N mesm]m:
e ras University of Nebraska at Omaha

Omaha Digital Commons@UNO

Service Learning, General Service Learning

5-1-1997

Ernest Boyer and the New American College:
Connecting the "Disconnects”

Dale Coye

Follow this and additional works at: https://digitalcommons.unomaha.edu/slceslgen

Recommended Citation

Coye, Dale, "Ernest Boyer and the New American College: Connecting the "Disconnects" (1997). Service Learning, General. 238.
https://digitalcommons.unomaha.edu/slceslgen/238

This Article is brought to you for free and open access by the Service

Learning at Digital Commons@UNO. It has been accepted for inclusion in o Mahel |
Service Learning, General by an authorized administrator of e 1
Digital Commons@UNO. For more information, please contact

unodigitalcommons@unomaha.edu.


http://www.unomaha.edu/?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
http://www.unomaha.edu/?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.unomaha.edu?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.unomaha.edu/slceslgen?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.unomaha.edu/slceservicelearning?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.unomaha.edu/slceslgen?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.unomaha.edu/slceslgen/238?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:unodigitalcommons@unomaha.edu
http://library.unomaha.edu/?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages
http://library.unomaha.edu/?utm_source=digitalcommons.unomaha.edu%2Fslceslgen%2F238&utm_medium=PDF&utm_campaign=PDFCoverPages

COLLEGE

Connecting the “Disconnects’

By DaLre CoYE

%

—

bout threz vears ago. a new word cropped up
in the l2xicon of educutors: the ~disconnect.”
Some neoiogisms vanish as suddeniy as they
appear. sut this one proved especially hardy
and usetul. providing an easy way to describe
lost connactions or arsus where linkages cught
10 exist but do not. Nowhere was there a greater
need for this word than in higher education,
where the disconnects are legion. No one was
more aware of these missing links than Emest
Boyer, who, prior to his death on December 8.
1995, was president of the Carnegie Founda-
tion for the Advancement of Teaching.

Atatime when the last reports of the Boyer
Era are going to press. it seems especially tit-
ting 1o revisit his final vision for higher educa-
tion. the New American Cotlege, whose
primary purpose is to “connect the discon-
nects” and make the college years u more
holistic. fulfilling, and significant experience
for students.

It is perhaps not too much of an exaggera-
tion 1o sav that no one immersed himsetf
more thoroughly in the life’s blood of the

Dale Cove was a linguist and research associate at
The Carnegie Foundation for the Advancement of
Teaching for 10 years. He is now an independent
consultant. For more information on the Associated
New Americun Colleges. contact Willtam G (Jerry)
Berberer. Execuiive Director, ACH 1 SO N. Wacker
St Suite 1330, Chicago, IL 60606 (3121 263-2391,
The Curnevie Foundarion for the Advancement of
Teackiny rewaing the copyright for this article.
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university than Ernie Bover. As chancellor of
the State University of New York. U.S. com-
missioner of education. and Carnegie Foun-
datien president he exerted an unparatieled
influence on highar ducation. in anything he
undertook his energy was astorushing, his
good humor contagicus, But gevhaps his
greatest gift was his ability to captivate an
audience, communicating his vision witha
clarity and enthusiasm that lett his hearers
ready to storm the barricades.

After all the roundtables and conferences.
the convocations. commencement addresses
(he held 140 honorary degrees. 2 world™s
record as far as we know). and campus visits
in every state, the concept of the New Ameri-
can College was the natural outcome of Boy-
er’s work. the point for him at which all roads
met. At the Carneszie Foundation we feel sure
that, had he lived, his ideas for 2 New Ameri-
can College would have been his top pricrity
for the next few years,

The toreshadowing of this model can be
found in many of his previous reports, most
clearly in his 1987 work. Colleze, There he
traced the cause of many of higher education’s
problems to the fragmented nature of the col-
lege experience~—the disconnects. though the
term did not vet exist. Bover found there were
olten inadequate connections between what
hizh school students were taught and what
colleges expected, between the academic and
social lives ol students, between the campus
and the outside world.
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Marrha Qchua, a liberal
studies studenr from Suint
Mary's College of Culifornia.
performs her community
service-learning project at
Northern Lighr Schoeol in
Oakland. Ernest Boyer felt
strongly that such programs
should be an “integral part” of
each studenr's undergraduare
experience—that serving is
one way in which we under-
srand and fulfill life’s
purposes.

Raint Mary's College op

ment and ~+hat had actuall

was only the vaguest gimim
whole might even be.

Caditornia piroi

He found points of tenzion between the
tiberal arts and professionul studies, besween
administrerors and faculiy. bebween ussess-

been taught,

Amid the atomized world of electives, distri-
bution reguirements. and Jepurmments. there
were few gnifving experiences and little
sense that the whote could be vreater than the
sum of the parts. On many cumpuses. there

2 of what that

OF al} the recommendations in College,
the one that proved most important for the
New American Colleye conceptwas the call
for greater altention 10 service, Bover be-
lieved sirongly iny broad concept of service
at every level of education as 4 way of con-
necting schools to the world beyond the cam-
pus. while simultaneously creating an ethical
base for leaming, He felt that students. from

the first-grader to the doctoral candidate.

shouid understand that they have something
to offer their communities. Serving was for
him a critical part of the humun experience,
ane of the ways in which we understand and
Fulfill lite's purposes, He believed strongly in
Eacuity service, tou, and at every upportunity
urged faculty members (0 engags in meaning-
ful community projects that weat far beyond
the administrative and committee work that

usually couns for service.

A few vears later in his 1990 report, Schol-

arship Revonsidered. Boyer advocated an
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even brouder degres

the nation, and the . .demy for ~chelars 1o
use the know iedge o cheir fields 1o benefit
sociery, He cailed tihthe seliership of

upplicarion and beiizved itdeserved equal

stutus in the raward ~>stem beside the schol-
arships ol Giscovery research . Ceaching,
and irtegrarn o,

Atthe time when Scholarsinn Reconsid-
ered was released. the late Frank Wong. then
vice president for ac.zmic affuivs ut the Uni-
versity of Redlands. »us searching foranew
model for what wers mee labeiad “Compre-
hensive Unisersites wnd Collez2:™ and now
are called "Muster’s Colleges and Universi-

tes in the Carneygie

fssifications. Wong
seized on the “schoiarship of intewration” as a

way ol redesining this group of institutions
whose missions had sometimes become vague,
and propused that the dea ot invegrating cam-
pus 1ife coutd becoms the keitnotf tor the en-
tire universiey, For Wong, “connecting the
disconnects”™ was the solution to the difficulty
of stating the comprziensives’ mission.

The blending of Wong's and Bover's ideas
led to acall from huth men for a “third med-
el” for the four-year Americin campus, one
that would take its piace beside the research
university and Hieratarts coleye. [naseries
of conversaiions and speeches between 1993
and 1995, Boser be san using the term " New
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American College” to describe his vision of
an insiitution whose fragments and contradic-
tions were brought together in a new whole.
In his words. the New American College
~celabrates teaching and selectively supports
ssearch. while also taking special pride in its
capacity 1o connect thought to action. theory
to pracrice,” [n his final speech on the sub-
ject. which took ptace at AAHE's National
Conrerence in March 1993, Boyer gathered
all of these strands together and used the term
“scholarship of engagemens™ to urge that all
faculty members find connections bevond
their individual departments and projects.

It was this viston of an “engaged campus”
that l2d a group of provosts and deans from
private comprehensive universities to meet
with Bover in Princeton in the fall of 1995.
The zroup had been meeting with Frank
Wong since 1991 but now sought a more for-
mal arrangement that would galvanize their
efforts to reform their campuses. Inspired by
Bover's enthusiasm, they founded the Asso-
ciated New American Colleges (ANAC).
With 2 membership of 21 institutions under
the leadership of William G. Berberet. the
ANAC now meers semiannually to share
idexs and stimulate good practice around the
aoals that Boyer and Wong articulated.

ther peaple, of course. have also

called for a broader view of faculty

and university work along similar
tines. among them Ernest Lynton. editor of
Menropolitan Universities, Robert Diamond
at Svracuse, and Donald Schén at MIT.
AAHE's Forum on Faculty Roles and Re-
wards. now headed by Eugene Rice, has been
addrassing many of the same issues that con-
cemed Boyer and Wong, and Rice's article
“New American Scholar” defines the sort of
Facuity member needed in this enterprise.
What sets the New American College apart,
howaver, is that it not only focuses on faculty
but on students. campus life, and on the insti-
tution as a whole, Tt is typical of Boyer’s best
work in that it brings many pieces of the puz-
zle together to create a framework for com-
prehensive reform.

Can You TELL Us Wy WE’RE
HERE?

Emnie Boyer liked to tell the story of the
time he took up the reins as head of the United
States Otfice of Education, with 3.000 em-
Jlovees and a $172 billion budget. Soon after
hie hecame commissioner, the heud of the em-
plovess’ union asked if they could meet. He
agrezd. expacting a confrontation over salaries
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and benefits. *1was absolutely stunned.” he
said. “when the tirst question [ received was,
‘Mr. Commissioner, can you tell us why we're
here?” They had money and security, but they
were searching for a larger purpose.”

This was his parable for educators. Ata
time when higher education is under scrutiny
by parents, politicians. and pundits. it’s more
important than ever for colleges to return to
fundamental questions: Why are we here?
What is the purpose of a college education?

Fifteen vears ago, Boyer and Arthur
Levine began A Quest for Common Learning
wish the observation that “the mission of
higher education has becomne muddled.”
Since that time institutional goals have, if
anything, become gven more confused; re-
quests for clarification have turmed into
shouts of alarm. [t has almost reached the
point where any piece written on higher edu-
cation reform beging with a lament about un-
clear goals:

= academics have done a poor job of defin-
iny themselives and their work to the public
and otten even o their own students.”

—[awrence W. Levine
The Opening of the American Mind

« _an insecurity of purpose pervades both
the humanities and the social sciences, ina
struggle for self-definition that reflects an
uncertainty as to the larger social value of
scholarty work....We must even question
the usefulness of the vast accumulation of
scholarship to other scholars.”

—David Damrosch
We Scholars

«__we have simply lost track of the overall
point of the endeavor.™

-

—{Lharles.W. Andetson
Prescribing the Life of the-Mind

“Mission drift” and doubt about the pur-
poses of academic work are surely a part of
why one-quarter of all college freshmen do
not returmt as sophomores and one-half of all
students do not complete their degree work in
five years. Many of these are students who
fail to see the relevance of the classes and
curriculum to their lives. They don’t under-
stand why they have to study the liberal arts if
they are interested in a business career. They
don’t see the purpose of & math requirement if
they want to study art. Most have no idea
whether they are attending a research univer-
sity or a liberal arts college or how the institu-
tional goals differ.

The New

puzzle together

to create a

comprehensive

reform.
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It should be
stressedthat the

Core of Common
Learning is not

just for some

studentsbutfor all.

education.
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From the faculty perspective, mission also
seems confused. At many universities there
are recurring, inconclusive arguments over
which courses should be required and why.
There 15 a lack of clarity about how faculty
members should use their time and energy. In
a 1992 report to the National Science Founda-
tion eatitled "America's Acadernic Fumure,”
young tacuity members summed up a com-
plaint heard from ail quarters: “Tenure guide-
lines uniformly denote that teaching, research,
and service are the criteria for tenure, It is our
experience, however, that the road to tenure i3
marked research, research. research.”

THREE PRIORITIES OF A NEW
AMERICAN COLLEGE

The firse step toward addressing problems
like student dissatistaction. pubtic mistrust,
and faculty frustration must be to clacify the
instisution’s mission and geals so that all who
are connected with the college know why they
are there und can embrace the program with
enthusiasm. Bover's idea of a connected uni-
versity with engaged scholars offers a clear
path through the mists that now envelop high-
er education’s purposes. Ata New American
Cotlege, there are three priorities, each rooted
in the traditions of higher education in Ameri-
cu, each explored at some length in one or
more of Bover's Camegie Foundation reports.
These three priorities provide a framework
that may be helpful to the many institutions
now rethinking their mission and goals.

The First Priority: Clarifying
the Curriculum

The first priority rests on the tradition of
liberal education, which as Lawrence W,
Levine reminds us in The Opening of the
American Mind has existed in its present form
only since World War [. Levine eloquently
describes the confusion that has always sur-
rounded the question, What does it mean to be
liberally educated? Certainly lew college stu-
dents or even college graduates would be able
to answer the question with conviction; yet
the answer is particularly impoertant in an era
when more siudents than ever are interested
primarily in training for a career or profession.

Fifteen years ago in A Quest for Common
Learning, Boyer and Arthur Levine defined
liberal education as consisting of three com-
ponents: the major, electives, and general ed-
ucation. They went on to describe general
education as the study of “those experiences,
relationships, and ethical concerns that are
commeon to all of us simply by virtue of our
membership in the human family at a particu-
lar moment in history.” This Core of Com-

THE CAORE oF CoMmOon
LEARMING/EIGHY HUMAN

. COMMONALITIES .

. The tife cycle®

. The use of symbols

. Membership in groups

A sense of time and space
. Response to the aesthetic®
. Connections to nature

. Producing and consuming
. Living with purpose

_4; L ) o—

OO ~1 On A

*These nvo were notincided originally in the
Core of Commuon Leurning but added {ater in
The Basic Scheol,

mon Lzaming. they suggested. could be en-
compassed in six principles.

Luater, in The Basic School. a reporton
grades [K-6, Bover proposed two additional
categories while privately speculating that
these “Eight Human Commonalities™ might
serve as u [ramework o restructure the cur-
riculum net only of efementary education but
of secondary and higher education as weil. He
emphasized that the Human Commonalities
(see box) were not intended as replacements
for the disciplines but were ways of organizing
them in a more meaningful wav that allowed
for greater ingegration of subject matter.

Bover did not claim that his list was the
list. But he felr it was essential that every col-
lege have a list. and that students be clearly
aware of what they are agreeing to leam.
Other compelling frameworks huve been sug-
gested, many of which are compatible with
Boyer and Levine's idsa of a core. However,
it should be stressed that the core. in whatever
form it takes. is not just for some students but
for all. It"s what puts the “higher™ in higher ed-
ucation and differentiates it from job taining,

In the foreword w Scholarship und {ts Sur-
vival, a Carnegie Foundation repoct by
Jaroslav Pelikan, Bover noted that profes-
sional schools often have had a problematic
relationship with their universities: *In too
many cases it appeuars that the protessional
schools are ar the university, but not i and of
the university.” Ata New American College,
the Core of Common Leamning is one of the
ways students frorm the various divisions are
linked to the university as a whole.

Fora New American College. claritying
whalt is taught also means taking a broader
view of fiow the curriculum is presented.
Courses are not semester-long, discrete pack-
ages that begin and ¢nd inside a classroom;
they are etastic in the dimensions of time and
space. In temporal terms. they strecch overa
lifetime. cornecting with what has come be-
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fore in high school and with what will be
needed in later life.

in spatial terms, teaching und learning may
begin in a classroom, but course work also

iils over into the life of the campus and

nmaunity. Students engage in experiential
learning and co-curricular activitles that take
abstract ideas and anchor them in real-life
problems. Outside speakers and other cam-
puswide events are deliberately connectad to
the Care in a mutual exchange that invigorates
both. One of the hallmarks of the curriculum
is its emphasis on service leaming. and on ap-
plying whart is learmed in class 1o programs
and intemships bevond the college zates.

The Second Priority: Connecting to the
World Bevond the Classroom

These off-campus features of the curriculum
intersect with the second priority. which builds
on the ‘radition of the land-grant colleges-—ihe
first uniquely American colieges. It was a
brand new, American idea to set up educational
institutions for the purpose of assisting agricul-
ture and industry, “to bring the finest minds in
each state 10 the service of its people.”

Today the Mew American College expands
that radition. The goal is an interacrive re-
gional college, devoted to the advancement
of the local community or region. Faculty and

jents might work actively with the public
schools. with local businesses. or for the im-
provement of civic life. Some cotleges mighs
also look to the probiems of the nation or
even the world. but above all, each is an en-
gaged campus pursuing scholarly work that
addresses the most pressing problems of soci-
ety at the end of the 20th century. Good
teaching is still crueially important. and re-
search is certainiy part of this work, but the
emphasis is on research that plays a role tn
serving the needs of the region.

What is vitaily important is the emphasis
on faculty and student involvement. At the
New American College. both facuity and un-
dergraduates are thought of as scholars en-
gaged in scholarly work that goes far bevond
the writing of papers. Not only will studenis
work in the local community on service pro-
jects, but faculty members will, teo. Not only
will faculty members apply knowledge of
their fields. but students also will learn to do
s0 as interns. And both students and faculty
devote time to the life of their home commu-
nity—the campus.

e Third Priority: Creating a Campus
Community

This brings us to the third priority, rooted in
the oldest wadition, the cotonial cotlege. The
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Arstcolleges in America were places that delib-
srately sought to create 1 community of schol-
ars with common values. [n ihose days, the
focus on community and the moral character of
students was as important a part of the college
veurs as academic work. Today in higher edu-
cation. as Jaroslay Pelikan noted in Scholarship
e {ts Swrvival. we are usually far more ex-
alicit about what 'scholars” means...than about
what “comrmunity’ means.”

[t was easier for America’s first colleges.
They were vitally linked to churches and to
values rooted in the Bible. This is still the
case. of course, at some religious colleges.
Hur s the vast majority of campuses today,
vatues often have been forgotten or swept o
she sidelines. Questions of ethics usually
arise only when a crisis oocurs on campus—i
sacial ineident. a case of sexual harassment.
ora cheating scandal-—and the resolution fo-
cusey narvowly on those issues. A New
American Coliege. however. must be a place
whera responsibility and character are taken
seriously. From freshman orientation to com-
Tencement day. the institution censciousiy
strives to connect its members by siressing
‘iz impoertance of shared values.

[n the Carnegie Foundation report Cumpus
Life. Bover proposed six principles that help
define what it meuns to have  $rong campus
community (see box vn next page). These
orinciples become the heart of the institution,
They apply to students. faculty. and adminis-
wrators: 1o academic work. service in the out-
side community. and day-to-day living on the
tampus. By censciously seeking opportunities
‘0 explore the meaning of these principles, the
campus community is not just defined but cre-
ared through the verv act of exploration.

There are two reasons why this search for
community is particularly important now.
The first is the sheer number of pari-time stu-
dents and faculty. Part-time students are fre-
quently older. they often commute for
considerable distances, and they find it diffi-
cult to fee! part of the campus in the way that
tradizional. residential students do, The same
is true for Ffaculty, As the number of part-time
professors grows, so do their cornplaings that
they are left out of important decisions affect-
ing the university. The dangst is that both
these part-time groups wiil decide that they
have tittle to invest in an uncaring institution.
[t is essential that a New American College
find ways to pull aff of its members together,

The second has to do with technology. We
live in an age where students can pick up a
newspuper and find ads inviting them to
“Complete vour BA degree online, You can
take courses anytime, anywhere, through the




computer screen,

college should be

exploring values
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Although you

family,

or eve

about actively

THE Six PRINCIPLES GF A STRONG
CAMPUS COMMUNITY

... (from Campus Life)

1. The campus is an educationally purposeful communicy where faculty and students share aca-
demic goals and work together to strengthen teaching and learning.

2. It is an open place where freedom of expression is protecred, and civility affirmed.

3. It is a jusr coramunity where sacredness of the person is honored and where diversity is aggres-

sively pursued.

4, [tis a disciplined community where individuals accept their obligations to the group and where
well-defined governance procedures guide behavior for the common good.

3. It is a caring community where the well-being of each member is sensitively supported and

where service to others is encouraged.

6. [t is a celebrative community where the heritage of the institution is remembered and where riru-
als affirming both tradition and change are widely shared. o

Internet with us.” Distance learning is becom-
Ing more attractive; it’'s cheaper and often
more convenient. Campuses must have acont-
vincing answer Lo the question, "Why would
a student be petter off attending classes or liv-
ing on our campus than doing course work
via the Intemet and e-mail?” The answer to
that question must be, in part, "Because the
life of the coliege provides something you
can't get off campus.” Although you can
learn a great deal about human values trom
the tamily, church, or even from a computer
screen, college shouid be about actively ex-
ploring values and hiving them. As the
amount of time spent in front of the computer
increases, the lace-to-face encounters be-
come more important than ever before.

Ina 984 speech at his old school, Messi-
ah College, Boyer reminded his audience of
the importance of values to 4 community of
scholars:

If educaticn is to exercise a morat foree in so-
ciery, the process must take place in a moral
context. [t must occur in communities that are
held together not by pressure or cogrcion, not
by the accident of history, but by shared pur-
poses and goals, by simple acts of kindness,
and by the respect group members have for
one another.... This radition and conviction
wil} be maintained only as there is a continu-
ing commitment to community here today.

THE FUTURE OF THE NEW
AMERICAN COLLEGE

What is preventing this mode! from suc-
ceeding? The short answer is “nothing.”
Maay universities include all three priorities
in their strategic plans, in some cases building
on ideas already in place from the earlier
Carnegie Foundation reports. Indeed, so great

is the movement in this direction that [ra
Harkavy of the University of Peansylvania
and Wim Wiewel of the University of [llinois
at Chicago recently described a “sea change™
in higher education and predicted that “the
university of the next caniury will closely re-
semble Bover's New American College.”

The change is most evident in the number
of campuses that have opened their gates to
ENCourage greater connection with the local
community. Today, the number of students
and faculty involved in community service
has reached asionishing levels: some people
estimate that the propoertion of students volua-
teering for commuanity work is as high as two-
thirds. while 78 percent of faculty in the 1993
Higher Education Research Institute (HERI)
survey had performed community service or
volunteer work in the previous two vears. The
debate is no longer about whether community
service for students shouid be encouraged, but
whether it should be mandatory.

In College. Boyer recommended unequivo-
cally that “every student complete a service
project...as an integral part of his or her under-
graduate experience.” The operative word here
is inregral. He insisted that service be accom-
panied by forums for reflection and evaluation,
with oral and written presentations—in other
words, service learning. [n this way, service is
not just something students do in their spare
time; it connects back 1o the core curriculum
and the search for shared values.

The same point might be made about in-
ternships, which are available at an increasing
number of campuses. Many public schools,
government offices, and businesses now have
close ties with nearby universities and rou-
tinely enlist students for work. For the New
American Coflege, however, the question
must be, “Is this simply a way for universities
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to sarisfy student desiand for job placement.
or are undergraduates serivusiv engaged in
applied scholarship. <pecificuily in work with
faculty that seeks. in Bover's words. o "im-
prove the human condition™” Any profes-
sional school can set up an infernship. but
what sets a college apuri i thut the experience
is brought back to the campus tor reflection
and cornection to the core currivulum.
Charles W, Andarson s suggested a par-
ticularly compelling way to achieve this con-
nection in his powertul ¢examination of liberal
education. Prescribiny the Life of the Mind.
As part of his proposed core. he would in-
clude a section in which abt underyraduutes
choose ar elective from une of the protes-
sions, with professors and practitioners dis-
cussing not just what they do. but why they
do it that way. Students would be initiated
he history, philosophy, and ethical con-
siderations underpinning the practice of. tor
example. nursing. forestry . or agriculture. As
Anderson writes. " Noitung guiie Hike this

CHANGE » Mav/Juse uu”

sroently extsix, for the applied tields have
concernad orimarily with the education
Ceppetitioners, They have not thought of
mxehves ax part of the general process of
Hinerad cducation.”

CAPSTONE AND INTERTERM
Courses

[f the New American College is to become
o full-hodicd new presence. then alt three of
ity orioritics must be incorporated into the life
of the campits. Ench member of the Associat-
2d New American Colleges is now actively
sexking was s to accomplish this. One of the
be-i exampies can be found at the University
of Richmond. under the leadership of Presi-
dent Richard Morrill and Provost Zeddie
Bowen. Ameny the goals of its current strate-
giv plan are curricular clarification {general
edueation reqairements that are uniform for

)

2l o s undereraduate schools. integrating

he chassroent with the experiences of cumpus

life 1 support for community service and in-

Student internships at the
Virginia Generil Assembiy are
one of the wavs the University
of Richmend, under President
Richard Morritl and Provost
Zeddie Bowen. is implementing
the second of Bover's priorities
fora New American College—
engagement with the world
ourside the classroom. Srudents
bring their experiences back to
the campus for discussion and
reflection, thus rving them to
the core curriculum,
(University of Ricimend photo
by Puid Greexnwood)
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new hires but

older faculty must
also accept an
expanded v1ew of

scholarship.

ternships: and assisting students in their ex-
ploration of beliefs. values. and attitudes.
Finding the dme during busy semesters to
make connections possible is a problem facing
all potential New American Colteges. The Uni-
versity of Richmond has found a solution (also
recommended by Bover in College) by devel-
oping capstone courses that “connect central
themes and issues across majoers.” The univer-
sity has proposed that a series of seminars on
the environment, professionai ethics, or issues
ot social justice might be topics in this series.
A variation of the capstone experience is
the “*4- -+ curriculum.”™ Many members of the
ANAC use this plan, which features a January
interterm for special study. [t is not widely
known that the 4-1-4 wus the invention of
Ernest Bover. As dean at Upland College in
1960. he felt there was an urgent need to {ree
students to work independentlv, while also al-
lowing opporiunities for cress-disciplinary
work. Today. the interterm otten means that
students and faculty go off in hundreds of dif-
ferent directions. but it could be used as atime
to build community by exploring big issues as
a campus. Poverty, prejudice. or war might be-
come the themes of an interterm. with faculty,
students, and community members participat-
ing in seminars. debates, and performances on
and off campus. Alternatively. one of the six
principles raised in Campus Life could be ex-
amined over the course of an interterm.

THE ROLE OF GRADUATE SCHOOLS

Perhaps the biggest impediment to the
New American College model is the discon-
nect between faculty rewards and institution-
al goals. The thinking too often is reduced to
the equations

+ institutional reputation = a prestigicus
faculty; and
» a professor’s prestige = published research.

The difficulty of changing what have be-
come these all-too-fundamental postulates of
higher education is not to be underestimated.

One place to tocus attenticn is the graduate
schools, As one of the participants at last
June’s ANAC conference put it, “We can't
have a New American College without a New
American Graduate Schoot Experience.” The
existing system forces PhD candidates to focus

their energies exclusively on research withina

narrow subfield. Little attention is given to in-
terdisciplinary work or to the study of teaching
methods. New PhDs may be able to help an
undergraduate write a puper. but do they know
anything about leaming styles? Assessment?
Service learning? Academic advisernem?
Colleges must make it ciear that they are

interested in hiring and rewarding faculty
who. in addition to research, are good at
teaching, integrating scholarship. and apply-
ing scholarship. Newly named Carnegie
Fourdation President Lez2 Shulman has long
advocated a pedagogical colloquium as part
of the hiring process o complement the re-
search presentation. Why not also include
discussicns on how candidates see them-
selves conrributing to campus life, interdisci-
plinary work, or applying their knowledge to
regional problems?

{ the ransformation 1o a New American

College 15 to succead, not just new hires

but older faculty mus also acceptan ex-
panded view ot scholarship, and there are in-
dications thar many are willing to do so. When
asked about their professional goals in the
1995 HERI survey. 99 percent of faculty con-
sidered it essential or very important to be a
good teacher. and 42 percantto provide ser-
vices to the community. Although the interest
is there, in practice, the reward sysiem is
skewed toward publishing, often because pub-
lished research can be evaluated with relative
ease compared with other kinds ot scholar-
ship. This difficulty is addressed in Boyer’s fi-
nal Camnegie Foundaticn reportt, Scholarship
Assessed, now in press. The report proposes
rigorous standards for alf types of scholarship
and should prove enormously helpful te com-
mittees evaluating faculty work.

Currently. several groups of institutions are
actively working with the New American Col-
lege model. Besides the ANAC. the Coalition
of Urban and Metropolitan Universities has
made significant sirides in bringing urban
communities and campuses together. On a re-
lated front. last August. an Aspen Workshop
on public comprehensive universities recom-
mended that this group of institutions should
also make it their mission to become regional
universities: this impilies finding new connec-
tions between the campus and its surrounding
areq. with part of the curriculum devoted to
studies relevant to that region,

Some liberal arts colleges might benefit
from the New American Coilege model as
well. Often these colleges are the only institu-
tions of higher learning in rural areas and
play a cultural role in their regions. There is
every incentive for them to rethink their mis-
sions in terms of a broader engagement with
the local community,

The New American College may have its
place even at the largest research universities,
many of which are now rezxamining under-
graduate education. For axample. the re-
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search model perhaps would be best suited

for certain schools or departments of the

graduate school. while undergraduate educa-
could be built around the goals of the

~ American College. This would help ad-
dress a perpetual thorm in the side of research
universities—the feeling that, as one untver-
sity president confided to Derek Bok. teach-
ing undergraduates has become an anachron-
ism in the modern university.

Princeton's president Harold Shapiro
moved in the direction of the New American
College when he invited Martin Johnson to join
the faculty of the Woodrow Wilsen School of
Public Policy for a year, Johnson is the founder
and executive director of [sles, a community
development program in Trenten providing en-
vironmen:al education, affordable housing, and
land-recovery projects in lower-class neighbor-
hoods. He is an expert practitioner who had
never taught at a university. Last fall he gave a
course, “"Rethinking Poverty,” that combined
theory with hands-on experience. “Many of my
colleagues here probably think we're justin-
volved in community service,” says Johnson,
“but my students are doing real research that is
neaded in the field. [ can’t tell you how enthusi-
astic they are to be using analytical skills they
lengned in the classroom in real-life settings.”

t 15 this urgent sense that student and fac-
ulty work should make a difference in the
world that is a driving force behind the New
American College.

Even with so many institutions willing to
work toward a New American College. it re-
mains to be seen whether a sea change will ac-

Scholarship
Reconsidered: Priorities of the

No. 31993, pp, 129-138,
® Harkavy, Tra and Wim

wally occur. Part of the beauty of Bover's re-
ports has aiwavs been his ability o outiine a
bold vision for the future. articulating general
principles that individual institutions could
then flesh out according to their specific needs.
The difficulty facing the New American Col-
lege 1s not so much in the area of planning and
goal-setting, but in that of implementation, the
bortleneck of s0 many reform movemaents.
One recent survey found that a dismal 12 per-
cent of colleges und universities reported suc-
cess in implementing long-range plans.

At Virginia Commonwealth University,
academic planners Barbara Fuhrman and
Evelyn Jez developed a strategic plan and an
implementation guide to go with it that de-
fined tasks and assigned responsibilities. As
they put it, “We have leamed that implemen-
tation [ails not because of ill will, but because
insufficient attention is given to the hard
work and public accountability necessary for
implementation to succeed,”

Finally, no reform effort will succeed if
plans are built around mere words and assigned
tasks. As Boyer reminded his colleagues at
Messiah. the college is more than buildings and
a bureaucracy. “The institution is not these
wals. [t"s the human spint in this room.”

The human spirit is what Emie Boyer was
filled with 1o a remarkable degree. His was a
life dedicated to service. A deep concem for
humanity lay at the heart of all his work. The
New American College will succeed if each in-
stitution can tap and share the human spirit on
fts campus in the same way Ernie was able to
share his own generous spirit with the world. &
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