Garvy Elementary Schools. Taft High School studentsspent the entire day,
two or three, in elementaryschool classrooms

#*Tli*iiri*'*l;

transactions,and the basics of commut, covering topics such as economic sectors

nity
andzoningissues.Both high schoolandelementarystudents
learnedaboutpracticalcommunitydevelopmentissuesthrough
the four JA lessons:( 1) Ourselves;(2) Our Families;(3) Our
Community;and(4) Our City.

Taft High

School

rrlt uras so inspiring
to see so nrarry
young people frorn faft High School
possess the desire to teaclr.Each
and every lA High Sclrool Hero did
an orrtstanding
iob.I know they
by all the
will be tnrly rernernbered
graders at O.A- fhorp
and
prirnary
Garwy Schools.t'
-Gornrnrrnity
Partner

tearning

Standards

4.A.4a Apply listening skills as individuals and members of a group in a variety of settings(e.g., lectures, discussions,conversations,team proj ects,
presentations,interviews).
4.8.4a Delivered planned informative and persuasive
oral presentationsusing visual aids and pontemporary technology as individuals and members
ofa group.
5.C.4a Plan, compose,edit and revise information for
presentationto an audience.
15.E.4bDescribesocial and environmentalbenefitsand
consequencesof production and consumption.
28.B.4aBngagein extendedconversationsin a variety
of situations.
28.B.4c Recognize and use nonverbal cuesin various
formal and informal settings.
28.D.5bMake impromptu presentationsin a variety of
academic,social and work situations.

Reflection
Reflectionis a constantcomponentof the students'service, both on an individual basisand in smalVlargegroups.
uateeachother'sperformanceduring teacher
ief immediatelyafter teachingat the elemenaboutthe experience,and discuss
changeswith one anotherand their
ng the reflectionessays,studentsbeto win $500 collegescholarshipsfrom Junior
year'spilot group planson training next year's cadreof
young teachersand continuingwith the programfor as long
aspossible,evenhopingto expandto a greaternumberof
students.

t'They

were tlre rnain
[the strrdentsl
was irrst the facilitator.
characters-I
Teaching other youlrg people really
gave thern alr appreciation
forthe
profession.It
not only
teaching
brouglrt thern closer as a gtroup,
rrvitlr tlre
rrry dynarnic
brrt clranged
strrdents f,or the better.I corrldntt
is the
be any prorrder of therrr-tlris
happiest
rrrornent in rny six years of
-Teacher
teaclring.tt

Teacher

Gontactl

JorgeBerne
jorgeberne@yahoo.com
173-534-1000

"-$
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food, Nrrtrition,
and Wortd Hrrnger
(La norrrritrrrer
les nutrirnents,
et la

World

Languages

Lesson PIan

"ltrle slrorrld do this again next year!
When do we get to corne back to
the food Depository?
ft doesntt take rnrrclr to
people, rnaybe we corrld
rrrote carefrrl aborrt the
food and everl the types
gat-rr-gtrrdent

feed
att lee
way we rrse
of food we

Preparation

Nitya Viswanath leads a four-week unit in her French II
classon food, health and nutrition. Classroomlearning
in theseareaslays the foundation for a considerationof
the problem ofhunger and a subsequentservice_learning
project. Part I introducesstudentsto food and dining
customsby utilizing images and word gamesincluding
fi ll-in-the-blank, word scrambles,crossword puzzles,ind
quiz games. During Pari2 studentsexamine articles on
basic nutrition from the wwwfeedingminds.org website.
Studentskeep a food journal for one week, listing foods
and nutrients. Students write a paragraph in French
comparing what nutrients they consumedcomparedto
recommendationsfor daily consumption. part 3 intro_
ducesstudentsto the problem of world hunger. Students
read news articles about non-profit groups and their work
to fight hunger inAfrica and LatinAmerica. Students
write about what thesegroups do to combat hunger.
Studentsalso accessedguided online researchsheets
(www.actioncontrelafaim.org),and completed question_
naires about heroesand local activism. Finally, students
viewed the film "The Gleanersand I', (Les glaneurset la
glaneuse)to get a deeperunderstandingofhunger action
and agricultural development. During the final part of
the unit, sfudentscomplete two action projects: service
at the GreaterChicago Food Depository and presentation
of hunger-relatedtopics at the school's World Hunger
AwarenessDay. Studentsresearchedfood pantries,
community gardens,school cafeterianuffition and then
preparedtheir displays. The display incorporatedtwo
important guiding questions: (l) WhV do we need to be
concernedabout world hunger? and(2) What can we do
to resolve world hunger?

Action

Studentspreparedfor their project by learning the vocab_ Studentsparticipated in a day of service at the Greater
ulary and conceptsof food, health and nutrition. Students Chicago Food Depository. The studentsalso researched
and preparedmaterials for presentationand distribution at
also learnedabout diet and fitness regimensin Franceby
completing a health and fitness survey in French and then
(!e recognitioneventfor WorldHungerAware_
ne 6. The materials educatedstuden
comparingtheir resultsto those

dentsalsowatcheda film about
andparticipatedin learningacti
www.feedingminds.org).
In groups,studentsresearched
a specific aspectof food production including commu_
nity gardens,local farming, hunger issues,and local food
pantries.

l6

ity membersin multiplelangu
communitygardens,hun,
options.

Roosevelt

Learning

High School

Standards

28.C.4aComprehendkey vocabulary as well as the
main messageof complex written materials
without the help of visuals.
28.C.4b Demonstrateunderstandingof written materials by organizing information and concepts.
29.A.5 Analyze and interpret mannersand customs
within the social, academic,and work environments of selectedtarget languagesocieties.
30.A.5d Use the target languageto analyzeand
contuastdiet, nutrition, and physical fitness
regimens in areaswhere the target language is
spokenwith those of the United States.

ftft has been orir GIG-opening
I feel like ltrn seeing a rlew
experierrce.
side to rrry kids. Itnr seeing that they care for other people and for
tlre world. And tlre strrdents are rrrore engaged becarrse they want to
rnake srrre that theytre doing quality work becarrse so nralry others
will see their product.
I had a clrance to see rny strrdents work in
grorrps and take a real interest in contacting
colrrrrrunity
rnernbers
I also loved preparing
orrtside the sclrool to get rnore infornration.
f,or
rnaterials
this rrnitnlinding
arrthentic
and crrrrent rlews articles to rrse
urith the strrdents, as weII as working
throrrgh tlre rnore eornplicated
rnaterial
reading
with therrr. None of thern gave rrp! It allowed
all of
rrs to step orrt of tlre usrral pattern
of class work and try sornething
rter r-tt -Teaclrer

Ileflection
Studentswrotea one-page
writeupof their projectin
French.Additionally,studentscompletedreflectivewrit-

Teacher

Gontact:

Nitya Viswanath
mllevi swanath@yahoo.
com

773lss3-s400

l-2 times eachweek about what thev had

ing the week andtheir progresson the
ts completedpresentations
about
they displayedat the World Hunger
event.
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RedrrGGr Rerrse,

Recycle!

Environrrrerrtal
Science/
Biology and Social Science
Lesson Plarr
Lisa Michalak incorporatedrecycling educationand information very smoothly into her Environmental Science
and Biology curricula. While teaching units on current
environmentalissues,environmentalpollution, and the
composition of the earth's atmosphere,she included
activities on recycling and efforts at mitigating such pollution. Interestedstudentsmet with Ms. Michalak outside
of classto establishthe recycling club.
To enhancetheir learninB,Ms. Michalak introduced a
land use componentto the project by asking studentsto
work in small groups to design an environmentally sound
way to utilize land. Each studentgroup was assigneda
set amount of land in a specific geographicalarea (e.g.,
China), and were chargedwith developing an environmentally sensitiveland use plan. Studentsinterviewed
architects,educators,environmentalists,and community
organizersto createa presentationon how to make their
piece of land a marketableone, and then sharedtheir
findings with their teachersand peers.

srThere was alurays jrrst so rnrrclr paper being tlrrourn orrt,
at the end of the school year.We cantt aff,ord to waste
especially
tlre eartlr is in as rnrrch trorrble as it is.We are
like thatrwhen
young.If
we dontt take care of it, nobody else rrvill.tt-Strrdent

Preparation

Action

In EnvironmentalScience,studentslearnedaboutthe
amountof paperand otherrecyclablematerialsenteringthe
on the
solid wastestreamand the damagingconsequences
environment.They decidedto examinerecyclingefforts
at their own school.Distressed
place,studentsworked with teac
a schoolwiderecyclingprogram.
taskssuchas educationandpubli
collections,and held bi-weekly meetingsto monitor their
progress.Studentstraveledto the Blue Bag Recycling
Facility and the Centerfor GreenTechnologyto learnmore
about the recycling efforts and emerging strategiesaround
greentechnology.

Studentsbeganby working withAllied WasteManagement andAbitibi-two paperrecycling companies-to set
up collectionbins in their parking lot. They initially setup
in onlv someof the school'sclassrooms"
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on a daily basis,using a rota
rs eachweek. The Recycling
week to measurethe amountof paper
lected,
upon their progressas a group,and to make
any changesnecessaryto their methodologyand schedule.
Studentsadvertisedthe programto their peersat eventslike
freshmanorientationandpresentedtheir work at conferences.

School of Entreprerrerrrship
aemaffi
mmffim
ffi"*m
mn"m&m
ffi "--%ffi
l1.A.4c Collect, organizeand analyzedata accurately
and precisely.
1l.A.4f Using available technology,report, display and
defend to an audienceconclusionsdrawn from
investigations.
ll.B.5c Build and test differentmodelsor simulations
of the design solution using suitablematerials,
tools and technology.
11.B.5d Choosea model and refine its designbasedon
the test results.
11.B.5f Using availabletechnology,prepareand present findings of the testeddesign solution to an
audiencethat may include professionaltechnical
experts.
15.C.4bExplain the importanceof research,development, invention, technology and entrepreneurship to the United Stateseconomy.
16.E.5b Analyze the relationship between an issuein
world environmentalhistory and the related
aspectsof political, economic and social history.

r'After the initial co-planningr
r re irrst stepped back and the strrdents
prograrrr
It was absolrrtely arrrazing to watcll
took tlre
over cornpletely.
of this project and to witness tlre arnazing
tlrern take srrch ownership
-Teacher
success they lrave lrad.tr

ffeacher

CCIrrtact:

William Weeks
wlllwee22@rcn.com
LisaMichalak
lmarie_76@yahoo.com
773-535-6190

Reftrec*$cm
In addition to the bi-weekly evaluation and reflection the studentsconductedas a group,
they connectedtheir environmental work to other classesand issuesincluding completing a
land-uselessonthat helped studentsunderstandhow to develop land in an environmentally
Studentsalso evaluatedtheir own work as part of the reflection process.
data on the number of studentsthey were reaching and the amount of paper
during the first year of the project, the membersof the Recycling Club
to more classroomswithin the school. Students.under the euidhave also reflected upon ways to reach out to the other small schoolsat
the Soul
campus and to community organizations in the area. Eflorts are currently
underwaf: (l) to work with a marketing teacherat the School of Entrepreneurshipin order
to design a marketing campaign for the neighborhood;(2) to set up a Saturdaydrop-off
of paper by small and local businesses;and (3) to collaboratewith businessteachersand
studentsto design, market, and sell three-compartmentgarbagecans in schools.

Iee
\

I9

Gage Park River Strrdy

Envirorltnental

Scietilce,

Biology
Lesson

Plan

Studentsbegin their annual inquiry into the local watershedparticipating in the annual CoastalClean Up
sponsoredby the Alliance of Great Lakes. The event
takesplacejust two weeks into the school year at lakefront beachesand introducesstudentsto Lake Michigan
directly, an incredibly important componentof the local
water shed. Studentsnow move to a study of the Chicago River with curricular resourcesupport from Friends
of the Chicago River. Studentsstudy the history of the
Chicago River, learn about life cycles and food chains,
and how to read maps along the water shed.
Studentsalso study the sourcesof water pollution and
how to conduct basic water quality testing. Prior to
conducting water shed stewardshipactivities, students
are trained in safety procedur€sand observeways to test
water safely using gloves and goggles. After initial visits
to the river where habitat assessment,clean up and water
quality testing take place, studentsbegin to work on their
presentationsand learning activities. Each year students
presentat the annual Chicago River StudentCongress
and conduct multiple learning activities for peers and
younger pupils.
ItUsing the Glricago River as a context for
learning
and service, Patricia Parsons
lras invigorated
etrrdent learning.
Gage
Park students
learn aborrt the Ghicago
River and becorne teachers tlrernselves,
sharing their knowledge
and enthrrsiasrn
with hundreds
of strrdents and teachers
at local colrgressesrfestivals
and teacher
trainlng
events. Their work has helped
fonryard the rrrission of Friends oltlre
Ghicago River by increasing
awareness
of
the river.tt -Gornrnrrnity
Partner

Preparation
Studentsprepare for service by learning about the historical,
social, and economic factors that have played a role in the current condition of the Chicago River watershed. Studiesinclude
cross-curricularlearning in science,mathematics,language
arts, social studies,reading, musi

to run accuratequality watertests
ing of thesetestswhich include
chemical oxygen demand,tempera@
Studentsalso learn how to determine dischareeand flow rate
of the creek. Additionally, in preparation for their outreach and
educationalwork, Gage Park studentsdesign leaming activities
in English and Spanishabout the river and other conservation
matters.
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Contact the following organizationsfor excellent resources to learn about and support a high quality water shed:
Alliance of Great Lakes
Friends of the Chicaeo River

312t939-0838
3121939-0490

Action
The actioncomponenthasthreeparts: (l) Studentsconduct
varioustestsfor water quality of the ChicagoRiver and
reporttheir findingsto a local organization;(2) Students
multiple river and lakefrontassessment
and
by joining the Alliance of GreatLakej

*"T,*r*#ffi'H

to educateaboutthe local water shed. Gase
Park studentspresenttheir findings at the annualChicago
River StudentCongress,conferences,and at local feeder
schoolswhereyoungerpupils learnaboutthe wondersof a
cleanerriver throughfun activities.

Gage Parlr High School
m ffi Si46aseffi ;xs+S*s
H*#;ffitrKeffi
I lA.5c Conductsystematiccontrolledexperimentsto
test the selectedhypothesis.
l1.A.5e Report,display and defendthe resultsof investigations to audiencesthat may include professionals
and technical experts.
l2.B.4a Comparephysical,ecologicaland behavioralfactors that influence interactionsand interdependence
of organisms.
12.B.5aAnalyze andexplainbiodiversityissuesand
causesand effectsofextinction.
l2.B.2b Compare and predict how life forms can adaptto
changesin the environment by applying conceptsof
changeand constancy.
13.B.5cDesign and conductan environmentalimpact
study, analyzefindings andjustiff recommendations.

'tltts a different

ruay of learning.

to see the tight

come on in the strrdentst

eyes as they get excited
'rllfhen

yorr learn

experiencesryou
different

frorn

look at things

light.

frorn the book.

see it and knorrr that itts trrre.

We can
If yorr see

ruith the environrtrent

yorrtre learning
rrnderstand

in a

When rlve're orrtsiderit's

not irrst corrring
the problerns

The strrdents

lirsthand

and

at the sarrle tirneryorr

the harrn

to the environrnent

and that you carr do sornething

to lrelp-tt

I like

help

aborrt

each other

learning.
and this

hind of exciternent

and help spills

into other classes.

This is a place where

everyorire
percent.
of life.

can slrine-not

irrst the top live

We have strrdents
Many strrdents

frorn

all walks

corrre initially

becarrse

of the"triprttlerrt

becarrse

they really

They brrild

over

they continrre

enioy the learning.

a support

systerrr for each

otlrer.tt-Teaclrer

-Strrdent

ffimffiwws*;if,s*tru*i

We*,rmwRa€ptr
ffi #m*m,ct x
PatriciaParsons

The Gage Park River Study includes a number of creative
reflection strategies.At eachvisit to the Chicago River,
mplete a river habitat survey and draw the
also write original poetry and reflection

parsonspatricia@y ahoo.com

773/535-9230

isits. Studentswrite cinquinspoetry
vocabularv encountereddurine
. Studentsalso gather in groups of six to
ion text for a notebook that accompanies
studentsthroughout the project experience. River Study
studentshave also becomewell-versed in their presentation skills as they presentat conferencesand congresses
and conduct educationalactivities throuehout the vear.

'*=
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Green Tearn

E nvirorrrrrent al Science
and Biology
Lesson

PIan

For each service-leamingproject at BESI teachersuse their
own text-basedcurricular resourcesand draw upon project
preparationresourcesprovided by community organizations.
The Calumet Is My BackYard project, for example,provides
curricular resourcesenabling studentsto explore and learn
about environmental biodiversity, action, and leadership. Students learn about the importance of place, ecosystems,environmental leaders,biodiversity and areamapping, and strategiesto
addressenvironmental problems. Through the Illinois Department of Natural Resources,studentsparticipate in science
experimentstesting the efficacy of a beetle on an invasive plant
speciesas a potential biological managementstrategy.
Friends ofthe Parks (FOTP) provides a four-lesson curriculum
that preparesstudentsto adopt a neighborhoodpark. Students
conduct an initial assessmentof their neighborhoodpark
followed by interactive lessonsintroducing studentsto the
importance of urban trees and biodiversity. Studentsinvolved
in the paper recycling initiative receive an initial workshop
demonstratinghow to design an effective recycling program.
An environmental educatoraddressesthe processofpaper
recycling and a field trip to the Center for Green Technology
and the City of Chicago's Blue Bag Recycling Facility prepares
studentsto design and implement their own recycling project.

srAt first I thorrght that this project
worrld be boringr brrt I urorked the
whole tirne.I didn't like sitting
uras frrn working
with
down.It
I hadntt goner l
otlrer strrdents.If
worrld have never learned what I
Now I
did aborrt the environment.
to cornbine
want to do sornething
urork and cornprrter
environrnental
graphics,tt-Student

Preparation
BEST studentsbegin their projectsby learningaboutthe
history of their communityand region and discussingcurrent environmentalproblems. During the project identification and implementationstage,studentsparticipatein lessons,activities,and field trips
Studentsparticipating in park
an initial assessment
of the park
Friendsofthe Parksand then i
impactpositively. Studentsparticipatingin paperrecycling
hearfrom a paperrecycling specialist,leam aboutstrategic
planning and organization,and take a field trip to the Center
for GreenTechnologyand the city's recyclingfacility.
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To develop a partnership and/or obtain curriculum from the following organizations,you can contact the following:
Alliance for the Great Lakes
StephanieSmith
ssmith@greatlakes.org,3 12/939-0838
Friends of the Parks
Mary Eileen Sullivan
sullivanme@fop.org, 312/857-2757 xl3
CIMBY, Jonathan Marino,
j onbmarino@gmail.com,773/ 553 -2024
PaperRecycling
Jonathan Marino
jonbmarino@gmail.com, 773/ 553-2024

Action
PaperRecycling- Studentsdesignand implementa schoolwide paperrecyclingproject,including weekly classroom
collectionby studentsand weekly pickupsof recycledma' Adopt-A-Beach-Pro
gram enables
, and cleanup a beachat the
A-Park - Teachersand
of the Parksto adopt a park in the
conductstewardshipactivities. CalumetIs My
BackYard- Studentsandteachersremoveinvasiveplant
specieslike garlic mustard,phragmyte,andpurple loosestrife,replantnativeprairie grasses,and conductsoil erosion
mitigation andbiodiversitymapping.

BEST High School
Learning

Standards

ll.A.4cCollect, organizeandanalyze dataaccuratelyand
precisely.
l1.B.4b Proposeand comparedifferent solution designs
to the design problem basedupon given constraints
including available tools, materials and time.
11.B.4f Evaluate the test results basedon establishedcriteria, note sourcesof error and recommendimprovements.
12.B.3aIdentify and classify biotic and abiotic factors in
an environment that affect population density, habitat
and placement of organisms in an energy pyramid.
I2.B.SaAnalyze and explain biodiversity issuesand the
causesand effects of extinction.
13.8.3f Apply classroom-developedcriteria to determine
the effects of policies on local scienceand technology issues(e.g., energy consumption,landfills, water
quality).
l3.B.4c Analyze ways that resourcemanagementand
technology can be used to accommodatepopulation
trends.
13.B.4dAnalyze local examplesof resourceuse,technology use or conservationprograms; documentfindings; and make recommendationsfor improvements.

3sTllese prograrrrs
and
really cernent the link between strrdent leadership
in the region.fhe
service proiects
we have done with
biodiversity
rnaintaining
they gain in the classroorn
to
orrr strrdents prrsh thern to apply the knowledge
irnportant
to sornetirnes talte orrr kids orrt of the
real-world
erperierlces.Itts
lies ahead.tt-feaclrer
in orderto
help prepare tlrern forwhat
classroorn

Teacher

Gontact:

William Smith
I 2.il.us,
wj smith@cps.k
773/535-6597
BrittanyKinser
Brittkinser@yahoo.
com

Reflection
Studentsparticipate in teambuilding activities prior to implementing projects. The activities createa stronger senseof
group ary[ community and set the stage for post-project reflecreflect upon their experiences after each workdiscussion,de-briefing and written reflection

group,CIMBY participants,andother
on a regularbasisto discusstheirprojtheir workdavs. In addition. students create
and graphs to display their work to and educate
other students about environmental issues in the area, and they
have put together an eco-tourism guide for the SoutheastSide
ofChicago. Studentshave also been invited to presenttheir
work and city conferences.
ects
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Katrina

Relief

Art, Envirollrrlerrtal
Scierrce,
Ghernistr;6 Brrsiness
Lesson

PIan

The Katrina Relief project at Hubbard High School was
both an interdisciplinary project and a schoolwide project. Environmental Science,Art, and Businessclasses
participatedin the project. Studentgroups such as National Honor Society also participated in the project.
In the Environmental Scienceclass,the teacherpresented
and discussedissuesof environmental impact and water
contaminationas residentsof coastalLouisiana and
Mississippi struggledto cope with the immediate and
lingering effects of the hunicane. In the Earth Science
class,the teachermoved up her unit on natural disasters to enableher sfudentsto learn about hurricanesas
the disasterwas unfolding in New Orleans. Students
used Internet resources,newspapefarticles, and their
own texts to explore the scienoeofhurricanes. Students
learned about where and when hurricanes can take place,
the technology of levies, and the impact on residentsof
coastalareas. They also learnedabout social, political,
and humanitarianstrategiesthe communities use or accessin the aftermath of hurricanes.

3'This was different
frorn
anything
wetve done before.
to
It was a great opportunity
have orlr owril ideas. It was
we were really
sorrrething
in. Ufe were doing
interested
sorrretlning that we enioyed and
we t^'ere helping others. The
whole sclrool carrle together
arorrnd this eff,ort.tt -Strrdent

Preparation
Kim Vlk, the EnvironmentalScienceteacherat Hubbard,
recognizedan importantteachingmomentupon refurningto
school. Her curriculumincludedlearningaboutweatherand
naturaldisasters.That unit. however.was scheduledto take
placeduring the secondsemester
would be much more interested
asthe tragedyunfoldedin New
pretext,
articles, the Internet and the Earth
problems
of
sentedinformationabouthurricanesincluding
the leviesandwater contamination,and discussedthe basic
conceptsaboutrecoveryand humanitarianaid.

24

InArt classes,studentsviewed a video produced by a
teacherwho had visited New Orleans. Businessstudents
took the opportunity to learn software used for greeting
card design and then designedtheir own greeting cards
for studentsat their adoptedhigh school in New Orleans.

Action
Three teacherstraveled to New Orleans to meet with school
leadersand determinethe needsofthe studentbody after the
hurricane. Subsequently,Hubbard studentsconductedaction
projects
the year to support their peers in New
gxchanging letters and emails which was coorOrleans
teacher. The National Honor Soc
festival where students made an
made Christmas tree ornaments fro
The businessclass designedgreeting

Studentsdid fund raisersto purchaseThanksgivinggift certificates,a pizzaparty,andgraduationgowns. By October27,the
schoolhad akeadyraised$4,000.

Hrrbbard

Learning

High School

Standards

3.C.4a Write for real or potentially real situationsin
academic,professionaland civic contexts.
I2.E.3aAnalyze and explain large-scaledynamic forces,
events,and processesthat affect the Earth's land,
water, and atmosphericsystems. Producedocuments
that exhibit arange of writing techniques appropriate
to purpose and audience
25.A.4 Analyze and evaluatethe effective use of elements,principles and expressivequalities in a composition/performancein visual arts.

ffToo often kids arentt willing to
help sorneone they dontt knorrr.
Their resporirse to this proiect
dernonstrated
they uranted to
help people who they didn't
everl know. The kids wanted to
be involved and werentt looking
for an$hing
in retrrrn. Tlrey
were giving frorn their lrearts. It
showed the hurnan side of both
teachers

and strrdent5.rr-fsscher

Reflection
During reflection sessions,it becameclear that Hubbard
students were most impacted by the fact that hurricane victims
their own age did not have the most basic human necessities:
toiletries. Classroomdiscussionsrevealedhow
shelter,

rrUfhen school resrrrrled after the
hrrrricarre,
rlrle certainly
did not
think it worrld be the sarlrre. Ilfith
generous hearts like yorrrs, it has
becorne all even more rraerrrorable
year. The love and spirit your
class has slrourn us lras lrad a
trenrendorrs
effect orr rrs. Many
of rrs had low daysr brrt after
reading the posters frorrr your
schoolr it alurays brorrght a srnile
to our faces. Nobody lras cared so
rnrrch for orrr loss than yatll.rr Gornrnrrnity
Partner

Teacher

Gontact:

AidahShabbazz aashabazz@cps.k12.i1.us
KimVlk
kavlk@cps.k12.i1.us
SariBreslin
sabreslin@cps.k12.il.us
TrishTepavchevich tetepavchevich@cps.k12.il.us
773/535-2200

for grantedandfurther inspiredstudents
in continuingsupportof Bonnabel
i Grasfundraiserdance,for example,is
As partof thereflectionprocess,students
write lettersto theirpeersin New Orleans.After
were askedto complete one-pagewritten assignmentsin their
Environmental Scienceclass about how they might have responded to the hurricane tragedy.
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Freshrnarr

Health

Fair

Science/Hrrrrraril

Physiology
Lesson

Plan

Studentswere introduced to the health fair project by
learning the basic systemsof the body and the health
problems associatedwith body systems,organs,and
parts. Ms. Flanagin accompaniedher studentson a field
trip to the Museum of Science and Industry to attend an
exhibit about human physiology in order to reinforce the
learning. Studentsalso learnedabout the mechanismsof
drug and alcohol addiction during the unit.
Studentswere then divided into pairs with each small
group responsiblefor researchinga diseaseoftheir
choice. Studentsresearchedhealth problems like diabetes, cancer,sickle cell anemia,and obesity and presented
their findings to the class.

srThe interaction
betureen seniors
and freshrnen at orrr sclrool
throrrgh this project has been
It is the first
very beneliciat.
tirrre that this kind of interaction
Iras happened
at orrr 5gfteel.u feacher

Finally, studentsbrainstormeda list of health issuesthat
they believed were relevant at their school. Students
named suchproblems as alcohol and drugs, caffeine,
sleepand memory sexually transmitted diseases,cancer and body image. Working in groups, studentswere
required to conduct independentresearchin order to
preparerelevant information for an interactive health fair
for freshmanstudents. Studentsused numerousresources
to conduct their researchincluding the websites of the
National Institutes of Health (www.nih.gov) and the National Institute on Drug Abuse (www.nida.nih.gov).

Preparation

Action

In order to preparefor the freshmanhealth fair, studentsfirst
learnedaboutthe basicsystemsof the body andpotential
healthproblems. A field trip to the Museumof Scienceand
Industry for an exhibit about the human body enhancedstudent leaming about humanphys
studentsthen conducted
ofhealth issuesand reported
This mini-researchproject
healthproblemsandprovidedcontentfor them to think
aboutthe kinds of healthproblemsthat they would present
at the schoolhealthfair. The final act of preparationwas
for studentsto brainstorma list of healthproblemsthat they
thoughtwere relevantto the studentbody at their school.

Senior level studentscreateda health fair for freshmenat
their school. Each sfudentgroup focusedon one particular health problem and createda poster board presentation
ively communicatedthe problems associand the risk factors. Students
activity that engaged freshmen
process. For example, one
on calories and obesitv asked
organize a meal and then count calories from
that meal and evaluatethe impact on personalhealth.
Studentgroups were also required to createa take-away
that would remind freshmenof the health problem.
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Senn High School
rrTlre proiect rnade rrre realize
were in dire
that the freslrrnen
need of help. One of thern didntt
even know what the irnmrrne
systern 1ry45!tr- Teacher

Learning

Standards

4.8.5a Deliver planned and impromptu oral presentations, as individuals and membersof a group, conveying results of research,projects or literafure studiesto
a variety ofaudiences using appropriatevisual aids
and available technology.
5.A.5b Research,design and presenta project to an
academic,businessor school community audienceon
a topic selectedfrom among contemporaryissues.
l2.A.SaExplain changeswithin cells and organisms
in responseto stimuli and changing environmental
conditions.
22.A.5a Explain strategiesfor managing contagious,
chronic and degenerativeillnesses.
23.8.5 Understandthe effects of healthy living on individuals and their future generations.
24.8.5 Explain immediate and long-term impacts of
health decisionsto the individual, family, and communitv.

rrln the process of, developing
the service project you get to
rneet new friends and get along
with the teachers t.ro- You also
get to learn so rrrarry things that
yorr didntt knour before. The
rnost irnportant
thing is that you
have frrn doing it.tt-$trrdent

Rellection

Teacher

Much of thereflectionfrom the healthfair projectwas
groupconversationandwritten essayspromptedby leading questionsbasedon the groupexperience.Students

Eleanor Flanigin
e dflanigan@cps.k I 2.il. us

also

Contact:

7731s34-236s

class period evaluating the health fair.

F

"""X

".-
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UrbanWatch

Biolo gylE nvironrnent
Science
Lesson

al

Plan

Studentsbegin the unit by learning how to identiff plant
and tree species. Studentslearn to use the dichotomous
key-a tool that allows the user to determinethe identity
of items in the natural world, such as trees,wildflowers,
mammals,reptiles, rocks, and fish-in order to correctly
identiff natural vegetation in their community, particularly native trees. Studentsnow go into their neighborhoods
and gatherten samplesof trees. They will use a tree
identification book and the dichotomouskey to complete
their own book about trees.
Once studentsare familiar with tree and plant identification, they are preparedto begin their biodiversity inventory. With help from the Field Museum's Urban Watch
program, studentsidentifr a green spacein their community, then gather data about the space. The studentswill
conduct four Biodiversity Urban Surveysover the course
of the year. Studentswill tabulate and submit their data
to the Field Museum's scientistsas they work to monitor and enhancebiodiversity in Chicago's Lake Calumet
region.

rrllle gathered

data on species diversity in
square off, the areas and every ten rneters
types of species. Then wetd use equations
rnade rne
the area...the urhole experience
- Strrdent
environrrrent.tt

the test area. Wetd
rrretd corrnt the different
to calcrrlate diversity in
want to learn aborrt tlre

Preparation

Action

Studentsbegin a unit on biodiversity by learning tree and
plant identification. The studentsthen work in groups
to createa"tree book" to hone their tree identification
skills. Part of the preparationwork includes attending
a community meeting of a

UrbanWatch, a program of Chicago's Field Museum, provides
activities that fit naturally into Environmental Science and Biology coursesand provide fieldwork opporhrnitiesto augment

learnfirst handwhatlocal citi
theenvironmentin Chicago's
hoods.Finally,studentstakea @
Preserve
to becomemorefamiliarwith treesandplantsin
the community.
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c

and

instructionaboutecology. The studentsmonitor
biodiversity of green spacesin their commuice project. Studentsspendtime re
(phragmite) known to take ove
Containing the phragmite is extre

an area'sbiodiversitv.Studentsalso
Throughout their service project, which lasts through the four
seasons,the studentsmaintain a biodiversity inventory that provides environmental data ofan urban green spacefor scientists
at the Field Museum.

Waslrington

High

School

'rThe Urban Watch proiect
becorrre
helped
strrdents
rrrore arlrrare of their ovvn
kind of
neighborhood...what
trees are in the neighborhood,
the
the native wildflorarers,
and
irnportance
of restoration
in their
involved
becorning
co nrrmunity.tt -Te acher

12.B.4aComparephysical,ecological,and behavioral factors that influence interactionsand
interdependence
of organisms.
12.A.5aAnalyzeand explainbiodiversityissuesand
the causesand effectsofextinction.
l2.B.5b Compareand predicthow life forms can
adaptto changesin the environment
by applying conceptsof changeand
constancy.

(3The prograrrr
creates a critical
link betrrreen environrmental
edrrcation
and the irnrnediate
local spaces in need of ecological
preservation.
The edrrcationecosysterrl
connection
rpill help
erlsure the long-terrn
care and
region.
oversight
of the Galurnet
The teaclrers
rne urith
astorrnded
their environrnental
knornrledge
-Gornrnunity
and enthrrsiasrrl.tt
Partner

Studentscompletetheir initial reflectionby submitting
a report from the community meeting. Studentsattend
meetingsof local environmentalgroupsand then usethe
reflectionreportsto inform other classmembersof local
action in their community. Studentsalso complete a final
written reflectionof the serviceexperience.

EvaAseves
emaseves@cps.k
I 2.il.us
7731535-5725
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Forefront Strrdent
Leadership

Social Strrdies
Lesson

PIan

In collaboration with Mikva Challenge,a civic leadership
organization, Forefront students are guided through a
six step o'issuesto action" plan:

rrWhat a trernendorrs
opportrrnity
learn
for orrr strrdents...to
content and leaderslrip
acadernic
principles
and
and strategies
for strrdents to take thern and
rrrrl with thern. Their research
witlr powerfrrl
and interaction
people arorrnd the city was trrrly
They were ready for
irnpressive.
action and rnade the rnost of their
-Teacher
opportrrnities.tt

Preparation
During the sophomoreyear,studentsfocus on conflict and conflict
resolutionwith a particularemphasison personal,institutional
and internationalconflict. StudentslearnJohnBurton's basic
humanneedstheory which arguesthat the basicneedsofindividuals must be met in order to avoi
ing thejunioryear, studentsstudy
on socializationprocesses,crime
involvement. Studentsleam socr
including field work, observation,and surveymethods. Students
developsurveysin the schoolto honetheir skills and then share
their resultswith classmatesusing computerapplications.The
senior year concentrateson studentsstrengtheningtheir research
and writing skills with an emphasison datagatheringstrategies
and narrative development.
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1. Studentsanalyzetheir community by completing a
mapping project and hearing from a community activist.
2. Based on what the studentshave discoveredabout the
community, they next choosea problem to address.
3. Studentsnow conduct researchusing the Internet, field
observation,conducting interviews or completing a
survey.
4. Studentsconduct a power analysison the specific
issue. Who is the individual who has the power to
remedy the problem?
5. Studentsdevelop a strategyto addressthe problem.
They are encouragedto establishboth short- and
long-term goals that are feasible,refine the goals as
they move through the project, and establishbenchmarks along the way.
6. Finally, the studentsmove into action and implement
their strategicplan. The action plan might involve
raising awarenessabout an issue,developing a policy
campaign,or meeting with powerful people to get
resolution to the problem.
Along the way, studentswill measuretheir success
againsttheir original goals.

Action
One problem has vexed the Curie studentbody for years-traffic
safety. Curie sits at the intersectionofArcher Avenueand Pulaski
Road,acrossthe streetfrom the Pulaski stop on the OrangeLine
and ten
from Interstate55. The schoolis besiegedby
heavy
dav. Forefront studentschosethe traffic safetv
are placed at risk daily attempting to
ions. Studentseatheredresearchfro
and ChicagoTransitAuthority, co
studentbody and in the commumty, and
to createsafepassageways acrossPulaski. They
met with schoolleadershipandAlderman Ed Burke to gain a
commitment for a transportation study of the intersection which
would leadto saferaltemativesfor pedestrians.The studentsalso
hostedtwo traffic safety awarenessdays for the studentbodv.

Grrrie Metropolitan
Learning

Acaderny

Standards

4.8.5a Deliver planned and impromptu oral presentations, as individuals and membersof a group, conveying results of research,projects or literature studiesto
a variety ofaudiences.
14.C.5 Analyze the consequencesof participation and
non-participation in the electoral process.
14.D.5 Interpret a variefy of public policies and issues
from the perspectivesof different individuals and
groups.
18.4.5 Compareways in which social systemsare affected by political, environmental,economic,and
technological changes.
18.8.5 Use methodsof social scienceinqury to study
the developmentand functions of social systemsand
report conclusionsto a larger audience.

'rExperiential

is a great way to setain the knowledge
and skills
learning
in service-learning
lras
strrdents llave been tarrght and participation
brrilt all erlorrnous
sense of pride. The strrdents llave owrilerslrip over
that they can have a say in urhat
what tlreytve done and it derrronstrates
happens to tlrern.rt -!s36lrer

Teacher

Reflection

Gontact:

Bill Kuendig
2.il.us
wkuendig@cps.kl
ScottEngstrom
2.il.us
seengstrom@cps.kl
773/ss3-2100

Forefrontstudentsregularlyreflect on their Issuesto Action
projectsthroughtheuseof monthlyself-assessments.
At the
project
groupsto
the
month,
students
meet
in
their
beginningof
can be accomplished.At the end of the month,
assign evaluation forms to the student
have to assessthe worth of their perforThey must reflect on what they
progress they made towards their yearly
studentsat the sophomorelevel have

project
weekly
time for journal writing everyFriday. Sophomores conduct weekly discussionsusing The SevenHabits of
Highly Effective Teens. Teachersalso incorporate ideas from
Covey's book to debriefproject experiencesas well as the high
school experiencein general.
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Gornrnrrnity Leadership
In Action

History/Social

Science

Lessorr Plarr
The "Community LeadershipInAction" draws upon
curricular resourcesprovided by Mikva Challenge,an
organization dedicated to creating hands-on democracy
learning. After spendingseveralsessionsdeveloping
teamwork and leadershipskills, the classturns its attention to the history of Chicago. Studentslearn about the
history of Chicago and the developmentof its communities by reviewing andanalyzing numerousprimary and
secondarysourcesincluding j ournal entries,photographs,
newspaperarticles, maps, and poetry to better understand
the social, political, and economic forces at work in creating Chicago. In order to gain an experiential understanding of Chicago's communities, studentslearn how to
conduct a "needs and assets"assessmentof their communities. Studentspractice conducting survey interviews
in classand then administer the surveyswith community
membersto identiff the most pressingneedsand most
important assetsidentified by community leaders.

trllle have strrdents at orrr
school of rnany different
Hostelling
nationalities.
hosts yorrrrg
International
people frorn all over tlre
world, jrrst like at Mather,
and we urallted tlrern to know
and take away what real
are
Glricago conllnrrnities
like.tt -Strrdent

Upon completing the assessment,studentssharetheir
findings with the classand presentto their peers. The
next step in the projectisto analyzethe information
and deliberatea corrse ofaction to addressthe needs
identified with the assetsin place. During the 2005-06
academic year, students felt that individuals from outside
their communities tendedto have mistaken impressions
of the communities. Their goal becameto impact the
perceptionsthat "outsiders" have of their communities.
After completing a mural of the needsand assetsidentified, studentsdecidedto addresstoleranceissuesin their
own school as their subsequentserviceproject.
Teachersinterestedin obtaining civic educationmaterials from Mikva Challengecan contact Brian Brady at
mikvachallenge@aol.com or call 3 12I 863-6340.

Preparation

Action

As studentsleamedaboutthe history of Chicagoand its
neighborhoods,they beganto preparea "strengthsand
needs"assessment
of their individual communities. The
studentscreateda surveytemplateto be administeredin
students'communities. Students
their own questions,specificto
individual communities.Thev
exercisewith somestudentsactinqas interviewersand others communitymembers.The studentsthen setout in pairs,
groups,or on their own and interviewedlocal organization
representatives
and communitymembers.They beganby
investigatingtheir own neighborhoods,but soonexpanded
their searchinto surroundinsareas.

Having completed the surveys, the students analyzed the data
and reflected on how student priorities for their communities
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munity

. After spendingseveral classperiods on this

visitors have of the city's comm
to complete a 6' x 5'mural of the C
thev had studied and donated this
International. Based on the principle that it is
critical to recognizecommunity assetsin order to addresscommunity needs,the studentsdevoted half the mural to the most
notable assetsthey selectedfor each community and used the
other halfto focus on the challenses.

Mather
Learning

High Sclrool

Standards

I 6.,4'.5aAnalyze historical and contemporarydevelopments using methodsof historical inquiry (pose
questions,collect and analyzedata,make and
support inferenceswith evidence,report findings).
16.D.5 Analyze the relationship betweenan issuein
United Statessocial history and the related aspects of political, economic and environmental
history.
l6.E.5aAnalyze how technological and scientific developments have affected human productivity,
human comfort and the environment.
17.C.4bUsemaps and other geographicinstruments
and technologiesto analyzespatial patternsand
distributions on earth.
lT.C.ScDescribe geographicfactors that affect cooperation and conflict among societies.
17.D.5 Analyze the historical developmentof a current
issue involving the interaction of people and
geographicfactors.
18.B.4 Analyze various forms of institutions (e.g., educational, military charitable,governmental).

rrPlanning

service proiects with your strrdents
and irnplernenting
allows tlrern and you to get to know one another rtlote holistically.The
entire activity brorrglrt the students rnrrch closer togetlrer and fostered
a trlore cohesive classroorlrr dynarnic - this irnpact carried throrrgh
the rest of tlre school year. So rnany of orrr strrdents had rlevet been
to explore a
and this project gave therm the opportrrnity
downtown
frorn their own.I arn very prorrd of everything
different
neighborhood
they learned aborrt thernselvesr tlreir classrnates, and the city, as well
as of the work they accorrrplislred.tr-fg3sfts1

Reflection
In additionto completingessayson the value of their experience,studentsreflectedas a group upon the project at
oftheir overnightstayand presentation.They
various
and what they had seenduring the
used
as a foundationfor next steps,which led
identifuingschoolviolenceand suba lack of tolerancewithin the school
a pressingneedto addresswithin their learnenv
. The two classeseventuallvmovedon to
ing
studyingthe biological foundationof stereotypesand biases,
aswell as mappingout their own prejudicesand presenting
their findingsto their peers.

Teacher

Gontact:

Erin Peterson
erinpeters
on99@hotmail.com
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Garnbodian
Genocide
Gurricrrlrrrn

Frrtrrre Leaders Golloquiurn,
World Strrdies
Lesson Plan
The CambodianGenocideCurriculum service-leaming
project was a collaborative project including freshman
World Studiesstudentsandjunior/senior level Future
Leaderscolloquium participants.

srThe strrdents wete really involved
with the proiect. They didn't irrst
do sorrrething
for a grade,Tlreir
learning
had real application
and
rneaning in tlre nrorld. Isntt this a
better rlrray to educate strrdents by
giving thern a clrance to solve real
-Teaclrer
urorld problerns?tt

Preparation

l. Entry Question and Curricular Framework: The
project beganas a problem-basedlearning experience
with the question: How do we educatepeople about the
Cambodiangenocide? Future Leaderspursuedthe question and brainstormedthe developmentof a curriculum
that could be used by other studentsaround the country.
Studentsfelt that since they hadn't been exposedto this
history other studentsmight also have limited knowledge. Colloquium studentsthen conductedresearchto
identift the appropriatescopeand sequenceofa curriculum. They developeda curricular framework with
six sections: History of Genocide,Pol Pot, Pre-Genocide
Cambodia,CambodianGenocide,Post-GenocideCambodia, and World Response.
2. Curriculum Development: Studentsin four freshmanlevel World Studiesclasseswere broken into six groups
(curricular sections)and askedto researchtheir assigned
arca, gather appropriate primary and secondary research
information, and develop curricular units that would
engagehigh school students.
3. Final Editing and Publication: Future LeadersColloquium studentsthen evaluatedthe work of the World
Studiesstudents,made appropriaterevisions and amendments,made final revisions, and formatted the curriculum
into a documentthat is now available on compact disk
or as a hard copy. Both high schoolsand universities
around the country are field-testing the curriculum before
final revisions are made.

Action
The CambodianAssociation of Illinois (CAI) recently created

Studentsvisited the CambodianAssociation of Illinois, a
the CambodianAmerican Heritage Museum and Killing Fields
local ethnic association,where they met with Cambodian Memorial to documentthe journey
of Cambodian refugees
leadersand refugees,and learnedabout the organization's from
ing Fields of Cambodia to Chicago's communiplans to build a museum to rememberthe Cambodian
learnedof this effort and beeanto talk with CAI
genocide. Studentsreturnedto
about how thev could be involve
learn about the Cambodian
efforts. Studentscreateda hieh s

secondary
texts,conducting
The Killing Fields, a film about the genocidein Cambodia. Finally, studentswere guided through a problembasedlearning exercisewith the entry question: How do
we educatepeople about the Cambodiangenocide?
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edited,

to explore genocide. Studentswrot
ished the Cambodian genocide curriculum for

a virhral tour of the CAI museum.Additionally, after watching
The Killing Fields, studentswere moved to host a fundraising
dinner to support an intemational landminesremoval effort.

Northside

Gollege

Prep

1.C.5c Critically evaluateinformationfrom multiple
sources
3.B.5 Using contemporarytechnology,producedocumentsof publicationquality for specificpurposes
3.C.5b Write for real or potentiallyreal situationsin
academic,professional,and civic contexts
4.8.5b Use speakingskills to participatein and lead
group discussions
5.A.5b Research,designand presenta project to an
academic,business,or schoolcommunity audience
14.F,.5Analyzerelationshipsand tensionsamong
membersof the international community
l6.B.5b Describehow tensionsin the world are affectedby differentpolitical ideologies

If,
rrrras that there rporrld be a final project.
"Part of the satisfaction
invested.
Strrdents
can
have
a
arentt
as
strrdents
textbookrtlrey
irrst
and the rporld.
in the corrrrrlrrrrity
actrrally
be starting
to solve the problerns
knerlrr rnrrch nrore aborrt the Garnbodian
Everyone
rnrho got involved
genocide.
and raise the avrrareness.
Orrr goal rlrras to stop the ignorarrce
rny belief
that yorr slrorrld
treat everyolre
the way
TIre rlrrorlc re-affirrned
As an Arrrerican
to the
that you rlrrant to be treated.
lerlrrrl felt connected
-Strrdent
people
urlro srrffered,tt
Garnbodian

Studentsin the World Studiesclassreflectedthroughout
projectby writing reflectionsat the
the service-learning
endofeach classperiod. FutureLeadersstudentsparticipatedin oral reflectionsduringeachclassandcompleted
a written reflectionat the end of the course. Teaching
faculty and core studentsalso met for regularformative
evaluationmeetingsduring the project. Finally, several
theirprojectat local,state,andnational
studentspresented
conferences.Reflectionandevaluationwill
service-leaming
continueto be an ongoingaspectofthis projectasstudents
receivefeedbackfrom high schoolgroupsaroundthe country thatusetheir new curriculum.

TimDevine
tpdevine@cps.k12.il.us
Leon Lim
llim@cps.k12.il.us
kntana@,rcn.com
ChrisOlsen
7731s34-39s4
(f\

$
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Life Stories

AnthropologylEthnic
Strrdies
Lesson

Plarr

Studentsaregivenan overviewofaging in different
cultures. How do different culturesdealwith aging?
What optionsareavailable?How do othercultures
compareto theAmericanstrategyfor supportingsenior
citizens?
The first assignmentin the unit on agingfor studentswas
to identiff threeliving optionsfor the elderly. Students
researcheachoftheseoptions,compareandcontrast
them,andfinally developa paperin which they identify
anddefendtheir preferredliving option whenthey
becomeelderly. Extra credit is offeredto studentswho
read,review,andbring in articleson aging.
The next assignmentis for studentsto brainstormand
developquestionsto askofsenior citizensthat are
sensitiveandrespectful.Oncethe interviewquestions
havebeenrefined,studentsarerequiredto identiff an
elderly family memberandinterview that personusing
ataperecorder. Studentsretum to classand sharenew
knowledgewith eachother,reflectingon theprocessof
the interview andthe knowledgethey havegainedabout
aging.

rrl saw strrdents steppilrg up.
I had llever seell that part of
therrr laefore. I have a great
visrral of a child grorrring rrp.
Tlre rest of tlre year was srnooth
It was
sailing with rrry students.
srrch a bondilrg
e*perience.tt
-TeacIrer

Studentsarenow preparedto maketwo visits to a
communityseniorcitizento build a relationshipand
conductinterviewsthat will enablestudentsto write a
one-pagebiography.All biographies,draftsof which are
sharedwith the seniorsfor final review,areincludedin a
book-along with a picture of the senior citizenandthe
students-that is presentedto participatingseniorsand
the centerstaff. A setof reflectionactivitiestakesplace
throughoutthe servicelearningexperience.

Preparation

Action

In the unit on aging students explore how different cultures
around the world support their elderly. Through classroom
assignments students compare how Americans understand
and support senior citizens with cultures around the world.
Students are required to conduct independent research on
living options for senior citizens
these options. As part of the
membersare askedto come in and
then brainstorm sensitive interview
in conducting interviews and then conduct their own interview,
using tape recorders,with an elderly family member. Students
axenow preparedto build a relationship with a resident of a
senior center and conduct an interview for a biography that will
be included in a book presentedto the senior citizens.

preparation,
Followingadequate
studentsmaketwo
visits to the communityseniorcitizencenter. During
thefirst visit, studentsparticipatewith the seniorcitizens
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activities and then conduct the first

usethe storiesfrom the seniors
interviewsessions
to compile
-senior
citizens.Duringthe seco
re-connectwith the seniorsand brief
on the
that they are writing and receive
additional information and feedback. Students are now
preparedto completethe production of the books. The
volume of biographiesis presentedto the staffand
residentsofthe senior center.

Iling

Gollege

Preparatory

'3Our seniors $rere so irnpressed
with the rnaturity
of tlre strrdents
and hornr rnrrch they cared. The
seniors r rere srrrprised to see
strrdents corne back a second
and third tirne. A lot of seniors
never get a visit...ever.tt
-Gornrnrrnity
Partner

fummwm'*ff
wnm,$* msaffi#etrm
s
3.A.5

Producegrammatically correct documentsusing
standardmanuscript specificationsfor a variety
of purposesand audiences.

3.B.5

Using contemporarytechnology,produce
documentsof publication quality for specific
purposesand audiences.

3.C.5b Write for real or potentially real situationsin
academic,professionaland civic contexts.
18.B.4 Analyzevarious forms of institutions.
18.B.5 Use methodsof socialscienceinquiry to study
the developmentand functions of social systems
and report conclusionsto a larger audience.

3'I didrrtt want to do this becarrse
I hate rlursilrg
honresr brrt l}Is.
McDowell forced rrs to go. Now I
realize this was aborrt people.I
feel
Iike this proiect tarrglrt rtre aborrt
Iife, real life.tt
-Student

Teacher

Lealr Hohnes

Gtrrrtact:

Judith McDowell
j udith-mcdowell@yahoo.com

773tss3-rr80

Retlectiorn
A first reflection activity takes place after the initial interview with an elderly family
member. Studentssharenew knowledge and insights about the experience. Similarly,
studentsreflect together on the interview experiencewith an elderly person from the
senlor
required to write a reflection essayafter presentingtheir storiesto
S
Studentswere to addresstheir own feelings during the processand
ing relationship with the senior. An important activity
is a classviewing of Cocoon. This movie exploresthe fears
of aging. Studentsgather at the culmination of the movie to discuss
itudes on aging and what they have witnessedand experiencedbeing
among senior citizens from their community. A final reflection takes place during class
when studentsare askedto discusswith each other what each of them leamed from the
experience.
J I

Disability

Aurarerress
Day

Special Edrrcation/
Langrrage Arts
Lesson

Plan

The first assignmentrequired studentsto researchtheir
own disabilities. Their researchwould eventually be
presented to other students and faculty members at
the school. For their research,studentswere askedto
develop a report which coveredthe following: (1) The
nature of the disability, (2) Appropriate treatments,(3)
Appropriate accommodations,and (4) Appropriate educational and careergoals given the disability. The students
used the Internet, classroomresources,family, and fellow
studentsto researchthe causes,medicine, and available
assistivetechnology as well as to review multiple studies conductedon their specific disabilities. As students
conductedtheir research,they gatheredin the classroom
to sharetheir findings.
Studentswere then required to createa presentation. The
special educationstudentsdecidedthey wanted to create
away for other studentsand faculty to experiencetheir
life. To createsimulations the studentsdecidedto use
vision simulatorsto representdifferent visual impairments, have participantstravel in wheelchairsand other
participantsto utilize their non-dominanthand. During
the presentation,the audiencememberswere askedeither
to keep their goggleson at all times, handstied or to
remain seatedin a wheelchair. Sfudentswanted to create
an environmentthat was open to raising and addressing
sensitivequestions,so they rehearsedasking and answering sensitivequestionswith each other.

rrIhis proiect gave our strrdelrts avuareness of their own disability
and that it is okay to be dif,f,erent. It also rnade others-strrdents
and teachers-ttlore
acceptilrg
of,their disabilitiesIt also helped
strrdents to be able to express their own needs to otlrer strrdents or
facrrlty. Teachers rlovu have a better understanding
of the teasons
for classroorrr accorntnodationg.tr-lgacher

Preparation

Action

Specialeducationteachersknow many studentsdo not have
an adequateunderstandingof their own disabilities. It is
critical to havea strongworking knowledgeof their disability to be ableto ask for the appropriateclassroomaccofilmodationsand understandtheir
prospects.Studentswith visual i
disabilitiesparticipatedin a
deeperunderstandingof their
peersand teachersin workshopsto help them understandthe
disability. Studentspreparedfor the workshopsby conducting independentresearchaboutthe specificdisability and
then designedworkshopactivitiesfor Disability Awareness
Days at Curie and local private elementaryschools.

Curie High School Special Education studentshostedtwo
Disability AwarenessDays at a local elementaryschool and at
their own school forpeers and faculry The studentpresenters
deli
important information about disabilities and helped
ience a disability by having to complete basic
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from a blackboard and out of
a crowded hallway, and find an elev
ASS
them get to anotherfloor. Participantsweie
also
examine and practice with assistivetechnology
for studentswith visual and other impairments. Once students
completedthesetasks,they participated in a question and answer session. The sfudentswere allowed to ask the presenters
questionsregarding their disabilities, lives, and futures.

Grrrie l}Ietropolitan
Learning

Acaderny

Starrdards

2.b.4a Critique ideas and impressionsgeneratedby
oral, visual, written and electronic materials.
4.b.4a. Deliver planned informative and persuasive
oral presentationsusing visual aids and contemporary technology as individuals and membersof a
group; demonstrateorganization, clarity, vocabulary credible and accuratesupporting evidence.
23 Understand human body systems and factors that
influence growth and development.
24 Promote and enhancehealth and well-being
through the use of effective communication and
decision-making skills.

r'You get to slrow people what itts like to be visrrally irnpaired
or
get
have dif,ferent disabilities.
They
to know wetre not different,
and that rlrre can do everything
they can do. ltts a good experielrce
to know wlrat itts like to be visrrally irnpaired
and to know what we
go through.
People do have a lot of qrrestions to ask rrs brrt tlleytre
afraid to offend us. This project helped people to open rrp and ash
qrrestions-tt -Strrdent

Teacher

Gontact:

SusanKroll Kim Booth, Dr. Maria Ovalle,
RoseanneBochenek,Liz Nugent

773/s35-2t00

Reflection

curievision@yahoo.com

Once the presentationswere completed,the presenters
and participantswere askedto complete exit surveys.
Presenterswere askedto reflect on their performance,
how
information was presented,what they could

igcesof equipmentwerenecessary,what
and what could be added. The
to reflect on what they learned,how
could be more effective. and whether or
not thei
changedon individuals with disabilities
becauseof attendingthis presentation.
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Thrif,t Store

Speacial

Edrrcation

Lesson PIan
The sophomoreteaching team at Vaughn High School
works togetherthroughout the year to plan learning units.
During the secondsemester,the teaching team guides
studentsthrough a unit on retail. Each teacherin Math,
English, OccupationalPrep, and Social Studiesdevelops
classroomactivities to help studentsunderstandand participate in the retail economy.
Social Studies: Studentstake a field trip to a local mall
and meet with store managersto understandhow retail
works. They also identify where the products are made.
Sfudentsthen return to the classroomto learn about these
countries,how products are made and under what conditions.
Mathematics: Studentslearn fundamentalskills needed
in the retail industry. Students learn and strengthen skills
neededfor pricing, cashieringand cashierreports, advertising, and buying/selling strategies.

rrl love doing tlre thrift store. It
is an exciting proiect that gets
in rnrrltiple
everyone involved
a1g35.tt-

OccupationalPrep: Studentslearn important skills needed for successin the retail industry including appropriate
on-the-job behaviors. Studentsread about work in the
retail sector,participate in work-related role plays, and
practice work skills like sorting and customerservice.
English: Studentsfocus on learning and developing
vocabulary for on-the-job tasks.

TeaCher

Preparation

Action

The sophomoreteaching team leads a unit on retail during the
spring semester.The English teacherbuilds studentvocabulary for job tasks and helps them develop and implement an
advertising strategy for a student-run thrift shop. The Occupational Preparation teacher
priate on-the-job behaviors
dialogues. The Math teacherhel
and selling, pricing, budgeting,
Social Studiesteacherhelps studentresearchwhere clothes are
made around the world and includes a field trip to a thrift store
and mall to meet with store management.All of the classroom
work prepares students for volunteer work at a Salvation Army
thrift shop and their own student-run thrift shop.

Studentshavetwo opportunitiesfor serviceduring the project. Studentgroupsspendpart of a day at a SalvationArmy
thrift shophelping staffwith sorting,storage,cleaning,
and
support. The experiencehelpsstudentsthen
thrift store. Studentssolicit
family members,teachers,and
daysleadingup to the schoolwi
andprepare. During the
'students
play a variety of retail roles including
thdft
baggers,greeters,cashiers,pricers,sorters,and security.
Any left over clothes are carefully launderedand donatedto
a local communitycenter.All fundsraisedare donatedto a
charitableorganizationchosenby the students.
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llarrghn

High

School

l.A.4a Expandknowledgeof word origins and derivations and use idioms, analogies,metaphorsand similes to extendvocabularydevelopment.
materialwith fluency and
l.B.4c Readage-appropriate
accuracy.
6.C.4 Determinewhetherexactvaluesor approximations
are appropriate.
7.A.4a Apply units and scalesto describeand compare
numerical dataandphysicalobjects.
l5.B.4a Explainthe costsandbenefitsof makingconsumerpurchasesthroughdiffering means.
15.C.5aExplain how competitionis maintainedin the
United Stateseconomyand how the level of competition variesin differing market structures.
l5.D.5b Analyzewhy tradebarriersand exchangerates
affectthe flow of goodsand servicesamongnations.
l5.D.4c Describethe impact of worker productivity on
business,the worker and the consumer.
l6.C.5b Analyzethe relationshipbetweenan issuein
United Stateseconomichistory and the relatedaspects
of political socialand environmentalhistory.

r'Itrfe all had different parts to play, and we had to work
together as a tearrr. It was so rnuch f,rrn. We tvere also able to
rrrake srrggestions orr hovv vne could rnake it better next tirrreI srrggested that we get fliers out to different parts of the
to get tlrern involved.ttStrrdent
corrltnunity

MarleneWinn mbwinn@cps.kl2.il.us
MarlhaCruz mbcruz@cps.kl2.il.us
MirandaSteier msteier@cps.k12.il.us
At the culminationof the thrift storeexperience,students Brian Hastings blhastings@cps.k12.il.us
7731534-3600
participatein a classroomdiscussionto reflecton their
work. They also make suggestionsto improvethe processand product for the next year.

-"i

Arrs
4l

Hrrnger

in Arnerica

Matlr and English
Lesson

PIan

The Hungerin Americaproject consistsof four lessons.
During the first lesson,studentsaddressthe essentialquestion: Who arethe hungry peopleinAmerica and what do
that
they look like? Studentscompletea pre-assessment
asksthem to think about who the hungry are and where they
live. Studentsare alsoencouragedto think aboutthe main
causesofhunger. Studentsthen constructa bar graphofthe
brainstormedlist of causesof hungerand then readand discussthe article,"The CausesBehind HungerinAmerica."
The secondlessonhelpsstudentsdevelopa basicknowledge
of the hungerprobleminAmerica, understandthe different
forms that hungertakes,andbegin to understandthe problem of hungerin urbanareas. Studentslisten to a National
Public Radio reporton urbanhungerand/orreadthe article
"Housing CostsPlay Role in Urban Hunger." The article
and story help studentsbegin to understandbudgetissuesas
they constructa family budgetand relateit to the problem
ofhunger.

rrThere

are strrdents in orrr ovutl
And
schools urlro are llrrngry.
jrrst
not
it doesntt always rtrearr
having a place to stay- People
are lrrrngry and cantt afford to
buy f,ood, so thatts rnhy we did
orrrr'plarir a rrrealtt food drive,tt
- Student

Preparation
150 Studentsin freshmanEnglish classesstudiedthe
problem of hunger inAmerica in urban, rural, and suburban contexts. The texts used for their lessonscame from
a National Public Radio report on hunger in America
which examinedhunger

lies. While studentsexamined
their Social Studiesclasses.
problems that enabledstudentsto answerthe questionof
sufficiency of food production in the counbry. Students
comparedhow much food is produced and consumedin
the country and then createda statistical analysisoffood
surplus.
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Rural hungeris the issuestudentsexamineand discussduring the third lesson. Studentslisten to a secondreport from
National Public Radio aboutrural hungerand readthe story
"A Rural Struggleto Keep the Family Fed." After reading
and discussingthe article/story studentsconstructa Venn
diagram in pairs and compareand contrasturban and rural
hunger.
Studentsexaminesuburbanhunger during the fourth and
final lesson.ANational Public Radio story on hungerexperiencedby a suburbanfamily is played for students.While
listening,studentstakenoteson differencesthat they seein
location,family size,reasonfor hunger,budget,and survival
strategiesof the threeexamplesof hunger.

Ilction
Followingthepreparationactivities,studentsbeganto
plantheir action. Theirfirst stepwasto volunteerfor a
dayattheGreaterChicagoFoodDepository.Students
at the Depositorysortingandpackaging
spents
ing in a lessonon hunger inAmej

oodDepositoryin solvingthep
experience,
studentsre
to plan their service. Instead of a
food
the studentssuggestedthat each division
choosefoodto donateforbreakfast, lunch or supper. The
food gatheredwas then donatedto the Food Depository.
The total amount of food surpassedthe expectationsof
Food Depository staff.

Richards
Learning

Gareer Acaderny

Standards

I.B.4a Review reading materials, clariff meaning, analyze overall themesand coherence,and relate
reading with information from other sources.
1.C.4d Summarizeand make generalizationsfrom
content and relate them to the purposeofthe
material.
4.A.4a Apply listening skills as individuals and members of a group in a variety of settings.
4.8.4b Use group discussionskills to assumeleadership and participant roles within an assigned
project or to reach a group goal.
5.8.4a Chooseand evaluateprimary and secondary
sourcesfor a variety ofpurposes.
6.8.4 Selectand use appropriatearithmetic operations
in practical situations.
6.D.4 Solve problems involving financial calculations,
proportions, and percents.
8.B.4a Representalgebraic conceptswith diagrams,
tables, graphs,equationsand inequalities.
l0.A.4aRepresentand organizedataby creating lists,
charts,tables, and graphs.

r'Strrdents realized
horrr rnrrch their own parents work every day.
Tlrey also expressed a desire to donate to the Food Depository
rrrhen they have their own brrsiness. In the rneantirner lrowever, the
it is to stay in school becarrse
how iinportant
strrdents rrnderstood
they dontt rlrant to be in a sitrration where they need to accept
donations
of food.tt- Teacher

Teacher
Reflection
Studentswrote a one-pagereflection essayabout the
entire experience. Studentsexpresseda great deal of
the level of hungerin this countrydueto
shock
levels. Studentsalso expresseddeep

Gontact:

2.il.us
JeffreyWhitaker j cwhitaker@cps.kl
2.il.us
KimberFreemanklfreeman@cps.kl
Miriam Lopez mlopezl3@cps.kl2.i1.us
7731534-4945

that the countryproducesso much
citizens,but so manygo hungry.
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Senn Park Utilization
Strrdy

Math
Lesson

Plan

To begin the service-learningproject, Kristy Beemer presentedher Math studentswith a plan from a local elected
official to re-constructthe spacearound SennHigh
School. Studentsreviewed the plan and brainstormed
ideasabout the viability of the plan from a youth and
studentperspective.
The studentsthen conducteda utilization survey of the
park. Studentsobserveddifferent areasof the parlc-basketball court, tennis court, walking paths, gardens,
green spaceand parking lot----overa 2-month period and
recordedtheir observations. Studentsthen learnedhow
to use Excel spreadsheets
to record and preparetheir data
for analysis. Studentsthen returnedto the original plan
and developedrecommendationsbasedon their data.
The next step in the project was to presenttheir findings
to the offices of the local official. The students,many of
whom were first generationimmigrants, learnedthe basics of conducting a successfulmeeting with local leaders. Now preparedfor the important meeting, students
met with a top representativeof the official's office and
communicatedtheir findings.

srMy strrdents learned so
rrruch about the distribrrtion
of resources and the prrblic
process.tt
brrdgeting
- Teaclrer

Preparation
Studentslearnedtwo importantskills during preparation:
To gather, analyzeand preparestatistical data and conduct
a meetingwith a communityleader. Both are extremely
important skills of a citizen. Studentsstudiedthe plan for
re-constructionofa local park
own dataof park spaceutili
Excel software.Secondly.
successfulmeetingwith local officials. Equippedwith this
new knowledgeand skill set,studentsfelt confidenthosting a local official for a meetingto discusstheir concerns
aboutthe proposedre-constructionof the park that had been
developedwithout communityinput.
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Action
Kristy Beemer'sMath studentsconducteda statisticalanalysis of the utilization of SennPark, a largemulti-usespace
aroundthe 100-yearold high school. Studentsdeveloped
and
surveysto determinewho was utilizing the
capacity.The studentsgatheredthe ijlQg
!g which facilities of the park were i
and the studentsin order to pro
a re-constructionplan. After having
with the data, studentsmet with a representative
of a local official in orderto arguefor adjustmentsin the
plan. The studentideaswere well-receivedand ultimately
incorporatedinto the plan.

Senn High School
Learning

Standards

4.8.4a Deliver planned informative and persuasiveoral
presentationsusing visual aids and contemporary technology as individuals and membersof a
group.
4.8.5a Deliver planned and impromptu oral presentations, as individuals and membersof a group,
conveying results ofresearch, projects or literaturestudiesto a variety ofaudiences using
appropriatevisual ands and available technology.
10.A.5 Construct a statistics-basedpresentation,individually and as membersof a team, to communicate
andjustiff the results of a project.
10.B.4 Design and executesurveysor experiments,
gather data to answerrelevant questions,and
communicateresults an conclusionsto an audienceusing haditional methodsand contemporary
technology.
10.8.5 Design a statistical experimentto answera
question about a realistic situation, conduct the
experiment, sue statisticsto interpret the data,
and communicatethe results.individuallv and as
membersof a team.

t'lt uras so exciting
urork ttleall
to have orrr classtoorn
We really worked well togetlrer
for our corrrrnrrnity.
sornething
used Senn
rrrhen we studied hour the strrdents and corrarrlrlnity
out wotk to the Aldettnants
Park, arlrd when we presented
office. tWe were nervorrsr brrt we got ovet orlr netves as soorr as
we started talking.rr -5trrdent

Teacher
Retlection

Gontact:

Ikisty Beemer
7731s34-236s

Throughout the project, studentswrote about and discussedhow
financial priorities are developedand budgetary decisionsmade.
that community members,especially young people,
are usua
out ofthe important budget decisionsand financial
this fact. How, for example,could millions of
for a park re-constructionplan outside of the
inside the school lack basic educationalequipls?At the sametime studentsin wealthier subwban
ment
public
districts seemto have all that they needto get aheadin
life. Studentsculminated their service-learningproject with an oral
reflection. Ms. Beemer posted a set of questionsaround the room relative to the project and askedstudentsto write their responsesand then
discussthem as a goup.
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