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Abstract

The influence of adult and peer models on Ss from grades 2, 5,
8, and 11 was measured on informational and normativ; tasks. Social
influence was produced by presenting televised adult and peer model
answers after each informational (dot discrepancy) and normative
(art pictures) p;oblun. The predictions that peer conformity would
be positively related to age, and that peers would be more influential
on normative tasks were not suported (p € .05). While similar levels
of peer conformity occurred for males and females on informational
tasks, males conformed significantly more to peers on normative
tasks than females. In addition, conformity to all models decreased
significantly across grades and informational conformity was signi-

ficantly greater than normative conformity.
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Introduction

Children and adolescents are often influenced by peer and édult
norm groups in making decisions. Adult conformity has been found
to be more prevalent than peer conformity in some studies, while
peer conformity has been more predominant in others. The relative
influence of both, however, seems to vary with the age of the child.
The present study was particularly concerned with the relative influ-
ence of adults and peers on the informational and =cial decisions
of'ﬁhildren and adolescents.

The typical conformity studv has usually consisted of a naive
subject, a number of confederates, and a problem with a number of
possible answers. The confederate(s) announces his cpoice in front
of the group and then the subject is asked to state his choice. If
the subject chose the same answer as the confederate(s), he is said
to have conformed. Selecting an alternative not offered by the
confederate(s) usually constitutes nonconformity, The response
selected by the confederate(s) is usually either incorrect or equally
correct in cpmparison with other answers, In the present study all
possible responses matched at least two of the four models' choices
and all selections were equally correct with respect to reality.

The extent of peer and adult influence on different age children
was investigated by Hoving (1964) in two experiments using an Asch-
line task. The or{ginal task used by Asch (1951) required éubjects
to choose one of three lines which matched the length of the standard
line. In the first experiment by Hoving, the models either chose

the same false alternative, or different, but equally incorrect



alternatives. In the second experiment they chose equally correct
matches. Although the results on the first task weée not statis-
tically significant, adults apneared more influential than peers with
all children. The same trend was obsefved on the second task and was
statistically significant. In addition, peers tended to be more
influ;;tial with fourth-graders than thev were with éecond-graders,
although not to a significant degree. On the basis of this trend,
further research was undertaken by Hamm and Hoving (1971).

Using a similar method, Hamm and Hoving (1971) tested children
across a broad develormental age span. The first studv, using
reported norms rather than live models, found overall conformitv to
be an increasing function of ége. In addition, there was also a non-
significant tendency for older children to conform more to peer norms
than vounger children. A second studv in which models were actuallv
present in the conformitv situation revealed that the tendencv of
children to conform to peers, rather than adults, was a significant
positive linear function of age. Hence, like the earlier Hoving (1964)
investigation; peer influence increased as children anvproached
adolescence: however, across all age levels adults were more influ-
ential than peers.

Adults also appeared more influential than peers in a studyv by
Brittain (1963). He tested the hypothesis that the influence of peers
and parents was situationallv specific, that is, whether a child
conforms to an adult or a peer depends on the nature of the situation.
Problematic social situations, such as which course to take in

school or which bov to date, and solutions were presented to girls in



grades 9 and 11, One solution was offered as a parent's advice, and
the second as a friend's advice. Each subject was then to decide
which course of action was most appropriate. Two forms of the
questionnaire were used with parent and peer alternatives inter-
changed on the second form, Peer and parent conformity was compared
oﬁ\§tems which showed a response shift from one form of the question-
naire to the other. Analyses showed that differences on all but one
of 12 items were statistically significant. Seven items favored
parent conformity, while only four favored peer conformitv. These
results ag}ee with the two earlier studies by Hoving and associates
(1964, 1971) which found that adults were more influential than peers
with all children.

In contrast to the studies just cited, Utech and Hoving (1969),
using a technique similar to Brittain's, found peers to be more influ-
en;ial than adults. The major differences between the two studies
were: (a) both girls and bovs were sampled across a wide age range,
and (b) the fact that eithe: answer was equally correct was stressed.
The magnitude of parental conformity was never greater than 507 and
decreased significantly across age. While peers rather than adults
were the dominating force in this study, it is important to note that
the increase in peer conformity still apreared as a significant factor.

Research in social reinforcement also reveals a shift towards
peer éonformity with ége. Social reinforcement studies, like con-
formity studies, measure a social influence process. Stevenson and
Cruse (1961), using adult reinforcing agents in a marble-sorting task,

found the influential effects to be greater with five-year-olds than

e



with 12-year-olds, indicating a decrease in adult ability to influence
children as they approach adolescence. Patterson and Anderson (1964),
however, using peers as reinforcing agents, found that third- and
fourth-graders responded more to soci;I reinforcement than second-
graders. Again peers were more influential with older children.

in each of the investigations by Hamm and Hoving (1971), Utech
and Hoving (1969), and Patterson and Anderson (1964) , peer influence
has been found to increase wvith age.

While this tendency for change with age has been a fairly con-
sistent finding, results relating to overall levels of adult and neer
conformity have varied across studies. Many factors might account
for the differences. If the situational aspects of the task are
considered as suggested by Brittain (1963), regularities do appear in
the research literature. Studies that have used informational tasks
(Hoying, 1964; Hamm and Hoving, 1971) seem to find more adult con-
formity, while studies with normative tasks generallfifind more peer
conformity (Brittain, 1963; Utech and Hoving, 1969). The distinction
between informational and social or normative conformity has been
described by Deutsch and Gerard (1955). Normative social influence
comes from a desire to be in agreement with the expectations of
others in order to increase feelings such as belonging and self-
esteem. In contrast, informational social influence arises from a
desire to obtaln knowledge of reality, to be correct in one's judge-

ments, It is likely that children conform to peers on normative tasks

and to adults on informational tasks.



The informational social influence, as defined by Deutsch and
Cerard (1955), has been measured in the studies cited earlier by Hoving
(1964) and Hamm and Hoving (1971). In both of these studies, adults
were found to have greater influence than.peers on children of all
ages; also, peer influence seemed to increase across grades. The
increase in peer conformity in the Hamm and Hoving study, however,
amounted to less than a 10Z change between grades 2 and 11. This
can be compared to a 257% increase from grade 3 to grade 11 in the Utech
and Hoving study (1969) in which normative items were uséd. From
this it appears that adults not only have more influence with voung
children in informational situations, but tend to retain their rela-
tive importance more on informational than on normative tasks.

The Utech and Hoving (1969) study, referred to in the preceding
paragraph is one of the few experimental investigations dealing with
peer influence on normative conformity. Each item consisted of a
paragraph stating a decision to be made by a peer, such as whether
to join the choir or the band, and conflicting advice from a parent
and a peer. As indicated earlier, peers were more influential than
adults in this study and became increasingly more effective with
older children. The number of adult conformity responses was never
greater than 507%. Hence, it appears that on normative items peers
were more influential than adults.

While the Brittain (1963) study was similar to the Utech and
Hoving study (1969), more items produced adult conformity than peer
conformity. These results offer negative evidence to the notion that

peers are more influential than adults on normative tasks, Brittain



concluded that they reflected the adolescent's perception of peers

and parents as competent guides in different areas of judgement.
Answers to questions reléting to the peer society, such as which

dress to buy, would be based on peer choices while those relating to
the adult society, such as which job to take, would be based on parent
Choﬁces. Also in support of his suggestion he found that parent con-
formity was more prevalent for dilemmas involving choices which were
perceived as more difficult by the subjects in a post-experimental
interview.

On the basis of the studies reviewed above, the following predic-
tions were made for the present investigationmn.

1. Since in the studies by Hamm and Hoving (1971), Utech and
Hoving (1969), and Patterson and Anderson (1964) , peer influence was
found to increase across ages, it was predicted that in the present
stgdy when different age children were presented with adult and peer
norms, peer conformity, as opposed to adult conformity, would be posi-
tively related to age. \jf\\

2. A second préﬁiction based on the informational studies of
Hoving (1964) and Hamm and Hoving (1971), and the normative study of
Utech and Hoving (1969), was that peers would be more influential on
normative tasks than on informational tasks. The reciprocal hypothesis,
that adults would be less influential on normative items and more
influential on informational items was also predicted.

3. Investigation of the percentage of change in peer conformity

across grade levels in the Hamm and Hoving (1971) and Utech and Hoving

(1969) studies lead to the additional prediction that the magnitude



of change in peer conformity across grades should be more on normative

items than on informational items.



Mgthod

The Ss were chosen from the Blair City Schools and consig;ed of
two groups of 15 males and 15 females from'éach of the folloﬁing grades:
2, 5, 8, and 11, Blair is a small rural community consisting primarily
of middle-class whites. The school is consolidated and serves Blair
and the surrounding farm area.

Additional Ss for the pre-experimental procedure were selected
from the sixth-grade classes in Blair and from second, fifth, eighth,
and eleventh grade classes in Treynor, Iowa. Forty-seven students
from the sixth-grade and 10 students from each of the other grades
made up the pre-experimental sample. The Treynor, Iowa Public Schools
are also consolidated and serve the surrounding farm area.

Stimulus and Apparatus

The stimuli consisted of sixty-two 2 X 2 slides divided by a
vertical line into two halves with the number "1" at the top of the
left half and the number "2" at the top of the right half. Thirty
slides were composed of two groups of 28 and 30 black dots. Any
‘given slide has the same number of dots in each of its halves. An
additional sample slide had 25 dots on one side and 30 dots on the
other side. The other 31 slides, including a sample, showed two
colored reproductions of abstract prints or paintings taken from a
series of books on artists published by the Tudor Publishing Company
in New York.

Each student was.given a rating sheet with two alternatives

for each slide. A Carousel projector and a screen were used to present



the stimuli and a 21-in. Sony television monitor (model 2110A) and a
Sony video tape recorderv(model CV-2600) were used to present the
models. Four models were seen by each group: one male adult, one
female adult, one male peer, and one female peer. A different tape
was made for each grade so that the peer models were the same age as
theSs in each case. Each model had two 12" X 24" cards, one showing
a black "1" and the other showing a black '2". The cards were used
to indicate the models' answers and a male moderator was employed to
instruct tpe models and to summarize their answers. The television
studio at the University of Nebraska at Omaha provided the equipment
and personnel for making the video tapes.

Procedure

Pre-experimental procedure. In order to select dot and art

problem slides which would minimize subject preferences, a two-step
pre—experimental procedure was employed. fﬁhe first step involved
showing 60 dot slides and 60 picture slid;s to 47 sixth graders in
the Blair City Schools. Each of the slides was presented for five
secs., and those for which one side was preferred no more than 607 of
the time. These slides, 35 dot slides and 45 picture slides, were
then shown again to four groups of children from the Treymor Public
Schools. The groups were composed of 10 children from each of
grades 2, 5, 8, and 11. For the actual dot and picture slides
chosen no one side was preferred more than 70% of the time. Twenty
of each type pf slide were retained. / In addition, since a total of
30 of each type of slide were necessary for the experiment and 10

of each were not used in the slide seqﬁence to measure the conformity
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process, 10 dot slides and 10 picture slides were chosen at random from
the remaining slide pool. These were added to enhance realism by

providing all possible model choices.

Experimental procedure. Subjects/éire run in groups of 30. The

instructions were as follows:

You are going to help me with a study I am.doing by
playing some guessing games. I played these games with some
people in Omaha and we taped them so that you could see how
they answered and play along with them. The first part of
the game involves guessing which side of a card has more dots.
Look at the sample slide. Do you see the numbers above each
half? Now look at your answer sheet. The first column of
blanks has a number "1" above it; the second column of blanks
has a number "2" above it. If you think the side of the
picture marked number "1" has more dots, mark an X in the
blank under column "1" for the sample question. If you
think the side of the picture marked number "2" has more
dots, put an X in the blank under column "2", When I turn
the television on, you will be introduced to the people from
Omaha; then you will see the dot slides on the television
and on this screen. The people playing the game will hold
up cards to indicate their answers. Then they will wait
while you mark your answer on your answer sheet. You will

_have to work quickly. There will not be enough time for
you to count all the dots, so you will have to guess which

side has more dots.

The sample slide was shown while the instructions were read. The

30 dot slides‘ﬁere then presented on the television and>on the screen
in the classroom for five secs. each. After each slide, two peer

and two adult deels held up cards to indicate their answers. The
peer models were seated apart from the adult models. A summary was
given by the moderator after the models had presented their answers

to strengthen tAe effect of the differences being shown. For the 30
informational slides, 10 of the models' responses portrayed peers in
_agreement with each other and with the adults, 10 portrayed peers

in agreement with each other but not in agreement with adﬁlts, and
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the remaining 10 showed one peer and one adult agreeing on one choice
and one peer and one adult agreeing on the other choice. In the adult-
peer conflict cohdition, model choices were balanced for position
preferences. On five of the slides peers selected the right alterna-
tive and adults chose the left; on the remaining slides the reverse
was true, The order of presentation of the slides was randomized and
the- order of model responses to the slides was also randomized with
the exception of the first two responses. Because it was assumed that
students would expect differences among the models' answers, the first
two slides presented showed one peer and one adult choosing each
alternative.
When the 30 informational items had been completed, the television
was turned off and the following instructions were given:
The second part of the game involves picking the picture
you like best from two abstract pictures. There are no right
or wrong answers in this game. The one you like best is the
one you should choose. Look at the sampnle slide. The numbers
above the pictures are the same as the numbers above the
columns on your answer sheet. If you like picture number "1"
best, put an X in the blank under column one for the sample
question; if you like number ''2'" best, put an X in the blank
. under column two. When I turn on the television, you will
see the pictures and each of the people playing the game
will hold up a card with his preference on it. They will wait
while you mark your answer on the answer sheet. You will
have to work quickly, Be sure to pick one and only one
answer for each slide. '
The sample slide was shown as the instructions for it were read.
Then the 30 slides with pictures were presented for five secs. each.
Again peer and adult models showed their choices after each slide by
holding up a card. The peers and adults were in agreement on 10 of

the slides; the peers opposed the adults on another 10 slides; and

one peer and one adult agreed on each alternative for the remaining
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10 slides. Right and left alternatives were again balanced in the con-
flict situation. The slides were randomly ordered for presentation
and types of answers were randomly assigned to all but the first two
slides. The first two slides again received the :hird response
paradigm listed above.

At each grade level, one group responded to the dot slides first
and one group responded to the picture slides first in order to counter-
balance for sequence effects,

Post-experimental questionnaire. After the experimental problems

were compléted,,each S was asked to fill out a post-experimental
questionnaire. Items were read aloud to the students so that reading
ability would not interfere with the task. The first nine questions
dealt with aspects of the study. Thé remaining four questions composed
a sociogram. A copy of the questionnaire can be found following the

results section of this paper.
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Results

Two measures of conformity behavior were calculated: one repre-
sented the influence of peers under conditions of adult-peer conflict
and the second measured the influence éf both/sources under conditions
of adult-peer agreement. Peer conformity occurred when students chose
the peer answer under conditions of adult-peer confl{ct, while overall
conformity occurred when students chose the same response as the models
in the non-conflictvcondition. Adult conformitv was the reciprocal
of peer conformity. Ten informational and ten normative items were
used with each measure.

Two separate analyses of variance were performed, one on the
overall conformity measure and the second on peer conformity. In each
case, the design used was a 4 (grade) X 2 (sex) X 2 (order) X 2 (item)
analysis of variance. A table of means for peer and overall conformity

scores appears in the Appendix.

Peer Conformity

The first hvpothesis, that peer conformity would increase across
grades was not supported. The second hypothesis, that peers would con-
form more on normative items than on informational items, and the third
hypothesis, that the magnitude of changes for peer conformity across
grades would be greater on normative than on informational items, were
also rejected. The results of the analysis of variance for peer
conformity are presented in Table I.

Sex. The mean conformity scores for sex were 5.55 and 5.12, with

boys exhibiting significantly more peer conformity responses than girls.



Table I

Analysis of Variance: Peer Conformity

Source df MS F

Between Subjects

_ Grade (A) 4 779 .300
Order (B) 1 2.133 .821
Sex (C) L1 19.470 7.502%*

AB 3 2,087 .804
AC 3 2.266 .878
BC 1 2.164 .833
ABC 3 4,932 1.900
S/ABC 192 2.595

Within Subjects

Item (D) . 1 6.499 2.064
AD 3 6.718 2.134
BD 1 .039 .012
CD 1 20.347 6. 463 %%
ABD 3 7.846 2.492
ACD 3 4,410 1.400
BCD 1 1.384 .439
ABCD 3 5.475 1.739
SD/ABC 192 3,148

*p € .01

**p & .05
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Sex X Item. The significant Sex X Item interaction is presented

in Figure 1, The interaction indicates that, while males and females
exhibited similar levels of peer conformity for informational items,
males were more influenced than females by peer on normative items.

- A simple main effects analysis was performed on the overall Sex X Item

interaction. The difference between male and female responses for

normative items was found to be significant (F = 43.03, df = 1/192,
p< .0.1) indicating that, while sex is not a significant factor on infor-
mational tasks, on normative tasks there seems to be a strong tendency

for boys to exhibit more peer conformity than girls.

Overall Conformity

No predictions were made concerning overall conformity, however,
the data were analyzed using an analysis of variance. The results of
this analysis appear in Table IT,.

Crade Level. The main effect for grade was significant. The

function is presented graphically in Figure 2. A trend analysis per-
formed on the grade level means revealed a significant linear component
to the main effect of age (F = 13.93, df = 1/192, p < .01). The
curvilingar trend was nonsignificant. In addition, a Newman-Kuels
.comparison revealed that none of the in@ividual ﬁeans were significantly
different from each other. This apparent contradiction to the finding
of a main effect and a linear trend is probably due to the fact that
the F value was barely significant and that the Newman-Kuel test is
more conservative than the F test or the test for linear trend.

Informational vs. Normative items. The mean conformity scores

for informational and normative items were 6.22 and 5.71, respectively.



Mean Number of Peer Conformity Responses
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Analysis of Variance:

Table II

Overall Conformity

17

Source df MS F
Between Subjects

Grade (A) 3 10.055 - 2.826+

Order (B) 1 9.541 2,682

Sex (C) 1 6.752 1.898
AB 3 10.509 2,954
AC 3 5.810 1.633
BC 1 .291 .081
ABC 3 6.280 1.765
S/ABC 192 34557

Within Subjects

Item (D) 1 27.521  13.451%=*
AD 3 .310 151
BD 1 2,311 1.129
e 1 .407 .198
ABD 3 1.932 «Olh
ACD 3 6.836 3.341
BCD 1 .118 .057
ABCD 3 2.329 1.138
SD/AéC 192 2,046

*p < ,05

**p< ,001



Mean Number of Overall Conformity Responses
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Fig. 2. Main effect of grade for overall conformity.
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This significant main effect indicated that Ss conformed more to infor-
mational items than normative items.

Grade X Order. The Grade X Order interaction was significant at

the .01 level. A simple effects analysis of order at each grade level
revealed a significant difference of means at the fifth grade level
(F = 5.364, df = 1/192, p ‘.025). Inspection of Figure 3 indicates
thataoverall conformity increased from the second to the fifth grade
when the informational-normative order was employed and decreased

across the same grades when the normative-informational order was used.

Post—-experimental Questionnaire

A thirteen item questionnaire was given to each subject after
the experimental problems were completed. The first eight questions
called for a simple ves or no answer. The ninth item required the
subjects to speculate on the purpose of the study. The questionnaire
follows, and the percentage of affirmative responses for its first

nine items are given in Table III.
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POST-EXPERIMENTAL OQUESTIONNAIRE

I think I got most of the dot problems right .
I think I missed most of the dot problems _ .

I am usually good at solving problems, .
I frequently make mistakes on problems. .

The dot problems were too difficult for me. Yes No

I hope I picked the same pictures as the rest of the class. Yes No__

I think there were right and wrong answers for the picture slides.
Yes No

The pictures most people like are really the best pictures.
Yes No

People mv age are good judges of art. Yes No

I am a goéd judge of art. Yes No

I think the purpose of this studyv was N

List your four best friends (first and last names).

*

List four kids vou like to be with.

List four kids you would invite to your partyv.

How many friends do vou have with whom vou share secrets, attend
parties, and whom vou see regularly every day?

a. none c. two e. four
b. one d. three f. five or more

Do some of vour friends and you get together everv day to share
secrets, and see each other regularly? Yes No




Table III

Percentage of Affirmative Responses

to the Post-Experimental Questionnaire

22

Nuestion 2nd Grade 5th Grade 8th Grade 11th Grade
. M F T M F T M F T |M F T
1. 8 92 8 |77 77 77 |8 65 77 |8 8 85
G 2. 81 62 71 |58 s8 58 | 62 58 60 |73 58 65
3. 27 15 2 08 15 12 [ o+ 08 06 {15 15 15
b, 31 69 50 35 38 37 15 31 23 15 o4+ 17
5. 81 50 65 s4 73 63 35 31 33 50 27 38
6. 62 73 67 |73 35 54 |35 00 17 127 27 . 27
7. 69 85 77 |38 54 46 |38 12 25 |65 sS4 60
8. 96 54 75 |58 27 42 |50 o4 21 |42 3 37
2nd Grade 5th Grade 8th Grade 11th Grade
C 1 X j¢c I X |¢c I X |c I X
9. | 00 122 %0 joo 19 23 |ou 25 2 U 32 0
M = male
F = female
T= totalc

C = correct

I = incorrect

IX = do not know
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Discussion

Peer Conformity

The purpose of this study was to test the influence of peer choices
when they were in conflict with adult decisions. It was hvpothesized
that peer conformity would be a positive function of age. In addition,
it was predicted that neers would be more influential on normative
items; conversely, it was thought that adults would gé more influential
on informational items.

The significant increase in peer conformity revealed in the
earlier studies of Hamm and Hoving (1971) and Utech and Hoving (1969)
and predicted for the present study, was not found. In faet, inspec-
‘tion of the grade level means reveals that, if any change, a small
decrease in peer conformity took place across grade level, While it
is possible that peer conformity mav not increase across grade level
in all situations; other factors may have been responsible for the
ladk of effect. The experimental manipulations used in this study
seem quite artificial, especially when compared with normal conditions
of social influence. Hamm and Hoving (1971) found that live models
proauced a significant peer conformity effect in a peer—adult con-
flict éituation when reported preferences abstractlv attributed to
each norm group vere not effective. While taped models may be more
effective than reported norms, thev mavy still lack the impact neceséary
to influence subjects in a conflict situation. An imitation‘studv
by Bandura, Ross, and Ross (1963) found no differences between the
effects of live models and film models in producing aggression.

However, differences might exist in a more positive social setting,
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Further research needs to be done in this area. No social feedback was
available to subjects in the present study. Former studies that have
employed either live models or the Crutchfield apparatus have provided
communication in both directions, from model to subject and from sub-
ject to model. A third explanation might rely on the type of problems
presented. The items used may have been dull and uninteresting for
Chi}dren, especially over a long test period, These’factors, working
singularly or together, may have resulted in a general lack of atten-
tion_and; therefore, a loﬁ level of conformity behavior.

The study did not strongly support the hypothesis that peer confor-
mity would be éreater on normative than on informational items.
Inspection of the cell means indicated that the main effect of items
was nonsignificant, although in the expected direction; namely, peer
cohformity wés greater on normative items than on informational items,
or given the reciprocal relationship between adult and peer conformity,
adulf conformity was greater on informational items than normative
items. The lack of a significant’item effect, like the relationship
between peer conformity and age, may have been at least partially due
to fﬂ; artificial nature in which peer conformity was measured. Were
the study to be repeated with live models, the differences might be
much greater.

The types of normative and informational items used in this study
were based on an interpretation of the distinction made by Deutsch
and Gerard about these two kinds of conformity. However, it is pos-—
sible that the distinction between these items was not recognized by

the subjects; that is, subjects tended to view both types of items



25

as similar. In spite of specific directions to the contrary, the ques-
tionnaire reveals that 557 of the students felt the picture items
actually had correct answers. Also the dot problems may have been
abstract and ambiguous enough to take on qualities of the normative
items. The main effect of the item variable for overall conformity
reported below, however, suggests that the distinction between norma-
tiveoand informational items may be warranted in some conformity
situations.

) While there was no expected sex effect for overall conformity,
this variable provided a statistically significant difference for peer
conformity, with males being influenced more by peers than females.
Howevet, the main effect of sex must be interpreted in terms of the
Sex X Item interaction. Also relevant are the results of the question-
»na-ire. The Sex X Item interaction and a simple main effects analysis
revealed that boys were more influenced than girls on normative items;
no similar difference was found to be significant for the informational
items. Results of item eight in the questionnaire suggest that boys
were more sure of their artistic judgments and, hence, would not be
expected to look to adults for guidance. In contrast, the girls' lack
of confidence may have made the art decisions difficult enough to merit
compliance to adult suggestions. ;t should be remembered in consider-
ing this explanation that the possibility of an independent judgment

did not exist.

Overall Conformity

The significant grade effect of overall conformity revealed that

the tendency of children to match the answers of others was a decreasing

s



function of age. Some studies support, while others offer contrasting
results to this developmental effect. Berenda (1950) using the original
Asch-line tasks and Hoving (1964) using a modification of the Asch-~line
tasks found a significant negative rela.tion between age and conformity.
Both studies appear to have measured children's conformity behavibr
with highly structured and perceptuallyrunambiguous material, In con-
trast to these findings, however, Hamm and Hoving (1969, 1971), employ-
ing two highly ambiguous tasks, found conformity to be a positive
function of age. It has been suggested that task ambiguity is the
important variable in determining the relationship between conformity
and age. Indeed, Hoving, Hamm, and Galvin (1969) found a positive age
relation when the task was ambiguous and a negative age relation when
the task was unambiguous on a two-alternative dot task. However, a
reéent study by Hamm (1970)} using several six alternative dot taéks
which differed inlambiguity, found conformity to be a negative func-
tion of age on all tasks. This study, along with the present study,
raise some dpubt<about the generality of the original studies by Hamm
and Hoving (1969, 1971) which reported a strong positive relationship
between conformity across age and task ambiguity.
Nevertheless, other interpretations may be offered to explain

the negative relationship between age and conformity. Although the

dot problems in the present study were designed to be highly ambiguous,
only a small number of subjects reported on the questionnaire that

the problems were too difficult for them. One possible explanation,
tﬁeﬁ, for the decrease in conformity might be that the tasks were

actually perceived an unambiguous and, therefore, the empirically
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observer negative relationship might be consistent with previous find-
ings which have used structured perceptual materials.

Still another reason may exist for the observed negative rela-
tionship between overall conformity and age. The models may not have
been perceived as credible sources of information, particularly for
older subjects. No correlation was found between subjects who could
state the purpose of the study and overall conformity behavior (r = .01).
However, inspection of the actual responses to the questionnaire reveals
an increase with age in the number of students who made right or wrong
guesses about the purpose of the study. Failure to believe in the
stated reason df the experiment, or indeed, speculation about the
experimenter's motivation, may have been detrimental to the social
iﬁfluence process. In any case, the most recent findings in the
children's literature suggest that conformity is situationally specific.
However, further work must be undertaken to discover those situational
variébles which produce different relationships between age and
conformity.

The significant item effect revealed that informational items
weré ;ssociated with higher levels of conformity behavior than norma-
tive items, Deutsch and Gerard (1955) have stated that the motive
involved in informational conformity is a desire to obtain knowledge
of reality, to be correct in one's judgments, while the reason for
normative conformity is a desire to be in agreement with the expecta-
tions of others in order to increase feelings of belongingness and

self-esteem. Relatively speaking, in a school setting the need to

be correct may take precedence over the need to be in agreement with



others and thereby serve to produce more relative conformity on infof-‘
mational than normative items. This seems particularly reasonable
since only the experimenter and not the other students would seebthe
responses. To be sure, with the present experimental procedure
positive social feedback was not a possible reward. Perhaps having
peers aware of the subjects' responses is as important as having sub-
jectsAmade aware of the peers' responses in the manipulation of
‘conformity. ~

For studies investigating questions similar to those in the pre-
sent work, ; number of procedural improvements should be considered.
First conformity studies which use live mogels can provide a number
of advantages. Of course they are highly realistic. In addition
they can give social feedback to the individual subjects in the
form of facial expressions and gestures. Also if the confederates
are chosen from a group to which the subject belongs, the added
motivation of future contact with the person(s) could enhance the
effect. Normative tasks, such as those used by Brittain (1963) and
Utech and Hoving (1969), are probably also more motivating to sub-
jects because they relate to familiar situations. The art pictures
in the present study apparently served as informational items for many
sfudents. More relevant informational items, such aé content qués-
tions from thool courses, may also produce more interest for students.
When the problems become so ambiguous and impossible as in the present
study, students may lose all interest in actually trying to find

correct answers thus making informational sources irrelevant.

28
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Although the present study failed to strongly support‘its origiﬁal
hypotheses, nevertheless several conclusions may be drawn. First,
the relation of grade level to overall conformity may be muéh more
siéuationally specific than the previodé literature suggests. Arti-
ficial techniques such as those used in the present study may provide
a poor framework in which to observe social processes. They may, in
fact, minimize the necessary social determinants of conformity.
Researchér§ should attempt to develop a more equitable compromist
between the rigors of experimental control versus the uncontrolled
natural situation in which most conformity behavior occurs. Finally,
the dichotomy between informational and normative conformity suggested

by Deutsch and Gerard (1955) has gained some, but not totally convinec-

ing support from the present study.
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Table A

Mean Conformity Scores

I = informational items

N = normative items

I-N = informational-normative order

N-I = normative-informational order

Peer Overéll
» I N
Grade | Order M F M F M F M F
2 I-N 5,31 4,92} 5.85 4,77 6.77 6.08] 5.69 6.38
N.I. 5.,23 4,461 6,46 4,84 5.85 7.23}| 5.31 6.15
p I-N 4,84 5,92} 5.85 5.00 6.62 7,92 | 6.54 6,38
N-.I 5.00 5,31} 5.77 5.00 5.00 6,23} 5,62 5.77
8 I-N 5.53 4.08| 5.92 5,15 5,92 6,54 | 5.62 5,38
N-T | 5.00 6.15] 5.62 5,23 6.31 5.54 | 6,08 4,85
1n I-N 4,85 5,541 6.,23 4,38 6.00 5.69 | 4,92 5,31
' N-I 5.85 5,31 ‘ 5.46 4,15 6.00 5.771{ 6.08 6.15
M = male
F = female




