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Abstract
DOCUMENT ANALYSIS OF CLASSROOM MANAGEMENT TEXTS UTILIZED
BY NOVICE TEACHERS
Ashley Christensen, Ed.D.
University of Nebraska at Omaha, 2022

Advisor: Dr. Kay Keiser and Dr. Jeanne Surface

The purpose of this qualitative study was to analyze how textbooks inform and
prepare teachers for handling behaviors and the management of the classroom. By
reviewing 55 textbooks provided to the researcher by current midwestern K-12 classroom
teachers and administrators, analysis was completed for pre-service and novice teacher
stages. Textbooks were categorized by strategies focused in secondary, primary,
proactive, reactive, and manifesting conflicts. While all the textbooks offer information
that every teacher can benefit from understanding, after analysis, it was concluded that in
the training and supporting of teachers, matching texts to specific outcomes is beneficial.
Additionally, this type of document analysis uncovered the importance of common
language and definitions, the need for further research in historical and cultural changes
in classroom management, and the documentation of current responses to current student

and faculty needs.
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Chapter 1
INTRODUCTION

“Some teachers, who once believed that all students could achieve, have lost faith
in the face for the real difficulties in their students’ lives and have come to blame the
culture and characteristics of the child for the school's failure to effectively serve all of
our students.” (Howard, 1999, pg. 63) Teaching is a multidimensional, demanding
profession that requires regular adaptability in the classroom. In the school buildings,
students are changing, along with the shift in the generations and an ever-changing
society. Pandemics, technology, lack of resources, budget cuts, and a never-ending list of
societal changes. Kids are not immune to the stresses of the world. Outside influences are
impacting the students in and outside of the classroom (Carrion, 2019). Children are
being influenced younger and younger, through social media, internet, and television
(Dahlgren, et al., 2021). Parents are working two or three jobs, with less time to spend at
home with their kids. The cost of living continues to increase, causing added stressors to
parents. The domino effect of the pressure so society leans heavy on parents, in turn
influencing the children (Carrion, 2019 &Nowicki, 2022).

Students are under a great deal of pressure. Many high school students are
working part-time jobs, managing classes, sports, and family life. Students at younger
ages are helping support their families. More students are entering into foster care
systems, probation, involved in drugs and alcohol. Outside influences are impacting the
school system in a negative way (Fauth, et al., 2007 & Thompson & Mehari, 2017).
Neighborhood schools are experiencing high numbers of truancy, increase in drug usage,

fights and altercations at an all-time high in buildings, while dealing with a serious



teacher shortage and lack of resources (Fauth, et al., 2007; Thompson & Mehari, 2017;
Smith, et al., 2020). Schools with low-income and free or reduced lunch buildings are
continuing to struggle to fully staff their buildings, including coaches, security staff, and
paraprofessionals (Fallon, et al, 2015). Kids are resilient, but the impact of these issues
does not happen without consequences in the classroom.

In the classroom, lack of engagement is at an all-time high. Students are spending
large amounts of time starting at cell phones and other electronic devices (Calderon-
Garrido, 2022). Many hours in the day, students do not look up from their hands. With
every re-direction comes a battle between students and teachers. Arguments, defiance,
and aggression are common occurrences in public-school classrooms (Thompson &
Mehari, 2017; Smith, et al., 2020). Teachers are being required to handle more and more
in the classroom than ever before (Thompson & Mehari, 2017; Smith, et al., 2020).

Examples of this type of behavior illustrate the concerns. In a public school in an
inner-city middle school, one student wanted to watch YouTube videos. The teacher
advised the student this was not the time and took the computer. The student stood up,
engaged in a very heated verbal argument, calling the teacher multiple names while using
extremely foul language. During the altercation, the teacher requested security come and
take that student to their administrator. For over ten minutes, the student continued to
disrupt the learning environment, including taking other students’ computers. The teacher
attempted to de-escalate the situation, offering options and redirections. The student
ignored the teacher and continued to run around the classroom. Security arrived and

escorted the student to the administrative office.



Another incident in a public-school high school during class, a student came into
a classroom that was not their assigned class. The student was asked to leave by that
classroom teacher. The student proceeded to talk to their peers and refused to
acknowledge the teacher. After multiple attempts, the teacher stepped into the student’s
view and asked the student to please leave. The student turned and continued to talk with
their peers. The teacher asked one more time before calling for security, and the students
continued to disrupt the learning environment by talking to their peers. The student was
removed by security after five minutes.

Another incident, the student proceeded to tell the teacher they did not care what
the teacher thought and started wandering around the room. The teacher requested that
the students sit in their assigned seat and begin working on the homework and leave
others alone. The students started throwing pens, staplers, books, and papers. The teacher
called for security to have the student removed from the classroom.

Many such scenarios are common occurrences. Truancies and lack of engagement
are only increasing. Students are defying expectations and rules blatantly. Teachers
spend significant time arguing with students over cell phones, seating arrangements,
work completion, staying in assigned areas, and following school rules, including the use
of illegal substances on school property. Many students are outwardly defying requests
by teachers, while becoming argumentative and aggressive. Within any 30-student
classroom, 2 to 10 of the students are causing consistent interruptions to the other
students (Smith, et al., 2020). Teachers are spending great lengths of time re-directing

and behavior managing instead of teaching content (Smith, et al., 2020).



In preparing to become a teacher, classroom management and intervention of
inappropriate behavior are part of the learning. This learning continues for in-service
teachers through mentoring and professional development. To support teacher growth,
textbooks are assigned or suggested as a source of expertise. Topics include how to
handle the classroom, classroom management, behavior support, content-based

engagement, and how to be prepared for the first few days of school.

Statement of the Problem

Students’ disruptive behaviors make it significantly harder to teach in a general
education classroom. Eliminating these behaviors leads to more academic progress and
positive social interactions. New teachers and preservice teachers can be ill prepared to
handle disruptions in the classroom and manage the classroom. Research to better
understand how preservice and in-service educational leaders can increase preparedness
for new teachers and their abilities to handle the classroom can improve the selection and
creation of sources that support teacher growth. Quality materials can continue to support

teachers' ability to change and adapt in the classroom emerge.

Purpose

The purpose of this study is to discover how teacher textbooks are aligned with
improving the level of preparedness to handle the classroom and to support students who
have behavior problems that inhibit their ability to function appropriately in the
classroom. This study examined textbooks provided to pre-service and newly certified
teachers to help prepare them to manage behaviors in classroom, and ways to continue to

adapt in the classroom as students change. At the stage in the research, many pre-service



and newly certified teachers have taken a limited number of classes, an array of textbooks

and completed limited coursework on classroom management.

Framework

The Principles of Andragogy Malcolm Knowles, known as the father of adult
education, made 4 assumptions, regarding the characteristics of adult learners, using the
terminology andragogy. These assumptions are based on the difference in characteristics
of adult learners compared to children. These 4 principles of andragogy determined in

1980 were as follows:

1. Adults need to be involved in the planning and evaluation of their instruction

2. Experience (including mistakes) provides the basis for the learning activities

3. Adults are most interested in learning subjects that have immediate relevance and
impact to their job or personal life

4. Adult learning is problem-centered rather than content-oriented. (Knowles, 1980;

Kearsley, 2010)

The principles of adult learners will be used to study the strengths of classroom
management textbooks. Andragogy in delivery of classroom management content is

assumed to be a positive connection to increased knowledge and skills in teachers.

Central Research Question

The following research question was utilized to better understand this
relationship:
How does the content of classroom management textbooks help prepare novice teachers

in classroom management and behavioral support techniques in the classroom?



Questions that support the research include:

1. What are the current sources that teachers have utilized to support their efficacy in

managing their behaviors in the classroom?
2. Within the sources provided, what target audience are the strategies created to
effect change?
3. Within the provided sources, what are some of the common tools provided?
4. With Knowles stages of learning, where do the texts provide the support?
5. Within Knowles 4 principles, where should the texts add information to provide
support?
Approach
Pragmatic research draws upon the most sensible and practical methods
available to answer a given research question. In this research, using document analysis,
information was gathered from textbooks to understand how preservice teachers and
newly certified teachers were trained to handle the classroom, specifically focusing on
managing the classroom and behaviors. Bardach states that likely sources of information,
data, and ideas come from two general types: documents and people (p.69, 2009).
Documents in research are considered social scientific work and considerations.
Documents are a form of field research, used as stable things in the world, and how they
are consumed and used in organizational settings, play an important role in analysis and
considerations on the relationship between production, consumption and the content
(Prior, 2003, pg. 26) Using documents to gather facts, therefore consideration should be
taken on the intent the document was created, the more serious the writer's intention the

more dependable the document (Caulley, 1983, pg. 23). Using a constructivist approach,



textbooks will be evaluated and coded based on their content, knowledge on classroom
management and behavior support.
Significance of the Study

Teaching is hard. An increase numbers of teachers leaving the profession is
alarming and problematic. The statistics mentioned around teachers leaving the
profession in the first five years are also alarming and worrisome. Every day, experienced
teachers discuss the problems and struggles they are facing in the classroom. New
teachers can experience all those concerns, plus the added stressors of being a new
teacher, learning the ropes, finding the balance between what was taught in the classroom
versus what works in practical applications.

Perhaps the findings of this study will help to determine whether teacher’s
education programs and onboarding programs have chosen appropriate supplemental
texts to guide teachers through their pre-service experiences, novice years, and even
further into their teaching careers. Examining textbooks for content to support teachers in
their various stages of teaching and determining appropriate choices for beginning
teachers.

This study has implications past learning how to prepare teachers for the
management of their classroom and their first years. While each year it is becoming
increasingly more important to have highly qualified and trained teachers, it is even more
important to understand how to support and train those teachers. The implication of this
study has the potential to shed light on how adults learn in a way that can potentially
improve or build a teacher’s efficacy. This study has the goal of enhancing and

improving how teacher preparation programs select textbook companies and curriculum



is designed, induction programs are supported through textbooks, novice teachers are
guided, and potentially how to improve the transitional period of training new teachers
from pre-service teachers to novice teachers, specifically in the area of classroom
management through appropriate training material.
Outline of the Study

A review of literature relevant to this topic is presented in Chapter 2. Chapter 3
describes the research design, methodology, and procedures that were used to gather and
analyze data for the study. Chapter 4 is a comprehensive report of the findings and results
from the study, including any data analysis, tables, and descriptive statistics. Chapter 5

provides the conclusion of the study, and a discussion of the findings present in the study.



Chapter 2

REVIEW OF LITERATURE

Historically, adult learning all started with early great teachers. Sages from
ancient China, Hebrew prophets, and Greek philosophers were the foundation of formal
teaching. These ancient experts were the teachers of adults, and this learning has a
distinct set of assumptions different from the pedagogy of teaching children (Knowles,
1977). During these ancient times, learning was perceived as the process of enquiry in
which the learned had the primary active role, where the teacher was the role of guide.
Knowles argues that Socrates developed the idea that engaging the learning is through the
process of dialogues is in fact the process of enquiry, starting at a young age. Knowles
inquired about 12" century pedagogical systems that evolved the education system after
Socrates' development (Knowles, 1977). Ancient models of schools were described early
as pedagogy but shifted in the 12" Century to what is now called andragogy. Malcolm
Sheppard Knowles, the American educator known for his use of the term andragogy,
differentiated learning from children to adults (Knowles, 1988; Franco, 2019). Knowles
argued that adults learn differently than children, where adults base their education on
their need to know, self-concept, experiences, readiness to learn, orientation to learn, and
motivation (Knowles, 1988). The basis behind this theory is that adults have lived more
experiences and are more intrinsically motivated to learn about what is important to them
(Franco, 2019). Teaching adults is different than teaching children. These two concepts

intertwine in the teaching of teachers (adults) who are responsible for students (children).
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Teacher Preparation Programs

Teacher education programs in the early 19" Century in the United States
consisted of one classroom, with a short period of professional training, if any, through
experienced teachers (Lefebvre & Thomas, 2020; Frazer, 2007). With the need for
reform, education experts fought to provide opportunities for change and growth, leading
to the universities and college institutions of higher education structuring preparation
programs for teachers (Darling-Hammond, 2006; Fraser, 2007). In years leading up to
1980, four-year undergraduate programs were utilized to prepare young men and women
to become teachers through teacher education programs (Lefebvre & Thomas, 2020).
These programs made up 90 percent of the training teachers obtained.

In the last 20 years, with a great influx from 2005 to 2010, over 40 % of
American teachers were trained and prepared to enter the classroom through alternative
routes (Feistritzer et al., 2011). Lefebvre and Thomas (2020) argue that while universities
and state licensure programs are diverse in their offerings, they cover the same
foundational knowledge on pedagogy, content, and traditional state requirements through
a wide range of forums. Teacher preparation programs aim to focus on the “neglected
species” as Malcolm Knowles coined the term (1973). Theorists and practitioners are
creating new ways for teacher education programs to educate soon to be teachers.
Colleges, practitioners and adult educators are beginning to understand what
characteristics are specific to adults. Andragogy was created and established to meet the
physical and psychological climate for adults as learning, including training through

respect, collaboration, supportiveness, openness and fun. Andragogy calls for educators
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and teacher preparation programs to be read to plan and assess their own learning
(Knowles, 1984; Booth & Schwartz, 2012).

Due to an increase in educational accountability across the nation, teacher
education programs are highly competitive in trying to secure funding and grants to
support and make education programs that much more successful. The United States
Department of Education has been integral in creating and holding teacher preparation
programs (TPP’s) more accountable and organizing new requirements (United States
Department of Education, 2021; Carinci, 2020 & Livers, et a., 2021). These
requirements are facilitated through the Council for Accreditation of Educator
Preparation. Teacher quality can be impacted through the skillfully selected standards.
These standards can impact not only teacher quality but affect student success. TPP can
impact quality teachers through needed teacher candidate sections, training of those
candidates, and a combination of both (Carinci, 2020). Candidates’ preparedness, or
perceived preparedness’, changes over time as they learn and gain experience through
coursework, practicums, and hands on learning (Livers, et al., 2021). Teach for America
states that university-based teacher education programs and alternative routes are
challenging to define. University based teacher education programs are based off a four
year or five-year undergraduate program in a college or university (Lefebvre & Thomas,
2020; Zeichner & Hutchinson, 2008). Teacher preparation programs (TPP) vary from
university to university. In a typical program for a bachelor’s degree in Education starts
with picking a focus. Focuses include secondary education, elementary education, library
services, and Early Childhood inclusive at two major universities as representatives

across the United States.
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A Bachelor’s degree leads to the completion of potential endorsement, usually
through one of the above focuses. Prospective teacher education program candidates
apply to the university of their choice. Applicants interested in the educational field go
through an application process in which certain requirements must be met. One of the
many requirements is often a requirement of a cumulative grade point average (GPA) of
with the lowest at 2.5 or higher, which is configured through the admissions process
(University of Nebraska at Omaha, 2021; California State University, 2022; United States
Department of Education, 2022).

California is offering 40 different integrated teacher education programs on 20
different campuses. Thirty of these are in the areas of mathematics, science, bilingual
education, and special education with kindergarten through 12 grade endorsements
(California State University, 2022; United States Department of Education, 2021).
California’s future teachers can begin their teacher preparations during their freshman
year or college and continue through graduation. The integrated learning program
includes clinical preparations and practice in the classroom with a skilled mentor.
California requires 600 hours of clinical experience for teachers to be equipped to handle
the classroom (California State University, 2022). California State University’s (CSU)
admissions requirements for their teacher education program includes a minimum of 2.75
grade point average in the last semester of completing college coursework, attend
mandatory information sessions, pass the multiple subjects pre-requisite test, passing of
background credentials, two recommendations forms, and an interview with a writing

component (California State University, 2022)
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Certification requirements in each state may vary, but licensure in Nebraska is
based on the completion of a teacher education preparation program from an accredited
four-year training institution (NDE Rule 51, 2020; United States Department of
Education, 2021). Nebraska Department of Education and the National Council of the
Accreditation of Teacher Education awards the teacher candidates of their endorsement
certification after completion of all necessary programing and the passing of their state
tests, in Nebraska known as the Praxis Core Academic Skills test, which assess basic
skills of first-time teachers in Nebraska and a secondary requirement of a subject
assessment in teacher candidate’s endorsement area to be considered (NDE, 2020).
During their programing, teacher candidates must meet the requirement of credit hours, in
this case 120, with a minimum GPA of 2.75 in all required coursework (University of
Nebraska at Omaha, 2021; United States Department of Education, 2021). California
State University’s education program requires 50 credit hours of foundational courses,
three stages of preparation courses, pass the three required Multiple Subject California
subtests, pass the basic skills requirement, and successful completion of coursework
including Student Teaching clinical practice (California State University, 2021; United
States Department of Education, 2021). The College of Education offers many different
programing options, but basic requirements remain the same. After their required credit
hours, candidates must meet the required classroom practicum and clinical experiences,
including passing all necessary evaluations (University of Nebraska at Omaha, 2021;
Carinci, 2020; California State University, 2022).

Adult learners learn differently, according to Malcolm Knowle’s theory of

Andragogy. With that, adults’ learners have different aspects that come into play when
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they are considered for alternative education programs. Adult learners are unique in their
relationships with their work and their learning is based on their realities, experiences,
perspectives, adult learning principles in the classrooms and the multiple roles they may
hold (Booth & Schwartz, 2012; Knowles, 1984). Secondary options for obtaining a
certification in education is through post baccalaureate education, usually through a
master’s program. Master’s programs are designed for students who have already
received an undergraduate degree in an area of concentration. This program is designed
to support adults who seek an initial teacher certification through advanced studies in
instructional practices that are informed through research and coursework (Lefebvre &
Thomas, 2020). Alternative programs, although hard to define, include any fast-track
programs or university-based programs taught for and by teacher educators and cater to
postbaccalaureate and graduate students in Master of Arts in teaching (MAT) programs
(Lefebvre & Thomas, 2020). Once admitted, candidates must meet the state department
of education requirements for teacher certifications. The structural features of TPP’s falls
in two different categories, the completion of coursework and the experience provided in
their field work (Carinci, 2020).

Some programs associated with a master’s level education program are
elementary and secondary Accelerated Certification for Teachers (ACT), Career
Advancement and Development for Recruits and Experience Teachers (CADRE), and
Teacher Academy Project (TAP) (University of Nebraska at Omaha, 2021; NDE, 2020).
Elementary ACT programs require the completion 57 credits, must already hold a
bachelor’s degree, pass necessary PRAXIS I and II exams, enrolled full-time including

practicum experiences, and accepted into the program University of Nebraska at Omaha,
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2021: NDE, 2020). Secondary ACT program includes the completion of 42 credit hours,
including endorsement work requirements that adds additional credit hours to the
program, PRAXIS I and II passing scores, full-time enrollment with practicum
experiences and entrance into the secondary college and teach learning concentration
University of Nebraska at Omaha, 2021). One of the final programs offered is the TAP
program, which prepares candidates in the initial education content coursework through a
classroom setting, with the completion of a capstone project in their clinical practice.
They must meet the 20 hours per week in their practicum experience, completion of 33
credit hours, and complete the PRAXIS I and II exams, participate in the MOEC school
district, and fulltime enrollment with an internship experience (University of Nebraska at
Omabha, 2021; United States Department of Education, 2021).

Columbia University has various differentiated programs based on specialties and
educational goals. The teacher’s college at the University of Columbia requires the
completion of an online degree application, undergraduate transcripts with 2.75 GPA
requirement, an application fee, two letters of recommendation, the passing of the SRE
test and be eligible for completion of certification requirements (University of Columbia,
2021). This degree requires the completion of 32 credits which earns a professional
certification to service student’s 7 through 12" grade after the completion of appropriate
clinical hours (University of Columbia, 2021; United States Department of Education,
2021).

Coursework in TPP’s is developed and organized into seven categories. The seven
categories that prospective teachers need for teaching success are: content knowledge,

general pedagogical knowledge, curriculum knowledge, pedagogical content knowledge,
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knowledge of learner characteristics, knowledge of education contexts, and knowledge of
educational ends, purposes, and values (Carinci, 2020). These categories fall under three
areas of requirement: pedagogy courses, subject matter courses, and foundational
courses. TTP’s are evidenced to have lack of preparation, absence of theoretical nature of
classroom management in coursework (Kwow, et all., 2021). Many content-based
courses requirements are taken outside the school of education programs but are required
for a teacher education program. Teacher candidates enrolled in secondary education are
required to take more content-based courses, like mathematics (Kleickmann, et al., 2013).
The structure of Pre-Kindergarten to 6 grade instruction is common where university
teacher programs deliver curriculum in stand-alone courses, connected to a content area.
The curriculum is then pieced together in the student teaching part of the program
(Boche, Bartels, & Wassilak, 2021). High school education courses, including content-
based education courses are much more rigorous in the secondary education programs
than in the middle and elementary programs (Carinci, 2020). High school teachers have
shown greater increases in content knowledge over the course of TPP’s due to their more
rigorous and focused content area classes (Kleickmann, et al., 2013 & Carinci, 2020).
Clinical practice is the final step to teacher preparation programs, which includes
a semester long experience in any metropolitan area school. This is considered a capstone
experience, which set requirements that must be fulfilled, including evaluations made by
professors and teacher mentors (University of Nebraska at Omaha, 2021; NDE, 2020).
Student teaching is a culminating experience for teacher candidate, where they have
teaching opportunities, observe master teachers, and build relationships with faculties

(Brown, Lee & Collins, 2015). Student teaching and practicum experiences can vary in
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lengths of time and hours required, but ultimately give insight and hands on practice of
what teaching involves.

Experiences in student teaching and practicums can be the most critical aspects of
teacher education programs, giving the opportunity to gain knowledge of working with
children under the guidance and mentoring of an experienced teacher and develop their
own understanding of teaching through lived experiences (Sumrall et al., 2017). Student
teaching occurs near the end of a student’s program and offers the opportunity to practice
and apply what they have learned in the classroom to real world experience under the
supervision of an experienced teacher (Sumrall, et al., 2017). Active learning allows
teacher candidates to learn by doing (Livers, et al., 2021). This is a critical component in
preparations for teachers, increasing their identity and growth (Askit, Niemi, & Nevgi,

2016).

Teacher Induction

Classroom teachers are expected to create learning environments that are
culturally responsible towards individual students and their needs (Kwok, et al., 2021).
These challenges are the beginning of the challenges that experienced, teachers where
added challenges can increase these for novice teachers. Novice teachers, who are any
one person who is teaching for the first time, with no consensus on what verifies how
many years’ experiences ends the novice stage (Farrell, 2012). Retaining teachers is
gradually becoming an increased challenge, as well as the increased number of students
that need educated every day (Lynch, et al., 2016). What is it that really makes novice

teacher’s first few years stressful? What are they learning before entering into this force?
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Teacher preparedness can be greatly impacted by teacher candidates’ sense of
preparedness after completion of their coursework, practicums, and student teaching.
These elements influence a teacher candidate’s self-efficacy and a positive correlation
with teachers' sense of preparedness and actual preparation (Livers, et al., 2021).
Educating and creating high-quality teachers is central to the vision of providing a high-
quality education to all students (Black, 2021). To do so, it is imperative to recruit and
retain quality teachers. Beginning teachers enter the field vulnerable and impressionable
in the culture and working conditions of this new context they are entering (Van Zandt
Alen, 2014). The gap in preservice and in-service education falls on the fault of none,
even the best preparation programs may exit graduates too soon, where putting more
supports in place can assist in ensuring teachers remain in the professional long enough to
develop the knowledge, skills, and practices that are needed to effectively provide
opportunities for student learning (Van Zandt Alen, 2014).

To ensure access to highly qualified and effective teachers, one way is to stop the
revolving door of teachers in and out of the classroom (Hodges, et al., 2020). Salary,
working conditions, teacher preparation, and mentoring support are some of the items
contributing to some new teacher’s decisions on whether they will stay or leave the
teaching profession (Kutsyuruba, et al., 2017). The revolving door is reaching a critical
point, with 40-50% of beginning teachers leaving the profession within the first five years
(Gillham & Williams, 2016). This phenomenon has led to the proliferation and
revamping of the teacher induction and training programs. To support beginning teachers,
many countries and universities have offered programs through the launching of

induction programs (Jaspez, et al., 2021). Induction programs are a systematic process
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specifically designed to orient newly recruited people to their work and support them
through ongoing professional development (Ohio Department of Education, 2011, p. 12
& Gillham & Williams, 2016).

One approach to stopping the revolving door is to intentionally and direction
serve teachers needs and understand the role of teacher induction programs (Hodges, et
al., 2020). The goal of improving the quality of teaching lies in identifying where the
current problems exist in the continuum of teacher learning. Being an older concept that
is still applied today, age old adages can continue to impact current changes. This can
lead to better policy and practice regarding teacher education programs and the obtaining
and retaining of high-quality teachers (Knowles, 1979). Institutions of higher education
rely on veteran teachers and schools to prepare newly inducted teachers and provide the
necessary support. The teacher induction programs serve as the bridge between the
university setting and the classroom, providing support through clinical application to
novice teachers. This idea supports the development of preservice teachers (Hodges., et
al, 2020). Induction programs provide a system of support that addresses the many
challenges that threaten the performance of teachers (Gillham & Williams, 2016). There
are three broad possible positions on the lack of effective teachers: supply/demand,
preparation, and retention.

Malcolm Knowles claims for educational training programs to work, executives
in the company need to treat adults differently as learners than children (1979). School
teaching is constructed and made for children; most adults learn through active
processing. Training should use experimental techniques, less transmittal techniques

(Knowles, 1979). Adults have much greater responsibility in owning up to what they
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need as learning and creating their own learning strategies, unlike children. Adults benefit
from individualized and self-directed learning, understanding that they will gain more
from those directly supervising them, serving as consultants and understanding the role
they play (Knowles, 1979).

Williams and Gilham state that mentoring is a huge aspect of teacher induction
programing. This key component of programing supports new educators in reflecting on
their progress and participating in self- assessment on the challenges that new teachers
face (Gillham & Williams, 2016). Knowles uses andragogy as the proposed theory that
teachers should be applied to the real world of teaching, through real experiences in a
climate of trust, co-operation, and clarification of expectations (Haycock, 2009; Knowles,
1990; CIT 2005, p.7). Mentoring matches experience teachers with novice teachers to
help understand and navigate, survive and thrive the beginning of their teaching career
(Kutsyuruba, et al., 2017). Mentors can be used to help guide, collect, and reflect on the
evidence of the practice of the new teacher (Ingersoll & Strong, 2011). Mentor teachers
can help in refining new teacher’s practice through reviewing their student learning,
providing instructional planning, observing and setting professional goals that the new
teacher can strive to achieve (Gillham & Williams, 2016; Womack-Wynee, et al., 2011).
Mentoring has personal benefits as well, through building stronger confidence, reducing
stress and increasing motivational learning for mentees (Kutsyuruba, et al., 2017).
Mentors’ role is to support, support in development, coaching, guidance, advocacy,
counseling, help, protection, feedback, and information that is thought to be common

knowledge, but requires increased explanations (Kutsyuruba, et al., 2017; Cook, 2012).
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Most school districts start new teachers with some type of induction program.
Most induction programs follow a set guideline that works to prepare teachers for their
first years as educators. These guidelines can include district-assigned mentor, mandatory
new teacher orientation to the district, and a yearlong induction program (Hodges, et al.,
2020 & Jaspez, et al., 2021). This induction process included following district staff in
orientation of protocols and structures, employee handbook review, organization charts
for teachers of the evaluation procedures, attend professional learning on district
frameworks, curriculum expectations, assessments, and available resources (Hodges, et
al., 2020 & Jaspez, et al., 2021). Another key component to this induction, support
process was the help in navigating the transition from “student” to professional. The
induction process is ultimately to develop novice teachers in creating the tools and
strategies necessary to meet the needs of their students and fulfill their self-efficacy,
emotional resilience, and thrive to preserve in the profession (Hodges, et al., 2020).

Ohio’s Department of Education used the Ohio Resident Education Program to
focus on a few select challenges of teaching, including understanding district policies and
school cultures, designing and delivering instruction, adapting to a variety of learning
styles, motivation and assessing students, and communicating with students, parents and
colleagues (Gillham & Williams, 2016, pg. 219). Features of teacher preparation
programs quality cannot always be determined about the success of teachers, teacher
retention, and TPP graduation rates. Other factors can include faculty, cooperating
teachers, selection of candidates, peer effects, teacher candidates’ backgrounds, teacher

characteristics, and other factors not covered in this text (Carinci, 2020).

First Year
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Preservice teachers are after those with the least amount of preparation for
classroom management than any other pedagogical skill, while first year teachers are
closely behind (Kwok, et al., 2021). Teaching in the first few years of the career can be
taxing and intense on both a personal and professional level. Feelings of tension,
dissatisfaction and insecurities affect the teacher’s ability to teach (Jaspez, et al., 2021)
Teacher’s qualities and abilities are one of the most significant factors that contributes to
student achievement and educational improvement (Kutsyuruba, et al., 2017) Teachers
can find themselves disproportionately in stressful environments (Doran, 2020). One
challenge can be that many new teachers are teaching in high-needs, high poverty rates
schools who are struggling to meet the academic challenges of schooling (Doran, 2020).
Another comes from expectations of school districts that can make teacher’s feel
uncomfortable trying to follow the scripted, and tightly structured curriculum guides,
while trying to use their professional judgement to do it in a way that meets student’s
needs. With these challenges, another mentioned many times is their lack of self-efficacy
and confidence in their abilities to lead in classroom management, as well as content
(Doran, 2020). These experiences are based in the classroom, but outside of the
classroom experiences could also cause significant challenges for novice teachers. New
teachers have described that their programing shielded them from aspects of teaching that
are challenging, like paperwork, dealing with parents and families, and not being exposed
to some of the outside factors of teaching (Doran, 2020).

Teachers are arguably expected to do the impossible. Teachers are expected to
maintain classroom routines and management, to plan critically engaging and effective

lessons, understand their students’ needs and challenges, while accommodating different
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learning styles, disabilities while understanding the different components of curriculum
and assessment (Gholam, 2018).

Student achievement can significantly worsen in the classroom for first year
teachers before steadily rising as teachers gain experience (Goodwin, 2012). Teacher
education program graduates’ beliefs and practices in the field are impacted by their
preservice programs and field work they completed. The impact of their experiences in
their teacher preparation programs affects more than just their first-year teaching. The
challenges that classroom life can aid in the choices that first year teacher candidates
make in selecting their first teaching experience (Jones & Saye, 2018).

A long-repeated discussion of the gap between educational theory and classroom
practice has not only been prevalent but discussed in many capacities. The idea that
inquiry-based instruction that is supported and advocated by many universities in their
TPP’s, is not the practice that is being experienced by the classroom teachers, specifically
in the newly certified teachers (Jones & Saye, 2018). McMahom et al. (2015) empathizes
the crucial concerns of the tension and struggles between the research about teaching,
accomplished through TPP, and the actual practice of teaching. Specific challenges that
presented themselves in the first few years come from three causes: teachers finding their
identity and role as a teacher, ability to responding to individual needs, and establishing a
healthy environment and relationships with other teachers and students in their classroom
management routine (Jaspez, et al., 2021). The learning curve is not only for students but
teachers. Teachers struggle just as much as students to navigate their way through the

first year. (Goodwin, 2012).



24

The first year of teaching focuses on the beginning of teachers navigating their
own classroom for the first time without the support of a cooperating teacher, university
supervisor, or peer support. These teachers are finding ways to construct, deconstruct and
reconstruct their identities as teachers form their conceptions, classroom experience, and
idealistic view of what teaching is like (Jones & Saye, 2018). The transition from
preservice teacher to first year teacher can be called and characterized by transition shock
(Chong, 2011). In this transitional phase, teachers feel more unsupported than ever (Jones
& Saye, 2018). Teachers expressed that the most challenging part of the first year is the
implementation and dissonance between their preservice beliefs and in services practices.
Novice teachers often feel overwhelmed, ineffective, and unsupported (Goodwin, 2012).
The clash between beliefs during preservice experiences and what reality looked like as a
first-year teacher proved to instill guilt and overall problematic perceptions (Hawley,
2010). To effectively improve behavior and classroom management, subsequently
improving academic abilities in the classroom, it is important to incorporate instruction
on classroom management practices into pre-service and newly serviced teacher
preparation programs (Flower, McKenna & Haring, 2017; Womack-Wynee, et al., 2011).
First Year-Impact on Classroom Management

Classroom and behavior management has been labeled as the biggest challenge
that surfaces during the first-year teaching (Goodwin, 2012 & Mitchell & Arnold, 2004
& Beran, 2005). Classroom management is the facilitation of a classroom environment
that is created to ensure academic learning, while simultaneously maintaining students’
socio-emotional well-being (Kwok, et al., 2021; Crosby, et al., 2019; Evertson &

Weinstein, 2006). When it comes to the classroom, highly effective teachers are often
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skilled in teaching areas in pedagogy, classroom culture, and motivation, which takes
time to feel prepared in (Pressley, Croyle, & Edgar, 2020) Teacher candidates and their
sense of preparedness in classroom management is directly related to their sense of self-
efficacy (Giallo & Little, 2003). School experiences and classes or units on classroom
management help candidates feel more prepared and successful (O’Neill & Stephenson,
2012 & Giallo & Little, 2003).

Many teachers claim that they are unprepared for dealing with the significant
behavior problems that are occurring in the classroom (Beran, 2005). Teachers that are in
their first three years have stated that their behavior problems in their classroom are due
to feeling ill prepared for the realities of the classroom, and ultimately dealing with
unruly students (Mitchell & Arnold, 2004 & Goodwin, 2012). One challenging student
can negatively impact the interactions with the rest of the class for many first-year
teachers due to the lack of tools available for that teacher to utilize. Teacher candidates
who feel confident in classroom management felt more successful in the classroom
management aspect when given methods and support in this area (Livers, et al., 2021).
Novice teachers argue that in the first year, they don’t have the professional skills to deal
with the greater or more extreme behaviors, therefore prompting them to get rid of all the
research based instructional practices in favor of more mediocre teaching tools, such as
lectures and textbook teaching (Goodwin, 2012, & Livers, et al., 2021). Teacher level not
considered, a successful classroom management system begins the first day of school and
is crucial for the potential success or failure of the school year (Bohn, et al., 2004 &

Stronge, 2018).
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Complexities that occur in the classroom environment and the diversity of events
in the classroom can create a major challenge, for both first year and experienced
teachers (Flower, McKenna, & Haring, 2017; Pressley, Croyle, & Edgar, 2020). Different
levels of teacher focus on different classroom management issues, where novice teachers
can be focused on students being off-task and disciplinary problems, while seasoned
teachers are focused on the engagement level and learning process of students (Pressley,
Croyle, & Edgar, 2020). A classroom full of students with the responsibility of managing
and inspiring their learning while upholding a respectable classroom can be
overwhelming and reach levels of complexity that many struggle to handle. Processing
the experiences in the classroom changes a great deal with the level of experience the
teacher has changes (Boshuizen, et al., 2020). Teachers perceive and interpret classroom
events very differently depending on their awareness of the classroom situation and how
they monitor the classroom in the first place. Research focuses on the common situations
that occur but there is little on the effect that a teacher’s awareness and ability to manage
the classroom has on the handling of significant events (Boshuizen, et al., 2020). To
better support new and pre-service teachers, to eliminate the issues with new teachers
entering the classroom unprepared, it is imperative to understand what new teachers and
teacher candidates know and process classroom management (Kwok, et al., 2021).

Classrooms are second homes to children. Children spend more time at school
than they do in their own houses with their families. Effective classroom management
relies on constant event awareness, monitoring, recognition of who needs attention, and
knowledge on how to act and react (Boshuizen, et al., 2020). Teacher preparation in

classroom management can be altered again, when given the cultural and racial divide
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between teachers and students, and the perceptions of teachers in the misbehaviors and
engagement of students (Sullivan, et al., 2014; Kwok, et al., 2021). Environment is
critical in creating a learning suitable for all students to learn and reach their student's
greatest potential. Educators that are insufficiently prepared with classroom management
techniques contribute to greater discipline disparities with students. Those with proper
strategies to implement structure and procedures in the classroom decreases the
problematic behaviors. Lack of knowledge, skills, and self-efficacy to address
problematic behaviors increases the exclusionary discipline addressing the behaviors,
which unproportionate affects students of color (Cook, et al., 2018, pg. 136).

Students’ behavior dictates the level of academic material covered in a school day
(Flower, McKenna, & Haring, 2017). Having a strong relationship through interactions
with their teachers, their responsiveness and tolerance with students who are socially and
academically challenging (Williford, et all., 2017, pg. 1544). Small tokens of
acknowledgement can increase proactive behaviors in the classroom. Educators equipped
with the knowledge to address these behaviors benefit. Classroom techniques like
greeting students, reinforce students frequently, establishing cues for behavioral
expectations, engaging students with opportunities to respond, and voicing high
expectations and beliefs in students can be proactive classroom management techniques
(Cook, 2017). Knowles’s theory of andragogy claims that new teachers learn through
experiences, learning what they need to know, motivation to learn it, and readiness and
orientation to their learning (1988). Novice teachers are embracing Knowles’s theory

through trial by fire, by learning as they go in their first year.
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Chapter 3
METHODS

This pragmatic study explored how sources provided for novice classroom
teachers develop the skills necessary to support students in the classroom that
demonstrate disruptive behaviors. The following research question was utilized to better
understand this relationship: how does the use of textbooks in teacher education programs
and the onboarding process help prepare novice teachers in classroom management and
behavioral support techniques in the classroom? This study explores different textbooks
and their purpose in supporting teachers.
Role of the Researcher

Teaching has been one of the most rewarding experiences, but also one of the
most challenging. I have struggled and struggled again to manage my classroom, be the
best teacher I can be, and show my ever-growing list of students how much I care, while
also creating the best learning environment I can. However, after trial and error, I’ve
found many ways that work with students to help eliminate the behavior [ am
experiencing in the classroom. While far from a flawless plan, as the years progress in
my teaching career, the behaviors continue to get worse and require more creative ways
of engaging with students. Experience has been the greatest teacher. As I continue to
work towards supporting and seeking new ways to support new teachers, I seek to find
ways to create opportunities for new teachers to be prepared before they enter the
classroom alone.

As these questions continue to float in my head, I sought to understand what

needs were in place to support new teachers and preservice teachers? While researching, I
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realized that [ had my own preconceived notions and thoughts about how best to support
these teachers. Because of my desire to obtain and retain the number of effective teachers
and keep our new teachers in the profession, if possible, I have worked to remove myself
from the research. While interviewing my participants, I recorded all responses verbatim
and asked the same questions to all participants. Using the participants exact words and
phrases, I presented the data in its purest form without filtering their thoughts to maintain
fidelity.

My viewpoint is present and unable to be ignored. Being one of the many new
teachers that struggled with classroom management and handling behaviors, my
experience is one that can be a learning opportunity for others. My experiences have led
me to this study, one I am passionate about and eager to solve. Through textbook
analysis, I can examine recommendations, processes, and suggestions being taught and
suggested for implementation for new teachers. Through the textbook analysis process, I
can examine where, if any, the flaws in the education of new and novice teachers lies in
the textbooks being given to teachers as training tools for the classroom.

Research Design

“Qualitative research is a situated activity that locates the observer in the world.
Consist of set of interpretive, material practices that make the world visible.” (Creswell &
Poth, 2018, p.7). Exploring how novice teachers are advised and taught the skills and
concepts of classroom management may help define how they view their roles and
options. As the unit of analysis was textbooks written for pre-service and in-service
teachers, the professional field of education, specifically andragogy, this led to a

pragmatic approach (Savin-Badin & Major), Novice teachers were asked to recommend
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classroom management texts used in university preparation and in-service programs.

These texts were read for key words and concepts, leading to the development of themes.

Document Analysis

Qualitative data was collected through the discovery of themes among textbooks
utilized by pre-service, induction, novice, and mastery teachers to support their needs in
handling classroom management and behaviors (Patton, 2015). Literature on conducting
document analysis for qualitative research is limited (Tight, 2019). Using qualitative
means, document analysis focuses on how text is interpreted and constructed in the
world, designed to explore latent meaning (Merriam & Tisdell, 2016). The textbooks
were obtained through word of mouth through conversation with current teachers in a
large high school, through written emails to former colleagues, and through written
request on social media platforms of current or former teachers who obtained their
teaching certificates. The textbooks were collected through carrier mail, in person
meetings, and through online libraries.

Textbooks were selected based on teacher’s understanding of the book based on
the researchers request, summaries provided on the back of the textbooks, or based on the
textbooks title, using key words like “classroom management" or “managing behaviors.”
Textbook titles that were closely or directly related to classroom management, behavior
management, or teacher guides for beginning teachers were selected for analysis.
Textbooks were determined credible based on their publication by respectable publishing
companies and read for specifics. The textbooks were credible and authentic if they were
reviewed, included appropriate citations, and included multiple editions of the textbooks.

Many of the textbooks were utilized and marked by the district or college. When the
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textbooks were requested, it was noted to the current teachers and administrators that the
study was focused on textbooks used for educational purpose by districts and teacher
preparation programs.

The researcher used thematic analysis on the text’s on how teachers can build a
strong classroom through the set-up of classroom management and managing behaviors
techniques (Morgan, 2022). The researcher analyzed using the reflexive approach using
patterns determined through interpretation of the text where the coding process leads to
themes reflecting patterns of shared meaning (Braun, et al., 2019; Morgan, 2022). The
researcher analyzed the text for themes specific to the preparation of teachers through
Knowles 4 principles.

Figure A: references how the coding procedure occurred.

Open Coding Identify concepts

Identify relationships

Axial Coding

Choose a ‘core concept’

Memoing

Selective Coding

Take notes

Forming Theory ~Formatheory
Figure A: Coding Framework (Creswell & Poth, 2018)

Coding was the final phase of analysis. This resulted from reading and memoing
the text by describing, classifying, and interpreting the data (Creswell & Poth, 2018).
Through the reading and analyzing of the text, a list of significant statements or words

were the coding categories. This group of significant statements will be grouped into
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broader units for information, called themes (Morgan, 2022; Creswell & Poth, 2018). The
themes were identified through phrases and terms that were common among the
textbooks. The themes were based on the subject which they were intended to support.
The themes are the descriptions of ideas or suggestions for teachers to utilize or
understand, to become successful in the classroom. The only exclusion to the textbooks
selected were those made for leadership or no direct relation to handling students in the
classroom. Finally, the writing of the composite description, created through the
incorporation of textual and structural descriptions, shared the theory or series of
propositions from the text (Creswell & Poth, 2018).
Summary

The purpose of this study is to examine the supporting texts given to teachers
during their student teaching, induction, and novice teaching experiences to help prepare
them for managing classrooms and behaviors. Analysis has implications for preparedness
for teaching as a career after attending an education program, grounded theory the ideal
methodology for this study to find a theory where there is not one document analysis
allows for a more objective analysis of the field, without the biases or blind spots that
novice teachers could embed in analysis based upon interview or focus group.
Uncovering trends and developing a stronger understanding of how to effectively prepare
students for their teaching career in the area of classroom management can support not

only teachers, but the students who need the adult’s expertise to be successful.
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Chapter 4
RESULTS
In order to explore common themes and concepts, novice teachers were asked to

recommend or send the texts they used to learn about classroom management and dealing
with disruptive behavior. A total of 55 different texts were utilized as a part of the study
to learn more about the documents used in the teacher preparation and onboarding phase
of educator development. Each text was read, highlighted, and entered a database for
common and unique facets. The following question was used to analyze the textbooks.
How does the content of classroom management textbooks help prepare novice
teachers in classroom management and behavioral support techniques in the
classroom?

Within this study, all 55 textbooks were acquired through the request of the
researcher to local Metropolitan teachers, counselors, support staff, and current college
students. The textbooks were analyzed by the researcher and categorized based on their
overall focus of the text in the 4 themes identified in figure 1. Many of the texts were
specifically identified in the title, while others were identified after analysis.

The four categories were identified by the researched due to content provided in
the textbooks being analyzed. Content specific textbooks were identified as textbooks
that provided instruction strategies on a specific type of content. For example, textbooks
on literacy strategies or academic conversations fall under content specific texts. Two
examples of these textbooks are Thinking Like a Lawyer by Colin Seale and Visible
Learning for Literacy by Douglas Fisher, Nancy Frey, and John Hattie. The next category
identified was classroom management specific. Many of the titles included the exact

phrase “Classroom Management.” Two examples of this are Teacher-Tested Classroom
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Management Strategies by Blossom Nissman and Conscious Classroom Management by
Rick Smith.

The third category identified were behavior management textbooks. Many of the
titles identified the type of text as behavior specific strategies and recommendations but
were still analyzed before categorized. Two examples of this are The Behavior Code by
Jessica Minahan and Nancy Rappaport, and Behavior Management by John Wheeler and
David Dean Richey. The final category was identified as textbooks that supported
teachers in being an effective teacher, with strategies on classroom management, but also
overall needs that have been identified to support teachers. Examples of these texts are
The First Days of School by Harry Wong and Rosemary Wong and The First-Year
Teacher’s Survival Guide by Julia Thompson. The research categorized the textbooks
after reading through, coding, and identifying themes within the text.

Textbook organization counts are organized by context in Figure 1. Figure 1

answers the following question:

What are the current sources that teachers have utilized to support their efficacy in
managing their behaviors in the classroom?

Figure 1
TEXTBOOK TYPE TOTAL NUMBER
CONTENT SPECIFIC 10
CLASSROOM MANAGEMENT 7
BEHAVIOR MANAGEMENT 16
EFFECTIVE TEACHER 23
TOTAL: 55

Figure 1: Categories of Textbooks Recommended by Novice Teachers
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Once identified by categories, the textbooks were analyzed and coded to answer
supporting questions. First, textbooks were analyzed for themes that support teachers in
their efficacy of managing behaviors in the classroom. Themes were identified within the
text and coded according to specific strategies and situations they support. Three strategy
types were identified. First, proactive strategies were labeled as those strategies that will
be utilized to prevent behaviors from occurring in the first place. Many examples were
identified. One example is consistently teaching procedures through teaching and
reteaching expectations (Smith, 2004; Wong & Wong, 2001; Haven, 2000; Perez 2006).
“Most of the thinking and communicating we do involve language.” (Greene, 2005)
Another common strategy is building positive, meaningful relationships through positive
interactions and conversations (Korb, 2012; Crone, et al., 2015; Davis, 2007; Cash, 2017,
Howard, 1999) “Locate a resilient kid and you will also find a caring- or several-who has
guided him” (Payne, 2013, pg. 101) Another proactive strategy that works with students
is providing options and giving choices (Howard, 1999; Liesveld & Miller, 2005; Wong,
2009) A second strategy was identified as reactive strategies. Reactive strategies were
identified as those behavior management techniques that happen or are utilized after the
behavior occurred. One example of reactive strategies is honest, applicable feedback to
the student (Fennell, et al., 2017; Smith, 2004; Habeeb, et al., 2008). Another reactive
strategy is communication with parents to discuss the best ways to support their student
(Perez, 2006; Daniels, et al., 2015)

The final category is crisis and conflict. “In a typical classroom of twenty,

chances are good that one or two students are dealing with serious psychosocial stressors
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related to poverty, domestic violence, abuse and neglect, or a psychiatric disorder”
(Minahan & Rappaport, 2012). These strategies are those that are utilized during the
height or peak of the behavior to reduce or eliminate the behavior. For example, creating
and utilizing a specific functional behavior plan (Crone., et al, 2015; Wheeler & Richey,
2019; Minahan & Rappaport, 2017; Jenning, 2019); Kazdin, 2013) Another example is
remaining calm, speaking in a calming demeanor (Greene, 2008; Jennings, 2019; Payne,
2013) “Because our state of mind and accompanying behavior are the most important
influence on our students, it is important that manage our feelings of stress so we do not
start counting the days until vacation the first day of school.” (Curwin, et al., 2008).
Within the textbooks, themes were identified as supports for new and experienced
teachers. These strategies were identified in the following categories: proactive strategies,
reactive strategies, crisis and conflict, and finally other additional support provided not
following under the previous three categories. Strategies that fell under the other category
were co-teaching strategies, mindset of teachers and students, instructional strategies for
reading, writing, and math, engagement strategies, and physiological explanations on
how the brain works in youth. Co-teaching strategies were specific to books based on that
specific topic, like The Co-Teaching Book of Lists by Katherine Perez. Engagement
strategies were common in many of the classroom management series, like using videos
to promote the lesson, using topics students are interested in, and finding applicable
meaning to the lessons for students (Holloman & Yates, 2010; Jensen, 2013) Many of the

textbooks had more than one strategy provided, therefore fell under multiple categories.
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Figure 2 supports the following supportive question:

Within the sources provided, what target audience are the strategies created to effect
change?

GROUP INDIVIDUAL Primary Secondary Total

_____

CLASSROOM
MANAGEMENT

-----
MANAGEMENT

TEACHER
______

Figure 2: Initial Themes of Recommended Textbooks

During the analysis of the textbooks, the researcher determined that strategies
were specifically created to support different audiences. Strategies identified were
suggested to support the following audiences: group strategies, individual strategies,
primary school students and secondary students.

Primary students are considered students ages kindergarten to sixth grade.
Primary strategies differ from secondary strategies in their level of rigor and level of
ability. For example, sticker charts and extra recess or free time, displaying students work
won’t necessarily work in the high school or secondary setting, but could be beneficial in
a primary classroom (Wong & Wong, 2009; Thompson, 2013) Secondary students were
identified as middle and high school students, grades seven through twelfth. Secondary
students would work towards honor roll, computer time, or to go for a walk around
campus (Thompson, 2013). Secondary specific textbooks also could start with the title

being portrayed as a secondary text, like Discipline in the Secondary Classroom, by
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Randall Sprick. His methods push a great deal of intrinsic motivation, communication
with parents and outside agencies, appropriate and timely feedback, and social skills
instruction (Sprick, 2006).

Group strategies referred to more than 10 students or a classroom full of students.
A few group strategies that were common were walking around the room, being visible,
having clear expectations for the classroom, and building a strong sense of community in
the classroom for them to take ownership of their behaviors (Jackson, 2009; Kauffman, et
al., 2011; Jennings, 2019; Another is showing respect to the students. “Respect has a
powerful ripple effect on those around us, we give respect often get respect in return”
(Holloman & Yates, 2010, pg. 76). Individual strategies were identified as strategies
used for a specific student in the classroom or specific type of student. Examples of
individual strategies would be like a token reward system, one-on-one conferencing, or a
functional behavior plan for a student (Wong & Wong, 2001; Kazdin, 2013; Silver, 2010)
“Behaviors are identified and defined for reinforcement, and a medium of exchange is
selected.” (Maag, 2004, pg. 239) As seen in the previous figure, many of the strategies
fell into multiple audiences and were analyzed accordingly, which results in the totals for
each category.

During the analysis and coding of the textbooks, multiple strategies were
identified repeatedly. These strategies were compiled based on their common occurrence
across textbooks. Strategies identified in this table were mentioned in more than five
textbooks analyzed to be placed in figure 3. The following supportive question was

analyzed to complete figure 3.
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Within the sources provided, what Target audience are the strategies created to effect

change?
. Group Individual Primary Secondary
Figure 3 Strategies Strategies Students Students Totals
Content
Sl %) 2 5 9 /10
Classroom
Management 6 > > 4 17
Behavior 6 16 13 1 /16
Management
Effective
Teacher 17 7 13 19 /23
Totals 38 30 36 43 /55

Figure 3: Strategy Types Evident in Recommended Textbooks

Within the provided sources, what are some of the common tools provided?

Figure 4 shows commonalities among the various textbooks. The strategies

collected were ones that showed up more than five times throughout the coding and

analyzing of the textbooks. Image 1 shows common words and phrases that were popular

among the 55 textbooks.
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Figure 4 GROUP INDIVIDUAL BOTH
Teaching procedure Engage with Student-teacher
and routines parents, families, relationships
Set high and support system effect size is
expectations -sooner the better 0.72/1.00
Be prepared Listen, don’t talk. Some don’t

PROACTIVE Support, teach, Assume the best, need to be
STRATEGIES encourage prosocial communicate. repaired, but
behavior 2x10 positive always do
Stay active, be connections PBIS behavior
passionate. intervention
Engagement plans
strategies
Discipline should be RTI-Response to Nurture a sense
seen and used as a intervention of ownership in
form of instruction, Behavior contracts students by
with structure and Have students work involving them
choice through alternatives in the decision-
Offer alternatives to physical making process.
(give sense of power aggression through Overlapping
back to student) appropriate choice strategies
Legitimize and phrases of their
behaviors that you choosing
REACTIVE cannot stop Implement tier 3
STRATEGIES “I think, I feel, I do” support through
safety plans,
strategies, and
individualized
support for the
student
Social
Contracts/ask for
them to come up
with their own
consequences
Isolate student Open Assess potential
Give short analysis communication, threating
of how each person before, during, after behaviors

CRISIS can sppport student FBA-Eunction De-espalation
in crisis, then move Behavioral techniques,
quickly onto normal Assessment isolate student

tasks

Learn de-escalation
techniques
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e Isolate student. get
help, start de-
escalation routine
through childes
desired method,
take a significant
time in recovery
phase

e Utilize building
resources

e Emotional coaching

Figure 4: Common Strategies

Figure B
boundary culture
communications
emotional mindfulness
building relationship
behavior expectations
multitiered system S u p p O rt
system of support engagement
communit
: . consequences
INntervention ompesion collaboration
= strategy
b h structure
ehavior .o
response
antecedent

Figure B: Common Language

With Knowles stages of learning, where do the texts provide the most significant
support?
During the analysis process, all 55 textbooks were analyzed based on Malcolm

Knowles' four principles. Each textbook was analyzed for its support in the different

stages of learning and where the textbook would be most effective based on the
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researchers understanding of Malcolm Knowles' four principles. Figure 5 shows the
relationship between Knowles’s four principles and their analysis category for this study.
The textbooks were analyzed and categorized into four categories: planning and
evaluation, experience, relevance, and problem centered.

The content within the textbooks were used to place each textbook into one of the
categories to determine where the textbook would be the most relevant and applicable
based on the researcher’s interpretation of the content. For example, if the textbook
would benefit a college student wishing to become a teacher during their coursework, the
textbook was identified in Knowles's first principle and labeled planning and evaluation.
At this time, students are gathering the information and evaluating how they can utilize it
in their future classroom. The second category under Knowles’s second principle was
labeled experience. This category was identified as the time in which they are still
learning from the experiences they had during their college classes, practicum and
student teaching experiences and using the information provided in the textbook, often
titled with “first year” in the title. For example, The First Days of School by Harry and
Rosemar Wong, or The First-Year Teacher’s Survival Guide by Julia Thompson. These
textbooks provide an overall how to start your teaching career in the classroom with
outlining procedures, routines, lesson planning, behavior charts, parent contacts, and
more.

Knowle’s third principle was categorized by content and relevance. These are
textbooks that you actively seek based on their content. For example, literacy strategies
for engagement or working with students in poverty. These texts are those that are

specific to one problem or “relevant” to what is happening in the teacher’s career.
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Examples would be Culturally Responsive Teaching by Yvette Jackson and Zaretta
Hammon or We Can’t Teach What We Don’t Know: White Teachers, Multiracial Schools
by Gary Howard. Knowles’s final principle was categorized as problem centered. These
are books that are for our mastery level teachers that are utilizing textbooks to support
their learning further, through specific content they want to learn or even to support their
own mental health. For example, Mindfulness for Teachers by Patricia Jennings or The

Peers Curriculum for School-Based Professionals that help with students with Autism.
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Figure 5

Knowles 4 Principles

Analysis Category

1. Adults need to be involved in the planning and
evaluation of their instruction (Knowles, 1980).

Planning and
Evaluation

2. Experience (including mistakes) provides the basis for | Experience
the learning activities (Knowles, 1980).

3. Adults are most interested in learning subjects that
have immediate relevance and impact to their job or
personal life (Knowles, 1980; Knowles, 1988)

Relevance

4. Adult learning is problem-centered rather than
content-oriented. (Knowles, 1980; Kearsley, 2010)

Problem Centered

Figure 5: Malcolm Knowles Analysis Categories

Figure 6 identifies where and how many of the textbooks are most appropriate for

the teachers at the different stages within based on Knowles’s principles and the

categories assigned.

Figure 6

Knowles 4 Planning and Expericnce Relevance Problem

Principles Evaluation P Centered
Content 0 0 3 7
Classroom
Management 2 . ! 2
Behavior
Management 2 4 ! 10
Effective
Teacher 4 1 > !
Totals 8 18 10

Figure 6: Knowles Principles Categorized
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Within Knowles 4 principles, where should the texts be used as a support?

After determining the most appropriate stage of learning in which teachers would
benefit from the textbooks, they were further analyzed for appropriate timing. During a
teacher’s career, there are 4 junctures. The researcher has determined the following
junctures as analysis points based on Knowles’s principles. The first juncture is pre-
service, where college students who are hoping to enter the field of education receive
their training. For example, Conscious Classroom Management by Rick Smith is an
example that walks through the different stages of teaching and how to handle them, like
ideas on connecting with students, when it’s time to ask for help, designing lessons, how
to put rules in place, and more. This textbook not only gives ideas on how to get started,
but where to start and implement them. Student teachers would benefit from this book
more than first year teachers, because they have not experienced student teaching or
practicums that have some of those pieces already in place.

The second juncture is induction. This stage is when teachers are newly hired for
their first teaching experience and the necessary training before the start of the year. One
textbook that would support this level of teacher is Meeting the Needs of Diverse
Learners by Paula Rutherford. This text covers how to support learners that fall in the
gifted and talented area, special education students, and any in between. The text gives
ideas on how to write your lessons and supplementary content to keep all students
engaged on task, but also being challenged academically (Rutherford, 2010).

The third juncture is novice. Novice teachers are identified as teachers within the

first few years of their careers. The section focuses on teachers who have their feet on the
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ground, working in the field for a bit and have found ways they have determined work for
them. One textbook that supports information this level of teacher would benefit from is
Never Work Harder Than Your Students by Robyn Jackson. This book focuses on
teachers that are on their way to becoming master teachers. Thhis textbook focuses on the
feedback and the quality over quantity method to teaching. This textbook’s goal is to
move the teacher from practitioner to master teacher through principles of reflection and
progress on an action plan (Jackson, 2009).

The last and final juncture is master teacher. The master teacher is identified as
those with years of experience in education, who have years of expertise under their belt
in education and teaching. Master teachers are looking to engage their own brains and
continue to learn how to push their students that much farther and engage them on an
intellectual level versus just basic behavior management. For example, Culturally
Responsive Teaching and the Brain, by Zaretta Hammond, which teaches about things
like microaggressions, verbal and nonverbal cues, self-reflection, and identifying triggers
which will benefit master teachers, considering they have mastered the classroom
management and behaviors, now working to train and teach others (Hammond, 2015).
The more advanced information they gather will push them to be better supported as
master teachers. The final table of results represents when the textbooks were determined
by the researcher would be appropriate tools to support the educator in classroom
management and behavior management. The following supportive question was
addressed in figure 7: Within Knowles 4 principles, what level should the texts add

information to provide support?
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FIGURE 7
TIMING PRE- INDUCTION NOVICE MASTER
SERVICE
CONTENT 2 3 9
CLASSROOM 3 5 1 1
MANAGEMENT
BEHAVIOR 3 3 2 6
MANAGEMENT
EFFECTIVE 4 9 6 3
TEACHER
TOTAL 10 19 12 19

Figure 7: Experience Level support through Recommended Textbooks

Different junctures in teacher’s career’s provide different needs. With the constant
shift in students through the generations, teachers are needing different support in the
classroom. What worked many years ago does not always apply to what is happening
now. Professional development and being a lifelong learner are essential to being able to
handle the classroom environment. Different textbooks, including the 55 analyzed for this
study, can support teachers based on their junctures and their needs. Knowles
understanding of adult learners was used to determine their effectiveness at different
stages in teacher’s careers. Many of the textbook’s that were analyzed have been
provided to teachers as professional development tools or sought out due to problems
occurring in the classroom. The researcher looked at each textbook to determine where in
the junctures the textbook would be the most applicable in supporting the teacher in

classroom and behavior management.
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Chapter 5

CONCLUSIONS AND DISCUSSION

The purpose of this study is to analyze how textbooks are informing and
preparing teachers for handling behaviors and the management of the classroom. Each
textbook was written for specific reasons, some more broad and overarching than others.
All the textbooks offer information that every teacher can benefit from understanding.
After analysis, it was concluded by the researcher that each textbook had its place in the
training and supporting of teachers, from pre-service to master. After coding and
identifying the themes in the textbooks, there were a few takeaways from the textbooks
that the researcher feels are important to note.

Conclusions

Textbooks are essential for sharing strategies and information from experts to
researchers and students. Support claims that maintaining teaching with textbooks can be
a powerful pedagogical and andragogical tool (Mili & Winch, 2019) When the researcher
was analyzing the textbooks, there were a few notable similarities and differences based
on the four categories.

Content specific textbooks have a few important identifying points. They are
based on one specific content but cover a wide range of strategies and purposes. Most
content specific books are aimed towards large groups and primarily focus on secondary
students. These strategies focus on engagement and critical thinking skills, setting higher
expectations for students and overall aimed towards engagement versus classroom
management. It is important to activate students as owners of their own learning (Fennell,

et al., 2017) For example, Visible Learning for Literacy by Douglas Fisher, Nancy Farey,
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and John Hattie, state in the title that it helps students to accelerate their learning in
literacy.

This text discusses what to do when the impact isn’t being noticed or responded
to. Insufficient progress means new strategies, new techniques to keep the classroom
engaged and on task. Of the textbooks that were specifically content based spent
significant time stressing that improving engagement improves overall classroom
performance and structure. Increasing rigor and engagement provides less opportunities
for disruption and misbehavior. “Content, procedures, and behavior are the functional
trinity of the classroom, and students want to learn them all.” (Smith, 2004, p. 18).
Content specific books tend to be for teachers who are already well into their career and
need new ways to engage with their students and sell their content to the students. The
idea that if students are interested in what they are learning, there are fewer behavioral
problems in a classroom, therefore content specific books cover strategies and tools for
engagement and increasing academic rigor are evident. “One of the hallmarks of
successful teaching appears to be keeping all students mentally engage in productive
activities throughout the entire lesson, rather than waiting for something to happen”
(Billmeyer & Garmston, 2006, p. 1).

Classroom management specific books often have the term “classroom
management” in the title. When the researcher was analyzing the textbooks, many of the
textbooks were a mix of stories, experiences, passion for teaching, and a series of “how
to’s in everyone. Almost all of the textbooks included stories of how the strategies being
offered were applicable. Many justifications for strategies were from the experience of

the textbook writers. Classroom managements books cover a lot of “tips and tricks” for
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primary teachers to utilize in the classroom, along with the stories of how the tricks of the
trade were applied. As the textbooks shift towards secondary students, the tips and tricks
discussed how to structure the classroom, how to get buy in from students and less about
the structure of procedures in the classroom. Classroom management textbooks are
significantly more likely to talk about the class, and less about individual students, while
behavior management books are categorized more so for individual problematic students.
Behavior management specific textbooks are arguably more specific regarding the
population it is referring to. Of the behavior management textbooks analyzed, almost all
of them talk about the behavior of a student individually. The textbooks cover the
psychological information behind behaviors, how to identify the ABCs of behaviors
(antecedent, behavior, and consequence) and the paperwork behind the students'
behaviors. Behavior management books discussed many of the school wide behavioral
approaches like Positive Behavioral Interventions and Supports (PBIS) and Multi-tiered
Systems of Supports for Behaviors (MTSS-B) (Wheeler & Richey, 2017; Cash, 2016).
These textbooks talk about the three levels of behaviors, level 1 being school wide, level
2 classroom specific, and level 3 tertiary, which is intended for students with pervasive
behavioral challenges (Wheeler & Richey, 2017) In behavioral management textbooks,
more of the strategies provided are reactive to the behavior already occurring, where
classroom management books spend a significant time being proactive to avoid having
the behaviors from occurring in the first place to be an effective teacher (Hannigan &
Hannigan, 2017; Wheeler & Richey, 2019). Classroom management and effective
teaching coincide to create lessons that the students will be engaged in. Effective teacher

textbooks cover more than just the behaviors of class as a whole and individual students.
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Effective teacher textbooks were interpreted by the researcher as mindset,
preparedness books. These textbooks predominantly covered how to be prepared for the
first few days or weeks of school, how to set up classrooms, content, lesson planning, and
classroom management. They looked at an overall view of teaching and how to be
prepared to handle all aspects of the classroom. This was the “first day of school”
preparation books, the checklists and almost completely preemptive. Many of their titles
even include words like “first day” or beginning the year off correctly. Effective teacher
books had the highest indicators in proactive strategies, groups and individual students,
and primary and secondary students. Effective teacher books have a wider range of topics
that they cover in one book. However, the textbooks that were classified as effective
teacher books were written in a teacher centered voice. These textbooks examined and
explained what teachers can do to affect the student versus what the system can put into
place to affect the student’s behaviors. The most significant take away from the effective
teacher textbooks was the explanation of the teacher’s mindset as one of the biggest
factors on how the students will respond, accept, and react to the procedures and teaching
that is put in place.

While each category of textbook has unique information and styles of
information, they all have a few things in common. All 55 of the textbooks that were
analyzed had some form of behavior component, even the content specific textbooks.
Teaching is about molding and shaping children through behavior management, even if
the behavior is positive. Every textbook discusses how to change the style of teaching to
alter and affect the way the student responds and participates in the classroom. Secondly,

emotions play a huge role in teaching and learning, for students and teachers. All the
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textbooks discuss the need for the teacher to understand their own emotions and use their
knowledge of their own emotions to alter their teaching to affect the students. The
emotional regulation and mindset of the teacher is one of the leading impacts on how to
manage the classroom, which is noted in all 55 textbooks. Another significant take away
from textbooks is that giving students choices and communicating solves most of the
problems teachers will experience in the classroom. Every textbook highlights the
importance of choice and communication. Finally, very few, if any, of the 55 textbooks
cover significant behaviors and the de-escalation process for crisis situations. Many of
the behavior textbooks can help you identify the behaviors and filling out appropriate
paperwork, but very few cover the steps needed to de-escalate more severe behavioral
problems or when major disruptions happen, how to handle resituating the classroom.
Discussion

Textbooks have a lot of great ideas on how to manage the classroom. They give
tips and tricks, even in content specific textbooks. Textbooks are a baseline of data that
teachers can implement in their classrooms to make sure that their classroom
management is in place. Textbooks can also be helpful through teacher’s careers, as new
technology emerges, generations of students continue to change and adapt to their
environments, and as behaviors continue to increase in the classroom. Nissman shared in
his textbook on Teacher-Tested Classroom Management Strategies that “the educational
process needs to show sensitive to the environment of the time in which we live” (2009).
Teacher shortages are putting more and more students in one class, teachers need more
resources at their disposal. Students continue to come with more baggage into the

classroom, even with the recent pandemic. Minahan and Rappaport argue that “in a
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typical classroom of twenty, chances are good that one or two students are dealing with
serious psychosocial stressors related to poverty, domestic violence, abuse and neglect, or
a psychiatric disorder” (2012). This is only going to continue to grow with the aftermath
of the pandemic, increase classroom sizes, less teachers, and more trauma evident in the
classroom.

Textbooks are a necessity in college education, professional development, and
overall knowledge for teachers to utilize (Wolfe, 2004). Choosing an effective textbook
increased the success of the student and supports the objective of the course (Wolfe,
2004). After analysis, it is recommended that every textbook used has a component of
classroom management or behavior management involved. Many of the textbooks
analyzed for this study had strategies for engagement, how to implement lessons and
tools in the classroom with fidelity for success (Wong & Wong, 2018; Rutherford, 2010);
Whitaker, 2012; Seal, 2020). In content specific subject areas and other educational
courses, it is recommended that a supplementary classroom management book be
provided with the content specific book. While content specific books have great
knowledge in them on how to implement a specific lesson, tool, or support for content, it
is imperative that the classroom is managed for that lesson to be successful (Holloman &
Yates, 2010; Smith 2004; Jackson, 2009).

If, during the four or so years, teacher candidates are exposed to two to three
textbooks per class, the exposure to strategies would be extremely beneficial. After
analysis, the research learned more strategies than one can put in this document.
Exposure to strategies can only benefit the teacher candidates. As the teacher candidates

go through the process, it is also recommended for the teacher candidates to try and
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implement strategies that they learn during their practicum and student teaching
experiences. When they implement those strategies and what they learn, writing down
and reflecting what went well and what did not go well would be another thing that
would benefit the teacher candidates. After reviewing the textbooks, teacher candidates
should always reflect and determine what the textbook is asking and whether they
implemented it with fidelity. If it was implemented, with fidelity and it still didn’t work,
other options from that textbook could be more beneficial. Classroom management
textbooks have pages to pages of strategies and ideas on how to support the classroom,
specifically the components of classroom management books that tell the stories of how
the strategy came into play.
Writing Textbooks

Textbooks are excellent sources of information for new teachers, current teachers,
and master teachers. Many of the textbooks that were analyzed for this study were five to
twenty-five years old. While the textbooks were still applicable, children changed, but
only to a certain extent, it is important for colleges to continue to look for new resources
for teachers. In the last 5 years, the importance of engaging in social emotional learning,
dealing with trauma, lack of teachers in districts, and dealing with a pandemic are a few
of the main issues that we are seeing. If textbooks are not addressing some of these needs
in the classroom management books, how are new teachers going to know how to
implement strategies that support these issues? While textbooks are not the only source of
information, articles and podcasts, and other new technology is at our fingertips, having

information all in one textbook is always ideal. As the years continue, it is imperative to
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support the writing of new textbooks that support the classroom in multiple pathways,
while also finding solutions to some of our recent issues.

As the newest issues continue to grow and be prevalent, the need for common
language to be imbedded in the textbooks. One major takeaway and recommendation
from this dissertation study is the wide range of vocabulary used in all textbooks.
Teaching has acronyms on acronyms, vocabulary that only teachers understand, and a
wide range of ideas that can be confusing if not explained in vocabulary that all teachers
should know. One textbook that was unavailable was a teacher dictionary. Most of the
textbooks had many of the same vernacular but did not always use them the same way.
What “consequences” are in one textbook, could be used completely differently in
another. Common language is important for new teachers, to truly understand what they
are learning in the textbook and what they should be doing in the classroom.
Standardized educational terminology could help with creating and teaching educators,
specifically in various interventions and effective practices in the classroom. Literature
has noted the lack of specific definitions or concepts in education in one place (Van Hoof
& Miller, 2014; Holloman & Yates, 2010). Classroom management can include
discipline and behavior management that could require administrative support. If the
teacher is unsure how to understand the behaviors happening, for example finding the
antecedent of a behavior, they might struggle to apply the strategies in the classroom if
they cannot identify the cause. The importance of understanding the vocabulary to then
apply the strategies is imperative. Within the 55 textbooks, common language and
phrases that were apparent in all of the texts are listed below in figure 8. Figure 8 is a list

of the words that are repeated over 5 times in the texts that were highlighted to indicate a
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pattern and categorized. Figure 8 is list of the common phrases through the 55 analyzed

textbooks.

Figure 8

X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/ X/
L XGRS X SR X IR X I XX IR X I X X L X IR X I X I X IR XS SR X R X X I X R X R X QI X X R X 4

Building relationships
RTI-Response to intervention
PBIS- Positive behavioral interventions and supports
MTSS-B — Multi-tiered systems of support for behaviors
Strategies

Proactive

Procedures and routines
Consistency

Consequences
Collaboration/communication
Discipline

Structure

Culture

Instruction

Community

Learners

Behavior Expectation

Antecedent

Emotional

Student needs

Engagement

Boundaries

Compassion/passion

Resilience

Mindfulness

Problem solving

Antecedent, behavior, consequences

Another significant example of common language or commonalities but

Figure 8: Common Language within Textbooks

referencing different interventions would be the commonalities in multi-tiered systems of

supports for behaviors (MTSS-B) and Positive Behavioral intervention Supports (PBIS),

which can also directly relate to Response to Intervention for Social Behavior. All are
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concepts utilizing frameworks to implement positive behavior in K-12 schools to address
academic and behavioral supports for all students (Ziomek-Daigle, et a., 2016). Having a
common vocabulary will streamline and assist in a better understanding of the
information being provided in the textbooks, specifically related to classroom
management, content specific strategies for engagement, and content in general. The
more information that is cross curricular, the more applicable and reliable it will be.
Vocabulary is only one tool to consider when writing textbooks, another comes in
experience.

Many textbooks for classroom management come with storytelling and examples
of how the strategies and suggestions can be applied or have been applied to show
success. This part of classroom management textbooks is key to the success of them. In
this study, it was very clear that experience is the best teacher. The textbooks were
written from experience, which makes them an effective tool for the new teachers
learning. As textbooks continue to be produced, it is important to that the author’s
personality and experience are evident in the textbook. This is important because
strategies that work for some teachers may not work for others based on their personality
and how they interpret what they are reading. The more information gained about the
author or the situation in which the strategy was created, the newer teachers or teachers
who are struggling can apply what they are learning to their own situation.

Experience can only improve and add to the wealth of knowledge that teachers
need to be successful in the classroom. Even bad experiences teach something. With that,
as textbooks continue to be created, the mores perspectives and experiences that can be

applied to textbooks, the more value it adds. Textbooks are deficient in more recent
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struggles, therefore the more that new teachers and master teachers are willing to share
and document, the better off education is. Many of the textbooks supplied to the
researcher were by authors that are popular and well known for their work. They are
experts in the field and have a vast knowledge base. However, textbooks are missing the
millions of teachers that are master teachers currently, with ideas that venture outside the
norm.

The textbooks for this study shared a great deal of similar ideas, which shows that
they have merit. However, children are changing and adapting. Teachers are leaving the
classrooms. There is a void in how teachers are handling students. Textbooks are
outdated, and recent events in history and the times are lacking in our textbooks. The
current push for social and emotional learning is a great start, however there are only so
many textbooks that are current social and emotional learning (SEL) practices and how
that applies to every classroom. New teachers are being bombarded with information,
textbooks need to show how these new trends and ideas can be applicable in all
classrooms from teachers who are putting them in place now. Taking the articles,
periodicals, teach magazines, and experiences of those within current teacher’s districts
and compiling them into a textbook that can be used for the next few years in teacher
education programs can only strengthen teacher education programs. With these new
textbooks, teacher education programs would benefit greatly from the students reflecting
on what they are learning from their textbooks and writing down what is working for
them and how. Textbooks for training new teachers have many roles.

Textbooks for training. Textbooks are a baseline of information given in teacher

education programs, to new teachers in districts that are on boarding, and utilized for
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professional development of teachers who are considered master teachers. Textbooks
guide and are used as a framework for teachers to learn new things in their profession.
Teaching is predominately the career field that continues to utilize textbooks, even after
their education programing. For example, construction workers rarely refer to something
they learn in college through textbooks, while teachers are actively seeking new written
material to support their jobs. Therefore, textbooks need to be relevant to what the reader
is experiencing.

Effective teacher textbooks are strong support for teachers who are just beginning
their experiences as teachers, whether that be during their student teaching or practicum
experience or as a true novice teacher. Principals and school districts would find great
value in providing each begging teacher with what was labeled an effective teacher book
for this study. These textbooks are great resources for beginning their career’s because
they provide lists and what you don’t know you don’t know ideas for starting the school
year. Effective teacher textbooks cover everything from setting procedures and routines
to lesson planning, and all the way to how to make parent contacts and bulletin board
suggestions. These are great resources to begin a school year, but struggle with more in-
depth suggestions, especially with classroom management. When writing textbooks,
these effective teacher handbooks come from experienced teachers who want to prepare
the next new teacher with information they don’t know that they don’t know.

Teachers are naturally learners, and most of the time lifelong learners as a
personality trait. Many teachers learn by experience, both in what they read and how they
apply what they read. As a training tool, textbooks have a wealth of knowledge that can

be applied, but what is it that is missing? Reflection. Textbooks provide information,
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experiences, and thoughts of the author to try and support the person reading. However,
with many textbooks, the idea that the exact way something is written works for all
teachers is lacking. Textbooks would do a great service to the reader if they provided
opportunities for reflection in their work, if for no other reason than to remind the reader
to think on how the tool or strategy being recommended could be applied to the person
reading. If textbooks were to add sections on say a proactive strategy on reward charts,
they give the idea on how to implement it in a classroom for elementary, but do not give
the options for high school and secondary, how will the teacher know that maybe in an
older classroom this isn’t applicable? If the reflection was written into the text, when the
reader is starting their first year or new school year and applies the strategy, learns it
works best with “this” type of student, the reflection and understanding of the tools and
strategies provided is already done. In addition, as the years progress and the new teacher
becomes a master teacher, they have written evidence to provide and mentor the next
group of new teachers. Reflection brings about deeper understanding of what they are
experiencing, which in turn can lead to more strategies, more support, and more teachers

with great classroom management that leads to more student’s learning.

Recommendations for Texts

Through this study, many categories of textbooks were identified and analyzed.
Behavior specific textbooks were plentiful and analyzed for the sake of understanding
how to best support new teachers in the classroom with managing behaviors and
classroom management. In all the textbooks, there were some types of proactive and
reactive strategies in how to manage students in a way that produces the most amount of

student learning. Student learning is the goal for all teachers and having those strategies
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to ensure student learning is ideal. One specific area the research struggled to find solid
information on was de-escalation and behavior supports for extreme behaviors. In many
of the behavioral management books, the information provided was how to identify the
behaviors, what antecedents, behaviors, and consequences looked like or how to fill out
necessary forms to address the behaviors, but very little information was provided on
how to apply those techniques in the classroom.

As the research for this study, many of the techniques and experiences in the
classroom were from mentors and trained professionals, but it was difficult to find
textbooks that walked through the process of hanging those extreme behaviors or any
testimonials and experiences from authors of textbooks. Extreme behaviors are becoming
more prevalent and the more resources and textbooks available to provide teachers with
those experiences would be beneficial. The more information that can be documented and
written for teachers, the more beneficial and important role that textbooks can play in the

education and training of future, new, and master teachers.

Application to Adult Learners

According to Knowles and his four principles of adult learning, adults want to
learn what is applicable to them. Ideally, teachers will find out during the experience that
something is going the way they hope, so they will seek out the textbooks and resources
that are applicable to what they are lacking or struggling in. Unfortunately for new
teachers, even as adults, they do not know what they do not know. The effective teacher
category textbooks are ideal for this population because it gives them a starting baseline
of information that they will need to feel semi-prepared for what is to come with

teaching. As teachers progress through their careers, situations occur that they are unsure
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how to handle. The joy of teaching is that every day is different, every class is different,
and there is always room for improvement. Children are adapting to the world and what
is happening in the world, therefore teachers also need to adapt. To adapt, teachers
continue to seek out textbooks, articles, podcasts, videos, and peers to bounce ideas and
learn new ways to work with students and manage the classroom. Textbooks fit into this
mold because adults actively seek the knowledge, they are lacking that applies to their
interest or need. Textbooks on smaller topics, with extensive knowledge, could be
beneficial to training of teachers, especially with the increase in teacher education
programs for adults who are pursuing their second careers as teachers after experiencing
a different degree and career first.
Recommendations for Further Study

This study was based on 55 textbooks through word of mouth. The textbooks
were utilized by current and previous educators during their education program and
onboarding process. Textbooks were requested through colleagues, former colleagues,
former peers, and friends to provide textbooks they had utilized in their own experiences
for analysis that they felt were impactful or useful to them. Many textbooks were
provided, and 55 textbooks were selected and analyzed for the purpose of this
dissertation. This study was limited to the textbooks provided and cannot speak to all
textbooks created on the subject. During the study, all information was concluded from
analyzing and coding the texts that was sought for this study, based on classroom
management and behavior management in the classroom and the best way to support new

teachers in this topic.
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Textbooks are selected through public schools, college professors, and selected to
match the purpose of the lessons they are giving to those reading them. Some teachers
seek textbooks to help with specific problems in the classroom, others are given by
districts or colleagues to further their knowledge on the topics that they want to learn
about. One thing that should be recommended is that the titles match the content in which
they are sharing. During the analysis of this study, the book was structured as a novel,
named to be catchy, but less informative, and information that was shared did not match
the cover or the textbook or the overarching message that the title was relaying. Making
sure to be deliberate with the writing will be more beneficial, specifically to inform the
readers.

To further the knowledge around textbooks, it would benefit greatly to utilize
textbooks within the college and have students utilize the strategies given in the
textbooks, then reflect on who or what the strategies either worked best with or did not
work for. If you took a few significant size classes and did textbook studies on the
strategies provided and used preservice and novice teachers to implement those
strategies, with fidelity, then report their findings, it would be interesting to see what
strategies would work in what types of classrooms. Textbooks have merit, the knowledge
in them has been tried and tested many times, and with the changes in students, the more
that is learned about what strategies work best for which types of populations or which
books hold the most effective strategies, the more new and current teachers are prepared
for the classroom.

Lastly, one final recommendation for future use of textbooks would be to pair a

newer textbook with an older textbook to determine the growth and changes of the
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strategies provided. Classroom management and behavior management is changing as
society or children change, but some strategies are still working, even if they are older.
Within the textbooks, finding books that are older to compare to newer textbooks will
only bring a greater understanding of how things change and adapt, and if in a future
study there is an understanding of that adaptation, then textbooks can start to predict
future needs, and start finding earlier solutions to behavioral problems and the training of
new teachers can only improve.

As more and more textbooks are created and developed, it would be beneficial to
take pre-service and new teachers to journal and write their experiences in the classroom,
what works for them, what does not, even things that are not currently in textbooks,
would benefit the next generation of teachers. Using programs to allow newer teachers to
reflect on what teachers are experiencing in the classroom with what strategies are
working to deter negative behaviors or prevent them all together. It would be
recommended for new preservice and novice teachers to continue to communicate and
share strategies. Knowledge is power, the more information collected, the more
collaboration among teachers, and the more strategies we can accumulate, the more

support for healthy, strong, and thriving students will be present in the classroom.

Summary

This study examined the use of textbooks in teacher education programs and
onboarding process to help prepare novice teachers in classroom management and
behavior supports in the classroom. Through word of mouth, 55 textbooks were provided
for analysis. Supporting questions were utilized to determine the important aspects of

textbooks in relation to what new teachers needed to know. All aspects of research were
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examined in the textbooks and analyzed, where the researcher investigated adult learners
and the use of textbooks in the training of those learners. Through the analysis of the
textbooks, categories were created based on the different phases of teaching, adult
learning, and the tie to classroom management and behavioral management in the
classroom. The need for textbooks will always be there, therefore the more information
and the more textbooks that can be created and utilized, the more prepared teachers can

be to manage the classroom.



67

REFERENCES

Acuifia, K., & Blacklock, P. J. (2022). Mastery Teachers: How to Build Success for Each
Student in Today’s Classrooms. Journal of Higher Education Theory & Practice,
22(1), 136-140. https://doi-org.leo.lib.unomaha.edu/10.33423/jhetp.v22i1.4970

Allen, K. P. (2010). Classroom management, bullying, and practices.

Professional Educator, 34(1), 1-151. Retrieved from Education Source
database. (Accession No. 508159244)

Ali, A. (2018). Individualized teacher-child relationship (ITCR) strategy to enhance
academic performance of children with attention deficit hyperactivity disorder
(ADHD). Journal of Educational Sciences & Research, 5(2), 37-44. Retrieved
from Education Source database. (Accession No. 134261849)

Aspy, R., Grossman, B. G., & Mesibov, G. B. (2011). The Ziggurat Model: A framework
for designing comprehensive interventions for high-functioning individuals with
autism spectrum disorders (2nd ed.). AAPC Publishing

Atallah, F., Baroudi, S., Hojeij, Z., & Tamim, R. (2021). Challenges for practice teaching
in UAE schools: Supervisors’ and pre-service teachers’ perceptions. Issues in
Educational Research, 31(2), 513-536.

Ayala, R. (2008). The phenomenological-hermeneutic methodology of M. Van Manen in
the field of educational research. Possibilities and first experiences. Research
Journal, 26(2), 409-430. Retrieved from:

https://revistas.um.es/rie/article/view/94001

Bardach, E. (2009). 4 practical guide for policy analysis: The eightfold path to more

effective problem solving (3rd ed.). Washington, DC: CQ Press.



68

Barkley, A. (2011). Academic coaching for enhanced learning. NACTA Journal, 55(1),
76-81. Retrieved from Education Source database. (Accession No. 72019885)

Benson, P. L., Galbraith, J., & Espeland, P. (1998). What Kids Need to Succeed. Free
Spirit Publishing.

Beran, T. (2005). A new perspective on managing school bullying: Pre-service teachers’
attitudes. Journal of Social Sciences, 8, 43—49.

Bierman, K. L., Cole, J., Dodge, K., Greenberg, M., Lochman, J., McMohan, R., &
Pinderhughes, E. (2013). School outcomes of aggressive-disruptive children:
Prediction from kindergarten risk factors and impact of the fast-track prevention

program. Aggressive Behavior, 39(2), 114-130. https://doi.org/10.1002/ab.21467

Billmeyer, R., & Garmston, R. J. (2006). Strategies to Engage the Mind of the
Learner: Building Strategic Learners (2nd ed., Vol. 2). Rachel & Associates, Inc.
Black, G. L. (2021). Implementing Action Research in a Teacher Preparation Program:
Opportunities and Limitations. Canadian Journal of Action Research, 21(2), 47—

71. https://doi-org.leo.lib.unomaha.edu/10.33524/cjar.v21i2.480

Boche, B., Bartels, S., & Wassilak, D. (2021). Reimagining an Elementary Teacher
Education Preparation Program: Striving for IntegratedTeaching. Educational

Considerations, 47(1), 1-19. https://doi-org.leo.lib.unomaha.edu/10.4148/0146-

9282.2254
Bohn, C. M., Roehrig, A. D., & Pressley, M. (2004). The first days of school in the

classrooms of two more effective and four less effective primary-grades teachers.



69

The Elementary School Journal, 104(4), 269-287. https://doi.org/10.1086/ 499753
Bogdan, R., & Biklen, S. K. (1992). Qualitative research for education (2nd ed.) Pearson.
Boshuizen, H. P. A., Jarodzka, H., & Wolff, C. E. (2021). Classroom Management

Scripts: a Theoretical Model Contrasting Expert and Novice Teachers’

Knowledge and Awareness of Classroom Events. Educational Psychology

Review, 33(1), 131-148. https://doi-org.leo.lib.unomaha.edu/10.1007/s10648-

020-09542-0

Booth, M., & Schwartz, H. L. (2012). We’re all adults here: Clarifying and maintaining

boundaries with adult learners. New Directions for Teaching &

Learning, 2012(131), 43-55. https://doi.org.leo.lib.unomaha.edu/10.1002/t1.20026

Brackett, M. A., Rivers, S. E., Shiffman, S., Lerner, N., & Salovey, P. (2006). Self-Rated
Emotional Intelligence Scale—Revised. PsycTESTS. https://doi-

org.leo.lib.unomaha.edu/10.1037/t01746-000

Brown, A. L., Lee, J., & Collins, D. (2015). Does student teaching matter? Investigating
teacher candidates’ sense of teaching efficacy. Teaching Education, 26(1), 77-93.
https:// doi.org/10.1080/10476210.2014.957666

Burgess, D. (2012). Teach Like a Pirate: Increase student engagement, boost your

creativity, and transform your life as an educator. Dave Burgess Consulting, Inc.

Columbia University in the City of New York. (n.d.). Retrieved February 9, 2022, from

https://www.columbia.edu/



70

California State University Office of the chancellor. The California State University.

(n.d.). Retrieved February 9, 2022, from https://www.calstate.edu/

Cash, R. M. (2016). Self-regulation in the classroom: Helping students learn how to

learn. Free Spirit Publishing.

Carinci, J.E. (2020). Linking Teacher Preparation Program Design and Implementation
to Outcomes for Teachers and Students. Information Age Publishing.

Caulley, D. N. (1983). Document analysis in program evaluation. Evaluation and
Program Planning: An International Journal, 6(1), 19-29.

Cefai, C. (2008). Innovative Learning for All: Promoting resilience in the classroom: A
guide to developing pupils' emotional and cognitive skills [e-book]. Retrieved
from
http://search.ebscohost.com.leo.lib.unomaha.edu/login.aspx?direct=true&db=nleb
k& AN=236298&site=chost-live Central Institute of TAFE (CIT) (2005)
Professional Standards for Teachers, CIT, Victoria.

Cernigilia, E. G. (2011). Modeling best practice through online learning: Building
relationships. YC: Young Children, 66(3), 54-59. Retrieved from Education
Source database. (Accession No. 508204640) Guide to building relationships
even with teaching online, without face-to-face conact, through interactive boards,
feedback, and active listening.

Chong, S. (2011). Development of teachers' professional identities: From pre-service to
their first year as novice teachers. Korean Educational Development Institute

Journal of Educational Policy, 8(2),219-233



71

Clarke, D., Roche, A., Cheeseman, J., & van der Schans, S. (2014). Teaching strategies
for building student persistence on challenging tasks: Insights emerging form two
approaches to teacher professional learning. Mathematics Teacher Education &
Development, 16(2), 46-70. Retrieved from Education Source database.
(Accession No. 101745064)

Cook, T. J., & Simonds, T. A. (2011). The charism of 21st-century catholic schools:
Building a culture of relationships. Journal of Catholic Education, 14(3), 319-
333. Retrieved from ATLA Religion Database with ATLASerials. (Accession No.
CPLI0000533223)

Cook, J. (2012). Examining the mentoring experience of teachers. International Journal
of Educational Leadership Preparation, 7(1), 1-10.

Cook, C. R., Duong, M., Mcintosh, K., Fiat, A. E., Larson, M., Pulman, M. D.,
Bradshaw, C.

(2018). Addressing discipline disparities for black male students: Linking

malleable root

causes to feasible and effective practices. School Psychology Review, 47(2), 135-

152.

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five

approaches. London: Sage Publications.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry & research design: Choosing

among five approaches. Los Angeles: SAGE.



72

Crosby, S., Thomas, M. S., Howell, P. B., Scott, K., & Newby, Q. (2019). Classroom
management through teacher candidates’ lenses: Transforming learning
communities through a community of practice. Ken- tucky Teacher Education

Journal, 5(2), 1-10.

Crone, D. A., Hawken, L. S., & Horner, R. H. (2015). Building positive behavior support
systems in schools: Functional behavioral assessment (2nd ed.). The Guilford

Press.

Curwin, R. L., Mendler, A. N., & Mendler, B. D. (2008). Discipline with dignity: New

challenges, new solutions (3rd ed.). ASCD.

Daniels, K. N., Patterson, G. C., & Dunston, Y. L. (2015). The Ultimate Student Teaching

Guide. Sage Publications, Inc.

Davis, B. M. (2006). How to Teach Students Who Don't Look Like You. Corwin Press.

Doran, P. R. (2020). What They Didn’t Teach Us: New Teachers Reflect on their

Preparation  Experiences. Professional Educator, 43(1), 59-69.

D’Olympia, J. (2020). The relationship of trait emotional intelligence, self-reported
burnout, and exposure to social and emotional learning in teachers, kindergarten
through twelfth grade [ProQuest Information & Learning]. In Dissertation
Abstracts International Section A: Humanities and Social Sciences (Vol. 81, Issue

5-A).



73

Ee, J., Moore, P. J., & Atputhasamy, L. (2003). High-achieving students: Their
motivational goals, self-regulation and achievement and relationships to their
teachers' goals and strategy-based instruction. High Ability Studies, 14(1), 23-39.

https://doi.org/10.1080/13598130304094

Educator certification. Educator Certification — Nebraska Department of Education.
(2021, October 4). Retrieved October 5, 2021, from

https://www.education.ne.gov/tcert/.

Evertson, C. M., & Weinstein, C. S. (2006). Field of inquiry. In C. Evertson & C.
Weinstein (Eds.), Handbook of classroom management: Research, practice, and
contemporary issues (pp. 3—51). London: Routledge.

Farrell, T. S. C. (2012). Novice-Service language teacher development: Bridging the gap
between preservice and in-service education and development. TESOL Quarterly,
46(3), 435-449. Fennell, F., Kobett, B. M., & Wray, J. A. (2017). The formative
5: Everyday assessment techniques for every math classroom. Corwin
Mathematics & National Council of Teachers of Mathematics.

Fisher, D., Frey, N., & Hattie, J. (2016). Visible learning for literacy: Implementing the
practices that work best to accelerate student learning: Grades K-12. Corwin.

Flower, A., McKenna, J. W., & Haring, C. D. (2017). Behavior and classroom
management: Are teacher preparation programs really preparing our
teachers? Preventing School Failure, 61(2), 163—169. https://doi-

org.leo.lib.unomaha.edu/10.1080/1045988X.2016.1231109




74

FRANCO, M. S. (2019). Instructional Strategies and Adult Learning Theories: An
Autoethnographic Study about Teaching Research Methods in a Doctoral
Program. Education, 139(3), 178-185.

George, H. P. (2018). Introduction to the Special Issue of Behavioral Disorders: Positive
Behavior Interventions and Supports. Behavioral Disorders, 43(3), 340-343.

Giallo, R., & Little, E. (2003). Classroom behavior problems: The relationship between
preparedness, classroom experiences, and self-efficacy in graduate and student
teach-ers. Australian Journal of Educational & Developmental Psychology, 3(1),
21-34.

Gillham, J. C., & Williams, N. V. (2016). New Teacher Perceptions of Induction
Programs: A Study of Open-Ended Commentary. Mid-Western Educational
Researcher, 28(3), 218-231. Gruwell, E. (2007). Teach With Your Heart.
Broadway
Books.

Gill, V. (2001). The eleven commandments of good teaching: Creating classrooms where
teachers can teach and students can learn. Corwin Press.

Goodwin, B. (2012). Research Says. Educational Leadership, 69(8), 84—85.

Greene, R. W. (2009). The explosive child (3™ ed.). HarperCollins.

Greene, R. W. (2008). Lost at school: Why our kids with behavioral challenges are
falling through the cracks and how we can help them. Scribner.

Habeeb, S., Moore, R., & Seibert, A. (2008). Ninth grade opportunity: Transforming

schools from the bottom up. iUniverse Inc.

Hammond, Z., & Jackson, Y. (2015). Culturally responsive teaching and the brain:



75

Promoting authentic engagement and rigor among culturally and linguistically
diverse students. Corwin, a SAGE Company.
Hannigan, D. J., & Hannigan, J. E. (2017). Don't suspend me: An alternative discipline

toolkit. Corwin.

Hawley, T. S. (2010). Purpose into practice: The problems and possibilities of rationale-
based practice in social studies. Theory Research in Social Education, 38(1), 131—

162.

Haven, K. F. (2000). Super simple storytelling: A can-do guide for every classroom,

every day. Teacher Ideas Press.

Haycock, J. (2009). Lost on a pragmatist highway: Searching for a theory to inform
teaching practice in TAFE. International Journal of Training Research, 7(2), 95—

105. https://doi-org.leo.lib.unomaha.edu/10.5172/ijtr.7.2.95

HODGES, T. E., SKEEN, N., LEWIS, A. A., & VAN BUREN, C. (2020). Helping
Hands for New Teachers: Induction Program Builds a Bridge between University

and Classroom. Learning Professional, 41(6), 28-32.

Holloman, H., & Yates, P. H. (2010). What do you say when ...?: Best practice language

for improving student behavior. Eye on Education.

Hora, M. T., & Smolarek, B. B. (2018). Examining Faculty Reflective Practice: A Call

for Critical Awareness and Institutional Support. Journal of Higher Education,



76

89(4), 553-581. https://doi-

org.leo.lib.unomaha.edu/10.1080/00221546.2018.1437663

Howard, G. R., & Nieto, S. (1999). We can't teach what we don't know: White Teachers,

multiracial schools. Teachers College Press.

Ingersoll, R. M., & Strong, M. (2011). The impact of induction and mentoring programs
for beginning teachers: A critical review of the research. Review of Educational

Research, 81(2), 201-233.

Jackson, R. R. (2018). Never Work Harder Than Your Students & Other Principles of

Great Teaching. ASCD.

Jaspez, J. F., Marcelo-Martinez, P., & Marcelo, C. (2021). Five Years Later.
Retrospective Analysis of Induction Experiences of Beginning Teachers.
Profesorado: Revista de Curriculum y Formacion Del Profesorado, 25(2), 99—119.

https://doiorg.leo.lib.unomaha.edu/10.30827/profesorado.v25i2.18444

Jennings, P. A., & Siegel, D. J. (2015). Mindfulness for Teachers: simple skills for peace

and productivity in the classroom. W. W. Norton & Company.

Jennings, P. A., & Siegel, D. J. (2019). Trauma-sensitive classroom: Building resilience

with compassionate teaching. W. W. Norton & Company Inc.

Jensen, E. (2013). Engaging students with poverty in mind. Practical strategies for

raising achievement. ASCD.



77

Jenson, W. R., Rhode, G., & Reavis, H. K. (1994). The Tough Kid® Toolbox. Pacific

Northwest Publishing

Jones, R. C., & Saye, J. W. (2018). Preservice preparation and other potential influences
on in-service beliefs and practices: A tale of two secondary social studies

teachers. Journal of Social Studies Research, 42(1), 81-94.

Kwok, A., Mclntush, K., & Svajda-Hardy, M. (2021). Equitable or equal classroom
management? Teacher candidates’ contrasting beliefs about the impact of student
demographics. Learning Environments Research, 24(3), 409—422. https://doi-

org.leo.lib.unomaha.edu/10.1007/s10984-020-09334-x

Kauffman, J. M., Pullen, P. L., Mostert, M. P., & Trent, S. C. (2011). Managing
classroom behavior: A reflective case-based approach (5th ed.). Pearson

Education.

Kazdin, A. E. (2001). Behavior modification in Applied Settings (6th ed.). Waveland

Press, Inc.

Kazdin, A. E. (2013). Behavior modification in Applied Settings (7th ed.). Waveland

Press, Inc.

Korb, R. (2012). Motivating defiant & disruptive students to learn: Positive classroom

management strategies. Corwin.

Kottler, E., Kottler, J. A., & Kottler, C. J. (2004). Secrets for Secondary School Teachers:

how to succeed in your First year (2" ed.). Corwin Press, Inc.



78

Knowles, M. S. (1973) The Adult Learner: A Neglected Species (3rd ed.). Houston: Gulf

Publishing.

Knowles, M. S. (1977). Adult learning processes: pedagogy and andragogy. Religious

Education, 72(2), 202-211.

Knowles, M. S. (1979). The Professional Organization as a Learning

Community. Training & Development Journal, 33(5), 36.
Knowles, M. (1979). Malcolm Knowles on. Training & Development Journal, 33(10),
41-43.

Knowles, M (1990) The adult learner: a neglected species, Gulf Publishing, Houston TX.

Knowles, M.S. (1980). The modern practice of adult education: From pedagogy to
andragogy. Englewood Cliffs, NJ: Prentice Hall Regents.

Knowles, M. S. (1988). The modern practice of adult education: from pedagogy to
andragogy. Cambridge Adult Education, NK: Prentice Hall Regents.

Kleickmann, T., Richter, D., Kunter, M., Elsner, J., Besser, M., Krauss, S., & Baumert, J.
(2013). Teachers’ content knowledge and pedagogical content knowledge: The
role of structural differences in teacher education. Journal of Teacher

Education,64(1), 90-106.\

Kutsyuruba, B., Walker, K., & Godden, L. (2017). Creating Supportive School Cultures

for Beginning Teachers: Mitigating the Cultural Contextual Factors. International
Journal of Educational Organization & Leadership, 24(2), 1-18. https://doi-

org.leo.lib.unomaha.edu/10.18848/2329-1656/cgp/v24i02/1-18



79

Liesveld, R., Miller, J. A., & Robinson, J. (2005). Teach with your strengths: how great

teachers inspire their students. Gallup Press.

Mackenzie, L. (2009). Connection communication theory to interviewing practice:

Strategies for instruction and evaluation. Currents in Teaching & Learning, 2(1),

49-60. Retrieved from Education Source database. (Accession No. 59831724)

Maag, J. W. (2004). Behavior management: From theoretical implications to practical

applications. Thomson Wadsworth.

Marie, Z. J. C., & Crawford, M. (2011). Academic conversations: Classroom talk that

fosters critical thinking and content understanding. Stenhouse Publishers.

McCready, L., & Soloway, G. (2010). Teachers' perceptions of challenging student
behaviors in model inner city schools. Emotional and Behavioral Difficulties,
15(2), 111-123. Retrieved from E-Journals database. (Accession No. 21576188)

McMahon, M., Forde, C., & Dickson, B. (2015). Reshaping teacher education through
the professional continuum. Educational Review, 67(2), 158—178.

https://doi.org/10.1080/00131911.2013.846298.

Mili, & Winch, C. (2019). Teaching through textbooks: Teachers as practitioners of a
discipline? Theory & Research in Education, 17(2), 181-201. https://doi-

org.leo.lib.unomaha.edu/10.1177/1477878519862547

Minahan, J., & Rappaport, N. (2012). The Behavior Code: A practical guide to



80

understanding and teaching the most challenging students. Harvard Education

Press.

Minahan, J. (2019). Building positive relationships with students struggling with mental
health. Phi Delta Kappan, 100(6), 56-59.

https://doi.org/10.1177/0031721719834030

Mitchell, A., & Arnold, M. (2004). Behavior management skills as predictors of retention
among South Texas special educators. Journal of Instructional Psychology, 31(3),
214-219.

Morgan, H. (2022). Conducting a Qualitative Document Analysis. The Qualitative

Report, 27(1), 64-77. https://doi.org/10.46743/2160-3715/2022.5044

Nebraska Department of Education Rule 21. Nebraska Department of Education. (2020,
October 20). Retrieved October 5, 2021, from https://cdn.education.ne.gov/wp-
content/uploads/2017/10/RULE21_2020.pdf.

Neophytou, L. (2013). Emotional intelligence and educational reform. Educational
Review, 65(2), 140—154. https://doi-

org.leo.lib.unomaha.edu/10.1080/00131911.2011.648171

Nelson, J. R., Benner, G. J., & Mooney, P. (2008). Instructional practices for students
with behavioral disorders: Strategies for reading, writing, and math. Guilford

Press.

NEA Checklist Series. (2006). Countdown to the First Day of School.; National

Education Association of the United States.



81

Nissman, B. S. (2009). Teacher-tested classroom management strategies (3™ ed.).
Pearson.
Ohio Department of Education. (2011). Introduction to the Ohio Resident Educator

Program standards. Retrieved from http://www.ode.state.oh.us

Omaha Public Schools. (2017). Academic Action Plan Best Instructional Practices
Handbook: moving classroom instruction from good to great! (4th ed.).
O’Neill, S., & Stephenson, J. (2012). Does classroom management coursework influence

pre-service teachers’ perceived preparedness or confidence? Teaching and

Teacher Education, 28(8), 1131-1143. https://doi.org/10.1016/j.tate.2012.06.008

Otten, K. L., & Tuttle, J. L. (2011). How to Reach and Teach Children with Challenging
Behavior: Practical, ready-to-use, interventions that work. Jossey-Bass.

Payne, R. K. (2013). 4 framework for understanding poverty: A cognitive approach.
Aha! Process, Inc.

Perez, K., & Wong, H. K. (2012). The Co-Teaching Book of Lists. Jossey-Bass.

Prior, L. (2003). Using documents in social research. London, UK: Sage Publications

Reupert, A., & Woodcock, S. (2010). Survey of Behaviors Management Practices
[Database record]. Retrieved from PsycTESTS. doi:

https://dx.doi.org/10.1037/t15936-000

Rhode, G., Jenson, W. R., & Reavis, H. K. (1992). The Tough Kid Book: Practical
classroom management strategies. Pacific Northwest Pub.

Rutherford, P. (2010). Meeting the needs of diverse learners. Just Ask Pub.

Rydell, A.-M., & Hendricksson, L. (2004). Elementary school teachers' strategies to

handle externalizing classroom behavior: A study of relations between perceived



82

control, teacher orientation and strategy preferences. Scandinavian Journal of

Psychology, 45(2), 93-102. https://doi.org/10.1111/1.1467-9450.2004.00384.x

Scott, T. M., Park, K. L., Swain-Bradway, J., & Landers, E. (2007). Positive Behavior
Support in the Classroom: Facilitating Behaviorally Inclusive Learning
Environments. International Journal of Behavioral Consultation & Therapy, 3(2),

223-235. https://doi-org.leo.lib.unomaha.edu/10.1037/h0100800

Seale, C. (2020). Thinking Like a Lawyer: a framework for teaching critical thinking to
all students. Prufrock Press Inc.

Skiba, R., Ormiston, H., Martinez, S., & Cummings, J. (2016). Teaching the social
curriculum: Classroom management as behavioral instruction. Theory Into

Practice, 55(2), 120-128. https://doi.org/10.1080/00405841.2016.1148990

Silver, D., & Reynolds, P. H. (2005). Drumming to the beat of different marchers:

Finding the rhythm for differentiated learning. Incentive Publications.

Smith, R. (2004). Conscious classroom management: Unlocking the secrets of great
teaching. Conscious Teaching, US.

Sneyers, E., Jacobs, K., & Struyf, E. (2016). Impact of an in-service training in
neurocognitive insights on teacher stress, teacher professionalism and teacher
student relationships. European Journal of Teacher Education, 39(2), 253-266.

https://doi.org/10.1080/02619768.2015.1121985

Sousa, D. (2011). How the brain learns. Corwin.
Sprick, R. S. (2006). Discipline in the secondary classroom: A positive approach to

behavior management (2nd ed.). Jossey-Bass .



83

Stronge, J. H. (2018). Qualities of effective teachers. Alexandria, VA: ASCD.

Sumrall, T., Scott-Little, C., Paro, K., Pianta, R., Burchinal, M., Hamre, B., Downer, J.,
& Howes, C. (2017). Student Teaching Within Early Childhood Teacher
Preparation Programs: An Examination of Key Features Across 2- and 4-Year
Institutions. Early Childhood Education Journal, 45(6), 821-830. https://doi-
org.leo.lib.unomaha.edu/10.1007/s10643-016-0830

Teaching Standards Education Requirements. Nebraska Department of Education:
Teaching Certification. (n.d.). Retrieved October 5, 2021, from

https://dc2.education.ne.gov/tc_interactive teaching2/TeachingStandardCertficate

.aspx.

Thompson, J. G. (2018). The first-year teacher's survival guide: Ready-to-use strategies,
Tools & activities for meeting the challenges of each school day (3rd ed.). Jossey-
Bass, a Wiley Brand.

US Department of Education (ED). (2021, August 25). State contacts and information.
Home. Retrieved February 9, 2022, from

https://www?2.ed.gov/about/contacts/state/index.html

University of Nebraska OMAHA home page. (2021). Retrieved March 01, 2021, from

https://www.unomaha.edu/

University of Nebraska Omaha. University of Nebraska Omaha. (2021). Retrieved

October 5, 2021, from https://www.unomaha.edu/.

Walton, G. E., & Hibbard, D. R. (2019). Exploring Adults’ Emotional Intelligence and

Knowledge of Young Children’s Social-Emotional Competence: A Pilot Study.



84

Early Childhood Education Journal, 47(2), 199-206.

https://doi.org.leo.lib.unomaha.edu/10.1007/s10643-017-0887-1

Wheeler, J. J., & Richey, D. D. (2019). Behavior Management: principles and practices
of positive behavior supports (4th ed.). Pearson.

Whitaker, T. (2012). What Great Teachers Do Differently: 17 Things That Matter
Most (2nd ed.). Routledge Taylor & Francis Group.

Williford, A. P., LoCasale-Crouch, J., Whittaker, J. V., DeCoster, J., Hartz, K. A., Carter,
L. M., ... Hatfield, B. E. (2017). Changing teacher-child dyadic interactions to
improve preschool children's externalizing behaviors. Child Development, 8§8(5),
1544-1553. Retrieved from E-Journals database. (Accession No. 43090843)

Woitaszewski, S., & Aalsma, M. (2004). The contribution of emotional intelligence to the
social and academic success of gifted adolescents as measured by the multifactor
emotional intelligence scale - adolescent version. Roeper Review, 27(1), 25-30.

Wolfe, K. (2004). Course Materials-- Syllabus and Textbooks. Journal of Teaching in
Travel & Tourism, 4(4), 55—60. https://doi-
org.leo.lib.unomaha.edu/10.1300/J172v04n04+05

Wong, H. K., Wong, R. T., Jondahl, S. F., & Ferguson, O. F. (2018). The Classroom
Management Book. Harry K. Wong Publications, Inc.

Wong, H. K., Martinez, W., & Wong, R. T. (2009). The first days of school: How to be
an effective teacher. Harry K. Wong Publications.

Womack-Wynne, C., Dees, E., Leech, D., LaPlant, J., Brockmeier, L., & Gibson, N.
(2011). Teacher’s perceptions of the first-year experience and mentoring.

International Journal of Educational Leadership Preparation, 4(1), 1-11.



85

Van Hoof, T. J., & Miller, N. E. (2014). Consequences of a Lack of Standardization of
Continuing Education Terminology: The Case of Practice Facilitation and
Educational Outreach. Journal of Continuing Education in the Health

Professions, 34(1), 83—86. https://doi-org.leo.lib.unomaha.edu/10.1002/chp.21212

Van Zandt Allen, L. (2014). Connecting the continuum: a university-based induction
program to improve teacher quality. Teacher Development, 18(1), 65-80.

https://doi-org.leo.lib.unomaha.edu/10.1080/13664530.2013.878743

Yingying Wu, Kunyu Lian, Peigiong Hong, Shifan Liu, Rong-Mao Lin, & Rong Lian.
(2019). Teachers’ emotional intelligence and self-efficacy: Mediating role of
teaching performance. Social Behavior & Personality: An International Journal,

47(3), 1-10. https://doi-org.leo.lib.unomaha.edu/10.2224/sbp.7869

Zajic, J. O., & Maksimovic, J. (2020). Contemporary Teachers’ Action Research -- Basis
for the Development of Reflective Practice in Education. Research in Pedagogy /
Istrazivanja u Pedagogiji, 9(2), 354-366. https://doi-

org.leo.lib.unomaha.edu/10.5937/IstrPed20023540

Ziomek-Daigle, J., Goodman-Scott, E., Cavin, J., & Donohue, P. (2016). Integrating a
Multi-Tiered System of Supports With Comprehensive School Counseling
Programs. Professional Counselor, 6(3), 320-332. https://doi-

org.leo.lib.unomaha.edu/10.15241/jzd.6.3.220




ProQuest Number: 29993873

INFORMATION TO ALL USERS
The quality and completeness of this reproduction is dependent on the quality
and completeness of the copy made available to ProQuest.

ProQuest.

Distributed by ProQuest LLC (2023).
Copyright of the Dissertation is held by the Author unless otherwise noted.

This work may be used in accordance with the terms of the Creative Commons license
or other rights statement, as indicated in the copyright statement or in the metadata
associated with this work. Unless otherwise specified in the copyright statement
or the metadata, all rights are reserved by the copyright holder.

This work is protected against unauthorized copying under Title 17,
United States Code and other applicable copyright laws.

Microform Edition where available © ProQuest LLC. No reproduction or digitization
of the Microform Edition is authorized without permission of ProQuest LLC.

ProQuest LLC
789 East Eisenhower Parkway
P.O. Box 1346
Ann Arbor, Ml 48106 - 1346 USA



	DOCUMENT ANALYSIS OF CLASSROOM MANAGEMENT TEXTS UTILIZED BY NOVICE TEACHERS
	FInal Draft, dissertation, 10-10

