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CHAPTER T
INTRODUCTION

Every yvear, numercous secondary school students across
the nation find that their capacity to cepe and conform to
the demands of the secondary school is lacking. Some drop
out, some are expelled, while others drift without goals
into patterns of alienation.

Educators and legislators are increasingly aware of
these problems. In the late sixties and early seventies,
the U.8, Congress auvthorized grants to school systems in
order to establish alternative schools, Many schools ini-
tiated special counseling and educational programs te retain
the potential dropout in scheol., The common element of these
programs is that they are individualized.

To find a definition of individualized ilunstruction
that will enjoy general acceptance has become somewhat
difficult within the last decade. It is difficult not
because there is a lack of definitions, but because there
are innumerable interpretations. Ask any group of twenty
educators for a definitiocon of individualized instruction

and one may get twenty different interpretations. This is
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perhaps as it should be, since there can be sc¢ many approaches
< . .

to individualization of instruction. Clearly, individuali-

zation of instruction is not one method or one process. 1IU

i

;7 a way of

may be an attitude more than a set of practices

foresk

thinking more than a method; a system more than a technique.
Tndividualization of instructien means many things to many
people.

One of the difficulties in discussing alternative
schools is determining which schools éan legitimately claim
the title "alternative." There is a wide diversity among
schools calling themselves Y"free," "experimental," or
Yalternative." Even among those claiming to be alternat?ve
schools there is enormous variation; public vs. private;
on-canmpus vs. off-campus; academic vs. vocational; intel-
lectual vs. growth-oriented. One characteristic claimed by
all alternative schools, however, is some sort of departure

from the educational status queo. To be alternative mean

0n

that there is something from which to depart. In the case
of alterpnative schools the departure point is conventional

schooling.

Allen A. Glatthorn, "Alternative Schools~--~Time For

Eenewal," Alternative Educational Symposium, Lincoln,
Nebrasgka, June, 1970.



A simple, but useful,

of "conventionality" or

dimensions

DIFFE

Learning
Dimensions

Who is
involved in
the learning
{Roles)

What is
learned
{(Curriculum)

Why is it
learned
{Authority)

of learning as

RENCES
SECONDARY SCHOOLS ON

"innovative

shown below.

N
SIX

BETWEEN CONVENTIL

DIMENSIONS OF LE

Conventional DSecondary
Schools

way to determine

ness

the degree
is Lo use the six

AL AND ALTERNATIVE

IMPORTANT

ARNTNG

Alternative Secondary
Schools

Certificated teachers,
counselors, adminis-
tration, students.

A1l have relatively
well-defined role
expectations.

State or district
prescribed currici-
1um, knowledge divided
into subiject areas,
special programs for
non-college bound or

other '"spsciagl®
students, emphasis on
cognitive learning.

Extrinsic motivation;
learning to fulfill

requirement.s, to pass
tests. Authority
vested in teacher;

“do what yvou are told,
teachers! directive.

t

Teachers, administra-
tors, parents, com-

munity menbers,

students—~anvone
has something to
teach; role distinc-
tion is blurred.

who

o

Wide wvariations in

educational sub-
stance, dictated

largel Jf by interest
of students; may en-
compass areas usually

taught in schools but
also extends into many

other areas, emphasis
on effective learning.

-

Intrinsic motivation;
learning because of
interest or need to
know, to learn skill
or to acguire know-
ledge; authority vested
in students, Students
choice.



How is it
learned
(Methods)

Where
learning
takes place
(Location)

When learning
takes place

Emphasis on reading,
writing:; group pre-
sentation; lectures by
teachers are common;

some audio visual aids,

some discussion,

Learning takes place
en campus, in class-

room, some field trips,

but these are excep-
tional.

Instruction typically
between hours of ¥ and
4; day segmented into
periods or modules,

Methods vary as
widely as curriculum;
reading, writing,
Listening not excluded,
but emphasis on doing
and experiencing all
senses involved.

Wide wvariation in

location of learning;
private homes, beach,
forest, libraries,

businesses. Instruc-
tion in formal class~
room 18 the exception
rather than the rule.

Learning takes place
anytime, depending on
nature of learning
task; infreguent
scheduling, no time
segmentation,”

The rationale of the Omaha Public School System's

Individualized Study Center #1,

3

Individualized Study Center #1 will be

#1 from this point on) is as follows:
P

(for reason of brevity the

referred to as 1I.8.C.

The program is to provide the guidance, counsel-
ing, and remotivation of a select group of capable
youth whoe are not succeeding in their present
school operation so that each may be helped to
acquire those skills necessary to obtain favorable

educational,

2

Terrence E. Deal,

tAn Organizational Explanation of

personal and social adjustment.

the Fallure of Alternative Secondary Schools,” Staniord

University, California, 1969, pp. 10-12.

A publication from the Omaha Public School
District, Umaha, Nebraska {an unpublished article).
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.5.C, #1 staff subscribes to the Alternative Secondary

o

School!s educational philosophy as characterized in the
"Differences Between Conventional and Alternative Secondary
Schools on Six Dimensions of Learning” as shown on pages
three and four,

S.C. #L is located at 2304 South 24th Street,

=

Omaha, Nebraska. It is one of three such alternative
schools in the Omaha Public Bchool District.,

Throughout the academic year, the I1.5,C, #1 enroll-
ment ranges from approximately 75 students to 200 students,.
I.8.C. #1 is a secondary school of grades nine, ten, eleven
and twelve. Students are referred to L.3.C. #1 from the
Omaha Public Schooltls junior and senior high schools, area
parochial schools, and other area high schools. Students
are referred to I.8.C. #1 because of health problems, preg-
nancies, drug abuse, emotional problems, fighting, disrup-
tiveness in the classroom, truancy, Tamily problems, academic
failure, poor peer relations, and poor self-image.

When a student is referred to I.5.C. #1, the missgion
of the center is to counsel the student and design an

individualized educational program, keeping in mind that

there should be some educational progress. The goal is not

to keep the referred student in I.8.C. #1 but to work with

the student, provide ccunseling and guidance services, and



O

-

assist the student teo develop sufficient skills to return to
the regular classroom.

The success of I.5.C. #1 has been mixed. There
are cases where students guilt school without consulting

anyone, Other students return to their regular school after

it has been determined by the counselors, teachers, and ad-

i

ministrators that the potential for success in the vregular
high school is positive. Some students seek employment.
Some enlist in the military service or seek on-the-~job train-

ing and/or night school.

TATEMENT OF THE PROBLEM

The purpose of this study was to conduct a follow-

up analysis of students who were referred to the Omaha

6]

FPublic Schoelst! I.5.C. #1 during the years 1974-1977. It i
important for the Omasha Public School System to know what hag
happened to students referred to I.5.C, #1. For this reason,
several aspects will be investigated., Specifically the
investigation will answer the following questions relative
to students referred to I.8.C. #1:

1. Hew many graduated from I.S5.C. #17

2. How many returned to the regular school?

3. How many enlisted in the armed services?

4. How many quit school toc bagin work?



5. How many quit school without counsultation?
6, How many went into other training programs?
7. Unknown withdrawals.

~
,

8. How many remained at I,35.C. #1 for further
education?

DELIMITATIONS

This study was limited to the Omaha Public School

ictis Individualized Study Center #1 during the academic

o

o)
fuie
n
ct
L]
s

yvears, 1974-75, 1975~76, and 1976-77.

Due to the fact that alternative schools similar to
I.8.C, #1 are still considered to be in their infancy stage
and that the present 1life span of an alternative school is
considered to be eighteen months, it was most difficult to
find related literature regarding the success of alternative
schools., Most literature found by this author regarding the
subject of alternative schools dealt with revision and prob-

able causes of failure of students. It was the hope of this

-sb

author to find the necessary related literature for this
study from paﬁt annual records of students at I.8.C. #1,
senior administrators in the Omaha Public Scheols who had
been involved with the Centers for a period of time, litera-
ture that had been stored from workshops and symposiums, aud
through the libraries at the University of Nebraska at Omaha

and the Omaha Public Schools.



PROCERURES

The investigator collected data concerning students
(from annual records and documents) enrvolled at T.8.0. #1
over the past three academic years {1974-77). A review of
the collected literature pertaining to dropout causes, alter-
native educational programs, and individualized educational
efforts from other educational syvstems was also investigated
for support of this study. Other related information was
gathered from professional personnel who had been associated

with the Center at present and in the past. These data

provided reasoning behind placement of students,

ORGANTZATION OF THE STUDY

A, Preliminary Section
1. Title Page
2, Table of Contents
2, List of Tables {(if any)
4. List of Figures {(if any)
B. Chapters
1. Introduction
2. EReview ol Relaled Lilerature
3. Presentatiocn and Apalysis of the Study
4. Summary, Conclusion and Recommendations

C. Bibliography



SIGNIFICANCE OF THE STUDY

This study will provide T.3.C. #1 staff with infor-
mation about the placement of students who leave 1.3.C. #1.
It is also the hope of the investigator that $his study will
conclude that there are additicnal ways for belping students

in the alternative schools to become successful. Possible

recommendations may alsce be forthcoming.



CHAPTER IXL

REVIEW OF RELATED LITERATURE

At a time when the large school systems were taking
a critical look at whether or not they had been carrying
out their total commitment for the education of sll their
children and youth, the Omaha Public Schocols were focusing
a great deal of attention on those secondary =school youths
wito obviocusly could not be successfully or effectively educa-
ted in the regular secondary school program. These youths
were characterized by problems of a severe sccial, emotional,
or behavioral nature. Many of these extreme bshavioral
manifestations were not necessarily symptoms of mental ill~
ness, but rather persoconality distortions growing out of the
many social pressures under which they lived. Most of these
vouths found it difficult to gain acceptance by their peers
as well as society as a wholie. This gap widened to a point
where the student was out of touch with the worid around
him and then found it more difficult to find the motivation
necessary for school success.

While the Omaha Public Schools could not be expected

te solve all the problems of youths in the community, it
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was assuming a more complete approsch to the needs of a
specific group of youths through a new and different educa-
tional concept; the I.S.C,

TI.5.C. #1 was a counseling oriented educational
center with a planned instructional program designed to
hopefully bring about a maximum change in each youth by
assisting him in his decision making process to make the

appropriate adjustments with respect ©to his unigue educational,

«

social, and personal life. To accomplish these goals I.3.C.

#1 had:

s 0oso Provided an eanvironment which was designed
to lead to wholesome personal and soecial
adjustments,

«ese Provided an educational environment in which,
under the guidance of understanding teachers
the student could participate in euuaa@xmnaL
experiences and activities which produced
the learnings he needed, either for con-
tinued education in a school operation, or
for the world of work.

s0ae rrovided guidance and motivation for the
student through self-knowledge and self.-
understanding, te modify his behavior
in socially acceptable wavs.,

seee FProvided a setting in which the student was
@nmwzrag@d to sesk the assistance necessary
for him to discover ways to compensate for
inadequacies in his personal 1ife.



¢cees Provided the basic framework for establishing
programs in basic education skill develcop-
ment to broaden each student's educational
horizons,

The currviculum found in I.S.C. #1 was adaptable +to

the special needs of each student. For the most part, it

followed the mame basic subject matter content of those

subjects identified in the regular school operation. Modi-
ficationg were made for esach student in terms of his emotional,

2

social, academic, and occupational needs. he level of

instruction, inciuding textbooks and supplementary materials,

1=

was adapted to each individual student's ability and achieve-
ment, While all instruction was either on a one-~to-one or
small group basis, additional instructional time was given

toe students who were found to need remedial help. The teachers
were responsible for planning both the developmental and
remedial work as well as the teaching technigues, learning
experiences, and materials to be used. All teacher decisions
relative to an individusl student's program were based on

-

information the teacher had gleaned from the student's cumu-

. : e . 2
lative records, staff conferences and parental contacts,

}- % . . Co . N \
A publication from the Omaha Public School
District, Omaha, Nebraska (an unpublished article}, 1970,

Ihid.
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ELEMENTS OF INDIVIRUALIZED INSTRUCTION

Individualization of instruction was largely a
malbler of structuving snd bringing together silx key elements:
(1) students, (2} staff, {3) time, {(4) space, (5} Ffacilities,
and (6) modes of instruction. To orchestrate these elements

.

for the greatest benefif of each student was what individual-
-
ization was intended to accomplish.” The student had to be
perceived as a growing and changing human being. The teacher
had to understand how to diagnose student interests; needs,
and abilities. The teacher became not only a diagnostician
of sorts, but & designer and selector of instructional
systems, a prescriber and manager, as well as an evaluator
of pupil progress. Time was one of the most important
educational commodities and was organized and utilized in
the best possible configuration to facilitate learning. It
was important to have adeqguate space and it wasgs helpful if
that, space could be utilized din a way to faciiitate the
t&achingwlearhing process, Within the time and space
allotted, individualization of instruction typically placed

a high priority on facilities--facilities that included

hardware as well as laboratories and software for

3
P B "
Richard R. Langer, Student Support Program,

Minneapclis Public Schools, Minneapolis, Minnesota, 1975,
De 2o




» . - ! - » "
instructional purposes. But time, space and fTaciliities had
to be organized and managed by the teacher in a configuration
of various modes of instruction designed to meet the needs of
students as reflected through diagnosis. Once all six elemesnts
weyre organized appropriately, it was possible to move closer
to making schools fit the needs of youngsters and awvoid the
implications reflected when one scholar reportedly said,
"It Geﬁ had known how schools were going to be built and
operated; he would have made children di
Tmplicit in the management of the elements involved
in dindividualization of dinstruction were the following
tenets: (1) instruction was focused on the individual
learner; (2} goals, objectives and ocutcomes were
measurable by specified criteria; (3) multiple
learning opticns needed to be available; (4} human-
ization of learmning was fostered:; (5) a feedback
loop or system was an integral part of the process
and was utilized to improve and renew the program;

and (6) the teacher was the most important ingredient
. Lo ) ) . £
in helping students Iearn.”

AVPPROACHES TO INDIVIDUALIZING INSTRUCTION

Individualization of dinstruction had taken on

many forms., JIn settings where teachers were apparently

“Mra., Annie Watkins and others, Northeastern
Accelerated Learning Achievement Center - Dropout FPreven-
tion, Detroit Public Schools, Detroit, Michigan, 1973, p. 4.

Dﬂu’j&m Watson, Pioneering Districts Create Options
for Students, Bducation U.3.4.:; Publishing Services for the
National bohmal Public Relations Association, 1974.




achieving desired results, there had usually been a compre-
hensive approach involving a clear definition of goals, a
redesigning of curriculum, the provision for multiple and
varied instructional techniques and finally, the development
of an orgsnizational structure constructed to help meet the
needs of individualizing instruction. Within such a compre-

hensive approach to program improvement, a wide range of

ties and techniques to aid in the individualization of

Z._;

activ:
instruction were found. Without trying to list all activities
and techniques, the following were frequently found:

1. Contracts might be used in a variety of ways
and forms, Some might be pre-—established and prescribed
by an instructor., Others were generabed by student interest,
Usually a contract did involve a clearly defined goal or
objective agreed upon by the student and teacher and specified
the steps or procedures to be emploved by the student and
how the final evaluabtion was made. A specified time for
completion was alsc generally agreed upon,

2. Homework was an appropriate technique for
individualizing instruction if prescribed with a clear
knowledge of goals, student capabilities, and the home
envivonment. When a teacher prescribed a given assignment
of homework to an entire clase, this was considered an area

of guestionable judgment. When a teacher prescribed hemework



without knowing the home, it was like shooting at a target
in the dark. Homework had to be carefully planned and
individually prescribed, lest it became a waste of time
and/or an abusive practice.

3. Individual assignments for remediation and

enrichment are perhaps one of the oldest forms of individual-
ization, Such individual assignments finally emerged in the
form of a contract with a student and range in nature from
reading, written papers and laboratory assignments to

special projects or visitations,

4, Individually paced instructional materials,

prepared commercially, were available in variocus subiect
areas and for different age groups. Such materials generally
contained a set of goals, accompanying lessons or packets
focusing on a single concept evaluation instrument along

with a teachers guide. These materials were frequently
designed and utilized for an entire class so that it was a
matter of all students being involved with the same goals

and materials, but enabled them to progress at their own
rate.

5. Learning packages, under various names, were

similar to the kinds of materials found in individually-
paced instruection. A pack usually contained a rationale, a

set of objectives, a pre-test, a list of suggested learning
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activities, a post~test and finally suggestions for enrich-
ment. Packs could, if properiy prescribed, be used for
students of various levels of achievement and were useful
in providing for remediation or enrvichment, Before packs
could become a viable technique for individualization of
instruction, the teacher had to have a sufficiently large
iibrary of packs to draw from to ensure that selected
student's needs could be accommodated,

6. Correspondence study was an approach to

individualized instruction that has a long history of
success and yet was often overlooked. Like any form of
individualization, it worked well for some students but
was not a panacea for all,

7. Studyv guides and worksheets to accompany 1arge

group presentations was another technique for individualizing

-

instruction. Such an appreoach was particularly helpful to
ninth and tenth grade students who were somewhat unfamiliar
with large group presentations and how to get the most from
such experiences. Study guides and worksheets may have been
prepared for aslower students and thus reflect the key points
to look for in the large group presentation, give rather
specific questions to answer, and direct the student to
written or wvisual inforwmation which would support the large

roup presentation. By contrast, more advanced students
< 3



i
could have received a very open statement of what toc lock
for in the presentation with no specific references given to

content, by several enrichment type references listed.

8, Multi-media approaches, which in addition to

those items normally found in a library or resource center,
may have contained capabilities for teaching by telephone
or television, with electronic learning laboratories or

»

R 0
simulators.

How Is It Bone

For teachers who were rather new to the topic of
individualized dinstruction, the question still emerged,
"How is it done? How do you manage the process?" As
stated previously, it was best done when a staff can come
to agresment on geals, develop curriculum changes, design
instructional procedures, and reorganize time to facilitate
learning. However, in most situations, an individual
teacher faced the problem of impreving instruction on a
more personal basis. While it may help to have teams of
teachers working together in a block of flexible time for
planning and instruction that is organized on a criterion-

referenced model, many teachers still faced thirty youngsters

George B. Murphy, "Alternative Schools: Challenge
to Traditional Education,!" Phi Delita Kappan, March, 10673,
pP. 243,
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in the solitude of their own classrcom., In any event,
whether the teacher was forced to work alone, or whether
there was a more comprehensive school plan in which a team
or an entire staff was involved; there would be some sugges-
tions worthy of consideration when moving toward individual~
ization of instruction,

Keeping in mind that it was not a matter of all or
nothing at all, it might be best to move toward individual-
ization by steps and degrees letting the approach, as it

developed, evolve and mature based on constant feedback and

»

revisions, It didn't have to be done all at once, perhaps
it might be appropriate to say it was wise to learn to walk
before learning to run.

Prerequisite to moving into an extensive effort to
individualize instruction was the need to be competent in
the preparatidn of objectives at various levels (awareness
on to demonstrated mastery) and in various domains {cogni-
tive, effective and psychomgtor),7 It was also helpful to
understand how to identify and prepare instructional systems.
The more sophisticated one was in the use of objecfives and

systems, the more usable these approaches become and the

7 : - < ; .

Ben Weathers, Organizing Schools Through the Dual
Progress Plan, Danville, Illincis: The Interstate Printers
and Publishers, Inc., 1969, p. 54.




less danger there was of being invoived in a mechanistic
prescription of educational trivia.

Student diagnosis was an essential part of individual-
ized instruction, The teacher needed to consider levels of
achievement, social maturity, interests, and motivations of
pupils, Special strengths and/or handicaps needed to be
identified. Xnowledge of the family background, particularly
when dealing with school children and yvouth, was essential,
Patterns of learning were identified through tests, questions,
and observations. Such information should be translated
into a student profile to enable the teacher toc match the
individual pupil's learning style to the best available
instructional mode and to prescribe those experiences which
would be of maximum benefit to the pupil.

Prescription of the most appropriate option could
work only if multiple options were available. Tt was,
therefore, implied that the teacher was responsible for
collecting, developing, and cataloging as manv options as
possible for each educational objective. The development
of rescurces and the management of multiple options were
essential if successful individualization was to take place,

Student~curricular management systems needed to be
designed which would enable the teacher to use the student

srofile {diagnosis) in conjunction with prescriptive teaching
! \ & J B
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in such a way that time and resources were structured to
the best advantage of each pupil. Elaborate and complex
systems were not always required. While, in some instances,
there was a computer-assisted system into which vast guanti-
ties of data could be fed and retrieved.

As teachers move toward individualization, they
should keep in mind that, for most pupils, much learning
occurs through a socializing process. It was therefore
appropriate to make available a variety of group asctivities.
When small groups were brought together, they would be
structured to accomplish a specified purpose,

The use of positive vreinforcement in a humanistic
approach scarcely needs be mentioned. Some critics have,
however, suggested that individualization of instruction
became automated and mechanistic and thus lost any semblance

. 8
of humanization. This extreme position was then frequently
countered by those who said that if a student felt good
about an experience that was what was really important.
Neither extreme in isolation could long be justified.
Individualization of dinstruction could be abused if either
dichotonmus pasitioﬁ was taken, Students should feel good
about their experiences and themselwves but there had to be

evidence they were able to produce.

8
(WQD. Hopkins, The Flexible Scheduled High School,

o

West Nyack: Barker Publishing Company, 1971, p. 101,
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When entering into patterns of instruction which

»

foster individualization, it was possible to devise various
systems for utilizing time., At the outset of an effort to
individualize instruction,; it was appropriate to venture
into an individuvalized approach for only a short time in
which only one unit was taught. Upon completion of such a
unit of individualized instruction, the teacher might wish
to return to a more familiar approach as plans were made for
individualizing still another instructional unit. As more
resocurces and teacher competencies were developed, more
frequent units of individualized instruction could be
coﬁducted, Various transitional patterns could be devised
to fit local conditions.

Evaluation was frequently viewed as a problem where
individualization of instruction was involved. It is not
possible in the time and space avilable here to explain
all the dots and dontts of evaluating pupils in a criterion-
referenced instructional program, Constraints which were
unique to a given setting obviously could be considered,

It could be that in some instances a teacher would be faced
with the necessity of maintaining both a norm-referenced
grading system and a criterion-referenced system. Ewvaluation
should, however, encompass two elements: (1) student

progress must be assessed aud (2) the program should be
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evaluated so that feedback is available to enable the program
designer(s) to know where to change and adjust the process.,

In review of the previocus mentioned technigues and
ﬁethods for individualized instruction, it was obvious the
listing was not all inclusive. As suggested earlier in this
papef; individualization could come in many forms and mean
many things to different people.

The aforementioned "Elements of Individualized
Instruction," and "Approaches to Individualized Instruction”
permitted the author to identify various methods and
techniques that were utilized to instruct and counsel
students who had been referred to I.5.C. #1. Students in
attendance came from all regions of the Omaha area and for
a variety of reasons.

Recommendations for placement in I.5.C. #1 occurred
only after all attempts for the student's adjustment and
placement in the regular school program had failed. The
screening procedures were developed to prevent the assigning
of students to the I.S.C. #3 on the basis of a guick decision,

The screening committee considered for placement
those students who exhibited one or more of the following
characteristics:

1. Unstable home situation -~ the inability of %he

home to cope with the problems of youth in a
changing society and lack of parental support;
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The

referred to
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Loss of didentity - youth who had lost their
identity in the present school situation:

Nonconformists -~ yvouth who refused to conform
with existing school rules and regulations;

sinterest in school ~ students who exhibited
general lack of interest in their prese t
chool situation;

Di

Inadequate study habits - students who exhibited
poor study habits and related school success,
and

Ability to succeed -~ students who exhibited
the aptitudes necessary for success in the
regular school program.

following chapter will identify the students

I.5.C. #1 over a three year periocd and point out

B

stories of these students,



CHAPTER IIX

PRESENTATION AND ANALYSIS OF THE STUDY

The curriculum design and I.5.C. #1 placement for
each student varies in terms of each studentis immediate
and long term educational goals:

.0oss Por those students who may return to the regular
school operation, emphasis is placed on courses
required for graduation, Instruction is on an
individual tutorial basis, with special atteantion
being given to the fundamental knowledge, skilils,
work habits, and study habits the student will
need to be successful upon his return to the
regular school,

ess. For theose students for whom the center is a
terminal experience, a determination is made
in consultation with parents, counselors,
etc., regarding the student's educational
potentiails. Emphasis is placed on the basic
education program that will best assist the
student to develop desirable attitudes,
skills, work habits, and knowledge and to
have the appropriate work experiences reguired
for a successful adjustment in his future
educational or occupational endeavor.

«ss. For those students who are uncertain as to
their future educational plans, emphasis is
placed on counseling experiences to assist
the student in establishing a better self-
concept. The educational program is deter-—
mined after the basic orientation period
is completed,



While the I.8.C. #1 program is basically a dropout
prevention program, it is not open to all students who
leave or indicate they are about to leave the regular
school setting. The selection of students for the I1.5.C.
#1 program is based on information gathered from: (1) the
initial testing done by the Omaha Public Schoolt's Psycho-
logical Service Department, (2) the student!s cumulative
record, (3} the various community agencies, (4) parental
conferences, {5) conferences with staff members from schools
the students had previously attended, and (6) any other
sources available, The student's interest in, and willing-
ness to participate in, the program is taken into consideration.

Table T (page 29) indicates the number of students
referred to X.S5.C. #1 from other schools during the academic
vears 1974=75, 1975~76 and 1976-77. To make this a con-
clusive report on the respective referred students, the
following tables will identify:

1. Reasons why students were referred to I.S.C. #1.

2. Enrollment by grade, sex and race,

3. Semester hours earned by referred students.

4. Displacement of I.5.C. #1 students:

a. Students who graduated.
b, Students who returned to regular schools.

¢, Students who quit without consultation.
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d. Students who entered the armed services.
e. Students who entered other training programs,
£f. Students who quit school to work.

Unknown withdrawals,

(]
L3

h. Students who remained at I.S5.C. #1 for
further cducation.

Table I (page 29) indicates a breakdown of exactly
how many students were referred to I.S5.C. #1 during the
academic vears 1974-75, 1975-76 and 1976-77, and who
referred them. The total number of new students referred to
I.5.C. #1 during this three year span does not show much
variance from year to year. The high schools which refer
the largest number of ﬁtudents are Central, Scuth and Bryan
Senior High. The reason for the large numbers from these
schools, which the table does not show, is geographic
proximity, and the students from the other high schools
are for the most part absorbed by I.S.C. #2 which is
geographically closer.

The number from the junior high schools are consis-
tently low because most junior high students are assigned to
I.5.C. #3 which is a junior high study center, It might be
noted that I.S.C. #3 refers students to I.8.C. #1 and this is
basically a situation where the student has compleled his

ninth grade courses but is not ready to return te the regular

high school program. Sometimes students are referred toc I.5.C,



#1 because of an age or size factor which might make them
stand out among the average ninth grade student.

There are a few cases where students from I.5.C. #2
are referred to T.5.C. #l, angd this could be due to numerodHas
reasons such as creating a disturbance, to moving into the
south Omaha area.

The study center deoes receive a few students from
parochial schools and some from out of the city.

During the 1076-77 school yvear, students were referred
from the J.P, Lord school which provided for a new type of
student (handicapped) which the center served. Also during
this academic year; Martin Luther King Ninth Grade Center
opened and provided a new scurce of students for I.5.C. #1.

The students accounted for in the "other' category
could have been students who were referred to I.S.C. #1

but did not fit the school categories such as a student

G
returning from the Job Corps or a student who had not been

in a school since elementary school.

Table I1 {page 31) indicates the twelve categories or
reasons the stundents were referred te I.5.C. #1 and how
many in each category during the academic years 1974-75,
1975=~76 and 197677,

The category of pregnancy tallies the most students
for each of the three vears with disruptive behavior and

emotional problems following closely.
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TABLE I

THE NUMBER OF STUDENTE REFERRED 70 L.S.C. #1 BY
CMAHA AREA JUNIOR AND SENIOR HIGH SCHOOLS

Name of School 1974-75 107576 197677

Benson 6
Bryan 25
Burke 10
Central 83
North 22
Northwest 3
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This table only indicates the primary resason a
student was referred to I.5.C. #1l. In many instances a
student referred to the center might gqualify for several
of the listed groupings. An example might be a pregnant
girl who has a poor self image, and poor peer relationships.

The other category could possibly be a late entry
into the system, or a student re-entering schecol after being
out of school for a period of time.

Table ITT (page 32) shows enrollment by grade, sex,

H

11

7

"z

76 and 107677,

&
o

and race for the academic years 1974-75, 1

L

During this three year period the figures show that ninth

referrved to the study

&

grade students were more likely to b
centers with the tenth grade students a close second. Also
during this periocd more female students were served by the
centers than male students. The centers also served more
caucasian students than black, Indian cor other. The
"other" category would be students of Asian ancestry or
Bahaman.

Table IV {page 34) displavs the semester credits

earned by grade, sex and totals by grade and by sex for the

academic vears 197475, 1975-76 and 1976-77. During each of

o

the three wvears the females esarned more total credits, Also

!

the females ecarned more credits for each grade level with

the exception of the ninth grade during the 1976-77 school yesr.
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PHE VARTOUS REASONS GIVEN AS T0O
TO I.5.C. #1 BY OMAHA AREA

TABLE

iX

WHY
JUNTOR
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STUDENTS WERE
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HIGH

R

31

EFLKRED
SCHOOLS

Reason 1974-75 1675-76 107677

Pregnancy
Health

Drug Related
Emotional
Fighting
Disruptive

Truancy and Attendance

Poor Peer Relations
Poor Self Image

Other

co

N

TOTAL

L2
G
(41
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During the 1075-76 school vear, which had only seven
s b4 ot

more students than the other two vears, the students sarned

¥

61L.5 more credits than the students during the 1974-75

\

ey pop

vear and /82 more credits than the students during the 1970-77
school year.

Table V (page 35) shows where the students were
fal .

ek

slaced during the 1974-75, 1975-76 and 1976-77 school vears

and the exact number that were placed or remained at I.35.C. #1.
The largest number of students remained at I.5.C. #1
with the second largest number of students being referred

back to the regular school program in each of the three

vears. There was a significant increase during the 1676-77

school vear in the number of students who entered the category

of "other training programs." The increase was from seventeen
students in 1075-76 to forty-three students during the 1976-77

VEAr.

a
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TABLE IV

CREDITS EARNED BY

BY OMAHA AREA JUNIOR

STUDENTS
AND SENIOR

R?F%

g

Grade SEX - - e s
Boys Girls Total
$> Q 87 102.5% 189.5
~ ) o e > -
) 10 g5 138.5 223.5
e~ i1 29 94.5 123.5
o 12 71.5 158,5 230.0
Total 272.5 4G4,0 76,5
(‘{
Grade : 2EX — - :
Bovs Girls Total
ﬁi 0 128 129 317
RA 10 158 238 496
g: 11 27 213 240
o] 12 167 228 35
Total 420 g68 1388
Sey
Grade 2 :
Bovs Girls otal
i: g 127 96 223
;é 10 106 120.5 226.5
o 1% E8.§ 11z 170.5
s 12 16 70 86
Total 307 .5 398,85 706




DISPLACEMENT OF 3TUD

JUNTIOR AND

TABLE V

n

(o

ENTS UPON TERMINATION IFROM
T.5.C., #1 WHO WERE REFERRED BY OMAHA AREA

SEMNIOR HIGH

SCHOOLS

5 187576 197677

Students who graduated

Students who reburned to
regular school

Students who guit without
consultation

Students who entered the
armed services

Students whoe entered other
training programs

Students who guit school
to work

Unknown withdrawals
Students who remained at

I1.8.C. #1 for further
education

30

G0

21

137

149

TOTAL

(983
(%
(%2




CHAPTER IV

SUMMARY , CONCLUSIONS AND RECOMMENDATIONS

2

SUMMARY

2

Individualization of ingtruction means many things
Lo ﬁany people, It can be seen in many ferms. It is not
new and has been used with varying degrees of success over
many yvears from the one-rcom school on the western prairie
to modern classrooms in open~concept facilities, Perhaps
more than anything else, succesgful individualization of
instruction is the humanistic process of diagnostic, pre-
scriptive, and evaluative instruction which is criterion-
referenced and systematically managed in such a way That
learning stvles are appropriately matched with options and

instructional modes,

The individualization of instruction reguires more

structure than time-based instruction for large groups. There

<

is no one best way to manage individualization of instructicn,

The greatest levels of schievement or success seem o be
found in settings where a staff has collectively reached a
clarification of goals, planned appropriagte instructional

and management technigues, reorganized the use of time,
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conducted assessment and gatheved feedback. Such a process
is of sufficient complexity that moving toward it by stages
seems more appropriate in most settings than trying to do
it all at once, Individualization of instruction is complex,
demanding, at times Trustrating and fraught with problems,

put if done properly can help people learn and develop both

33

skills and a positive self-inage,

&

7

As a result of this investigation the auvthor offers

the following conclusions and recommendations:

CONCLUSBTONS
1. Tt has been determined that the majority of the
students placed at I.S.C. #1 come from schools south of

~

Dodge street, The second largest group of students come
from the central-eastern part of Omaha.

2. It has been determined in this three vear study

that there is a preponderant number of ninth and tenth

)

s

T

—— . ¢
rrades each year at 1.8.C., #1.

e

J. It has been determined that students who quit
without direction from I.8.C. #1L appear to be on the

increase.,

s

4, It can be assumed that through an extensive
evaluation of each student, it enables the teaching staff
to provide appropriate materials so students can earn credits
rapidly to stay on schedule academically or make up credits

through extra work.
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5., It has been determined that the number of
pregnancies referred to I.8.C. #1 over the three vear study
leads all categories of referrals.

6. The high number of credits earned by students
referred to 1.8.C. #1 indicate that the individualization
of instruction offered to them is conducive for achievement
because most students referred to the center have credit
deficiencies,

7. DStatistics indicate that students are permitted
to progress at their own pace and do not have to compete

with other students,

)

tudents

6

8., The flexibility of the program enables

to improve in certain areas in order to facilitate their

future desires,

RECOMMENDATTIONS
1. Btudent-~teacher ratics should be kept small
enough to be effective,
2. More appropriate methods of in-~service education

te help teachers individualize instruction should be offered.

N
n

3. Introduce organized discussion sections in order
to determine what students consgider vainahle activities for
their future well being.

4. Textbooks and materials comprised of severvday

problems encountered by the student body should be used,

1
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5., Develop job type programs for the students such
as on-the-jcb training or some type of related work programs,
6, Develop a shuttle bus system to mainstream students
into the regular school program on a part-time basis until

they are ready to return to the regular school.

7. The need for an integrated staff and administra-
tion is indicated as a result of the race compoesition of

the student body.

8. Develop an exit interview system to prepare the
students for whatever awaits them when they terminate from
the center,

9. Develop a follow-up survey program for each

student who lzaves the center Lo determine if his needs

were met or if they were not adeguately met.
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