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CHAPTER I

Introduction

Counseling in the elementary schools is a service to
help students make more adequate adjustments as individuals
and as learners. Elementary school counselors are employed
in schools throughout the United Sta tes and are often
referred to as the residential experts on human behavior with
particular emphasis and understanding of normal behavior
(Cobb, 1984). Also, the training required to become a certi-
fied counselor provides them with the skills to work with
other school personnel, parents and students in a variety of
ways to initiate intervention.

Counselingi(interventions have been found to have a
measurable impact on teacher-assessed behavior problems
(Fortune, 1975; Lewis, 1970; Marchant, 1972; Palmo, 1972;
Sugar, 1975). For example, since the maintenance of disci-
pline in the classroqm has always been a high priority in
most schools, counselors have been very helpful in reducing
classroom disruptions, thereby permitting the teacher to
focus oh academic concerns.

Another national concern in elementary schools is the
number of children who are experiencing difficulty because
of parental separatién, divorce, or remarriage. The elemen-
tary school counselor. is bften a primary resource involved
with these children and families. Counseling permits these
students to work through their feelings and develop coping

skills to deal with their problems.



" There is a national concern about the overwhelming evi-
dence that students with learning disabilities have poorer
self-concepts than those who learn efficiently (Downing,
1984). The learning disabled child often faces a constant
barrage of failures and frustrations. This student is
usually unable to please and elicit positive responses from
others. Often the consequence is a negative self-concept.
Counselors are trained to work with the teachers and students
to improve the academic functioning of these students and
their self-concept. This is often accomplished.by working
with other staff in designing curriculum experiences and
grouping students to ensure a pattern that recognizes indi-
vidual and group differences and promotes successful
experiences for the students.

Suicides among elementary school children is another
serious concern of school personnel (Matter, 1984). Turking-
ton noted that abo@t 12,000 children aged five to fourteen
are admitted to péychiatric,hospitals for suicide behavior
every year. This number, he states, could represent.less-
than five percent of children who actually attempt to commit
suicide (Turkington, 1983). Suicide can often be prevented
by counselors who are alert to and respond directly to the
child harboring the suicide thoughts (Morgan, 1981). Inter-
vention by the elementary school counselor would involve
teaching the child better coping, problem solving, and
communication skills. Elementary school counselors are

trained to be alert to suicide trends and sense children who



express hurt and despair which might provide clues to suici-
dal behavior (Matter, 1984).

There is a national concern, among elementary school
personnel, for the transient student. These students often
move to new communities and new schools., Allen states that:

Counselors, we believe, have a particular réspon-

sibility in helping these children adapt to their

new environment. They need to identify the

children, meet with them, prepare their homeroom

teachers, and be certain that the teachers have

the necessary skills to facilitate the child's

adaptation to the class and school (Allen, 1982).

Counselors are also needed to carry out in-depth indi-
vidual and group counseling if there are problems associated
with the adjustment.

The national problem of child abuse and neglect is
another concern that involves elementary school counselors.
Often, a decision is required to determine whether child
abuse or neglect has occurred. The sensitivity of a trained
counselor is helpful in making this decision. The counselor's
professionalism is also helpful ‘in reporting this very sensi-
tive matter and providing the appropriate follow-up and
support for the child.

Elementary school counselors are often credible sources
of information on drug and alcohol abuse. They are also
helpful in identifying'students with dependency problems and
referring them to the apprépriate resources for treatment,
(according to the Parent Resource and lnformation on Drug
Education of Omaha P.R.I.D.E., 1983).

Many other local and national organizations support the

idea of elementary school guidance services. The American



Personnel and Guidance Association advocate that counselors
should be available in the elementary schools to help
students understand their potentialities and the educational
choices required to reach these potentials (A.P.G.A., 1958).
The American School Counselors Association emphasized the
need for counselors in providing assistance to‘students in
developing greater self-direction and problem-solving skills
(A.S.C.A., 1964). The Nebraska School Counselors Association
urged for the adoption of an elementary school guidance
program in a letter to its members in August, 1984. This
proposal will be presented as 005.021B.L. to the Nebraska
legislature (N.S.C.A., 1984) .

‘The back to basics movement might be facilitated by
elementary school counselors since many classroom behavior
problems could be referred to the counselor, thereby per-
mitting the classroom teacher to focus on academic matters
(Cobb, 1983).

Miller agrees that Qounseling is an integral part of
the educational program. He adds that it is based on the
democratic concept of the dignity and worth of the individual
and that equity and justice underlie the development and ex-
pansion of guidance-counseling services in the elementary
schools (Miller, 1965). Elementary school counselors can
assist the school with its focus on the dignity and worth of
the students by dealing with disruptive student problems,
thereby permitting a classroom environment that is conducive

to learning. Additional support for counseling in elementary



schools is provided by Erickson and Smith who state:

If they (children) are to compete successfully,

adjust comfortably to the demands made on them,

and maintain their balance and equanimity under

a bombardment of new pressures...they must be

prepared NOW. It is the responsibility of the

school to prepare them...He (the teacher)

needs assistance in maintaining the physical and

emotional health of all pupils to enable them to

profit from the instruction. Guidance consultants

(counselors) can give the elementary school

teacher the assistance he needs (Erickson, Smith,

1962).

Studies indicate that behavior exhibited during the
elementary school years are good predictions of behaviors
found in adulthood (Kagen, Moss, 1962). Intervention at the
elementary school level is helpful in deterring or reducing
the continuous development of these problems into more
serious ones. A trained counselor, at the elementary level,
could identify, refer, counsel or deal with these problems
in the appropriate manner. Many school districts have bene-
fited from having counselors on staff at their elementary
schools.

Bellevue Public Schools employ a Community-School
Counselor whose responsibility, among others, is to provide
intervention services for the entire district. The counselor
attempts to serve the elementary schools but reports that the
frequent concerns are too numerous to provide the type of
service required. Last year the Community Schocl Counselor
responded to over two hundred and forty-one serious school
concerns and over two hundred court inquiries. Many of these

concerns were about elementary students. The Community-

School Counselor has stated that many problems are not being



identified nor are needs met since there are no trained
counseiors in the elementary schools.

Additional concerns relate to the transient life styles
of many students. Bellevue is located near Offutt Air Force
Base and services the dependent children of the military and
civilian personnel assigned to this base. Over half of the
student population of this district come from this group.
This diverse student population includes different races,
cultures, backgrounds and transient life styles. Attempting
to meet the needs of these military dependent students and
the concerns of the local community is a tremendous task.

Bellevue recently experienced several tragedies. Many
students were affected by these tragedies either through
their relationship with the victims or the perpetrator. Some
students received professional counseling, but several, very
close to the victims and perpetrator, were left to rely
solely on the teaChefs and administrators for support. The
perpetrator's role as scout leader in the community placed
him in direct contact with several students in the elementary
schools. It was reported that several of these students
are experiencing problems dealing with the deaths, sentencing
and general association with the perpetrator and/or victims.
Some of these students have had a decline in their grades.
The neea for counseling intervention is apparent in these
situations. While the Bellevue Public Schools have counselors
assigned at the secondary levels, none are at the elementary

school level.



Undoubtedly, the Bellevue Public School District
children and teachers experience a myriad of daily problems.
It might be helpful to have a guidance counselor on hand to
intervene in these problems since the classroom teachers and
administrators lack the time and training required to handle
these concerns. The problems are very diverse and include
suicide attempts, low self-esteem, latch key children, drug
abuse, child abuse,'and other problems. The question is
whether these problems would be reduced or more efficiently
and effectively met by having counselors on staff at the

elementary schools of Bellevue Public Schools.
Purpose of the Study

The purpose of this study is to assess the need for
guidance and counseling personnel in the elementary schools

of Bellevue Public School District.

Definition of Terms

Counsélor
A state.certified counselor or an individual employed
‘by_the public‘sch001s for the purpose of working with
students in the area of counseling.

Guidance refers to the"totality of the services and activi-
ties of the counSelor.to help the individual to a
greater and fuller life.

Elementary Schools

Elementary schools refer to the K-6 grades of the

public schools.



Elementary Full-time Counselor

A person employed by a school system to counsel students
in grades K-6 on a full-time basis receiving full

financial reimbursement for the contractual school year.
Delimitations of This Study

1. This study will be limited to the elementary schools of
Bellevue.

2. Only elementary school administrators and teachers, of
this district, will be invited to participate in this

study.
Method of the Study

Specifically, this study will attempt to determine if
there is a need for guidance-counseling in the elementary
schools of Bellevue Public School District. The following
procedure will be implemented.

1. Consultation with each elementary school administra-
tor in the district to assess the types of student
concerns.

2. Review the.Community—School Counselor's records to
assess the types.of problems that are referred to
the Community-School Counselor's office.

3. Develop:a questionnaire that lists the problems
occurring in the elementary schools in order to
assess the frequency of their occurrence, and the

professional who should assist with the problemn.



4. Ask each elementary school teacher and administra-
tor, of this district, to complete the questionnaire.

5. This information will be tabulated and analyzed to
determine the perceived need for guidance-counselors
in the elementary schools of Bellevue Public

Schools.
Organization of the Study

This study will be divided into five chapters. The
introduction, purpose of the study, definition of terms,
method of the study and the organization of the study will
be found in Chapter I. - Chapter II will contain a review of
related literature. Chapter III will describe the procedures
of the study. Chapter IV will present the findings.of the

study. Chapter V will contain the summary and conclusion.



CHAPTER II

Review of Related Literature

Review of the literature concerning the need for
guidance and counseling in elementary schools reveals a
consensus that guidance is a very important function.
Guidance and counseling at the elementary school level re-
presents an attempt to assist students with their adjustments
as individuals and as students (Van Hoose, 1967). The
concept of guidance and counseling, and its acceptance as an
integral part of the total educational program, is a signifi-
cant development of the past sixty years. During the 1920's
secondary schools and colleges began to assist students
through counseling and guidance services that are now inte-
gral parts of the educational program.

Elementary guidance activities were intially imple-
mented by teachers. The first organized emphasis on an‘ele—
mentary guidance program began in the 1950's and early 1960's.
Wrenn characterized this trend as an emphasis on the positive
rather than the negative, and on the early identification of
" pupil characteristics and developmental needs rather than a
focus on deviate and problem students (Wrenn, 1962).

Martha Addy wrote the following in her discussion of
the need for counselors in the elementary school in 1948:

If there is to be an efficient guidance program

that will function effectively for the child,

then it must begin when he is in the first

years of school., It must be organized and it

must be a continuous one: growing, changing,

and adapting to meet the needs of the individual
pupil as he journmeys through the elementary school,
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the junior high, the senior high and college (Addy,
1948) .

Similarly, Kawin made the following assertions regard-
ing elementary counseling and guidance:

It seems obvious that the strategic area in which

public schools should launch their guldance ser-

vices 1is at the kindergarten, primary levels. .

Efforts to prevent maladjustments during the early

years constitute a much more constructive and

significant mental health program than do attempts

to find remedies for serious problem situations

which have been allowed to develop (Kawin, 1955).

The American Personnel and Guidance Association recom-
mended that professional counselors should be available in
the elementary schools to help students assess their poten-
tialities and to determine the educational choices that
would assist in éccomplishing their career goals (A.P.G.A.,
1958). A 1960 White House Conference on education recommended
that guidance and counseling should begin in the elementary
schools. In order to identify abilities, weaknesses, and
mental, physical and emotional problems, educational and vo-
cational planning should be based on early, continuous and
expanded testing and diagnostic appraisal of each child. It
was further suggested at this conference that the ratio of
.the student to elementary counselor be six hundred to one
(ASCA, 1964). .

The American School Counselors Association in a posi-
tion statement on Elementary School Guidance emphasized the
need for counselors in the elementary schools:

Counseling can provide assistance in developing

greater self direction in problem solving. For

many children, counseling is essential; some find
it difficult to meet developmental tasks and
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others present behavior problems growing out of
threats to the child's feeling of security and
self-esteem. There is a need for counseling that
can't be met by a teacher. The counselor by pre-
paration and time availability can be this

person (ASCA Report, 1964).

To further emphasize the need for elementary guidance
services, the writer paraphrases Miller who states that
guidance is an integral part of the educational program and
is based on the democratic concept of the dignity and worth
of the individual. These concepts underlie the development
and expansion of guidance services in the elementary schools
(Millexr, 1965).

The impact of childhood experiences upon later function-
ing is illustrated in the Kagen and Moss Report of their
longitudinal studies on human behavior. They write:

The most dramatic and consistent finding of this

study was that many behaviors exhibited by the

child during the period six to ten years of age

and a few during the period three to six years

old were moderately good predicators or theore-

tically related to behaviors during adulthood.

Passive withdrawal from stressful situations,

dependency on family, ease of anger arousal,

involvement in intellectual mastery, social

interaction anxiety, sex-role identification,

and patterns of sexual behavior in adulthood

were each related to reasonably analogous

behavior dispositions during the early years

(Kagen and Moss, 1962).

Based on the information above, the need for an organ-
ized guidance and counseling program at the elementary level
is apparent. Moreover, it appears that there is at least
limited recognition and partial support for the idea that

the most logical and critical starting point is at the

elementary school level.
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Dr. George Hill of Ohio University states his position
on this subject thusly:

The idea of guidance in our schools is as old as

the concern of a sensitive teacher for her

pupils. The practice of guidance in our schools

ie as old as the cfforts of this teacher to help

her students grow and develop to their fullest

potential. Guidance services in the secondary

schools and colleges came into being to meet the

needs of the individual student and the individual

teacher. Guidance services in our elementary

schools are developing and expanding rapidly for

exactly the same reason (Hill, 1961).

A study involving three thousand elementary school
teachers in Indiana was performed to determine if there was
a need for guidance-counseling in their elementary schools.
Seventy-one guidance functions were addressed.” The teachers
were first asked to rate the extent to which these functions
were needed in the elementary program, and secondly, to
indicate who they felt should perform each of the functions.
Four categories of school personnel were provided for their
consideration. These were the elementary school teacher, the
elementary school counselor, the elementafy school principal,
and other school personnel defined to include social workers,
school psychologist, psychometrist, or school nurse. A total
of nine hundred ninety-two teachers returned the qﬁestionnaire.
The respondents were in general agreement that there is a
need for guidance in the elementary schools and that an
elementary school counselor will be required to implement the
guidance program (Koeppe, 1964) .

Dorothy Watson relates a teacher's look at guidance in

the elementary schools as follows:
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One of my most painful memories as a teacher is
of Laura. She was overweight, tall for her age,
and two years older than her classmates. Laura
spoke hesitantly and had a nervous giggle which
irritated me. She was the loneliest child I
have ever known. One day she brought a bag of
small change to school, offered it to Fred, and
asked if he would be her friend. I couldn't
reach Laura, and my efforts with her parents--
even her grandparents--were stalemated. Finally,
I turned for help to my principal. I gave up
on Laura long before my principal did, but by
June we both admitted defeat. Our resources
and patience were exhausted (Koplitz, 1970).

The need for a trained elementary school counselor is
clearly evidenced b§ experiences such as the above.
Erickson and Smith state:

If they (children) are to compete successfully,

adjust comfortably to the demands made on them,
and maintain their balance and equanimity under

a bombardment of new pressures. . . .they must
be prepared now. It is the responsibility of
the school to prepare them. . . .He (the teacher)

needs assistance in maintaining the physical
and emotional health of all pupils to enable
them to profit from the instruction. Guidance
consultants (counselors) can give the elemen-
tary school teacher the assistance he needs
(Erickson and Smith, 1962).

Cobb and Richards discussed the efficacy of counseling
services in decreasing behavior problems in a recent articlé
in the Elementary Guidance and Counseling Journal. Theilr
comments are thusly:

The maintenance of discipline in the classroom
has always been a high priority for school
administrators and teachers. A recent Gallup
poll revealed a nationwide ''back to basics™
movemént that has reduced everyone's tolerance
for classroom disruption (Brodnsky, 1977).
Parents have now joined the ranks of those
concerned about creating a more ''studious"
classroom environment. Although part of the
answer can be found in training teachers to be
better classroom managers, the elementary
school counselor should be a natural ally in
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the teacher's struggle with behavior problems.

Such problems, for many children, extend well

beyond the classroom (Cobb and Richards, 1983).
Recent studies of developmental psychology suggest that the
childhood latency period (the elementary school years) may
entail emotional vulnerabilities as extensive, if not more
so, than adolescence (Coleman, 1978). Elementary school
children are quite aware of stresses that they confront and
their affective wvulnerabilities and level of distress may
even exceed those of the adolescent (Webb, 1982). This study
clearly indicated the need for elementary school counselors.

There is evidence to support the conclusion that more
help is needed for elementary school children than is pre-
sently being provided in some school district. Research
indicates that potential school dropouts and potential delin-
quents can be identified during elementary school years and
that such problems can be prevented through a broader program
of school services and activities, especially at the elemen-
tary school levels. An elementary guidance program with the
establishﬁent of broa&, comprehensive, developmental guidance
services designed to help the student develop academically,
socially, and personally is needed. This program should
include the following: 1) The early identification of
individual differences so that the necessary educational
programimay be designed to meet the needs of the students,
2) Assistance to students in decveloping a positive self-image
through efforts to improve their self-understanding, self-
direction, and skills in problem solving and decision making,

3) Assisting teachers and other staff members to understand
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the growth and development of students more clearly, aﬁd to
create a learning climate which facilitates that development,
4) Assisting parents to understand the educational career,
personal and social development of their children, 5) Cooper-
ation and work with all school personnel and parents to
bring the school's total effort for every student into focus,
6) Coordination and utilization of the resources of the
school, home, and community to exercise the student's oppor-
tunities for successful achievement in school, and 7)
Contribution to ongoing educational planning by examining
the student's learning conditions and seeking improvement in

the learning climate (Wasil, 1980).
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CHAPTER III

Procedures and Design of the Study

The purpose of this chapter is to describe the proce-
dures followed in assessing the need for counselors in
Bellevue Public Elementary Schools. A survey instrument was
used in this study. The method employed to determine the

types of concerns to be considered are as follows.
Development of the Instrument

The instrument used in this study was a questionnaire
constructed to include the types of student concerns, the
frequency of these concerns, and the perception of the
respondents as to which professional should address these
concerns.

Buiiding administrators were consulted prior to the
construction of the survey instrument to ascertain the types
of student concerns with which they were confronted. These
concerns were listed on the questionnaire for respondents to
rate according to the frequency which the concern occurred
(often, sometimes, never). Respondents were then asked to
identify the professional who could best handle or assist
with concerns that were rated as occurring often or sometimes.
The classroom teacher, principal, school counselor, school
psychologist and home-school coordinator were the profession-
als from which the respondents could select to handle the

concerns.
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Description of the Survey Population

There are eleven elementary schools (K-6) administra-
tors and 164 elementary school teachers in this district.
Each elementary school teacher and administrator was invited

to participate in this survey.
Administration of the Instrument

A guestionnaire wae develcoped for utilization in the
collection of the data. The writer contacted the personnel
office of this district to verify the number of elementary
school teachers and principals. Survey instruments were
distributed to each building administrator who distributed
and collected them in their building. The building.adminis-

trator returned the survey forms to the writer.
.The Treatment of Data

Mean ratings, percentages and actual frequencies were
ealeulated for the concerns both individually and by cate-
gory to determine the rate of occurrence under each
category (often, sometimes, never). The concerns judged to
occur often or sometimes were then categorized according to
the professional that the respondent perceived to be in the -
best position to aseist the classroom teacher to handle the
concern. Mean ratings,vaotual frequencies and percentages
were computed for each professional. The results were
displayed on tables included in the next chapter for

comparison purposes.
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CHAPTER IV

The Analysis of Data

This investigation was designed to assess whether there
is a need for counselors in the elementary schools of Bellevue
Public Schools. The analysis of data obtained through the
implementation of a questionnaire will be presented in this
chapter. Also, a discussion of the types of problems or
concerns that occur sometimes or often and the professional
who should respond to their problems or concerns will be
provided.

Analysis of the data in this chapter will be divided
into two major sections. The first section will discuss the
types of problems that occur in this district and the extent
of their occurrence, often, sometimes, never. This data will
be presented on tables with summaries. Statistical data
include the mean, percentage and actual frequency of occur-
ence for each problem or concern. The total for each category
will be given in percentages and actual frequencies. The
lower the means, the more frequently the problem occurs as
the frequencvaas established so that often is represented by
one, sometimes, by three, and never by five. A second table
representing only those problems or concerns that 507 or
more of the respondents perceived occuring often, sometimes
and never will be provided. The same statistical displays
will be presented for this information. Total percentages

and frequencies will be provided for eaEh‘category.
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The second section of this chapter considers the pro-
fessionals who should respond to problems or concerns in the
elementary schools of this district. The respondents'
choice of the professionals listed on the questionnaire who
should address the concerns that occur often or sometimes,
were the classroom teacher, principal, school counselor,
school psychologist and the home-school coordinator. This
data will be presented on charts with summaries. Statistical
data will include percentages and actual frequencies for ‘each
concern and for the professional who should respond. Total
percentages and actual frequencies will be presented for
each category of professionals. Another chart will include
problems occurring sometimes, and often, and the professional
who should reépond to these concerns. Percentages and actual
frequencies for each problem and professional will be pre-
sented along with totals for each category. A thirdichart
displays data relevant to the professional whom 507% or more
respondents felt should respond to problems/concerns. Sta-
tisti¢al data will be presented in the same format as for

all charts.
Types of Student Problems or Concerns:

Table I consists of 50 student concerns to which 159
elemeﬁtary school teaChers:and administrators responded. The
frequency of occurrence for these concerns was olten,
sometimes, or never. Often was assigned the value of one,
sometimes, the value of three, and never, the value of five.

The lower the mean, the more frequently the problem was
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perceived by respondents to be occurring. The actual fre-
quency is the number of respondents to the question; the
percentage represents the portion in relation to the whole
based on the given rate in every hundred of responses.
Problems such as attention demanding and divorced parents
received the lowest means, indicating that they were per-
ceived to have occurred more freguently. The actual fre-
quency of occurrence for attention demanding concerns was
103 with a 64.8 percentage and a mean of 1.365. Divorced
parents received the frequency of 91 with a percentage of
57.2 and the mean of 1.440. Suicide was perceived as the
problem which occurred less frequently in this district. The
actual frequency for this concern was 133 with a percentage
of 83.6 and the mean of 2.824.

The statistical data by category for frequency of
concerns based on 159 cases was as follows: often received
a frequency rate of 1159 with the percentage of 15, sometimes
the frequency rate of 5350 and the percentage of 68. Never
was given the actual frequency rate of 1375 and the per-
centage of 177%. See Table I.

Table IT displays the type of student concerns that
occur 50% of more of the time often or sometimes. Aggressive
behavior and the concerns that follow was perceived to have
occurred sometimes. This concern received a mean rating of
1.729, with the actual frequency of 118 and 74.2%. Lying
was given a mean rating of 1.862, with the actual frequency
of 137 and 86.2%. Destructiveness received a mean rating of

2.138, with .an actual frequency of 123 and 77.4%. Frequent
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mood swings was given the mean rating of 2.038, with 76.1%,
and actual frequency of 121. Jealousy received the mean
rating of 2.025, the actual frequency of 121 and the per-
centage of 76.1. Stealing was given the mean rating of 2.069,
the actual .frequency of 138 and 86.8%? Drug/alcohol usage
was given the mean rating of 2.340, with 59.7% and the actual
frequency of 95. Abuse-neglect was given an actual frequency
of 130, mean rating of 2.094 and percentage of 81.8. Foster
care received a mean rating of 2.252, the actual frequency

of 113 and 71.1%. Timid received the mean rating of 1.824,
the actual frequency was 127, and the percentage was 121.
Compulsive was given a mean rating of 1.925, tﬁe actual fre-
quency was 121 and 76.1%. Absenteeism was given the mean
rating of 1.962, the actual frequency was 129, with a per-
centage of 81.1%. Truancy received the actual frequency of
2.447, the percentage was 51.67%, and the actual frequency

was 82. Tardies was given the mean rating of 1.799, the
actual frequency was 115, and the percentage was 72.3%. Blames
others for his problem was given the mean rating of 1.717,
the actual frequency was 104, and the percentage was 65.4.
School phobia received the mean rating of 2.384, the actual
frequency was 90, and the percentage was 56.6%. Withdrawn
was given a mean rating of 2.069, actual frequency of 136,
and tﬁe percentage was 85.5%. Under achiever was given the
mean rating of 1.717, the percentage was 71.4, and the

actual frequency was 144. Immature was given the mean rating

of 1.597, the actual frequency was 95, and the percentage
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59.7. Hyperactive was given the mean rating of 1.799, the
actual frequency was 115, and the percentage 72.3. Lack of"
confidence received the mean rating of 1.868, the actual
frequency was 132, and the percentage was 83.0%. Excessive
fears received the mean rating of 2.371, with the actual
frequency of 94, and the percentage 59.7. Anxiety was given
a mean rating of 1.994, the actual frequency was 132, and
the percentage was 83.0%. Dependent was given a mean of
1.893, the actual frequency was 126, and the percentage was
79.2. Passive received a mean of 2.019, the actual fre-
quency was 134, and the percentage 84.3. Submissive was
given a mean rating of 2.119, the actual frequeﬁcy was 130,
and the percentage was 81.8. Mistrust was given a mean
rating of 2.176, the actual frequency was 123, and the per-
centage was 77.4.- Guilt ridden was given a mean rating of
2.390, the actual frequency was 95, and the percentage was
58.5. Peer confiict was given a mean rating of 1.692, the
actual frequency was'loo, and the percentage was 62.9.
Depressed was given a mean rating of 2.220, the actual fre-
quency was 117, and the percentage was 73.6. Temper tantrums
was given a mean rating of 2.050, the actuai frequency was
117, and the percentage was 73.6. Inattentive was given a
mean rating of 2.150, the actual frequency was 125, and the
percentage was 78.1. Hostile was given the mean rating of
1.654, the actual frequency was 91, and the percentage was
57.2. Ummotivated was given a mean rating of 1.805, the
actual frequency was 111, and the percentage was 69.8. Dis-

obedient was given a mean rating of 1.824, the actual
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frequency was 125, and the percentage was 78.6. Disruptive
received the mean rating of 1.786, the actual frequency was
118, and the percentage was 74.2. Fights were given the mean
rating of 1.975, the actual frequency was 136, and the per-
centage was 85.5. Irresponsible was given the mean of 1.792,
the actual frequency was 115, and the percentage was 72.3,
Impertinence received the mean of 1.950, the actual frequency
was 132, and the percentage was 83.0. Angry was given the
mean rating of 1.925, the actual frequency was 136, and the
percentage 85.5. Profane was given the mean of 2.075, the
actual frequency was 115, and the percentage was 72.3.
Boisterous received the mean rating of 1.906, the actual fre-
quency was 127, and the percentage 79.9. Cruel received the
mean rating of 2.069, the actual frequency was 128, and the
percentage was 80.5.

Concerns that were perceived to occur often were those
of attention demanding and divorced parents. Attention de-
manding.received the ﬁean rating of 1.365, the actual fre-
quencvaas 103, and the percentage 64.8. Divorced parents
received the mean rating of 1.440, the actual frequéncy was
91, and the percentage was 57.2. |

Suicide, insecurity, low self-esteem, and frequently
unhappy were perceived to never occur. Suicide was given
the mean rating of 2;824,'the actual frequency was 133, and
the percentage was 83.6. 1ﬁsecurity was given the mean
rating of 1.937, the actual frequency was 132, and the per-

centage was 83.0. Low self-esteem was given a mean rating
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of 1.830, the actual frequency was 125, and the percentage
was 78.6. Frequently was given a mean rating of 2.094, the
actual frequency was 129, and the percentage was 81.1.

The majority of the problems presented occurred
sometimes. See Table II. The statistical breakdown for the
section addressing problem occurring fifty percent of the
time or more is as follows: Often received 6%, with an
actual frequency of 194. Sometimes was‘given 78%, with the
actual frequency of 2518, and never was given 16% with an

actual frequency of 519. See Table II for means.

Professional Who Should Respond

to the Concern

The next step in analyzing the data was to divide the
50 concerns into five categories based upon the respondents‘
selection of the professional whom they felt should respond
to the concern.

Table III pfesents all 50 concerns, and the professional
who should respond to each concern. Among the professionals
are classroom teacher, principal, school counselor, school
psychologist, and home-school coordinator. Thirty-three
percent of the respondents indicated that the teacher should
respond (Relétive'Frequency - 2407), 14% indicated that the
principal should respond (RF'- 1036), 32% showed that the
school counselor should respond (RF - 2347), 12% elected the
school psychologist (RF - 880), and 8%‘(RF - 565) selected

the home-school coordinator.
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Table IV analyzes the problems that occur 50% of the
time. (See Table II.) Respondents indicating that class-
room teacher should respond were 647 (RF - 1121), principal
11% (RF - 195), school counselor 15% (RF - 266), school
psychologist (0), home-school coordinator 9% (RF - 165).

Problcms to which the classroom teacher should respond
are lying 61.0% (RF - 97), attention demanding 67.3% (RF -
107), jealousy 69.8% (RF - 111), absenteeism 8.2% (RF - 113),
under achiever 64.8% (RF - 103), withdrawn, 57.9% (RF - 92),
lack of confidence 71.7% (RF - 114), dependent 54.7% (RF -
87), inattentive 68.6% (RF - 109), irresponsible 57.2% (RF -
91), and boisterous 71.0% (RF - 97).

Other professionals selected by the respondents were as
follows. Respondents felt that the principal should respond
to problems of being timid 67.9% (RF - 108), and fights
54.7% (RF - 87). School counselors should respond to
problems related to latch key 66.0% (RF - 105), blame others
for problem 50.9i (RF - 81), frequently unhappy 50.3% (RF -
80). The school psychologist was not listed as one who
should respond to problems occurring with this frequency.
The home-school coordinator was indicated to respond to latch
key concerns 51.6% (RF - 82), and abuse-neglect concerns
52.2% (RF - 83).°

In assessing who should respond to over half (79.5%) of
the concerns, the following information was ascertained (see

Table V):
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Classroom teachers should respond to concerns of lying
61.0 (97), attention demanding 67.3% (107), jealousy 69.8%
(111), absenteeism 8.2% (113), withdrawn 57.9% (92), under
achiever 64.8% (103), lack of confidence 71.7% (114), de-
pendent 54.77% (87), inattentive 68.6% (109), irresponsibility
57.2% (91), and boisterous 61.0% (97).

The principal was indicated to need to address problems
related to being timid 67.9% (108) and fights 54.7% (87).
The school counselor was indicated to respond to concerns
related to divorced parents 66.6% (1l05), student}s blame of
others for his problem 50.9% (3l) and frequently unhappy
50.3% (80). The school psychologist was not indicated as a
professional who needed to respond to these concerns. The
home-school coordinator was indicated as one to respond to

problems of latch key 51.6% (82) and abuse and neglect 52.2%

(83).
Statistical data by category summary is as follows:
Frequency Percent
Classroom teacher 1121 64
Principal 195 11
School counselor 266 15
School psychologist 0 0
Home-school coordinator 165 9

Table VI addresses the question of who should respond
to concerns that occur sometimes and often. The percentage

of problems occurring is as follows:

Frequency Percent
Often 194 3
Sometimes 5218 88

Never 519 9
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According to this data the majority of the concerns
identified should be addressed by the classroom teacher or
the school counselor. Ofthese two professionals, the
classroom teacher received 35% (FR - 2357) and the school
counselor 30% (RF - 2008), and were identified as the pro-
fessionals who should respond to the concerns.

Other professionals who should address these concerns
received the following value, principal 16% (RF - 1044),
school psychologist 11% (RF - 764), home-school coordinator

8% (RF - 542).
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CHAPTER V

Surmary, Conclusion, Recommendations

The purpose of this study was to assess whether there
is a need for counselors in the elementary schools of
Bellevue Public Schools. Review of related literature
revealed consistent support from authorities for counselors
in the elementary schools. Many felt that this was essential
in order to avert future problems as many problems exhibited
by children during the elementary school years are moderately
good predictors of related problems in adulthood.

The first section of this study assessed the types of
student concerns and the frequéncy to which the respondents
felt they occur in the elementary schools of Bellevue Public
Schools. The study revealed that 15% of the concerns pre-
sented occur often, 68% occur sometimes, and 17% of these
concerns never occurred.

The second part of the study was to identify the pro-
fessional who could best assist the classroom teacher
resolve the concerns or problems. Professionals included
the;classrodm teacher, principal, school counselor, school
psychologist and home-school coordinator as possible options.
The data reveals that for problems occurring most frequently,
the classroom teacher_should be the person to solve
children's problems. |

A review of all of the concerns to determine which pro-
fessional should respond revealed that respondents indicated

that the classroom teacher respend 33%, principal 14%, school
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psychologist 127, and home-school coordinator 8%. There is
no clear majority opinion as to the professional who should
respond to the problems, however, it is significant that the
classroom teacher and the school counselor.assumed a command-
ing lead in the number of responses to these concerns.

In assessing which professional should respond, over
50% of the time, the classroom teacher received 647, the
principal 11%, the school counselor 15%, home-school coor-
dinator 9% and psychologist 0%. It was clear that respon-
dents felt the classroom teacher was the professional who
should respond to problems over 50% of the time.

The final analysis assessed who should respond to
concerns that occur sometimes and often. The ¢lassroom
teacher received 35%, principal 167%, school counselor 30%,
school psychologist 11%, home-school coordinator 117%. The
findings in this data are very similar to that provided from
assessing who should respond to the total number of concerns.
The results of these findings were classroom teacher 33%;
principal 147%, school counselor 32%, school psychologist

12%, home-school coordinator 8%.
Conclusion

Contrary to the writer's expectatiéns, there was no
majority opinion to support the need for counselors in the
elementary schools of Bellevue Public Schools. Data tends
to indicate that both the elementary‘school teacher and the

school counselor should address concerns or problems in this
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district. This study also revealed that the respondents see

little need for intervention by other professionals.
Recommendations

1. Classroom teachers should be advised of the specific
functions of resource personnel in the district so as to
better utilize theilr services.

2. An additional study that deals with specific

guidance functions should be considered.
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4.

ASSESSMENT OF THE NEED FOR COUNSELOR SERVICES

IN THE ELEMENTARY SCHOOLS OF BELLEVUE PUBLIC SCHOOLS

Instructions

If you participated in the counseling workshops conducted by

the Child Savings Institute, mark Numeric Grid, Section one,
g

Number one.

If you did not participate in this workshop, mark Numeric Grid,

Section one, zero.

Test A - Record your responses to the list of more or less
frequent problems or concerns children bring to school or

experience in school on Test A. Mark the frequency tc the
extent, in your judgment, the problem or concern exists in

vour classroom or school as:

A - often

B - sometimes
C - never

Test B - For Test B, return to the list of problems or concerns.

For every response marked often or sometimes, select the pro-

fession that should or could best assist with the concern or

problem.
Mark A Classroom Teacher
B Principal
C School Counselor
D_ | ' School Psychologist
E | Home-School Coordinator

Record your‘responses under the Test B section

Please return the completed answer sheet and the questionnaire

to your principal's office.
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GENERA!

~
FR&-’-{E

TEST-MARKING DIRECTIONS: Us=za No.

Fiil in response-oval comp.etely. Mow only ane
per guestion. |f you change ycour mind, erase your
_mark completely, then make new mark.

XCEOEsCoCOT

;\er\,—-ii

t
OVer!

Exampies

Y CEDCO T oz

W o0~ OLH WN =

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46

47

48
49

50

TEST A

COCOCOCECE
COCOCEOCECED
OO
OO
OO
COCOCEDEOTD
@D
COCDOCCDOHETCED
OO
COCOHCOCCE
OO
COCOCOCEDCD
OO
COCOCOCECE
OO
OO
COCOCDEOCD
O™
OO
OO
COCEOCDEOCD
COCOCOCEHTED
COCOCOCOCD
OO
OO
OO
COCOCOCEE
O™
COCOCOCECD
COCEOCOCHTED
OO
T
OO
OO
OO
OO
OO
OO
COCOHCOCEDOCD
OO
COCEOCOCOCD
COCOEEHD
COOCOCOTD
OO
COCOIOHTEIHCD
OO
OO
OO
O™
COCOCOCCD

TEST B

51 OO

52 COCOCDCOHCD
£E3 COCOHCOCDCD
54 COCOCOCDCD
55 COCOCOCCTE
56 COCHOCCOTD
57 COCOHCOCOCD
58 COCEHOHCOTETOYTD
59 CoCOCDOCETmCD
60 COCOCTTCOCD
61 COCOCOHCHOCD
62 COTOCOCOCD
63 COCDOCOHCHCD
64 COCHCOCOCD
€5 OO
66 CEOCDOCOHCDCTD
67 COCEOCDOCTOHCD
68 COCETHCOHTHTD
69 COCEHC O
70 COCDOCDOOCD
71 COCOCOCECD
72 COCOCOCOHTCD
73 COCIDHCODCOTCD
74 COCTHTRTEOTD
75 COCOCOH T
76 COCEDCOTECED
77 OO
78 COTIHOHCOCTTHTD
79 COCOHCCOCHTD
80 COCOCDOCIOTED
81 OO
82 COCOHCDOIOCD
83 COCOCEOCTOCTD
84 COOCEOCDOCHOTD
85 COCDCICT
86 COCOCO D
87 COCOCOTECD
88 OO
89 OO
90 CDCH O
91 OO
92 COCOCOCECTD
93 COCE O
84 COTOCOCOD
95 COTEIOCOCETD
96 COHCDOCOCC
97 OO
88 OO
3 COCOCOTOCD
100 COCOCDOCERCD

GRID-MARKING
EXAMPLE

SECEDEEET
COEEE®®EC
CCEEBE@EH
COREEB®®E!
cComeEBEE!
CEEEE®®E(
COBGETE S
CEEED@@EC
EOEEEBEE!
COBBEE®DE
OCEEETDEEL
@@é@@@@@(
CeEEE®E®E
PEOCEDD®EE(
CCERER®EC
COREO®@E!
POREE®EEH
PCRREEEES
CCOREEEE!
COEEE®® B
COEEEEE®E!
DOE@ODE@EE]
CORRRORE!
COEEEEDE

NUMERIC GRID

\ (’1 (')

DO EEEE]

1]2[514!5]617{8!9hoh1h2h3ﬁ4ﬁ5h6h7h8h9&0h1&2!3@4&5

POEEE®®®EC
- P0eEE@®E®(

CeEE®® !

Slelclc)

SEX
Day1 Yr.

DATE OF
BIRTH

[vle
-
©

o
zZ
g 1<y

Fes ()
mar()
arr ()
mav()
sun ()
wL @

Aus()
ser ()

o
=

O Male
O Female

NAME GRID

Last N ame

M.<

CEEROELEECEEREEEEREDOO®®(

First Mame

)
CPeRrPrEEOOTOCREREERRRTE!
elolololeialelaolololololelalalololclelciclelelolel
CEECOOERRORRRREEOE®®ORERE!
CERORCERRRORTOREE®EBEEDDDBE(
ftoletelolatalalololatlctelo ol Y
CEECERRREOORRROTEDEREDEDE!
CErOCERREEOREOTROREEOTHED®E®®!

CEE S

OCEEeCREEEEOCECECEEOEECEREOEEE!
slololalalalelalslalelolalalalolielalalalolialelcte]
CEECETOECEEORPRIOETDETEBEEOEE B!
fAf@@uco®60®®0®©cuccou®og
lolalalolalaliolslolelalelalalolalolalalClalolale:l
EEOCOOTROCECEERSE@E:
CEECETOORCEEOCEECEEEOEESE®:
O PCEOCORCRECTORRCRTRESEDE®
CERCECOCCRCOREREORREREREEE
P PECOCORIOOROEEORRREESEOE

TRESCET

SN IANIT NILAKAT



GENERAL ANZWE

P SHEET TYPE A

REAR PAGE {

'

TESTC

101 OO
102 COCOHCOCOCD
103 OO
104 COCOCO D
1Y el excas Y aran Yan-m Yara)
106 COCDOCOCCD
107 OO
108 CoO O
108 CCO O
110 COCDM T
111 OO ED
i erslaslasla>law)
13 OO
114 COCO O
115 DO
116 DD
117 COCO D
118D CDCEDCOCD
119 DD
120D COCOCOCD
121 CECECE
122 COCECOCEDCD
123CDCoCECEDCED
1246 COCECOCEDCD
125 COCECOCEDCED
126 COCDOCOCOCD
127 COCDOCEOCEDCED
128 COCDCOTOCD
129 COCOCOCDOCD

1CCOCDOCCOCDOCED

131 O CCOCCD
132CDCOCOCCD
133D DO CD
134 COCDCOCDCD
136 COCDCOCECD
136 CO D
137CDCOCOCECD
138 CDCECOHCCEOCD
139 O COCDO ™
100 CO D
1B1COCOHCOCECD
142 COCECOCOCD
143COCCOCOCHCD

144 COCOCCOCCD

145 O OO
146 COCEOCEOCEROCED
147D T3EO
1480 COCEDCED
148 O OO
150 O OO

CODE 98

TEST D
151 GO CEOCOCEOED
152 COCEOCOGEOCED
153 GO CCEOCEOEOCED
154 COCOCO T
1556 COCEDCEDEED
156 COCOCOCGEOCED
157 COCOCOCEOED
158 COCOCoOTOE
159 COCEO OO ED
160 COCOCEOEOCED
161 COCOCOEOCED
162 COCOCOCGOCED
163 o COCOHCOHCED
164 COCOCEOTETOCER
165 COCECEO D
166 COCOCEOCEDCD
167 OO TED
168 O COTHCEOCTED
168 OO T
170 COCOCOTEOCD
171 OO
172D CEOCD
173D ERCED
174 COCOCEOCEDED
175 COCOCOCCED
176 COCOH O CEOCD
177 OO OO D
178 OO COCED
179 O OO CEOCED
180 OO COCEOTED
181 CCOCOCOCD
182 CO OO CD

183 O CEOHCETOEOTED

184 COCEO OO
185 COCCOCOCEOCD
186 COCO TS D
187 COCOCDECES

188 OO OO

189 CoCOCO D
190 OO COEOCD
191 OO COCEOCD
192 OO COCEOCD
193 OO COCOCE
184 COCEO OO
195 COCOCO DT
196 COCOCO DD
197 CO OGO DD
198 COCOCOCEOCED
198 COCO OO
200 COCEOHCOCOCD

TESTE

201 COCOCOCEC
202 COCOCOCDCD
203 COCO @@
204 COCDOOTETED
206 COCEOCOEDHED
206 COCOCOCECD
207 COCDCOGECD
208 COCDCDEED
209 COECDCEED
210 COCED D
211 OO ED
212 OO
213 OO
214 OO
215 CODOOE
216 OO
217 CO DO
218 COCO DD
218 CO OO
220 COCO O
221 OO DD
222 COCOCDCETE
223 COC O

226 OO

225 COCOCOCEDTD
226 COCOCOCCD
227 COCO DD
228 COCDO D
228 COCD OO
230 COCE OO
231 OO O
232 COCO D
233 COCCO O
234 COCOCOCDCD
235 COCO O
236 COCO OO
237 COCD
238 OO
230 COCGCOCEOCEOCED

240 GO

241 COCEOCEOCEOCED
240 COCOCOCEDOCED
243 COCOCOCGEOCED
244 COCOCOCEOCED
245 COCEOCOCGDOTED
246 COCOCOCEOCED
247 COCOCEOEOCED
248 COCOTOCEDOCED
249 COoOCEOCOCDCD
250 COCoCEOCEDOCED

TEST F

251
252 COCOCEOCEOCED

253 OO COCECED
254 O COCE
255 COCEOEOCOCD
256 CoCOCOCOGED
257 COCOCEDCOCED
258 COCEOCOCGOCED
259 COCEOCOCCED
260 OO CEOCEO@E
261 COCECOCOCED
262 COCOCOCOTED
263 OGO OGO
264 OO
265 OGO
266 (OCOCEOCEOCD
267 CoOCOCOCEOCD
268 COCOCEECD
269
270 COCCOEECD
271 (OO OO
272 COEOCOCECE™
273 COCOCOCECD
274 COCECOCECE
275 OO
276 OO
277 COCCOCOCD
278 COCOCOCCD
2798 COCE O
280 COCO D
281 OO
282 COCOCDCOCD
283 OO
284 COCOCOCOCD
285 COCECOCECD
286 CO OO T
287 COCOCOCCECD
288 Co OO
289 COCOCHO O
290 &COoOCEOCOEOCD
201 COCOCCOCOCD
292 COCDOCCEHO@O@X™
293 COCCOCOCOCED
294 COCOCOCEOCD
295 COCDCOCOCE
296 COCECOCETOCTDD
297 COCOCOCOHCD
298 CO OO
299 COCOCO D
300 CoCOCOCDCD
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