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Chapter 1 

Introduct ion

Many psychologists, philosophers, and educators agree 

that individual self-concepts develop, in large part, 

through perceptions gained from communi cat ive transact i c n s . 

If the nature of the transaction changes, perceptions can 

change, and self-concept can be altered. Self-concept 

combines with man y  influences including cultural heritage, 

environraent, and past experiences to form the basis of an 

individual's unique communicative and behavior patterns.

There is general agreement with P h i. 1 1 i P s ( 1 ? 8 0 b ) that 

there are people in this world who have a great deal of 

difficulty with c ommu n j. c a t i v e transaction s i nvol v ing other s 

because they lack necessary ski 1 1 s are fearful of 

communicating, see no advantage in communicating, a nd/or 

have self-concepts wh ich preclude commu n i c a t i n g . If a 

person has difficulty communicating, for w hatever reason, 

communicative anxiety is likely to develop.

Different settings or contexts for c omm uni cs. t i v e act s 

produce different levels of anxiety for an individual. 

Perhaps the most stressful context for most people is publi 

speakin g - - w h e n  an individual speaks in front of a large 

group of people. Public speaking anxiety has been the focu 

of much discussion and research by communication 

professionals in recent years. Much of this effort has bee



directed at attempting to identify people who are highly 

anxious in public speaking situations and to develop methods 

of helping these people control their anxiety

Diagnosing public speaking anxiety requires a precise 

understanding of the disfunct ion's manifestations, causes, 

and the situations in wh i. c h it occurs. In a d d i t i c n .. the 

dysfunction must be perceived as a significant problem by 

the anxious individual so that the individual will be 

mo t i v a t e d  to participate in a treatment program

Almost all colleges and universities have basic public 

speaking courses and, for many students at these 

institutions, successful completion of the basic speech 

course is a requirement for graduation. A goal for these 

courses, obviously, is to make students better public 

speakers--the implication is that students' excessive speech 

anxiety must be eliminated or controlled.

Altho u g h  much research has been conducted w ithin the 

public speaking course arena, little focus has been put on 

how the student interprets the environment during the 

process of public, speaking. The purpose of this study is to- 

investigate the development of the changing process of 

students/' anxieties, attitudes, and goals during their 

parti c i p a t i o n  in a public speaking fundamentals course. 

A s s umptions underlying this investigation will be based on 

George K e l l y s  perspective put forth in the Personal 

Construct. Theory (1955).



Literature Review 

P e r s o n a l  Q,£,n.si r .ux  t  I  h s ,o r  g

while many theories in the development of cognitive 

psychology recognize the individual as a thinking'feeling 

entity, most emphasize an isolated view of either the 

cognitive or emotional aspect of development, failing to 

make clear how the two relate Problems surface when the 

cognitive and emotional elements are united during a 

change. Personal Construct Theory (P C T ), however, provides 

an integrated view of how an individual uniquely processes 

an event based upon the individual's own previous 

assumptions. Moreover, how the individual perceives an 

event can be subject to change Emotion becomes just 

another construction during change.

PCT was developed by George Kelly '.:195 5) to help 

individuals know and understand their world. When 

individuals interpret their strategical positions of events, 

they have an unlimited wealth of options- from which to 

choose. The options can range from claiming to be victims 

of the real nature of things to assuming total 

r e s p o nsibility for one's behavioral choices. Kelly stated 

that the freedom gained from the control exercised in the 

construction process depended upon the extent to which the 

events from one's prior assumptions were construed.
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anticipated, and then directed (Kelly, 19 5 5).

The Personal Construct Theory is formally stated in one 

fundamental postulate: "Persons' processes are

p s y c h o l o g i c a l l y  channelized by the ways in which they 

anticipate events" (Kelly, 1955, p. 46.', and it is elaborated 

by eleven corollaries which will be presented and discussed 

later in this review.

While the universe may be real, each i n d i v i d u a l s  

perception of reality varies in relation to that 

individual's own construction system. Experiences are 

construed in ways limited only by the individual's 

interpretive systems CLandfield and Leitner, 1980) Kelly 

employed the m etaphor "man-the-sc ient ist" in his design to 

emphasize that individuals have their own theories about the 

world, as well as their own expectations.

In order tc- predict, explain, and understand their 

world, persons erect systems of personal constructs or 

cognitive "templates" through which they interpret events.

To represent an event by means of a construct is to make an 

inference. It is to construe the event in such a way that 

it could happen again. According to Kelly, a. construct is 

fundamenta 11y a bipolar dimension of judgment (e g , 

good/bad, intelligent/stupid, interesting/dull). These 

constructs are s y s t e matically organized and interconnected, 

p ermitting inferences to be drawn and anticipations 

concerning future events tc be made Only a certain range
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of events wi J 3 “fit" lor anticipating. Construing is 

channelized by anticipation, not by the given nature ol the 

events (Mancuso & A d a m s - W e b b e r , 1982'

C onstructs are the d iscriminations which individuals 

make, not the labels attached to them. Naturally, no two 

events or people are identical; it is only the individuals' 

abilities to construct which allow them to see repetitive 

themes in their environment. The use of constructs creates 

patterns of similarity. D i s c r i m i n a t i o n s  isolate and-or 

associate events into patterns. According to Kelly, these 

patterns lead to segmenting o n e s  reality, and it is these 

interpreted segments of the past that are used to predict 

future events.

In this process of construction and reconstruction, the 

person actively tries to encompass his inner and outer 

worlds, psychologically, by means of personal 

dimensions of awareness anchored by contrasts in 

meaning and at different levels of verbal awareness. 

These dimensions of awareness, or personal constructs, 

are formed by the processes of d i f f e r e n t i a t i o n  and 

integration, that is, the ways in which events are 

similar and different from others. The person 

experiences his life by noting series of events from 

which he abstracts the recurring themes and their 

contrasts. This dual process of abstracting and



contrasting defines construing....a process which may 

encompass what we knew as feelings, values, and 

behavior (Land field £ Leitner, 1930, p . 5).

Kelly emphasized the interrelated inclusiveness of the 

Personal Construct System. U n derstanding one's world is a 

transformation from the individual's interpretation of past 

experiences and observations, so new ideas, experiences, and 

observations continually challenge and elaborate the 

personal construct system. This system consists of 

superordinate and subordinate constructs (i.e., 

prioritization); the superordinate constructs have more 

implication and a w ider range of convenience than their 

subordinate constructs. This pyramidal structure also may 

be used as a rationale for making choices: the most

s u psrordinate constructs are the most relevant, but all are 

interrelated. "This evolution of personal constructs into a 

personal construct system a 11ows the construer to minimize 

incompatibilities and inconsistencies" (Landfield & Leitner, 

1 9 8 0, p . 8 ) .

Individuals try to understand the world by eliminating 

chaos, or they move in the direction that will provide 

greater mea n i n g  and greater possibi. lities for anticipating 

events. When the individual is faced with a novel 

experience, he may have difficulty applying a relevant 

construct since initial construing is done through permeable



constructs The impermeable constructs reject various 

elements of the event on the basis of their newness. In 

cases where any or all of the situation is antici p a t e d  with 

dread or uncertainty, the most common react ion to a 

situation of this nature is avoidance. The individual may 

choose to avoid the novel event because it may force the 

applic a t i o n  of a " template" that does not fit into the 

construction system.

Since knowing all about the universe and everything 

within it is impossible, Land field and Leitner (1980) 

contend that invalidation and recons t r u c t i o n  are a part of 

each person's life. While avoidance adds no benefits, "the 

experience of being 'wrong' is e d ucationally as important a 

the experience of being ' r j. g h t ' " (Bannister & Fran sell a,

19 86, p . 77). Educational growth is not just the 

a c c umulation of data, but the organizing and developing of 

an increasingly complex structure of related concepts.

A ccording to Bannister and Fransella ( 19 8 6 > , the 

direction in which an individual moves will seem to 

elaborate his construct system This elaboration may take 

the form of definition (validating elements which have 

already been construed) or extension (reaching out to 

increase th? range of the construct system by exploring new 

areas that are only partially understood). This does not 

suggest that the process is always successful. "We can 

o ver-define to a point where we suffer the death of ultimat
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boredom, circling in a ritual manner around the same area

or we can over-ex tend the system and suffer death by

ultimate chaos" (Bannister & Fransella, 1986, p . 13). 

Nevertheless, change always is an alternative and it is 

relevant to the accuracy of the individual's anticipations 

Since individuals are continually changing, they cannot be 

categorised or labeled into stages. Development implies 

progression toward an end product. PCT maintains only 

meaningful change, with the individual changing from moment 

to moment Acc o r d i n g  to Kelly, the changes occur rapidly or

slowly in relation to experience.

With PCT it is possible to gain a meaningful picture of 

a person's construct system. Interacting with another 

person does not imply that the construct systems are the 

same, only that one can form a meaningful picture of the 

ether's u n derstanding of an event and, therefore, understand 

how to help change or otherwise influence the other's 

c o n s t r u i n g .

Commun i cat i on Apprehens i. on

One of the major obstacles faced by many students in 

public speaking fundamentals classes is communi cat ion 

apprehension. Such app r e h e n s i o n  can vary in form and in 

level of intensity.

Altho u g h  c o mmunication a p prehension (CA) has 

constituted a major concern to social scientists for the
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past 20 years, wide s p r e a d  agreement concerning what 

constitutes c o mmunication a p p rehension has not been 

estabi ished.

Perhaps the most active CA researcher in the speech 

commu n i c a t i o n  discipline has been James M c C r o s k e y  (1977,

19 8 0, and 1984). McC r o s k e y  (1954, p . 13) has defined

c o mmunication a p p rehension as “an individual's level of fear

or anxiety associated with either real or anticipated

c o mmunication with another person or p e r s o n s . “ According to

M c C r o s k e y  (1984). c o m m u nication apprehe n s i o n  can be 

c o n c e p t u a l i z e d  as being on a continuum which ranges from 

trait characteristics to state characteristics. Traitlike 

CA is a relatively enduring personality type orientation 

toward a given mode of communication across a wide variety 

of contexts. State like C A , on the other hand, is a 

relatively enduring p e r sonality type o r i entation toward 

c o m m u n i c a t i o n  in a given type of context.

Glaser (1981) described the global construct of 

c o m m u nication a p prehension and avoidance involving anxiety 

p redispositions toward a complex communication problem. 

Reticence, c o m m u n ication apprehension, shyness, social 

anxiety, and u n w i 1 1 ingness to communicate all claim unique 

orientations under the mu 1 t i d i m e n s i o n a 1 broad construct of 

communication app r e h e n s i o n  and avoidance. Glaser noted 

overlapping of symptoms and causes: "Communication

apprehension and avoidance is m u l t i d i m e n s i o n a l  in nature and
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contains cognitive, behavioral, and physiological discomfort 

that interact to produce varying forms of this complex 

communicat ion dysfunction" (Glaser, 19 81, p . 321).

Burgoon and Hale (1983a) support the view of multiple 

distinctions in predispo s i t i o n s  toward c o m m u n i c a t i o n  

apprehension, and label the global construct as 

c ommu n i ca t ion reticence. Burgoon and Hale acknowledge the 

o v e r 1 a p p i n g of the predispositions as fo 1 1 ow s : "...they

share in common the affective, cognitive, and behavioral 

m a n i f e s t a t i o n s  of anxiety about communicating, avoidance of 

social encounters, reticence with interchange and negative 

attitudes towards aspects of the communication process" 

(Burgoon & Hale, 1983a, p . 238). According to Burgoon and 

Hale, communication apprehe n s i o n  is a. m u l t i f a c e t e d  

construct, in which the mode of communication, personality 

type, and attitude toward communication all are contributing 

factors that trigger various antecedents attributed to the 

communication app r e h e n s i o n  syndrome. Reticence along one 

dimension does not equal reticence along another dimension.

Kelly (1982) states there may be few behavioral 

m a n i f e s t a t i o n s  of differences between the four major 

constructs of commu n i c a t i o n  apprehension, reticence, 

unwillingness to communicate, and shyness. The overlapping 

similarities, according tc Kelly, may appear due to several 

factors operating simultaneously. "Individuals differ in 

regard to their level of anxiety about communication, to the



11

situations that elicit that anxiety, in the amount of 

avoidance they exhibit, and in the statements that they make 

about themselves and communication" (Kelly, 1 982, p . 11 2 ) .

The individual's anxiety and predisp o s i t i o n s  to situations 

in which they are presented are interrelated. Significant 

problems could develop by labeling as if the predispositions 

were independent of one another. The m i s l a b e l i n g  and 

m i s i d e n t i f i c a t i o n  problems could be worse than the anxiety 

P r o b 1ems

Biggers and M a s t e r s o n  (1984) concurred that there are 

many obstacles facing the c o n c e p t u a l i s a t i o n  and 

operational ism of the anxiety construct. The independent 

variable (situation) and the dependent variable (anxiety) 

are the key issues. The situation, in operational terms, is 

a unique organ iz at ion of persons, things, and actions as 

perceived by the organism. The situation is difficult to 

ma n i p u l a t e  and measure due to the complexity of the 

variables involved. A c c o rding to Biggers and M a s t e r s o n  

(19 84), a person with high trait apprehe n s i o n  will 

experience mere anxiety across situations than will a person 

with lower trait a p p r e h e n s i o n  because more importance is 

placed on the situation.

Since emotion is the primary reaction to any stimulus, 

it may be possible to describe communication situations in 

terms of emotions elicited by them. The situation becomes a 

significant factor of influence to the highly apprehensive



individual, according to M c C r oskey and Beatty (1984.'.

Behavior is not the central criterion appropriate for 

d e t ermining the validity of an anxiety trait. Rather 

behavior is the product of interaction of 

predis positional traits and responses to aspects of a 

given situation in which the behavior is tc be 

periorrned. . . . (McCroskey £ Beatty, 1 9 84, p . ? 9 ) .

The constuct of trait communication apprehension 

functions as a predispositional characteristic t owar d future 

events partly as a result of a particular combination of an 

individual ''s past emotional experiences. It is net uncommon 

for an individual to conceive an entire novel event in a 

negative manner simply by reflecting on one negative aspect 

of the situation. However, Er own ell and Katula (1 9 6 4) 

reported that a person's anxiety level changes over time in 

a given situation. In public speaking fundamentals 

research, Brownell and Katula found that subjects reported 

higher levels of anxiety immediately prior to or during the 

first two m inutes of the speech experience. "People often 

have increased speech anxiety because they have not realized 

that, when handled properly, it is a m o m e n t a r y  experience" 

(Brownell & Katula, 1 9 84, p. 2 48 ). It w o uld seem likely that 

any as s o c i a t i o n  or attachment of the semantic label 

'apprehensive' with a beginning speech student suffering 

from a fluctuating sensation of novel anticip a t i o n  could
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develop into a vicariously learned situation of dread which 

could develop into anxiety predispositions for other 

speaking experiences.

Beatty, Eehnke, and Me Galium ( 1976 ) view c o m m u n ication 

a pprehe n s i o n  as an anxiety trait. Anxiety is not a stable 

trait, but varies in levels and intensity from situation to 

situation. In the case of beginning speaking apprehension, 

levels and intensity are determined, at least in part, by 

the anticipated speech performance.

Ix.e.almen t Ls r - C.flxmmni.CA-t i c n Ana-Le t.y

Treatment meth o d s  for the various syndromes of 

commu n i c a t i o n  anxiety p r e d i spositions can. be classified into 

three major areas: systematic desensi tizat ion, communication

sk i11s training, and cognitive restructuring behavior 
therapies .

Svstemat 1 c Desensi t i s a t ion Systematic desensitisati.cn 

is based upon the principle of "reciprocal inhibition" 

(Wolpe, 1958). Since it is impossible to be relaxed and 

tense at the same time, by pairing aversi.ve stimuli with 

relaxation, anxiety will be reduced. Teaching people to be 

relaxed in the presence of anxiety over a period of time 

further enhances performances by inhibiting the anxiety 

response (Glaser, 1981). While there are studies clearly 

reporting the success of individual programs offering 

systematic d e s e n s i t i s a t i o n  to reduce anxieties associated
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with public speaking (Hoffman & Sprague, 1982; McCroskey, 

Ralph, & Barrick, 1??0; Meichenbaurn, Gilmore, Barnard, & 

Fedoravicius, 1971; Paul, 1965; Pedersen, 1980 ) , there is 

evidence that it is likely to be effective for only those 

anxieties of dysfunctional communication resulting from the 

conditions of response inhibition. It does not .appear to be 

useful to those people who, for example, lack c o m m u n i c a t i o n  

or social skills, or those who have m i s c o n c e i v e d  perceptions 

of themselves, the situation, or their capabilities. It 

does not appear to be useful to those, as investigated by 

F riedrich and Goss (1984), who are not m o t i v a t e d  to use the 

skills they have acquired through the years.

Glaser (1981) noted inconsistency in the results of 

systematic d e s e n s i t i s a t i o n  treatment programs given for 

public speaking anxiety. Glaser stated that the difficulty 

is in the interpretation of the results of treatment using 

only the self-report m easure as the dependent variable. 

According to Glaser, systematic d e s e n s i t i z a t i o n  is a 

laboratory treatment and may not provide a g e n e r a l i z a t i o n  to 

other real life commu n i c a t i o n  situations Kelly (1982) and 

Glaser (1981) questioned the limited subject selection 

criteria used for placing candidates into the systematic 

d e s e n s i t i z a t i o n  treatment programs

A u e r b a c h  (1981) suggested that the systematic 

d e s e n s i t i z a t i o n  program makes implications to the person 

that "your fear shows your head is defective, so we will



give you mental exercises to fix it (Auerbach, 1981, 

p . 10?). In addition, Auerbach suggested that the success or 

failure of the systematic d e s e n s i t i z a t i o n  mode of treatment 

depends, for the most part, on the therapist"s personality,

language, and the length of time spent with the subject 

individual 1y .

A lthough man y  studies indicated improvement with the 

systematic d e s e n s i t i z a t i o n  program, there is conclusive 

evidence that it works better in combination with other 

modes of a n x i e t y - r e d u c i n g  treatment. The individual is 

benefited by the presence of others (Paul & Shannon, 1966). 

Group d e s e n s i t i z a t i o n  treatments were superior to both 

individual insight treatment and the att e n t i o n - p l s c e b o  

program. However, Paul found the most improvement within a 

group that experienced the combination of the group 

d e s e n s i t i z a t i o n  treatment followed by group discussion. 

Glaser (1981), along with M e i c h e n b a u m  (1977), also advocated 

c o m bination of treatments. Recent trends in cognitive

r e structuring used in conjunction with systematic 

d e s e n s i t i z a t i o n  assume that if a person can relax in the 

face of aversive stimuli, while replacing the negative 

s e l f - s t a t e m e n t s  with positive self-statements, the person's 

level of anxiety will decrease as she or he gains more 

control of the situation.

In a 1982 survey conducted by Hoff m a n  and Sprague which

examined the various treatment programs operating at
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universities, the m a j o r i t y  of those resp o n d i n g  revealed that

they utilize a co m b i n a t i o n  of treatment methods. No

c o m bination of treatment methods was preferred. However, 

over half reported using some form of systematic

d e 5 ensitization as one of the components.

C ommun i £.& Li-S-H- S-k.i.1.1 s.. X r.a i.ni.ng . A nxiety can result from 

lack of speaking skills or from fear grounded in 

insufficient speaking experience (Neer & Kircher, 1984) 

Removing or alleviating the anxiety for these people will do 

nothing more than reduce the incentive to gain more skills 

by allowing an unskillful performance w h ich results in 

negative payoffs and a return of the anxiety (Phillips, 

1984). A little healthy tension is an asset to the 

performance of any speaker. Performance tension, according 

to Phillips (1980a), gets the individual into the mindset 

for a quality performance. Stage actors and athletes 

consider this charac t e r i s t i c  to be an important component in 

a skillful performance Only when the skills exist is it 

feasible tc remove the anxiety.

Phillips (1984) explained the concept of "reticence" as 

a condition of commu n i c a t i o n  avoidance due to inadequate 

commu n i c a t i o n  skills These people know what they know and 

what they know is that they cannot communicate effectively.

A treatment prog r a m  to alleviate reticence 'was proposed by 

Phillips. He believed that a reticent person could have 

problems in (a) identifying situations in which



c o m m u n i c a t i o n  could make a difference, (b) defining his/her 

c o m m u n ication goals, (c) analyzing persons and situations, 

(d) selecting ideas and putting them into logical sequence,

( e ) choosing a p p ropriate words to express the ideas, (f) 

speaking clearly enough to be understood and with 

appropriate nonverbal communication, and (g) accurately 

perceiving the level of success achieved and making 

a d a ptation in communicat icn in the case of failure to 

achieve goals (Phillips & Sokol off, 1 979 ). Treatment for the 

reticent must go beyond the a l l eviation of anxiety 

(Phillips, 1984). In programs which focus on instruction, 

goal setting, behavioral rehearsal, in vivo assig nm e n t s , and 

feedback, improvements have been observed by the trainers, 

the students, and outside observers (Metzger, 1976).

In a study reported by Kelly (19 84), some 

incongruencies in the c o n c e p t u a l i z a t i o n  of problems within 

the public speaking context of c o mmunication skills were 

p ointed out. Most research places the focus of the problem 

on internal anxiety that produces outward m a n i f e s t a t i o n s  of 

behavioral disruptions. "Anxiety about or d i f ficulty with 

public speaking can be the result of internal 

a n x i e t y - p r o d u c i n g  behavioral disruptions or behavioral 

disruptions due to lack of skills" (Kelly, 1984, p . 192). 

Kelly further d e l ineated the problem of skills d e f i c i e n c i e s , 

stating that the cause-effeet of these outward 

m a n i f e s t a t i o n s  could be one or a combination of many



relevant, vari a b 1 e ( s ) . Argyle (1981) identified eight of the

relevant variables which could present behavioral

disruptions to the speaker. These are: (a) the ability to

perceive another accurately; (b) the ability to take the

role of another; (c) the ability to communicate one's

attitudes and emotions nonverbally; (d) the ability to

provide others with clear reinforcement and reward; (e) the

ability to plan goals and modify behavior as necessary while
*

pursuing those goals; (f) the ability to send signals that 

accurately present one's role, status, and other aspects of 

identity, ( g ) the ability to analyze situations and their 

rules in order to adapt behavior; and (h) the ability to 

make utterances that fit into the orderly sequence in 

interact ion.

Phillips (198 0b, 1984) m a i n t a i n e d  that the principal

causal element of reticence is inadequate commu n i c a t i o n  

skills knowledge. C o m m u n i c a t i o n  involves subprocessing 

areas requiring three distinct abilities: (a) the ability to

conceive a m e s s a g e  that is adapted to the audience and 

situation, (b) the ability to carry out the plan as it was 

intended, and (c) the ability to evaluate one's own 

performance to make m o d i f i c a t i o n s  in the plan for future 

at t e m p t s .

The effec t i v e n e s s  of skills training as a treatment of 

public speaking dysfunctional communication has not been 

well established. Kelly (1984) suggested that the focus has
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been too narrow and has not looked beyond the reduct ion of 

anxiety into other aspects of skills training.

Although it seems clear that skills training does 

produce reductions in speech anxiety, it is unlikely 

that just because an individual feels less anxious and 

is observed to be less anxious that he or she is an 

effective public speaker. Skills training must focus 

on other behavioral components of public speaking that 

are related to effective performance (Kelly, 1984,

P. 20 2) .

Cflgni.ii v e ...Ejs^tr-uc.l.ur-ina . Assuming that most 

apprehensive people have the basic skills n e c essary to 

function c o m petently but suffer from irrational negative 

s e 1 f- s t a t e m e n t s , cognitive restructuring focuses on having 

the subject take control of the situation. Self-control 

represents- a conscious decision to achieve a desired outcome 

determined by the individual. Cognitive r e s t r ucturing 

involves identifying irrational self-statements, evaluating 

the situation, delaying impulsive actions through conscious 

thought and language, and replacing the irrational 

s e 1f- 5 taternents with rational s e 1f- staternents that are 

appropriate for the situation and in accord with the 

p r e d e t e r m i n e d  goal. Cognitive behavioral treatments have 

been d e v eloped to assist individuals in overcoming the 

habits of illogical reasoning without fear of devastation
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caused by irrat ionaJ beliefs or expectations. This type of 

behavior m o d i f i c a t i o n  treatment is based on the rational 

emotive therapy (RET) principles of Ellis (1980). The 

popularity and e f fectiveness of this type of treatment andf 

its variations have been confirmed in c o m m u n i c a t i o n  and 

psychology journals. Comparing the RET treatment to no 

treatment in the area of public speaking apprehension, 

T r e x l e r  and Karst (1972) showed clearly how effective this 

mode of treatment can be.

A similar treatment which directs the individual in 

m anag i n g  cognitions by cultivating more positive 

s e 1 f- statements is the cognitive m o d i f i c a t i o n  prog r a m  

d e v eloped by M e i c h e n b a u m  (1977). The m o n i t o r i n g  of an 

individual's interna] dialogue through s e l f - o b s e r v a t i o n  

indicates which negative s e 1f- staternents need to be replaced 

with positive s e l f - s t a t e m e n t s  Generally, increasing the 

individual's repertoire of positive s e 1f- s t a tements expands 

the scope of possibilities for managing effective 

communicat ion. This form of management helps the individual 

m anifest positive behavior by developing more facilitative 

self-talk (Glogower, Fremouw, & McCroskey, 1978; Gross &

F r e m o u w , 1982; M e i c h e n b a u m  et a 1 . , 1971).

It has been dem o n s t r a t e d  that skills training, 

systematic desensitization, and cognitive r e s t r ucturing all 

are successful, but only when the cause m atches the 

treatment. The clinician's optimal goal is to m a t c h  the
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client with the effective therapy for the effect 

(Me icfienba um et a 1 . , 1971). Howe v e r , Br own ell and Katula

(1984) suggest that treatments rarely address the individual 

communicat ion malady. In addition, the conditions might 

improve without treatment.

The problem remains--if the p redispositions are- 

distinct constructs, they are not interchangeable. Using 

the wrong treatment on the communication d y s f u n c t i o n  or 

m i s l a b e l i n g  a p r e d i s p o s i t i o n  might make conditions more 

debilitating ( C l e a v e n g e r , 1984). According to the survey

conducted by Hoffman and Sprague (1982) and Foss (1982), 

universities do not tailor the treatment to the individual 

problems of the students. If a student has been designated 

as apprehensive in the public speaking fundamentals class, 

it is possible that several conditions may be operating at 

once. Labeling or categorizing the student at that time may 

complicate the p r e d i s p o s i t i o n s  beyond repair (Kelly, 1984). 

"Unless a student perceives a pro b l e m  and considers it 

important, it is unlikely that s/he will be a m o t i v a t e d  

participant in a treatment program" (Kelly, 1982, p . 102).

In many cases, the treatment p r o g r a m  that is used by 

universities is designated only by the ski. 11s of the 

clinician available (Foss, 198 2).

E v a luating the conditions of c o m m u nication dysfunctions 

is a c o m plicated issue and can present major problems. 

Exploring r e lationships between p r e d i s p o s i t i o n s  and



behaviors argues for the use of more than one measurement o 

c o m m u n ication a p p r e h e n s i o n  (Burgocn & Hale, 1983a). 

D i f ferences are revealed among the various me a s u r e s  in term 

of a number of characteristics, audiences, motivations, 

etc.(Daly, 1978a). Altho u g h  the overt m a n i f e s t a t i o n s  of 

comm u n i c a t i o n  a p p r e h e n s i o n  often appear as similar avoidanc 

behavior, this anxiety can be a result of one or several 

c o mmunication dys f u n c t i o n i n g  causes '.Glaser, 1981). "Since 

speech trait anxiety represents a p r e d i s p o s i t i o n  to 

e xperience anxiety in c o m m u n ication settings, perhaps a 

better way to assess such tendencies is to measure 

individuals'- state responses in several c o m m u n ication 

situations and over a considerable time period" (Beatty, 

Behnke, & McCallum, 1 9 78, p. 189).
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In a study involving me m o r y  and information processing, 

Garromone (1964) found that a person may attend to and 

encode only aspects of information that are par t i c u l a r l y  

relevant to judgment, goals, and/or decisions the subject 

expects to make. Zajonc (I 9 6 0 ) attributed this activation 

of specific cognitive structures to intensity and relevance 

of the individual's goal. Roloff and Berger (1982) noted an 

assu m p t i o n  that could be made whe n  considering the process 

of social cognition or how people think about people.

Social cognition- involves the thought process that is 

focused on human interactions. Assuming that people are 

m o t i v a t e d  to unde r s t a n d  their environment, they will remove 

un c e r t ainties by making generalizations. Communi cat ion 

constitutes behavior r e p r e s e n t e d  by these thoughts. 

Expe r i e n c e  sharpens the detectors and one's awareness, and 

expands one's r e p ertoire by adding addi. tional constructs or 

elements of impressions which compare likenesses and 

differences in an inclusive m anner Resea r c h  reported by 

Powers, Jordan, and Street (1979) indicated that this 

experience has a significant impact upon individual decoding 

behaviors relative to other c o m m u nication attempts.

Additional impact on a person's decoding behavior, 

according to Delia, Clark, and Switzer (1979), is a person's



general interest in people. It then becomes reasonable to 

assume, according to the findings of Mayo and Crockett 

(1964), that if one has an interest in an area, more time is 

spent focusing on that area of interest. Thus more complex 

sets of r e 1 a't i onsh i ps are developed among constructs, which 

in turn develops the ability to d i fferentiate among social 

cognitions. This ability is ac c o m p a n i e d  by a high degree of 

i n t e r c o n n e c t e d n e s s  among the constructs. The individual is 

able to discriminate persons, objects, and events w ithin the 

environment more clearly without g e n e r a l i z a t i o n s  or 

stereotyping. The individual, in other words, might ascribe 

m u l t i p l e  m e a n i n g s  to an interpersonal construct due to the 

a c q u i s i t i o n  of a broader co mm uni. cation repertoire.

One who possesses a broad commun i c a t i. on repertoire, the 

requisite skills to choose among available c o m m u n i c a t i o n  

options^ in a p a r ticular situation, and the ability to 

implement selected c o m m u n i c a t i o n  behaviors e f f e c t i v e l y  is a 

competent communicator, according to Lustig and King (1980), 

O'Keefe and Sypher (1981), and Powers, Jordan, and Street 

(1979) Rubin and Henzl (1984) define c o m m u nication 

competence as an impression formed about a communicator by 

other people. Comp e t e n c e  (like credibility) can be 

m a n i f e s t e d  in behavior such as c o m m u n i c a t i o n  skills, 

knowledge, and motivation. "Cognitively complex persons are 

more skilled at taking the other's perspective and,



therefore, should be more effective in sending and receiving 

messages" (Rubin & Henzl, 1984, P . 2 64).

The ability of a c o g nitively complex person to manage 

a ppr e h e n s i o n  more easily than a cognit i v e l y  simple person 

can is well documented in the co m m u n i c a t i o n  journals. The 

cognitively complex person has less commu n i c a t i o n  

appr e h e n s i o n  than does a cogni t i v e l y  simple person 

(Tichenor, 1961). Cates, Clark, and Dodd (1984) reported 

that c o g nitively complex individuals suffered less 

a p p r e h e n s i o n  and were less dogmatic than the cognitively 

simple subjects Leadership dimensions were evident and 

s i g n i f i c a n t l y  stable among cognitively complex subjects 

(Weiss & Adler, 1981). People with highly developed social 

p e r s p e c t i v e - t a k i n g  skills are more effective in adapting 

persuasive messa g e s  to recipients. A c c ording to Clark and 

Delia (1977), the cognitively complex person has more highly 

developed social p e r s p e c t i v e - t a k i n g  skills. The cognitively 

complex person is mo re flexible and has more ease in 

shifting, correcting, and adjusting trait attributions (Hale 

& Delia, 1976). A more cognitively complex individual is 

better at adapting to the demands of the changing social 

situation than is the less complex individual (Rubin &

Henzl, 1984). Green and Sparks (1983b) suggested that the 

highly appr e h e n s i v e  person identifies with low personal 

competency and has little or no ability to identify
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appropriate social behaviors in him/herself or others.

Expanding one's cognitive complexity is not limited by 

one's intelligence. Grover (1981) contends that 

intelligence is a process. "There is no real IQ inherent in 

the person, but only a variety of functions which may be 

m e a s u r e d  in different w a y s . . . a n d  yields various IOs that are 

susceptible to varying degrees of modifi. cations" (Grover, 

1981, p . 71). Hayes (1978) reported that there are 48 

functions or variables that can be interrelated to 

constitute "speech experience." Schroder, Driver, and 

Streufert (1967) suggested that it is not only "what" 

(content) one learns, but equally relevant is "how" 

(structure) one learns. During the information processing 

of dimensional values, a person's i n t e r r e l a t i o n s h i p s  vary 

from one level of integration to another; low to high, high 

to medium, not always reaching either extreme, and not at 

any regular intervals. Only at the high level can the 

individual d e m onstrate discriminat ion between stimuli wi t h i n  

dimensions while adapting to complex, changing situations. 

Barriers such as excessive arousal or anxiety may have 

negative effects upon the individual's relationships. 

According to Schroder, Driver, and Streufert (1967), the 

complexity of the structure affects the ability to deal with 

information. Emotion may be the m e c h a n i s m  that reduces 

c o m p 1e x i t y .



Schroder et a 1.( 1 967 ) also ackn o w l e d g e d  that the 

individual's struct u r i n g  systems are unique. Not all 

structures (content areas) of a person's space are processed 

at the same structural level. Individuals have unique 

speeds at which their processing structures fluctuate 

There are differences in what the individual is assumed to 

have learned or not learned. This uniqueness presents an 

argument against any type of universal treatment for 

c o m m u n i c a t i o n  apprehension.

A Public Sneaking F u n d a m e n t a l s  Course

Typical of a basic university public speaking course is 

the Public Speaking Fundame n t a l s  course at the U n i v e r s i t y  of 

Nebraska at Omaha (UNO). This course is a requirement for 

most unde r g r a d u a t e  students at the University. Students take 

the course not only to fulfill a requirement but also for a 

wide variety of other reasons, including self improvement.

In the Public Speaking F u ndamentals course, students 

learn and practice the basic principles of the process of 

e x t e m p o r a n e o u s  public speaking This is a c c o m p l i s h e d  

through reading and d i s cussing the textbook, The Art of 

Pub 1 i c Sneaking by Stephen Lucas (1983 ), through lectures, 

related c l a s sroom activities, speech pr e p a r a t i o n  and 

rehearsal; and through actual speech delivery wit h  audience 

feedback. Each student designs, outlines, rehearses, and



presents four speeches for evaluation. The final grade, 

typically, is based on 60 percent for public speaking 

performance and outlines, and 40 percent for the m i d t e r m  and 

final examinations.

A c c o r d i n g  tc the Public Speaking F u n d a m e n t a l s  Syllabus, 

there are five s u ppositions underlying the basic principles 

of the c o u r s e .

1. The suppo s i t i o n  "that people are choice makers is 

essentia 1 to their being intentional communicators." 

(Darnell and Brockriede, Persons C o m m u n i c a t i n g , 19 76,

P . 1 5 ) .

2. Unlike computers, human beings s omehow p r ogram--and 

r e - p r o g r a m - - t h e m 5 e l v e s ;  then they can directly c o n t r o 1 

their own choices and behavior by means of the pro gram 

and internal feedback circuits.

3. "... A basic fact; there are but two we ys of 

affecting others or of attempting to change others or 

oneself. One is phyical force, the other is 

communic a t i o n . "  (Thayer, C o m m u n i c a t i o n  and

Loimun i qa  Li vs terns , 1968, p . 83).

4. "People cannot get inside each other's brains to 

operate the control systems there and those control 

systems are what cause behavior." (William T. Powers,
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h£ h.a v i £H' Zh e,_ .C.o n t r o J of P e r c e p t  i o n , 1 9 73, p . 271).
Thus all communicative 'controlling'' of other persons 

must be i n d i r e c t . e.g., by pers u & d i n g - - b u t  not

''motivating them.' Moti v e s  are "already in residence" 

rather than being transferable.

5. "The dominant function of c o m m u n i c a t i o n  for all 

living systems is a d a p t i o n . “ (Thayer, 19 68, p. 33).

Commun  i..cjaJL.i.g.n ..Ap-pr-eiie-n s.i.pni . in ...-fl- Ra k-] i.c_ 5-gg-ak Lea 

f u n d a m e n t a l s  Course

The public speaking fundamentals course is a 

Freshman-level class and is often a student's first 

experience with formal public speaking. With any novel 

s i t u ation comes the initiation of new types of problems 

(Weer & K i r c h e r , 1984). This o b s e r v a t i o n  was supported

further by Mil l e r  (1978): "A new kind of pro b l e m  leads to

uncertainty. This un c e r t a i n t y  can be costly. When you 

commit your resources to a course of action, you will almost 

a 1ways have to give s ome thing up... (bee ome vulnerable)" 

(Miller, 1978, p. 13). The costs of not being able to 

communicate e f f e c t i v e l y  in the fundamentals class are 

costly, suggests Adler (1980). Those students who are not 

able to c o m municate effectively, or those students who are 

apprehensive, surrender the perceptions by their peers of 

social a t t r a c t i v e n e s s  while appearing less competent and
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more out-of-controJ in the situation.

R esearch has found that the r e lationship between 

c o m m u n i c a t i o n  a p p r e h e n s i o n  and commu n i c a t i o n  e f fectiveness 

in public speaking c o n s i s t e n t l y  appears to be a negative 

one--when commu n i c a t i o n  apprehe n s i o n  increases, 

e f f e c t iveness decreases ( F r e i m u t h , 197 6; Page, 1960) It is

reported, also, that a p prehensive students are Jess likely 

to be seen as leaders (Richmond, 1984). Without previous 

experience, however, few perceive themselves as competent in 

this area of communication.

Lucas (198 3) reported a 1973 survey of 3,000 A merican 

people in which 41 percent stated that the fear of speaking 

in front of groups was their greatest f e a r ; So great is 

this fear to so many, Phillips (1984) contends that our 

society suffers a considerable loss. Often a person facing 

a speaking oppor t u n i t y  chooses to remain silent, believing 

that mere will be gained by remaining quiet than by 

experie n c i n g  a negative outcome. Society loses the benefit 

of the i n d i v i d u a l s  message.

It is possible for instructors of the Public Speaking 

Fun d a m e n t a l s  course to become aware of a p p r e h e n s i v e  students 

by observing their behavior and/or by listening to 

confessions of anxiety p r e d i s p o s i t i o n s  toward verbal 

c o m m  uni cation when the students are expected to perform in 

front of the class. The major behavior c h aracteristic of a
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student who is suffering c o m m u n i c a t i o n  a p p r e h e n s i o n  is the 

desire to avoid c o m m u n i c a t i o n  (McCroskey, 19?7a; Richmond, 

1984). Such students become noticeable by rarely raising 

their hands, usually sitting in the back or far sides of the 

classroom, avoiding s m a l 1 c l a s s r o o m  situations, and often 

mis s i n g  school on required speaking days. It is not unlike 

an apprehe n s i v e  student, according to Richmond (1984), to 

drop the class during the first three weeks to avoid the 

situation altogether. Nonetheless, a large number of those 

students who remain in the class, for whate v e r  reason, have 

significant negative anxiety p r e d i s p o s i t i o n s  toward 

communication. C o m m u n i c a t i o n  a p p r e h e n s i o n  has a variety of 

effects, but the universal effect is c o m m u n i c a t i o n  avoidance 

tc varying degrees (Stacks <£ Stone, 1984).

Personal Construct Theory and the P u b 1 i c Sneak i ng.

F u n d a m e n t a l s  Course

A c c o r d i n g  to Kelly (1955), it is not enough to describe 

and categorize behavior. Those students enrolling in public 

speaking fundamentals share many constructs such as 

"student!ng" but also differ in many constructs, including 

those related to apprehension. U n d e r s t a n d i n g  comes not from 

calling those students with excessive anxiety "handicaps," 

"Sp Eds," or " a p p r e h e n s i v e s , "  but considering them thinkers, 

perceivers, and learners. If this is done, the process that



is leading the person to engage in behavior that detracts 

from effective public speaking can be studied and, if 

d iffe r e n c e s  between the person's constructs and the 

constructs of those students who do not have excessive 

public speaking anxiety are discovered, the person can be 

helped to help himself or herself bring about change 

(Bannister & Fransella, 1986).

Personal development and/or change is not a m a t t e r  of 

collecting more and more data. The Personal Construct 

Theory views the individual on a time line, changing from 

moment to moment from the time he or she is born.

Students enrolled in the public speaking course are 

reacting to that environment as they see it, at that time. 

These reactions can and do change. The major goal of the 

course should be to allow those reactions to become more 

positive to public speaking experiences.

How can students" constructs concerning apprehension 

and the public speaking course be revealed and categorized? 

One w a y  might be a p p lication of the eleven corollaries to 

Kelly's (1955) basic postulate of Personal Construct Theory 

which was discussed earlier in this thesis.

K e l l y " 5 (1955) eleven corollaries and how they could

apply to the basic public speaking course are as follows:

1. C o n s t r u c t i o n  Corollary. A person anticipates events 

by construing his or her replication. Speech class one is
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not speech class two. Students enroJ J ing in public speaking 

fundamentals class might construct repl i c a t i o n s  of previous 

speaking experiences, either their own or those of their 

c 1 a s sma t e s .

2. Individuality Corollary. Persons differ from each 

other in their c o n s t r u c t i o n  of events. A l t h o u g h  two 

beginning speech students claim to be a p p r e h e n s i v e  about the 

speaking events, it is not n e c e s s a r i l y  because they have had 

the same past experiences, but because they have placed the 

same i n t e r pretations on their past experiences.

3. O r g a n i z a t i o n  Corollary. Each person 

c h a r a c t e r i s t i c a l l y  evolves, for his or her convenience in 

a n ticipating events, a cons t r u c t i o n  system embracing ordinal 

r e l a t i o n s h i p s  bet we en constructs. Two instructors may 

construe a student as "apprehensive" as opposed to 

"confident." However, for the first instructor, 

"apprehensive" may be related in the system to "unskilled" 

and/or "unexp e r i e n c e d . "  In the second instructor's system, 

"apprehensive" may be related to "co g n i t i v e l y  distorted."

4. Dichotomy Corollary. A person's c o n s t r u c t i o n  system 

is composed of a finite number of dichot o m o u s  constructs. 

W h e n  students anticipate public speaking constructs, they 

have an af f i r m a t i v e  and a negative pole. If they anticipate 

being "u n c o m f o r t a b l e , "  they are c o ntrasting it with a 

situation in w h ich they were " c omfortable."
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5. Choice Corollary. Persons choose for themselves that 

alternative in a tfichotonized construct through w hich they 

anticipate the greater p o s s i b i l i t y  for the e l a b o r a t i o n  of 

their system. A student will try to move away from 

confusion and toward understanding. If a student is 

o v e r w h e l m e d  by the public speaking situation, it is likely 

that he or she will try to avoid it until forced by 

graduation requirements. If the student does not experience 

the a n t i c i p a t e d  dangers, the link between these constructs

may be w e a k e n e d  and then that construct w i t h i n  the system is

mod i f i e d .

6. Range Corollary. A construct is convenient for the

a n t i c i p a t i o n  of a finite range of events only. To construe

the event of public speaking w o u l d  be p e r c eived as possible 

only to those who had applicable constructs available to 

them w i t h i n  their personal cons t r u c t i o n  system. Constructs 

involving "outlining," "audience feedback," or "delivery"' 

would fit into the range of public speaking constructs.

7. Experience Corollary. A person's c o n s t r u c t i o n  system 

varies as he or she s u c c e s s i v e l y  construes the r e p lication 

of events. A student's personal construct systems are not a 

coll e c t i o n  of trivia; they are an interp r e t a t i o n  of what the 

person has learned from home and school, from goals and 

values, and from the personal theory being put to the test.

8. M o d u l a t i o n  Corollary. The variation in a person's
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c o n s t r u c t i o n  system is limited by the p e r m e a b i l i t y  of the 

constructs w i t h i n  whose range of convenience the variants 

lie. Introducing public speaking to students involves 

associ a t i n g  this level of c o m m u n i c a t i o n  with constructs 

which are permeable to students. C o n v e r s a t i o n s  with 

friends, non-verbal communication, and intrapersonal 

c o m m u n i c a t i o n  are permeable constructs which can be used to 

make sense out of the new event (public c o m m u n i c a t i o n ) which 

confronts them.

9. F r a g m e n t a t i o n  Corollary. A person may succ e s s i v e l y  

employ a variety of c o n s t r u c t i o n  subsystems which are 

infer e n t i a l l y  incompatible with each other. A student may 

be very anxious about prese n t i n g  a speech and may desire to 

drop the class. If the s u p e r o r d i n a t e  construct of good/bad 

student is more permeable and the student perceives himself 

or herself to be a good student (i.e., attends classes, gets 

A's, follows directions), the student will f o 11ow through 

with the assignment operating under conflicting constructs. 

The benefits from public speaking may become a super o r d i n a t e  

construct to the anxious student.

10. C o m m o n a l i t y  Corollary. To the extent that one 

person employs a c o n s t r u c t i o n  of experience w h ich is similar 

to that employed by another, his or her processes are 

p s y c h o l o g i c a l l y  similar to those of the other person.

W i t h i n  the environment of the public speaking class, the



student who perceives himself or herself to he apprehensive 

can be identified by an observer by the sim i l a r i t i e s  and 

differences of the various "patterns" or behavioral 

m a n i f e s t a t i o n s  of apprehension.

ii. Soc i a l i t y  Corollary. To the extent that one person 

construes the c o n s t r u c t i o n  processes, of another, he or she 

may play a role in a social process involving the other 

person. If the instructor can form a m e a ningful repli c a t i o n  

of the student's construct system, it is possible to relate 

to them, to inspire them, or to change them.

P ur p.o£,e o_f U).£_, .5.1 U.1.Y-
¥

The idealistic goal of an instructor in the basic 

speech class is to help each student find ways of "becoming" 

an effective public communicator. However, it is not 

uncommon for students beginning the course to anticipate it 

with "dread." A n t i c i p a t i o n  can range from very little 

anxiety to immobilizing fear. It is possible for this 

anxiety, to interfere with the s t u d e n t s  thought processes 

and prevent the "becoming." It has been the goal of many 

c o m m u n i c a t i o n  instructors to eliminate, reduce, or manage 

this dysfunctional anxiety. This does not appear feasible 

without first knowing what the student's perc e p t i o n  of 

public speaking is and how he or she anticipates this 

c omm uni cat ion situation.



C o m m u n i c a t i o n  a p p r e h e n s i o n  is a complex construct. 

Attempts at isolating, identifying, categorizing, and 

ranking it have found p a r ticipants lost in a sea of semantic 

variables. As a result, the hierarchical "maps" of this 

construct vary a c c o rding to each researcher. The unique 

personal nature of the pro b l e m  of c o m m u n i c a t i o n  apprehension 

must be accepted as stated by the individual, albeit 

problematic, as a reliable knowledge claim.

If how the student learns is as relevant to the 

student's learning process as the knowledge that is learned, 

the student's attitudes, individual goals, and anxieties 

will influence s i g n i f i c a n t l y  the degree of development 

during the semester. If a student claims to have a negative 

attitude toward public speaking, learning public speaking 

skills might be an t i c i p a t e d  with dread or avoided. When 

these obstacles are p r e sented and confronted, the student is 

more likely to anticipate the public speaking experience in 

a more realistic manner.

Personal growth and change is not a m a t t e r  of 

collecting more and more information. Change occurs when 

persons broaden (construct loosely) their view of reality in 

order to reconstruct it on a more complex level, or n arrow 

(construct tightly) their view in order to m i n i m i z e  apparent 

incompatibilities. The ideal learning occurs by operating 

betv/een appro p r i a t e  tight and loose construing, since change
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in one is necessary for the m a x i m u m  benefit of the other 

However, it may require a c o n s t r u c t i o n  system of sets and 

subsets in this area to a llow continued flexible 

construing. Without this flexibility, those students are 

p e r m a n e n t l y  positioned on either end of the c o n t i n u u m  and 

may face obstacles in e l a b o r a t i o n  of public speaking 

c o n s t r u c t s .

Whe n  students can partially construe only, they become 

anxious. Bannister and Fransella (1986) state that this 

"emotion" is our experience of, or resistance to, change. 

Anxi e t y  is not a separate factor inside them. Kelly (1955) 

states there is no "level" of anxiety. Students can become 

anxious when the im p 1 i ca t i ons of completing the task or 

assignment become obscure. Those students who initially 

anticipate the class in a negative manner may not be able to 

visualize various factors in the process of delivering a 

speech. They may not be able to visualize themselves as 

confident and effective public speakers. In other words, 

their a n t i c i p a t i o n s  might be misr e p r e s e n t e d .  It w o uld seem 

critical to become aware of the content and structure of the 

students'" con s t r u c t i o n  systems in order to as c e r t a i n  the 

"void" necessary to begin the learning process in this 

area. This implies the need for the class to be 

n o n t h r e a t e n i n g  so they w i 11 attempt to remain in the class, 

and p r escriptive so they can visualize each step clearly.



There are many assessment instruments currently 

utilized to m e a s u r e  c o m m u n i c a t i o n  apprehension. However, 

almost all of these assessment instruments are self-report 

questionnaires. Daly (1978b) reports at least 25 

self-report instruments used to m easure aspects of 

c o m m u n i c a t i o n  apprehension. A l t h o u g h  the validity has not 

been proven conclusively, the instrument used most often in 

the journals today is the Personal Report of C o m m u n i c a t i o n  

A p p r e h e n s i o n  (PRCA) described by M c C r o s k e y  (1984).

A c c o r d i n g  to McCroskey, the PRCA m e a s u r e s  what he 

defined as "an individual's level of fear or anxiety 

a s s o ciated with real or an t i c i p a t e d  c o m m u n i c a t i o n  with 

another person, or persons" (McCroskey, 1984, p . 91). It does 

not, however, m e a s u r e  the a n t i c i p a t e d  rewards of public 

speaking (Page, 1930). A nxiety is not always bad, and some 

anxiety in public speaking is desirable (Phillips, 1984). 

Kelly (1955) stated that anxiety represents the awareness 

that one's c o n s t r u c t i o n  system is not equipped to handle the 

events ahead "It is, therefore, a p r e c o n d i t i o n  for making 

revisions" (Kelly, 1955, p . 498). Novel e x p eriences present 

o p p o r t u n i t i e s  to experiment with new behavior patterns, 

using behavior as the " independent variable." N e w  patterns 

of behavior then become part of a continuing pe r s o n a l i t y  

(Mancuso & A d a m s - W e b b e r , 1982, p . 6). It does not seem as

relevant to kno w  what level of anxiety is present at the
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time an individual confronts a new experience as it is to 

knew how the individual interprets and stru c t u r e s  the new 

data to form new behaviors.

The PRCA is one m e a s u r e  of c o m m u n i c a t i o n  apprehe n s i o n  

However, Kelly stresses that people are concerned primarily 

with u n d e r s t a n d i n g  their own natures and the nature of the 

world around them. They test that u n d e r s t a n d i n g  by making 

choices which enable them to visualize the immediate and 

l o n g-term future. A n x i e t i e s  can obscure this 

visualization. Public speaking students'" available 

constructs and their methods of organizing their construct 

systems are unknown to an instructor at the beginning of a 

course. If Kelly's Personal Construct Theory is accepted, 

it seems nec e s s a r y  to asc e r t a i n  how a student anticipates 

the public, speaking course to determine how he or she 

cons t r u e s .

The most logical m e t h o d  of e x t r a p o l a t i n g  this 

information is to ask the students to respond to open-ended 

questions concerning their attitudes, anxieties, and goals. 

Kelly's first principle is, "if you don't k n o w  what is wrong 

wit h  a patient, ask him, he may tell you" (Bannister & 

Fransella, 1986, p . 57). Asking the students to describe h ow 

they anticipate the public speaking class w o u l d  produce 

relevant descri p t o r s  concerning the content and structure of 

the construct systems. R e s ponses w o u l d  be descriptors which
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could be considered "positive" or "negative" de p e n d i n g  upon 

the language. D e s c r i p t o r s  such as "dreadful," "terrified," 

or "devastated" would be cons i d e r e d  negative. On the other 

hand, descr i p t o r s  such as "excited," "look forward," 

" enthu s i a s t i c "  would be considered positive.

Part of learning public speaking is learning how. to 

manage the a p p r e h e n s i o n  present in speech situations. It 

has been noted that the PRCA m e a s u r e s  the level of 

apprehension. If the public speaking fundamentals class is 

effective, PRCA scores should decrease, but only to an 

"optimal" level, after the experience of the class. In 

addition, increasing students'' constructs about public 

speaking and practicing the skills should have the effect of 

making open - e n d e d  self-report p e rceptions of anxieties and 

attitudes more positive, again to an "optimal" level.

In light of this discussion, several issues with regard 

to c o m m u n i c a t i o n  a p p r e h e n s i o n  and the basic public speaking 

fund a m e n t a l s  course are raised. The present study attempts 

to shed light on some of these issues. Specifically, the 

p urposes of this study are: (a) an attempt to ope r a t i o n a l i z e

Kelly's Personal Construct T h e o r y  with respect to beginning 

public speaking students' c o m m u nicative anxieties, 

attitudes, and goals; (b) d e t e r m i n a t i o n  of the relationship, 

if any, between Kelly's Personal Construct T heory and the 

stand a r d  mea s u r e  of c o m m u n i c a t i o n  apprehension, the PRCA;



and (c) determ i n i n g  the influence of p a r t i c i p a t i o n  in a 

basic public speaking course, a s t u dent's age, sex, 

performance or speech grades, and final course grade on the 

s t u d e n t ’s c omm unicat ive constructs and on the student's 

level of c o m m u n i c a t i o n  a p p r e h e n s i o n  as m e a s u r e d  by the PRCA.

Based on the literature review, the following 

hypo t h e s e s  are presented:

1. There will be a decrease in the level of 

a p p r e h e n s i o n  as m e a s u r e d  by the PRCA from the beginning to 

the end of the semester for all students as a group.

2. Those students wh o make initial negative anxiety, 

attitude, and goal s e 1f- staternents will score higher on the 

PRCA than 'will those students who make initial positive 

statements about themselves.

3. There will be a significant r e l a t i o n s h i p  be tween the 

type of anxiety, attitude, and goal s e l f - s t a t e m e n t s  made by 

the student as me assured by the PRCA. That, is, the level of 

a p p r e h e n s i o n  will change less for those who initially make 

positive statements about themselves than for those who make 

initial negative statements about themselves.

4. Initial level of apprehension, type of 

self-stat e m e n t s ,  sex, age, and speech grades are predictive 

of level of a p p r e h e n s i o n  at the end of the semester as 

m e a s u r e d  by the PRCA.



Chapter 2.

M e t h o d o l o g y  and Procedures 

Subjects

Subjects we re 6 9 un d e r g r a d u a t e  students enrolled in the 

basic public speaking fundamentals classes taught by the 

author at the U n i v e r s i t y  of Nebraska at Omaha. Subje c t s  were 

enrolled in classes during the spring semesters of 19 8 5 or 

1 9 86,. and their ages ranged from 17 to 62. Most of the 

subjects were enrol l e d  in the basic speech course to satisfy 

a requirement for graduation. Two students were absent on 

the day of posttesting.

Ins t rumen t s

The data were collected in an ex post facto ma n n e r  in a 

n a t u rally occurring cla s s r o o m  situation, and two instruments 

were used to collect data. The first instrument was the 

Personal Report of C o m m u n i c a t i o n  A p p r e h e n s i o n  The second 

instrument, desig n e d  by the instructor, c o n s isted of three 

parts: (a) the Initial Anx i e t i e s  and Goals Questionnaire,

(b> the Student Inventory Sheet, and (c ) the Reflective 

Anxieties, Attitudes, and Goals Questionnaire.
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Itie .Personal Re p e rt q. i , ominun i c a t ,1 ,g_n .Ap_pjr eh e.naJjm CP HC.A;

The PRCA is a self-report mea s u r e  of social 

co m m u n i c a t i o n  anxiety. The form used in this study, the 

P R C A - 25 (see A p p e n d i x  A), consists of 25 s t a t e m e n t s  

concerning feelings about c o mmunicating wit h  other people 

The r e s pondents reply by indicating the degree to which each 

statement applies to them. While most self-report 

q u e s t i o n n a i r e s  of social c o mmunicative anxiety are 

equivalent and assess a similar construct, the PRCA had the 

highest average correla t i o n s  with all other m e a s u r e s  in a 

study reported by Daly (1976b). Acc o r d i n g  to Daly, the 

self-report m e a s u r e s  of social c o mmunicative anxiety can be 

divided into three groups: (a) perfo r m a n c e  anxiety, (b)

c o m m u n i c a t i o n  anxiety, and (c) social anxiety. The PRCA was 

selec t e d  for this study because it taps into the construct 

of c o m m u n i c a t i o n  a p p r e h e n s i o n  or p r e d i s p o s i t i o n s  toward 

verbal behavior. This a s s o c i a t e d  most closely wit h  Kelly's 

(19 5 5) notion of anticipation.

The r e l i a b i l i t y  of all the forms of the PRCA is very 

high, usually above .90 (McCroskey, 19 7 7b). A c c o r d i n g  to 

M c C r o s k e y  (1984), there is o v e r w h e l m i n g  evidence for the 

predi c t i v e  validity of the measures, however, this remains a 

controversial issue.

Initial A n x i e t i e s  and Goals Q u e s t i o n n a i r e  iJLASD)
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The IAGO is a self-report q u e s t i o n n a i r e  consisting of 

two items concerning the subjects' initial anxieties and 

goals as they anticipated p a r t i c i p a t i n g  in the public 

speaking sit u a t i o n  (see A p p e n d i x  B). The subjects were 

encouraged to discuss the two open - e n d e d  questions in as 

much or as little depth as they desired.

Anr. i e t y rJs ta.t.em g J _t__Rati ng . Prior to e v a l u a t i n g  the

students' initial anxieties s elf-statements, the criteria 

d iscussed below were selected for est a b l i s h i n g  a negative 

rating or a positive rating. Kelly claimed that anxiety is 

that awareness that events with which one is confronted lie 

m o s t l y  outside the range of convenience of one's construct 

system. W h e n  a student can only p a r t ially construe the 

public speaking process; i.e., the process of transforming a 

person who has never been in front of a group into a 

practiced orator, the student becomes anxious. In addition, 

when any implication of this process is obscure, the student 

may become anxious. A n x i e t y  of this nature may be an 

obstacle which w o u l d  invalidate positive public speaking 

anticipation, or validate negative public speaking 

ant icipat ion.

In this mindset, responses expressing only partial 

construing of the c o n t e n t / d e l i v e r y  speech process were to be 

rated as "negative." E xamples might appear as: "I worry

about others' judgments," "I have s e l f - e m b a r r a s s m e n t ," "I
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might lock foolish," "I am concerned with my delivery," and 

"I am afraid of strang e r s . "

Kelly stated that an individual may use many 

c o n s t r u c t i o n  systems which are not compatible with each 

other. C o n s t r u c t s  are situated w i t h i n  a hi e r a r c h y  of sets 

and supersets. The student may have a construct set of 

anti c i p a t i n g  growth in the class but also a superset 

construct of a n t i c i p a t e d  failure. A student responding in 

this way was to be rated as "negative " For example: "This

class w o u l d  proba b l y  do me good but I'm scared to death" and 

"Although it might be interesting, I kno w  I'll fail."

A c c o r d i n g  to Kelly, without anxieties our psychological 

processes could not adapt to the constantly- changing 

environment. A n x i e t y  is the p r e c o n d i t i o n  for making 

revisions. Stude n t s  responding with a n t i c i p a t i o n s  of 

overcoming anxieties, or stating they had no anxieties at 

this point, were to be rated as "positive." Their construct 

systems were ready to become more comprehensive. Examples 

include. "I kno w  learning these skills will improve my 

performance at work" and "Although I feel nervous, I feel 

this class will help me o v e r c o m e ..."

 S e l f - S t a t e m e n t  R a t i n g . The Personal Construct

T h eory (Kelly, 1955) is p a r t i c u l a r l y  salient at the point 

when individuals make choices about the future. Individuals 

anti c i p a t e  events by developing constructs which are



e l a b o r a t i o n s  of their overall intrapersonal systems. 

C o n s t r u i n g  is done in such a m a n n e r  as to attempt to bring 

more un d e r s t a n d i n g  to one's reality.

Student r e s ponses w h i c h  state goals of overcoming 

inadequacies (of self) perceive a reality of a handicapped 

or insecure person a n t i c i p a t i n g  public speaking. Their 

a n t i c i p a t i o n s  of the public speaking event construe a 

negative image of "self." Cons t r u c t s  such as, "lack of 

s e l f - c o n f i d e n c e , "  "lack of certainty," or "lack of 

s e l f - a s s u r a n c e , "  indicate an u n d e v e l o p e d  construct system 

with which to enter a public speaking experience. An 

u n d e v e l o p e d  construct system in the area of public speaking 

sets the stage for feelings of failure during the public 

speaking event. Therefore, responses to the goals I AGO 

quest i o n  such as "I want to gain s e l f - c o n f i d e n c e , "  "I want 

to overcome n e r v o u s n e s s , "  and "I want to lose this 

s e l f - u n c e r t a i n t y "  were rated as negative.

On the other hand, if students e x p r e s s e d  a desire to 

increase public speaking skills or talents, or e x p ressed 

a pplic a t i o n  of future skills in their careers and everyday 

life, they appear ready to elaborate their construct s y stem 

more comprehensively. Such ela b o r a t i o n s  can give rise to 

feelings of success during the public speaking experience. 

Goals such as the following were rated as "positive." "I 

want to gain knowledge and have experience in public
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speaking," ** I want to improve my listening habits," and "I 

w o uld like to improve my p e r s u a s i o n  skills for my job as 

s a l e s p e r s o n . "

Xhe Student In vent o r v 5h.e.e t i5 1S J.

The SIS consisted of nine items of demog r a p h i c  

information (see A p p e n d i x  C). This self-report q u e s t i o n n a i r e  

also provi d e d  one o p e n - e n d e d  item, the Attit u d e  

5el { - S t a t e m e n t  Rating, on which the subjects were asked to 

express their attitudes about public speaking in general.

The rationale unde r l y i n g  a positive or negative rating to 

this item was e s t a b l i s h e d  as follows.

"A person's processes are p s y c h o l o g i c a l l y  channeled by 

the ways in w h ich they a n t icipate events" (Kelly, 1955, 

p . 46). Individuals have their own view of the worId, the 

w o rld as the individual sees it or does not see it. 

C o n s t r u i n g  can be done tightly or loosely, Kelly (1955) 

defined a tight construct as one which leads to unvarying 

predictions, w h e r e a s  a loose construct is one w hich leads to 

varying p r e d i c t i o n s  but which can, nevertheless, be a 

c o n tinuing interpretation. W h e n  asked about their attitudes 

toward public speaking in general, those student responses 

w h ich expressed personal anxieties or inadequacies were to 

be rated as "negative." T heir view of the w o r l d  of public 

speaking is constr i c t e d  by their limited range of
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c o nvenience of too tightJy or too looseJy w o v e n  constructs 

in the public speaking area. A t t i t u d e s  such as the 

following might be rated as "negative." "Any public 

situation makes me nervous," "I'm not good at getting up in 

front, of groups," and "Public speaking makes me sick."

If students stated the n e c e s s i t y  of the class but 

expressed their inadequacies or anxieties, the students are 

construing incompatible constructs, or some portion of their 

construing is obscure. This type of response also was to.be 

rated as "negative." A l t h o u g h  students who make such 

responses may realize the value of the class, anxiety 

appears as a s u p e r c o n s t r u c t  and may hinder additions 1 

construing. A t t i t u d e s  such as the following were to be 

rated as "negative": "I'm scared but this is a required

class," "This might be a good class, but if it wasn't 

required, I w o u l d  drop it," and "I am enthusiastic, but 

t e r r i f i e d . "

Conversely, if students are a n t i c i p a t i n g  by means of 

proposi t ional constructs, they expect their view of the 

situation to change along wit h  their attitudes. Their 

attitudes are w o r k i n g  hypotheses, not rules. The following 

responses were to be rated as "positive": "I think once we

get into the book, I will feel better," "I have no problems 

with the class," "I am c o m f o r t a b l e ," "I think it w i 11 be a 

learning exp e r i e n c e . "



The Reflective Anxieties, Attitudes, and Goals Q u e s t i o n n a i r e  (RAAGQ)

The RAAGQ is a self-report q u e s t i o n n a i r e  consisting of 

three o p e n - e n d e d  items in w h ich the subjects wer e  asked to 

reflect upon the changes in their anxieties, attitudes, and 

goals as a result of the public speaking class (see Appen d i x  

D). The subjects were allowed m a x i m u m  latitude in their 

r esponses to these items.

A n x i e t y  post s e 1 f - s t a t eme n t r .a t i n.q . The process of

construing is e x t ending beyond the known point; thereby, it 

is a method for transcending the obvious to what has not 

been known before. This is not an automatic process, it is 

a creative process. The only way this can work is for the 

individual to invest totally in the anticipation, the 

commitment to ma k i n g  the experience happen, a s s essing the 

outcome, and r e c c n s t r u i n g  e v a l u a t i o n  of the total cost with 

no guarantee of eventual a c c o m p 1 ishment or v a l i d a t i o n  of 

a n t i c i p a t e d  events.

If at the end of the semester, the student could 

evaluate his/her construing by expressing personal growth, 

it was rated as " p ositive." Re s p o n s e s  such as the following 

were to be rated as "positive" since they express a decrease 

in public speaking apprehension. "I feel more comfortable,"

"I have built s e l f - c o n f i d e n c e , "  and "I know how to handle my 

n e r v o u s n e s s ."

Similarly, positive ratings were to be given to



responses expre s s i n g  fewer a n x ieties in front of groups. fl I

feel less afraid in front of the class," "1 can speak in 

front of the group with ease," and "I have less fear in 

front of people."

Even if responses s u g g e s t e d  an awareness of existing 

apprehension, but growth in another area d e m o n s t r a t e d  an 

e l a b o r a t i o n  in their construct system, they were rated as 

"positive." "I am not nervous overall, but some at the 

beginning of my speeches" and "I feel more comfortable but 

still nervous" are examples of such statements.

However, those responses that stated "none" or could 

see no way in which they changed were to be rated as 

"negative." They have not yet begun construing in this 

area .

A t t i t u de P o s t  t e s t  s e l f - s t a t e m e n t  rating An

individual's attitude designs his/her behavior. If the 

behavior suggested change or e l a b o r a t i o n  of the construct 

system, a "positive" rating was to be inferred. Responses 

such as the following were to be rated as "positive" since 

they have been el a b o r a t i n g  a more c o m p r e h e n s i v e  construct:

"I have gained s e l f - c o n f i d e n c e , "  "I see why people enjoy 

it," "I rather like doing it," and "I feel confident in my 

s k i l l s "

However, responses s u g gesting emphasis on lingering 

fears or s e l f - a w a r e n e s s  were to be rated as "negative." For



example, "I still feel awkward" and "I know 

staring at me" are negative.

everyone
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Procedures

Data g a t h ering occurred in two phases. The first phase 

consisted of those q u e s t i o n n a i r e s  requ e s t i n g  information 

from the subjects on the first day of the new s emester 

(pretests). The second phase involved the information sought 

on the last day of regular class (posttests). Speech grades 

and test grades were c o l l ected during the natural course of 

the sernes ter.

Pretest

Subje c t s  were asked, to respond to the PRCA, IAGQ, and 

the SIS on the first day of the new semester. The purpose 

of these three q u e s t i o n n a i r e s  was to a s c e rtain how the 

students were a n t i c i p a t i n g  their p a r t i c i p a t i n g  behavior in 

the upcoming speech class. The students were informed that 

the r e s p onses w ould be kept confidential; however, they were 

told that the r e s p onses w o u l d  affect how the class would be 

taught with respect to students who felt apprehe n s i v e  about 

being there.

P o s t t .e ,S t

On the final day of class, the subjects wer e  asked to 

respond to the PRCA and the RAAGQ again. The purpose of 

these posttest q u e s t i o n n a i r e s  was to investigate the change,



if any, in the subjects'' anxieties and attitudes toward 

public speaking. The subjects also were asked if their 

goals had been reached and/or what else they had hoped to 

obtain from the class.

Ins tj m m fi-n t V .al i.d-a, ilsm

Three raters, two graduate students and one associate 

p r o f e s s o r  from the department of Communicstion, 

i n d e p endently rated student anxiety and goal statements 

according to the criteria d e s c ribed above. All three rater 

were familiar with the Personal Construct Th e o r y  and had 

p revious teaching backgrounds. Two of the raters were 

e x p e r i e n c e d  in teaching the public speaking fundamentals 

c o u r s e .

Prior to the investigation, the three raters 

e s t a b l i s h e d  the criteria that were to be used to 

d i s c r i m i n a t e  responses into "positive" or "negative" 

categories. All ratings were done independently.

All responses on the IAGQ, SIS, and RAAGQ were 

s e p a r a t e d  into nameless remarks and were read aloud without 

voice inflections to the raters to avoid bias. The three 

raters assigned the items into one of the two classes, (a) 

"positive" s t a tements or (b) "negative" statements. For 9b 

percent of the statements, all three raters made the same 

ratings. For the four percent in which there was



disagreement, the statements and criteria were discussed 

among the raters until rating consensus could be reached.

H y p o t h e s e s  one, two, and three were investigated using 

an analysis of variance with the PRCA as the dependent 

variable. Further inve s t i g a t i o n  was c o n ducted using a 

priori orthogonal comparisons. The p r e d i c t o r s  were the 

negative and positive responses of the IAGQ, the 515, and 

t h e R A A G Q .

H o w  a p p r e h e n s i o n  as m e a s u r e d  by the PRCA correlated 

with attitudes, anxieties, goals, sex, age, speech grades, 

and total class grades was investigated by employing a 

stepwise r e g r e s s i o n  (for h y p othesis four) The predictors 

were the scores on the IAGQ, SIS, and RAAGQ, along with the 

age, sex, and grades of the subjects.



' Chap ter 3 

Result s

H y p o t h e s i s  one stated that there w o u l d  be a decrease in 

the level of a p p r e h e n s i o n  as m e a s u r e d  by the PRCA from the 

beginning to the end of the semester. A t h r e e - b e t w e e n  

(anxiety, attitude, and goal) by one- w i t h i n  (test) analysis 

of variance was p e r formed to analyze this and subsequent 

h y p o theses . The test variable had two levels (pretest and 

posttest). The difference between pretest and posttest was 

significant; thus supp o r t i n g  this hypothesis, £(1,59) = 

24.145, . 001 (Table 1; .

A priori orthogonal compa r i s o n s  were made for each of 

the groups using the Tulcey-Kramer method. Table 2 presents 

the cell means and s t a n d a r d  deviations (SDs) for the PRCA 

pretests and posttests for the total sample (H  = 67) and for 

groups. D i f f e r e n c e s  between the pretests and posttests ani 

the £ values are shown for the total and for each of the 

groups. There was a s i g nificant decrease in scores from the 

pretest to the posttest for the total and for each of the 

groups, with the exc e p t i o n  of those giving positive 

responses to the anxiety statement.

H y p o t h e s i s  two stated that there w o u l d  be a significant 

difference in the level of a p p r e h e n s i o n  for subjects who 

initially made negative statements about themselves versus
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Table 1

XtLrfif i -B g .t w.ft.fiji ( A t 11 L..U fl e., Ana A e t v , and G q&D  fcn 

One - V i  t h i n ( T e s t ) A n a l y s i s  £_1 V a r i a n c e  £ Q.r.

i n i t i a l  Cx .q.ilp-s a n  th e  EEC.A

Source of 
V a r i a t i o n 55 cf f MS F P

At t i t u d e  (A) 479 .265 1 479 .265 2 . 083 154

An;-: i e t y ( E ) 9 96 .726 1 9 96. 726 4 . j. 3 1 042

Goal (C ) 24 .440 1 24 .440 . 10 6 .746

A X b 37 .135 1 3 7 .135 .16 1 .689

A v C 58 172 1 58 .172 .253 .617

E X L 4 .3 6 3 1 4 .383 .019 .8 91

A x E x C 3 1 .486 1 3 1 .486 .13? .713

5 / ABC 13577. 189 59 230 . 1 O OX 2/

Test (D.) 1 4 9 6 .637 1 1 496. 637 24 .145 < 0 0 1

A x D 29 .3 26 1 29 .326 .4 73 .494

E x D 10 4. 307 1 104. 30? 1 .683 .200

C x D 101 .136 1 101 .136 1 .632 . 206

A x E x D 14 .830 1 1 4 .830 .23 9 .627

A x C x D 142 .8 0 7 1 142 .807 2 .304 .134

B x C x D 2 7 .827 1 27 .8 2 7 .44 9 .50 5

A x R x C x D 11 . 43 5 1 11 .43 5 .184 . 6 6 9

D x S/ABC 3657 .148 5 9 61 .966
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Table 2

M e a n s  and S t a n d a r d  De v i a t i ons qjL P R l A  P r e t e s t  and P.g.S-t t a_s t 
Sn o r e s  i.Q r, S.iLb i.g-C.tg G r o u p e d  JdiL M e g a t i ve n n  P o s i t i v e
A m  i fi-t.y / A t t i t u d e ,  arid. G o a l  ? t a f e m e n  t f, (AL = &JZ.)

Group N

PRCA Pre 

Me a n

test

5D

PRCA Post test 

Mean 5D D 1 f f . F

A ni. e t y

Negative 47 8 4.25 12.13 70 . 06 11.11 14.19 7b .44*

Po 5 j. t i v e 20 68 . 70 11.85 64.55 14.54 4.15 2 . 7 4

A t t i t u d e

Negative 41 8 4.80 12.05 7 0. 98 11.16 13.83 63 .25*

Positive 2 6 71.42 12.93 6 4.38 13.34 7 . 04 10 .3 9*

boa!

Negative 46 82.80 13.27 69.04 12.37 13.76 70 . 2 6 *

Positive 21 7 2.62 13.06 6 7.0 5 12.60 5.5" 5 .26*

To t a J 76.61 13.95 6 8 4 2 12.38 11.19 67 . 72*

♦ £.< . 0 5
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those who made positive statements. This hypo t h e s i s  was 

tested using a priori orthogonal comparisons. Table 3 shows 

the d i f ferences between the means for the subgroups for both 

the pretest and the posttest. Each of the d i f ferences was 

significant except for the anxiety and goal groups on the 

po s t t e 5 t .

H y p o t h e s i s  3 stated that the diff e r e n c e  between the 

PRCA pretests and posttests will be greater for those 

students rated negat i v e  on the anxieties, attitudes, and 

goals s e 1 f- staternents than for those rated positive An 

analysis of variance of interaction effects revea l e d  no 

significant interactions; thus, hypo t h e s i s  3 was not 

supported (Table 1) However, there was a tendency for this 

to be true as shown by a comparison of the m e a n  differences 

(Table 2). Lack of sign i f i c a n c e  may have been due to sample 

size and the large amount of variance in subject scores.

H y p o t h e s i s  4 s u g g e s t e d  that the ini. tial level of 

apprehension, type of s e 1f- s t a t e m e n t s , sex, age, and speech 

grades w o uld be p r e dictive of PRCA scores at the end of the 

semester. This was investigated using a stepwise regression- 

analysis with PRCA posttest as the criterion and the other 

variables as predictors. The only significant p r e d ictor was 

the PRCA pretests w h ich corr e l a t e d  .59 with the posttest and 

ac c o unted for a p p r o x i m a t e l y  3 4 percent of
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Table 3
Ms an D i f f e r e n c e s  Be tween lie q .&.LLJLS. and Positive GrQUPS 
m i  lira PRCA P„r etes 1 and Pas 11 e.,s..t,

M ea n D i f f e r e n c e

Group P r e test Post test Total K

An x i e t y 1 5 .5 5 5 3 # 5 13 7 9 10. 5346# 47 & 2 0

A t t i t u d e 1 3 .3 8 18# 6.5910# 9.986 4* 4 1 & *-• &

bO £ 1 1 0 . 18 5 3 # 1.9 9 5 9 6.0906* 4 6 U 21

Mote. Th e 
group and

first 
the sec

M. i n e 
o n d IT

a c h case applies 
to the positive

to the negative 
g r o u p .

*_p< . 0 5



the variance. The a ddition of the remaining p r e d ictors 

accounted for only 5.6 percent of the remaining variance.

A related stepwise regr e s s i o n  was done using the 

semester grade for the class as the criterion and the 

prev i o u s l y  listed variables as predictors. Only speech 

grades two and four were selected. These corr e l a t e d  .76 

with the final grade a n d - a c c o u n t e d  for a p p r o x i m a t e l y  57 

percent of the variance. The addition of the other 

variables accounted for only 3.7 percent of the remaining 

variance. I n t e r c o r r e l a t i o n s  of the variables are sho wn i 

Table 4.
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Table 4
Intercorrelations of PRCA Scores, Speech Grades, and 
Attitude, Anxiety, and Goal Groups

PRCAPRE PRCAPOST SPCH01 SPCHU2 SPCH03 SPCH04 GRADE ATTPRE ANXPRE GOAL

PRCAPRE 1.000 .590 -.125 -.155 .038 -.140 -.201 -.488 -.505 -.354
PRCAPOST .590 1.000 -.187 -.155 .073 -.095 -.174 -.260 -.214 -.073
SPCH01 -.125 -.187 1.000 .734 .442 .530 .602 -.115 .031 .122
SPCH02 -.155 -.155 .734 1.000 .507 .566 .669 -.085 .028 .111
SPCHG3 .033 .073 .442 .507 1.000 .661 .547 -.139 -.063 .132
SPCHM -.140 -.095 .530 .566 .661 1.000 .673 .030 -.013 .075
GRADE -.201 -.174 .602 .669 .547 .673 1.000 -.047 .020 .029
ATTPRE -.488 -.260 -.115 -.085 -.139 .030 -.047 1.000 .446 .381
ANXPRE -.505 -.214 .031 .028 -.063 -.013 .020 .446 1.000 .428
GOAL -.354 -.073 .122 .111 .132 .075 .029 .381 .428 1.000

Note. Negative correlations with PRCA scones is because a high score 
indicates a high level of apprehension.
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C hapter A 

Die cuss ion 

H y p o t h e s i s  I

It should be noted that there were two significant 

findings based on the data s u p p o r t i n g  h y p othesis one.

First., for the overall group, PRCA scores decreased 

s i g n i f i c a n t l y  from pretest to posttest. This result'.is 

consistent with the findings of previous studies (e.g., 

M c C r o s k e v , 1984) and supports hypothesis one that the

overall level of a p p r e h e n s i o n  can be lowered by the 

experience of the speech class.

The second finding showed that for those students with 

initial negative or positive attitudes, negative or pos-i t ive 

goals, or negative anxieties, PRCA scores d e c r eased from 

pretest to posttest For those students with initial 

positive anxieties, there was no difference in PRCA pretest 

and posttest scores.

These results suggest that c o m pletion of the speech 

fundame n t a l s  course has a positive effect in terms of 

lowering apprehension, as m e a s u r e d  by the PRCA, for those 

students who pers o n a l l y  could benefit from such a lowering. 

However, for those students who enter the course with a 

positive min d  set toward anxiety, that mind set is 

maintained. This finding is consistent wit h  Kelly (1955).
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If the course is successful, those students who come into 

class perc e i v i n g  few, if any, anxieties should m a i n t a i n  

their positive construct system; each step of the public 

speaking process should r e a f f i r m  the students'- previous 

positive constructs. For these students, a p p r e h e n s i o n  

initially should be at an optimal level; to lower that 

a p p r e h e n s i o n  likely w o u l d  make these students less effective 

public speakers.

H y p o t h e s i s  2

E x a m i n a t i o n  of the responses of those students who made 

n egative s e l f - s t a t e m e n t s  about their anxieties and goals 

toward public speaking at the beginning of the semester, 

r eveals that they scored higher on the PRCA that did those 

who made positive s e l f - s t a t e m e n t s . A c c o r d i n g  to Kelly, 

"anxiety is the r e c o g n i t i o n  that the events with wh i c h one 

is conf r o n t e d  lie outside the range of one's construct 

system" (Kelly, 1955, p . 509). W h e n  novice students become 

aware through i n t e r p r e t a t i o n  that they can only partially 

construe the events they are about to encounter, they 

perceive their construct system to be inadequate. It is not 

so much that one suffers anxiety, but how this anxiety will 

be o r g a nized into the construct system that is important to 

the Personal Construct Theory

By the end of the semester, however, this difference 

was no longer significant. A c c o r d i n g  to Kelly, anxiety is
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the p r e c o n d i t i o n  for making revisions and the time to make 

a l t ernative goals. After the experience of the speech 

class, the student is better able to construct the event of 

public speaking class without m i s r e p r e s e n t a t i o n  and the 

anxiety is then reduced. Goals such as “I just want to live 

through this class" take on a more realistic projection.

The student is capable of applying the positive speaking 

experience to "life roles." Public speaking is no longer 

outside the range of convenience.

The results indicate that those students who made 

p ositive s e 1 f- staternents m a i n t a i n e d  the reduced level of 

apprehension. The class served as a val id?, f ion of their 

w o r k i n g  hypo t h e s i s  of the public speaking class experience. 

It w o u l d  be hoped that students who made positive 

s e 1 f- 5 taternents initially w o u l d  continue to m a i n t a i n  this 

confident p e r c e p t i o n  throughout the semester. This could be 

a c c o m p l i s h e d  w h e n  students construe r e p l i c a t i o n s  of various 

aspects of the public speaking experience w h i c h  have 

p r e v i o u s l y  been reaffirmed.

Exa m i n i n g  the responses of those students who made 

negative s e l f - s t a t e m e n t s  about their general attitude toward 

public speaking at the beginning of the s emester reveals 

that they scored higher on the PPCA that did those who made 

positive s e 1f - s t a t e m e n t s . These findings are consistent 

wit h  Kelly; individuals have varying levels of awareness. 

A ttitudes, values, and m e a n i n g s  are attached to one's life



through the i n t e r p r e t a t i o n  placed on events at w hich one has 

been present. One's i n t e r p r e t a t i o n  is relative to one's 

level of awareness. These results suggest that those 

students who made n egative s e 1f-statements about public 

speaking may have little awareness about the process of this 

level of c omm uni cation (i.e., simi l a r i t i e s  to other levels 

of c o m m u n i c a t i o n  and d i f f e r e n c e s  from other levels of 

c ommun icat ion) .

It was noted that the d i f ference between positive and 

negative attitude s e l f - s t a t e m e n t s  was still significant at 

the end of the semester but to a lesser degree. This also 

is consistent with Kelly; change in individuals is governed 

by the p e r m e a b i l i t y  of one's s u p e r o r d i n a t e  constructs. 

A t t i t u d e s  are more resistant to change than are anxieties 

and goals. A person is a process. At different stages in 

that process, various e x p e r i e n c e s  influence the way the 

construct systems move or change. R e o r g a n i z a t i o n  and 

r e p r i o r i t i z a t i o n  of one's a t t itudes may take more than a 

basic public speaking fundame n t a l s  class.

Hypp thesis 1

Those students who initially made negative 

s e 1 f-state m e n t s  showed a greater tendency to lower their 

PRCA sacores during the semes t e r  than did those students who 

made initial positive statements, however, the difference 

was not significant. It is possible that the d i f f e r e n c e  may



have been significant if there had been more equal sample 

sizes,

Consistent with the Personal Construct Theory, anxiety 

is not a separate factor inside an individual. It is the 

unknown aspects of events which provokes anxiety. It is 

anxiety that adds impetus or resistance to change, revision 

and alter a t i o n s  A c c o r d i n g  to Kelly, this is a constantly 

changing environment. Without anxiety or fear, individuals 

w o uld not be able to adjust or adapt to their changing 

environments. Individuals design their construct systems b 

making choices relative to their level of c o n s c i ousness 

and/or s elf-awareness. For the most part, individuals 

construct in ways which most s u c c e s s f u l l y  move away from 

anxiety.

Those students who approach public speaking class with 

negative anxieties, attitudes, and goals may tend to change 

more because their p r e c o n d i t i o n e d  states warrant revision. 

They may become aware of the ne c e s s i t y  to alter their 

construct systems.

The results of the i n vestigation using a stepwise 

r e g r e s s i o n  analysis with the PRCA posttest scores and the 

final grades as the criteria p roduced two findings. First, 

using the PRCA posttest as the criterion, it was found that 

of all variables tested, the PRCA pretest was the only
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meaningful predictor of the PRCA posttest. Secondly, using 

the final grades as the criterion, the only m e a n i n g f u l  

pred i c t o r s  for the final grade were the grades for speech 

twc and speech four.

These results suggest that age, sex, anxieties, 

attitudes, and goal s t a t ements do not account for 

significant va r i a t i o n  in PRCA scores or final course 

grades.

I m p  I j. c a.t i oii.5

The results of this study show that, overall, students 

who '‘experie n c e d "  the public speaking fundame n t a l s  class 

under this instructor at the U n i v e r s i t y  of Nebra s k a  at Omaha 

r educed their level of a p p r e h e n s i o n  toward public speaking 

e v e n t s .

Those students who initially enrolled in these classes 

w i t h  high a p p r e h e n s i o n s  and/or negative p r e d i s p o s i t i o n s  

either dropped the class early in the semester or decreased 

(but did not eliminate) their apprehension. Those students 

with high a p p r e h e n s i o n s  and/or negative p r e d i s p o s i t i o n s  who 

chose to remain in the class confronted the public speaking 

c l a s s r o o m  s i t u ation with all of the a n t i c i p a t e d  concerns. 

Rased on the findings of this study, it w o u l d  seem that 

while avoiding per c e i v e d  a n x i e t y - p r o d u c i n g  c o m m u n i c a t i o n  

s ituations is c omm onplace, those w.h o have chosen to confront 

the c l a s sroom events have already a n t i c i p a t d  the risk
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involved in changing their present c o n s t r u c t i o n  system of 

public speaking. Those students who remain in class have 

begun forecasting the outcome of the c l a s s r o o m  by construing 

from their past experiences; sometimes, far beycncf their 

past experiences. It is not their e x p e c t a t i o n s  they 

question, but their personal a d e q u a c y  to fulfill them. The 

students confront the construing process, n e g o t i a t i n g  not 

only in the present sit u a t i o n  w i t h  all those involved, but 

with those who have gone before them and who have taught 

them the language skills w h i c h  they bring into the 

5 j t u a t i o n .

It was evident as a result of this study that those 

students who enrolled in public speaking fundame n t a l s  class 

with low a p p r e h e n s i o n s  and/or positive a n t i c i p a t i o n s  toward 

public speaking situations did not change their attitudes 

during the semester. The fact that they were able to 

validate their low a p p r e h e n s i o n  and/or positive 

a n t i c i p a t i o n s  implies that the e x p e rience of the public 

speaking class enables them to continue to m a i n t a i n  flexible 

construing. It is likely that those students who anticipate 

in a positive m a n n e r  are able initially to construe the 

overall public speaking process very loosely, m aking varying 

predictions. Tight constructs are formed concerning the 

students' personal inte r p r e t a t i o n s  of speech p r e p a r a t i o n  

n e c essary to validate positive w o r k i n g  hypo t h e s e s  of the 

speaking assignments. C o n t i n u e d  i n t e r p r e t a t i o n  in this
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m 5 n n e r ?]?.borat®5 their c o n ? t r u c t ?ystenis in 3. pos i t i v 3

W 3 V
A c c •: r i 1 n g to the evidence f r o d u c e d e. s a result e f t 

•“ t u d v . those students who ini tie liy claimed negative 

= n:::?t;e5, attitudes, and goals scored 3 j.gnific2.nt.ly hlg 

on the PRCA pretest thsr; did those students cl?, tmlng 

positive anxieties, attitudes, 3. n d g o a 1 s . By the end c f 

semester, the PRCA post test scores of t h 0 s e initial! y 

0 1 a i m i n g n e g a t i y e a. n xiet ies and g os is we re no longer 

s i g n i f i c a n t l y  different from those initially claiming 

positive an x i. eti.es and goals. Th e only s i g n 1 f i c a n t 

d i f fere n c e that remained w  as in the PRC A s c 0 r e a 0 f t h c s e 

students i. n i t i a I I v c 1 a imi ng ne g a t j. ye a t t j. t u de s t ov;a r d pu 

speaking. Al t h o u g h  the results in d i : 3 ted a slight 1 ower 

in the sc res , t h e o v ere]] red u c t j n r; w  as net 5 igni t i c a n t 

The dm p j j cat i n s .1 e a. d to p 0 5 i t i v e meaningful c hange a i n 

students- a t. t 1 t u d e 5 toward public speaking experiences. 

Acc o r d i n g  to Kelly, the end of the class does not 5 u 5 p e n 

the process of ''becoming.'1 There is no end pr o d u c t 0 t 

development; it is a continual process. Though attitude 

raay be mere resistant to change than anxieties, the r e 1e 

issue is the d i r e ction in which attitudes are changing, 

c 1 a s s i f i c a. t ion c f an attitude at any level in only 

t e m p :r a r y .

The results of this inves t i g a t i o n  indicated a tends 

for a greater decrease in the pretest and post test PRCA
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5 c e r e s  for t h e s e  s t u d e n t s  v h  :■ i n i t i. e. 1 J y r e p o r t e d  n e g a t i v 

s e l f - s t a t e m e n t s  t h a n  t'cr t h e s e  w  h r - i n i t i a l l y  r e p o r t e d  

p o s i t i v e  s e l i - s t a  t erne n t s A l t h o u g h  t h i s  t e n d e n c y  w  a s n o 

£t5.tj5tJ.c®J] y s u p p o r t e d ,  it mi g h t h a v e b e e n  a r e s u l t  c f 

u n b a l a n c e d  cell s i z e s .  F u r t h e r  t e s t i n g  c o u l d  s u p p o r t  or 

r e f u t e  t h e s e  t i n d  in g s .

A c c o r d i n g to the r e s u I t s of hypothesis four t e s t i n g 

vti e n the public speaking f un d a ire n t a 1 s course is tcugnf i 

t h i.s m a rser and by this p a r t i c u l a r  instructor, there is 

single va r i = b ]e that could predict the s u cces s c f the 

students c cn? true t p r o cessing. Using the PR C A post test 

scores as the criterion, it was found tha't the PRC A pret 

wa s the v b r i a b 1 e t h a t s h owe d the greatest relationship. 

Using the final grade as the criterion, the test predict 

P r c ve d to fc e the grades c n the sec o n d and fourth s p e e c h e 

f'J o other variable rested accounted f c r such a. large port 

of the outcome. Individually, the variables of age, sex 

a n x i etv statements, attitude state me n t e , o r g o a 1 s t a. t e m e 

did not predict the PRCA post test scores or the final 

grade. In the class where two i nf orma t i e and two 

p e r suasive speeches are presented, it is likely that as 

students exper i e n c e  each step of prepar a t i o n  for a 

p a r t i c u l a r  kind of speech, construing the entire process 

becomes easier the next time. They no longer only parti 

construe the require m e n t s  for each type of speech or the 

own a d e quacies in fulfilling those requirements. The
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students can a n t icipate the speech process by interpreting 

the validation or in v a 1 i. cf a t 1 o n c f their h y p o t h e s i s  of the i r 

p r e s e n t a t i o n  and its evaluation. Th is cutc ome is consistent 

With Kelly; m i s r e p r e s e n t a t i o n  and partial con c tr u cticn can 

result in anoiety , and anxiety is the p r e c o n d i t i o n  f o r 

change. Without this precondition, one dees net see the 

need for change.

T h e  s t u d e n t  s a m p l i n g  in t h i s  s t u d y  a n d  the d i s p a r i t y 

b e t w e e n  the n urn h e r  of s u b i f  :(5 in g r o u p s  p r e s e n t e d  

r5Stri.cti.CTi5 in the t e s t i n g .  T h e  n u m b e r  of s t u d e n t s  w i t h  

i n i t i a l  p o s i t i v e  at t j t u d s  s t o we. r d p u !:• 1 J c e p e s. 1: i n g v*e r ? 

r e l a t i v e l y  f ew  . B e e  a. u s e t h i. s c l a s s  i s a 1 s c a r e q u i r error t 

for g r a d u a t  ic-n in p a r t i c u l a r  c o l l e g e r ,  it i. = d i f f i c u 1 t t o 

d e t e r m i n e  if t h i s  s a m p l e  w o u l d  be r e p r e s e n t a t i v e  of the 

g e n e r a l  p o p u l a t i o n  As a r e s u l t ,  g e n e ra 1 ic ? t i. •: n of t h ? 

t indi. n ? f  s h o u l d  be d o n e  wi t h c a u t i o n .

The self-report q u e s t i o n n a i r e s  posed significant 

]imi tat i o n s . In addition to the usual probl e m a t i c  

conditions of the self-reports, data collected ex post fact 

question the valid i t y  of the responses. Moreover, language 

and question c o n s t r u c t i o n  of the instr tffri e n t used for this 

study had not been tested previously. As d i s c u s s e d  in an 

earlier chapter, public speaking a p p r e h e n s i o n  is a complex 

area e x p e r i e n c e d  uniquely by each s t u d e n t . Students enter



spee:h class from ail walks of life snd with varying degrees 

of awareness. language skills, interest, and motivation. 

Using an open-ended quest icnnaire to such a varied group 5. t 

the teg inning of the semester presents a. plethora of 

sema n t i c. and ego uncert e. int ies to the students and inc r ease d 

obstacles for the raters. For these reasons, more precise 

design of the instruments would be desired.

The process of rating in this study posed 

difficulties. Th e responses presented the raters with to: 

much subjectivity. The raters in this case had little 

disparity, but their education, background, and interests 

were quite similar Using addi. tional numbers of raters with 

varied interests and e d u c a t i. o n a J fc a c k ground might present 

mo re discr e p a n c i e s

I n t e r p r e t a t i o n  of these results wo u 1d be d j f f i cu1 t to 

g e n e ralize without further investigation con d u c t e d w .i. t h 

other instructors. What effect does the instructor's 

commu n i c a t i v e  attitude have on the students" attitudes, 

snciet i e s , and goals?

Re •: s m m e n d a . t io n s  for LllLiu: e. R e s s.a i:sJx

The results of this study support the "experiencing" of 

the p r o c e s s  of the p u b l i c  s p e a k i n g  c l a s s .  H o w  s t u d e n t s  
a n t icipate the class has an impact on their attitudes toward 

the speaking situations throughout the semester. 

M e t h o d o l o g i c a l  r e c o m m e n d a t i o n s  for future studies of public



speaking a p p r e h e n s i o n  would include increasing the number of 

instructors surveyed and insuring ample ra n d o m  sampling ct 

subjects wh o anticipate p u b I i c speaking positively. 5 u h 

studies, conducted l o n g i tudinally and c r c s s - s ectionally, 

would provide insight into the a n t i c i p a t i o n  s o f n o vi c e 

public speakers

It is r e c omm. ended that future research investigate the 

p o s s i b i l i t i e s  of changing the initial quest i o n n a i r e  series 

F •: 1 1 owi ng the previous research of Ke 1 1 y '1955), an 

alternative to the open-anded q u e s t i o n n a i r e  c ou 1 d be 

des igned to include a m e a s u r e  o f construct c c mpa r isc n .

A lign i n g  the q u e s t i o n n a i r e  to follow the p re t es ted fci pal =r

construct system in the are a o f public o p e = k ing migh t

elaborate the value and range of the Persona 1 Ccns t ru : t

The o r y in this area. A .1 1 o w  ing the students to reply b y 

comparing h o w their attitudes, a n i  e t i e s , and g o a Is are 1 i k e 

various constructs, and yet different from others, would 

p r o vi d e more control of the responses. A 1s o , o t he r 

d i.m.ens i ons could be added f cr insight into the students'’ 

initial attitudes, anxieties, and goals. At the end of the 

semester, having acquired more elaborate construct systems 

of 1 an g u s g e and e x p»rience of p u tlie speak ing throughout the 

semester, the s t u d e n t  5 w o u l d  be more q u a lified to supply 

their own "alike" and "different" c o nstructs.of public, 

speaking and s e l f - e v a l u a t i o n s  of their emotions.

It is r e c c mm ended, also, that future research examine
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the f n t i c ipstion of public speaking instructors, precJfcs 

and post class. Future studies may discover d i s tinctive 

b ehavior patterns in teaching that would be related to the 

development of mere positive student attitudes toward public 

spe a.k ing.

T h e  r e s u l t s  of t h i s  s t u d y  i n d i c a t e  t h a t i t mi g h t be 

a p p r o p r i a t e  to e x a m i n e  f u r t h e r  the p r i n c i p l e s  of G e o  r ga 

K e 1 1 y £ o r the p u r  p o s e of s y l l a b u s  d e s i g n  in the s pe e c h  

f u n d a m e n t a l s  c l a s s e s  of c o l l e g e  s a n d  u n i v e r s i t i e s .
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Appendix A

Personality Report of Communication Apprehension

Directions: This instrument is composed of 25 statements concerningfeelings about communicating with other people. Please indicate the degree to which each statement applies to you by marking:A - strongly agree, B = agree, C = are undecided, D = disagree, or E = strongly disagree, with each statement. There are no right or wrong answers. Work quickly, just record your first impression.

1. While participating in a conversation with a new acquaintance I feel very nervous.
2. I have no fear of facing an audience.
3. talk less because I'm shy.
4. I look forward to expressing my opinions at meetings.
5. I am afraid to express myself in a group.
6. I look forward to an opportunity to speak in public.
7. I find the prospect of speaking mildly pleasant.
8. When communicating, my posture feels strained and nervous.
9. I am tense and nervous while participating in group discussions.

10. Although I talk fluently with friends I am at a loss for words onthe platform.
11. I have no fear about expressing myself in a group.
12. My hands tremble when I try to handle objects on the platform.
13. I always avoid speaking in public if possible.
14. I feel that I am more fluent when talking to people than mostother people are.
15. I am fearful and tense all the while I am speaking before a group 

of people.
16. My thoughts become confused and jumbled when I speak before an audience.
17. I like to get involved in group discussions.
18. Although I am nervous just before getting up, I soon forget myfears and enjoy the experience.
19. Conversing with people who hold positions of authority cause me to be fearful and tense.
20. I dislike to use my body and voice expressively.
21. I feel relaxed and comfortable while speaking.
22. I feel self-conscious when I am called upon to answer a questionor give an opinion in class.
23. I face the prospect of making a speech with complete confidence.
24. I'm afraid to speak up in conversations.
25. I would enjoy presenting a speech on a local television show.



78

Appendix B

Initial Anxieties and Goals Questionnaire

N a me_ _ _ _ _ _ _ _ _ _ _ _ _ _
Date

What anxieties, concerns, or apprehensions do you have about being enrolled in this public speaking fundamentals class at this time?

My personal goal for this class is
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Appendix C 
Student Inventory Sheet

None_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  Age_ _ _ _ _ _ _

Class Standing (circle one): FR SO JU SE OTHER

Academic Major:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Career of Professional Objective:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Hobbies, Special Interests, Enthusiasms, Skills, Areas of Knowledge:

Jobs Previously or Now Held:

Previous Public Speaking Courses or Training:

Something Unique About Myself:

My Attitude Towards Public Speaking at this Point is:
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Appendix D

Reflective Anxieties, Attitudes, and Goals Questionnaire

Name_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Date_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

How have your perceptions of your fears, anxieties, and concerns in regard to public speaking changed as a result of this class?

What do you feel you have gained as a result of this class?

What do you wish you could have gotten more of in this class?
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