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An Analysis of Turn-taking in the Montessori Classroom
to Illustrate the Classroom Discourse Practices and
the Way in Which These Practices Impact
the Independent Learning ﬁxperience of Students
Kay Burke, MA
University of Nebraska, 2002
Adyvisor: Dr. Frapk Bramlett:

The purpose of this research was to investigate the ways in which
Montessori classrooms promote independence in the student. The system of
turn-taking between teacher and student and between students in a Montessori
classroom was employed in order to ascertain the ways in which classroom |
discourse impacts the independent learning experience of the students.

The method of research utilized was qualitative rather than quantitative.
Classroom discourse in a Montessori classroom was observed and recorded,
using an audio-recorder. The students were grouped according to age, six
through nine years and first through third grades.

The data indicate that within the Montessori classroom the discourse
resides primarily between and among students rather than with the teacher. This
is illustrated by the fact that there were more instances of turn-taking among
students than between students and teacher. The four cognitive benefits of

discourse among peers are: discourse as catalyst, discourse as the



enactment of complementary roles, discourse as relationship with an audience,
and discourse as exploratory talk.

This thesis analyzed the type of discourse used in the classroom and the
way in which the discourse practices affect the learning experience of the
students. Young children exhibit different ways of talking in certain situations
by speaking in different ways to adults or their peers. A different way of talking

is exhibited in teacher-student talk.
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Chapter 1
Introduction

Purpose of Research

Montessori education produces students who learn independently from the
teacher and cooperatively with their peers in the classroom. This is
accomplished by the configuration of the classroom, the materials used in the
classroom, and the license to learn without constraint, which allows a student to
stay focused on one task until it is finished, rather than being required to move
to a new task.

Language plays an important role in socialization in everyday life.
“Language socialization” refers not only to the socialization that takes place
within the family, but also to the socializations in school, community, and work.

Learning to speak involves more than just learning a language; it involves
learning ways of using language in certain settings. Young children exhibit
different ways of talking in certain situations by speaking in different ways to
adults or their peers. A different way of talking is exhibited in teacher-student
talk.

Turn-taking

Conversation is based on principles of turn-taking that are structurally

defined, but that are also influenced by context. I will use the system of turn-

taking between teacher and student and between students in a Montessori



classroom to explore the way in which students learn independently from
reliance on the teacher. Additionally, I will explore the use of the activity frame,
which allows students to select and work on materials of their own choosing,
and the child-child frame, which allows students to collaborate without the
intervention or control of the teacher to show how these frames contribute to the
independent learning atmosphere of the student.

The Montessori method of education has the reputation of using
materials that encourage the development of skills in reading, math, and writing.
A less commonly known fact about the Montessori method is the way in which
materials facilitate social and emotional growth on the road to indépendence
(Elkind 121). This is accomplished by understanding the role of frames in
children’s development.

Frames and Frame Rules

Montessori educators believe that the idea of frames provides insight into
the socialization of children. Frames are “repetitive social situations with their
own roles, expectancies and understandings” (Elkind 121). They also have an
emotional rhythm, which can be broken or spoiled. A common adult frame is the
waiting room, whether in an airport, doctor’s office or wherever. These frames
have implicit rules that most people follow unconsciously. One of the rules is
taking one’s turn, not intruding on other people’s space and not bothering others
by your behavior (122).

There is also an emotional rhythm in these frames that can be



interrupted or spoiled. This occurs when someone walks to the head of the line
and cuts 1n The other people waiting in line resent this, because the person
cutting in spoiled the frame and “produced an emotional reaction that needs to be
dissipated.” This can be accomplished by someone getting an apology from the
person who cut in. If some remedial work is not performed, those who
experienced the spoiled frame may discharge the emotional reaction in other
situations and in response to others who have broken frame rules (Elkind 122).
Frames in Montessori education are classroom frames, activity frames,
teacher-child frames, and child-child frames (Loeffler 124). In a Montessori
classroom there are rules associated with frames. One of the non-linguistic rules
is responsibility whereby the child is expected to be responsible for the materials
he/she takes out and uses. Children learn that when they take materials from the
shelves, they must put them back in the same way they found them (124).
A second frame rule is independence. Teachers by their example help
students learn to work with the materials without disturbing other children (124).
The third frame rule is cooperation where a 'child learns that if he/she -
wants to use materials that another child is using, he/she must wait until that .
other child is finished with them. This cooperation rule is reinforced at snack
time when children help by setting the table or serving snacks to others. These
frame rules “can be learned by observation and imitation,” rather than by verbal
instruction (Elkind 124). This is another example of the child learning on his/her

own, rather than by verbal direction from the teacher. These frame rules



reinforce the order and consistency needed to make children feel secure. The
violation of frame rules is viewed as a threat to the order that children need
(124-5).

This thesis will investigate the ways in which Montessori classrooms
promote independence in the student. The Montessori approach to education is
patterned after the philosophy of Maria Montessori, who was a physician before
turning to education. Montessori’s philosophy allowed considerable freedom to
children and spontaneity in choosing activities. Students were able to move
more freely from one activity to another, with the teacher acting as facilitator, as
opposed to a director of learning. Montessori strongly believed that this system
of education fosters independent learning. In comparison, Montessori believed
that direct teaching through paper-and-pencil activities in large groups was
developmentally inappropriate (Santrock 217).

Two elements of Montessori philosophy which are apparent in the
classroom are the necessity of independence for children’s development and the
opportunity for children to exercise their wills through choice of activity. These
essential elements of Montessori education are often stifled and driven
underground by well-meaning adults. The use of materials in the classroom
guides the children towards independence by allowing them to discover their
capacity and desire for work (Lillard, Classroom 3).

The child’s work is her/his self-development. Adults refer to it as “play.”

A child’s work does not need an end product, as opposed to an adult’s work.



The end product of the child’s work is her/his own development (Lillard,
Classroom 4).

All children have similar needs for their full development. However, the
response of each child to his/her environment is unique. The similarities include
“the pursuit of independence, the desire to choose, the response to work™
(Lillard, Classroom 5). The differences appear in the response of the student.
Each one responds to the environment in her/his unique way. The children’s
response to the work in the classroom appears to be motivated by their inner
desire to learn, rather than by an outside source. The teacher is a secondary
partner; the main partner in the development of the child is her/his inner guide
(Lillard, Classroom 6).

However, in most traditional classrooms the teacher’s authority is evident.
This position of power is compounded by the power status associated with an
adult/child relationship, and sometimes by the middle class status of the teacher
compared to the working class status of the student. Parents, as well as children,
are influenced by the authority of the teachers because of the rights of teachers
to reward or withhold rewards (Bonvillain 371).

Many institutional settings in our society assign roles, which have pre-
assigned rights and constraints; these influence our lives. One of these
institutional settings, which I will examine, is the institution that provides
education. Almost every citizen has direct experience with schools and comes

under their authority during critical times in her/his life. In an analysis of



communicative norms, there are hidden constraints and unstated rules of
communication. Human behavior, even in personal encounters, has wide social
meaning (Bonvillain 370).

Since the teacher is the person in charge of the classroom situation,
he/she directs the type of discourse used in the classroom. Furthermore, in most
classroom situations, the students must be given permission to speak by the
teacher. The type of communication that takes place in nearly all classrooms in
the United States is the question-answer sequence. Children are either chosen to
respond or may raise their hands for the right to respond, in competition with
each other.

Questions are used to measure students’ knowledge, but contextual
examination reveals that these questions can function as control mechanisms,
too, defining the relationship of the people involved and delineating the power
and authority of the relationship (Bonvillain 338).

The following exchange illustrates the teacher initiation, student response,
teacher evaluation (IRE), the most common pattern of classroom discourse, and

shows how classroom talk differs from conversation.

Conversation Classroom Talk
What time is it, Sarah? What time is it, Sarah?
Half-past two. Half-past two.

Thanks. Right (qtd. in Cazden 30).



The above is an example of sharing-time sequences, which follow a basic

structure:
1. The teacher initiates the sequence by calling on a child to share.
2. The nominated child responds by telling a narrative.
3. The teacher comments on the narrative before calling on the next

child (Cazden 29).
In this instance the teacher controls both the initial question, the development of
the topic and who gets a turn to talk, as well as a reward from the teacher in the
form of affirmation for giving the right answer.

Language is also important in the politics of interactions inside
educational institutions. Variation in language comes from differences in
situations and social distinctions within a community. Linguists hold that there
is a complementary connection between language and. social factors. Speech
styles are motivated by different aspects of a person’s identity (Bonvillain 373).

The context of the situation, that is, the setting, participants, topics and
goals may have differing impacts on patterns of speech for different groups. In
institutional settings roles are managed by preassigned rights and constraints.
Many institutions have an affect on our lives. While many people are not
consciously aware of the hidden constraints, they are often affected by them and
act in accordance with these unstated rules (Bonvillain 373).

One way of naming these constraints is to use the term “cultural model,”

which explains why words have meanings in certain situations. A cultural model



can be described as a “storyline” shared by a social or cultural group (Gee 81).

An example of a cultural model would be a room with a circular table and a

blackboard. The room has a “front and back when a teacher is standing at the

front addressing students” (Gee 84), Teaching is a socio-cultural activity and has

distinctive forms of language. This configuration of “front” and “back” reflects

the authority of teachers and the subservient position of students in our society

(Gee 84).

Language always reflects the situation or context in which it is used.

Situations involving social interaction have the following components:

1.

2.

A sign system, such as language, gestures, or other symbols.

An activity, the specific social activity being engaged in.

Material aspect, the place, time, bodies and objects present during
interaction.

A political aspect that is the distribution of “social goods™ in the
interaction, such as power, stgtus, and.anythjng else deemed a
“social good.”

A sociocultural aspect, that is, the personal, social and culturél
knowledge, feelings, values, identities, and relationships relevant

in the interaction (ten Have 166).

I will use the system of turn-taking between teacher and student and

between students to explore my hypothesis. Sacks et al say that “In any

conversation, we observe the following:



10.

11.

12.

13.

14.

Speaker-change recurs, or at least occurs.

Overwhelmingly, one party talks at a time,

Occurrences of more than one speaker at a time are common, but
brief.

Transitions (from one turn to a next) with no gap and no overlap
are common. Together with transitions characterized by slight gap
or slight overlap, they make up the vast majority of transitions.
Turn order is not fixed, but varies.

Turn size is not fixed, but varies.

Length of conversation is not specified in advance.

What parties say is not specified in advance.

Relative distribution of turns is not specified in advance.

Number of parties can vary.

Talk can be continuous or discontinuous.

Turn-allocation techniques are obviously used. A current speaker
may select a next speaker (as when he addresses a question to
another party); or parties may self-select in starting to talk.
Various ‘turn-constructional units’ are employed; e.g., turns can be
projectedly ‘one word long’, or they can be sentential in length.
Repair mechanisms exist for dealing with turn-taking errors and

violations; e.g. if two parties find themselves talking at the same
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time, one of them will stop prematurely, thus repairing the trouble
(Sacks et al 700-1).

Sacks in his commentary elaborates by saying “turns are valued, sought, or
avoided” (701). Since the organization of turn-taking distributes turns it is
partially thought of as an economy.

There are differences in turn-taking depending on the social context:
meétings, interviews, debates or ceremonies. For instance, in debates the turns
and ordering of the turns are pre-specified. Turns are valued and the social
organization distributes the turns among the parties. The unit-type of turn-taking
for English include sentential, clausal, phrasal, and lexical constructions (Sacks et
al 709).

Turn allocations are distributed into two groups: “those in which next turn
is allocated by current speaker’s selecting next speaker...those in which a next
turn is allocated by self-selection” (Sacks et al 711).

Accordingly, in a Montessori classroom, turn-taking is more prevalent
between students than between teacher and student, which demonstrates the
independent learning atmosphere in the Montessori classroom. There are
benefits of discourse among peers. These four cognitive benefits are: discourse
as catalyst, discourse as the enactment of complementary roles, discourse as
relationship with an audience, and discourse as exploratory talk. I hypothesize
that classroom discourse among peers is more prevalent than discourse between

teacher and student in the Montessori classroom (Cazden 126-34).
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In contrast to prevalent claims about traditional classroom discourse, the
discourse produced in Montessori influences the way students learn.

The theory that drives the Montessori method of teaching is a belief that
independence is necessary for a child’s future development. Montessori teachers
stress that the child’s ability to contribute to society when they become adults
depends upon the development of independence. One of the ways this
independence is developed is by giving children the opportunity to exercise their
wills by choosing activities in the classroom. This is a way to develop self-
discipline and concentration (Lillard, Classroom 4).

Summary

This chapter stated the purpose of the research, defined linguistic terms,
and explored the idea of independence as exhibited by students in a Montessori
classroom. The key focus of this research is the independence of Montessori
students from the teacher and the cooperative learning experience between
students and how the atmosphere of the classroom, the role of the teacher in the
classroom and the materials used affect the issue of independence. This will be
explored by using the system of turn-taking between teacher and student and

between students in a Montessori classroom.
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Chapter 2
Literature Review

Definition of Frames in Linguistics

The idea of expectations underlies talk about frames in linguistics
(Tannen 15). “AThe frame refers to an expectation about the world, based on prior
experience against which new experiences are measured and interpreted” (17).
Frame is a psychological concept, but is characterized by an analogy of the
picture frame. Frames can be thought of as a means of speaking, because in
order to interpret utterances, a hearer needs to know the frame he/she is
operating in. Some of the frames could be joking, imitating, or lecturing (17).

Bateson introduced the idea that communicative moves, bqth verbal and
nonverbal, could not be understood without “reference to a metacommunicative
message, or metamessage, about what is going on—that is what frame of
interpretation applies to the move” (qtd. in Tannen 3). Bateson further gave the
example of a monkey who could distinguish a hostile move from a playful move
by means of the metamessage accompanying the move (qtd in Tannen 3).

When a participant in a conversation, lecture, or meeting changes his/her
alignment, or stance, this change is referred to as changing footing. A change in
footing is another way of speaking about a change in the frame of events. The
following three statements by a teacher to a group of first graders show three

different stances.
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1. Now listen everybody.

2. Atten o’clock we’ll have assembly. We’ll all go out together and go to
the auditorium and sit in the first two rows. Mr. Dock, the principal, is
going to speak to us. When he comes in, sit quietly and listen
carefully.

3. Don’t wiggle your legs. Pay attention to what I’m saying (Goffman
127).

The first statement is a claim on the students’ behavior, the second was letting
them know what was coming, and the third was a remark to a particular child.
However, without access to bodily orientation and tone of voice, these messages
would not be construed in the manner intended, because the significant shifts
would not be apparent. In the course of discourse, speakers constantly change
footing and these changes are a frequent feature of natural talk (Goffman 128).
Additionally, in a social situation when one begins with an individual in
the act of speaking, one can point out the role of another member of the
gathering from this point of reference. The relation of a member to the utterance
is his/her “participation status” and the relation of all the persons in the
gathering the “participation framework for that moment of speech” (Goffman
137). The same two terms can be used when the point of reference is changed to

something wider: all the activity in the situation itself (137).
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Nonlinguistic Contexts for Utterances

A nonlinguistic context for utterances is a service contract, where a server
and client unite in a coordinated transaction, usually involving money and goods
or services. Another example is contact between two strangers about the time of
day. Although there is some form of verbal interchange, physical transactions
form the meaningful context (Goffman 141-2).

Goffman gives the example of “the open state of talk that is commonly
found in connection with an extended joint task, as when two mechanics
separately located around a car, exchange the words required to diagnose, repair,
and check the repairing of an engine fault” (143). If one were to transcribe the
talk that takes place during this episode, there might be very little that would be
interpretable by listening to the transcription alone. One would have to watch
what was being done to the car. The tape would “contain long stretches with no
words, verbal directives answered only by r;lechanical sounds, ar.ld mechanical
sounds answered by verbal responses. And rarely might the relevant context of
one utterance be another utterance” (143).

Game encounters, for instance playing bridge, involve moves made with
cards, and the discourse used in conjunction with games of this sort would be
interpretable only when one saw the cards being played and knew the rules of

the game being played (Goffman 143).
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Clearly, “a coordinated task activity—not conversation—1is what lots of
words are part of” (Goffman 143). A common interest in an activity is the
contextual matrix which makes many utterances meaningful, especially brief
ones. However, these are not unimportant words. In this case the activity
involves words only in a peripheral and optional way. Accordingly, “A
naturally bounded unit may be implied, but not one that could be called a speech
event” (Goffman 143).

Goffman described frames as repetitive social situations with rules,
expectancies, and understandings. Frames are part of what Goffman called the
“dust” of human existence, a part of everyday life that tends to be neglected or
thought to be unimportant (Elkind 121).

Frames in Montessori Education

Goffman did not deal with how children attain the understapding of
frames or with the developmental limitations of them; he was ;:oncemed mostly
with adults operating in frames. However, the idea of frames is an important part
of the socialization of children. The Montessori system of education promotes
the idea that “learning frames is the way in which children become socialized”
(Elkind 122). An example of this is the “thank-you” frame. To understand the
frame the child has to know the rule: “Every time someone gives me something,
I must say, ‘thank you’ ” (123). To use the rule, the child goes from the general

rule to the particular.
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Moreover, in Montessori education children learn frames at different
levels. There are classroom frames, which are used for all children in
classrooms at all times. There are activity frames, which are associated with
certain materials or activities. The child-child frames govern the interaction of
children with each other. These frames have “their own system of rules,
understandings, and emotional rhythms” (Elkind 124). One of the rules of the
classroom frame is responsibility. The children must take responsibility for the
materials they take out and use. The teachers instruct the children verbally and
by example. Independence is a second classroom frame rule. To implement this
rule children must learn that they are to work by themselves with the materials
and that they may not disturb other children. The third classroom frame rule is
cooperation, which teaches the children that if they wish to use materials that
another child is using, they must wait until the ﬁrst child has finished working
with the materials. These rules are learned mostly by observation and imitation
(124).

The activity frames have rules for using materials, and these rules are
one of the major strengths of Montessori education, which holds that “Structures
or frames are not the enemy of freedom ... but rather an essential condition of
healthy freedom™ (Elkind 125). Maria Montessori cited examples of children -
who, after learning the structure or frame, went on to creatively use the

operations.
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Montessori gave many examples of children who went beyond the
original frames. One young boy did mathematical calculations in his head, while
a visiting teacher had to use pencil and paper. This same boy was able to make
mental correction in a complicated calculation. This is an example of the
freedom allowed once the frame and frame rules are mastered (Elkind 126).

What is the significance of the child-child frame in classroom discourse?
Is it important for children to talk to each other in the classroom? Even though
these children may talk to each other outside of the school environment, the talk
would not necessarils; be about school subjects and the children would not be
practicing academic discourse, which is a special way of talking. In addition to
providing the opportunity of practicing academic discourse, another benefit of
talking to peers is that children can give directions, ask questions, as well as
answer them, which is something they would rarely do in their interaction with
the teacher (Cazden 134).

Observational studies in both the United States and the United Kingdom
show that in most traditional classrooms the social organization of talk is
controlled by one person, the teacher. Even if seating in groups at a table now
replaces seating in rows, only the “seating has been socialized, not the work”
(Cazden 124).

In elementary classrooms two kinds of social organization occur:

1. Traditional large-group instruction with the teacher in control at the

front of the room.
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2. Individualized instruction with children working alone on assigned
tasks, and the teacher monitoring and checking their individual
progress either at a student’s desk or her own (Cazden 125).
Talk among peers, on the other hand, shows the effects of peer collaboration on
logical reasoning skills. Research by Perret-Clermont shows that peer
interaction enhances development of logical reasoning through “active cognitive
reorganization induced by cognitive conflict” (Cazden 128).

Elice Forman in her doctoral thesis gave elementary school children
eleven problem-solving tasks on increasingly complex problems. Forman’s
study found that the collaborators solved many more problems than those
working alone and those who showed the most interactions solved the most
problems. The reason this occurred was interpreted as cognitive conflict, where
the students argued about what they had proved. Forman’s conqlusion is based
on Vygotsky’s writings.

In tasks where experimental evidence was being generated and
where managerial skills were required, by assuming
complementary problem-solving roles, peers could perform tasks
together before they could perform them alone. The peer observer
seemed to provide some of the same kinds of “scaffolding”
assistance that others have attributed to the adult in teaching

contexts (qtd. in Cazden 130).
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The most significant strength in Montessori education is the frame rules
for using materials. This method allows children to achieve more by working
with manipulative materials. Children playing with blocks are learning about
size, balance, etc., but when this same block play is in a system of frame rules,
the child will derive more knowledge from the same activity. Maria Montessori
observed that children need structure when beginning an activity, but should be
allowed free experimentation when they master the procedure (Elkirid 125).

The founder of the Montessori educational system identified four planes
of development. There are two planes of childhood, resulting at age twelve in a
mature child and two formative stages of adulthood, completed when a young
adult reaches maturity at age twenty-four.

Montessori likened developmental planes to the metamorphoses of a
butterfly. The various stages of larva, chrysalis, and adult butterfly are so
radically different as to be unrecognizable one from the other. So, too, the
differences of each plane of human formation are so extraordinary that the
young person appears in each as a re-created being. Each of these four planes of
development builds upon the last so that faulty development in any one will
adversely affect the successful completion of the others. The chart on the
following page points out a distinct difference in the philosophy underlying the
methods of education in the Montessori and traditional classroom (Lillard,

Today 7).
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The Origin and Theory of Montessori Education

Elementary High School University

Regular education is based on assumption of linear development
(@arrows represent increasing pressure).

18 24
Aduithood J

L
—N

2]
Childhood

Monzessori education is geared to peaks and valleys of human Sformation.

(Lillard, Today 7)
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Montessori believed that education in general does not consider these
planes of development, because education in most cases follows a steady ascent
and becomes more difficult each year. More subjects and more study are added
and the emphasis appears to be on requiring more production (Lillard, Todé} 6).

Human behavioral tendencies, such as exploration and orientation, are
different for a two-year-old, a ten-year-old and a sixteen-year-old. This
realization “substantiates Montessori’s argument for new divisions in education
based upon the child’s developmental stages and requiring different educational
environments for each” (Lillard, Today 19).

Montessori drew a chart depicting the linear ascent of education based as
it is upon feeding information to children as if they are blanks to be imprinted
upon. She colored it in an “awful greyness” to reflect the boredom it inflicted on
the children. Its underlying assumption is that intelligence increases with age
(Lillard, Today 6-7).

In contrast Montessori drew a chart reflecting her theory of the
development of children. It shows that in each plane there is an emergence or
rebirth of development that reaches a peak and then declines. It emphasizes the
uniformity and regularity of human development in this regard and undercuts
the traditional model of increasing intelligence according to the student’s age.

Self-correcting materials are partially responsible for the degree of
independence in the Montessori classroom. Since the teacher does not have to

correct every activity, she can allow the students to choose their own works.
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This provides an atmosphere that is drastically different from the traditional
classroom. The answers to math and spelling problems are not “the closely
guarded secret of the teacher ...” rather there are “...a variety of materials with
the answers available in the classroom” (Chattin-McNichols 55).

Montessori classrooms have the teacher readily available as a resource
for the students; however, the ambience of the Montessori classroom and the
Montessori method of education develop independence and self-reliance and
cooperation with other students. The teacher is there to facilitate the learning
that takes place because of the interaction of the students with the materials,
rather than the interaction of the students with the teacher (Lillard, Today 28).

The environment of the Montessori classroom and the materials used in
that classroom are necessary for allowing the degree of independence that is
required for a good Montessori classroom. The most important characteristic of
these materials is this: they are self-correcting. That is, the student can tell
without the aid of a teacher whether she has used the material in a correct way.

Because some of the materials work in only one way, any other way of
putting them together will not work. Consequently, the typical Montessori
teacher spends her time observing the students as she moves around the
classroom. It has been noted in studies that Montessori teachers spent less time
correcting and disciplining than teachers in traditional classroom settings

(Chattin-McNichols 55).
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When the Montessori method was first introduced in the United States,
there was resistance. One of the reasons for this resistance was “the
unwillingness of teachers to relinquish control of the classroom and to move out
of center stage” (Chattin-McNichols 30). It is evident from the literature that this
resistance is still prevalent today.

Research on Traditional Classrooms

“First Circle” is a common event in many primary classrooms in
America. It takes place when teacher and students meet to take attendance, plan
the day’s activities and sometimes share personal experiences. The literature
cites a study by Donald Dorr-Bremme, which focused on discourse in “first
circle.” The researcher was studying the relationship between discourse and
social identity in a kindergarten-first grade classroom. On first consideration, the
student’s social identity seemed to be constructed between ‘;ea::he'r and student.
However, upon closer examination, the reseéréher deteﬁnined tﬁaf social |
identities are “constructed through a social process in which each student’s
discourse performances, other students’ ways of speaking, local exigencies of
the speech situation, context-specific discourse rules, and the teacher’s
interpretative schemes are mutually interdependent” (Dorr-Bremme 3).

The research further investigated the students’ interpretations of “who
we are” and of “what we are doing now” and found them to be interdependent as
well. Discourse appeared to be the principal setting where social identity is

negotiated by means of attention to many features of the discourse; for instance,



voice tone, pitch, tempo, linguistic code, and style, as well as the referential
meanings of words (Dorr-Bremme 7).

This research found that independent students are able to “pursue
activities on their own without lots of direction from an adult” (Dorr-Bremme
10). Dependent students in contrast sought lots of reassurance from adults and
needed constant praise.

’In organizing and teaching activities in first circle, the teacher initiates
topics of discourse, and students never are allowed to do so during these
activities. The only way students get a turn for speaking is during the sharing
portion of the activity. In order to get turns, the students bid for it. The teacher
chooses among the students who bid, and they then have a turn to talk. The

researcher concluded that “each student’s social identity was the conjoint
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product of everyone’s interaction in the classroom scene, rather than a construct

between student and teacher” (Dorr-Bremme 1). The identities were constructed

by means of a social process where students’ discourse and ways of speaking
and the teacher’s interpretation were mutually interdependent (1).

A study by Cathy Roller at the University of Iowa on the interactions
between less proficient readers and their teachers during oral reading and
rereading asked these questions: “Does children’s reading accuracy determine
teacher-student interaction patterns? Are there additional factors that explain
differential interaction patterns?” (Roller 190).

The following is an excerpt from the study described above.
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Jamie was taking his turn during small-group reading lesson. The text

read: “This is Ellen. She is a baby elephant. She will be a baby for a long time.

She is three feet tall. She weighs 200 pounds.”

Jamie began, “this is,” and hesitated. Ms. Auburn (the teacher) supplied

“Ellen” and Jamie continued, “She is a bu bu bah by...”

Teacher:

Jamie:

Teacher:

Make the a say its name.

Buh aaaaa bye.

It’s not “bye” here it’s be. That y at the end sounds like e.
Like in “silly.” Can you think of some other words where

the y sounds like ¢? (pause) Funny.

[This “pause” is teacher wait time. The teacher is waiting for a response. If

the teacher waits five seconds, which is a long pause in turn-taking, it still

may not be long enough for the student to respond.]

Teacher:

Jamie:

Teacher:

Jamie:

Teacher:

Jamie:

Teacher:

Teacher:

O.K. start with “she is.”

She is a bu by.

Baby.

Elll, ell--,

Elephant.

She will be a baby for a log [rather than long].

OOPS! Ms. Auburn interrupted, and Jamie repeated “log.”

Take a good look at that word.
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Jamie responded by slowly repeating “log.” She asked, “What
letters do you see in that word?”
Jamie spelled, “L-O-N-G.”

Teacher: Do you hear an N in log? Jamie answered no. She
continued, “Say it slowly. Try to put the N in.” Jamie
slowly articulated, “LLLLooonnng.”

Teacher: Right.

Jamie continued reading, “time. She is three feet tall. She
waits [rather than weighs] ...”

Teacher: OOPS!

The above transcription shows the dependence of the student on the

teacher. In reading five sentences, the teacher intervened ten times. Roiler

asks in her reporting of it, “Are teachers’ responses an appropriate adjustment to
less proficient readers decoding difficulties? The interruptions almost preclude
student self-corrections...” (Roller 191).

Montessori’s Philosophies and Theogries

An examination of Montessori’s philosophies and theories shows
borrowings from the French philosopher Rousseau. Montessori, like Rousseau,
felt that the growing children should not learn by rote what they cannot
understand; rather they must learn by experience what they can understand. The
two philosophies also have in common the belief that children need self-

expression for intellectual and emotional growth (Chattin-McNichols 32-3).
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Nebraska

Omaha
COLLEGE OF ARTS AND SCIENCE
English Departmer

[RB# 430-01-EX Page 1 of 2

PARENTAL INFORMED CONSENT FORM

The title of the research study: Independence of Montessori Students in Primary Grades
as Measured Against Independence of Students in Primary Grades in Traditional

Classrooms.

Since vour child is a student in this Montessori classroom. he or she is eligible to
participate in this study. The purpose of this study is to explore the students” dependence
on the teacher in the Montessori and traditional classrooms to determine which method of
teaching produces more independence in primary students.

The researcher will observe the Montessori classroom and record the interaction between
the students and teacher using audio recorder. The researcher will then transcribe the
recording and tabulate the number of utterances between teacher and studerts. No
surveys. questionnaires. or educational tests will be included in this research. The
researcher will not participate in the activities being observed. There are no possible risks

or discomforts to vour child.

The information obtained from this study may help further the method of teaching
provided in the Montessori method and make it more available. If you decide not to
allow vour child to participate in this study, the researcher would exclude her or him from

the observation and audio recording.

No identifiers will be maintained which allow anyone to link study data, either directly or
indirectly, to the subject. Confidentiality will be protected by changing the name of the
students and the teacher in the transcription and subsequent publications. You can decide
not to allow your child to participate in this study, or you can withdraw your child from

this study at any time.

You are voluntarily making a decision whether to allow your child to participate in this
research. Your signature means that you have read and understood the information
presented and decided to allow your child to participate. Your signature also means that
the information on this consent form has been fully explained to you and all your
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IRB # 430-01-EX Page 2 of 2

questions have been answered to your satisfaction. If you think of any additional
questions during this study, you should contact the investigator. You will be given a

copy of this consent form.

Signature of Parent Date

[ certify that all the elements of informed consent described on this consent form have
been explained fully to the parent(s)/legally authorized representative. In my judgment,
the parent(s)/legally authorized representative is/are voluntarily and knowingly giving
informed consent and possess(es) the legal capacity to give informed consent to
participate in this research.

Signature of Researcher Date

Kay Burke, English Department, UNO Office: 554-3536 Home 333-0317
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The following appendix is a complete transcription of the data, a recording in a
Montessori classroom, grades one through three, ages six through nine, in a
suburban public school in a midwestern city. The recording and observation
lasted one hour on two different occasions, for a total of two hours.
Transcription conventions are found at the end of the appendix.

First Hour

S = Student
T = Teacher

Segment 1
Participants: S1, S2, S3, S4
Activity: Math, multiplication tables

Location in classroom: table

Recording time: four minutes

S 1: Four times two is nine.
[6.3]

S 2: Hey!
[5.2]

S 3: That should have a question mark.
[7.3]

S4: OK.

Segment 2
Participants: S1, S2, S3, S4
Activity: semantic categories

Location in classroom: table

Recording time: 15 minutes

S 1: Alps Smoky Blue Ridge [7]

S 1: Mozart Bach [6]



S 2:
S 3:
S 4:
S1:

S 2:

St

S2:
S1:

S 2:

S1:

S1:

S 2:
S 3:

S 4:

S 3:

S 4:
S 3:
S4:
S 3:

S 4:
S 3:
S1:
S 2:
S1:
S 2:

Hawaiian Virgin Bahamas [2.3]
Um hum.

OX.

Alps Smoky Blue Ridge

[5.3]

Times,Difference, Product.

(5]

Comma, Period, Question Mark
[10]

O.K. I’m going to get a piece of paper.

Chicago Boston

[8.3]

Chicago (spelling) Chicago
[6]

Boston (spelling) Boston

(5]

Cincinnati (spelling) Cincinnati

[7.4]

Cities

Baseball soccer

[3.1]

Sports

Chairs sofa and table

Equals furniture

Ford Buick ...Dodge

Equal

Equals cars

Cars yeah

Ok

Owl ... monkeys...ostrich o s ri ¢ h how do you spell that?
(inaudible)

and that means equals

Earth Mars Pluto.

Mars Pluto

Mars Pluto (looking in Encyclopedia)

Mars Pluto M ars Pluto (writing)
[10]
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Segment 3

Participants: S1, S2

Activity: Maps. These two boys were working together with a puzzle of the U.S.

One boy would call out the name of a state and the other boy would check his
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paper that had the correct placement to be sure the first student got it in the right
location.

Location in classroom: sitting on the floor

Recording time: ten minutes

S1:
S 2:
S1:
S2:
S1

S 2:
S1:

S2:
S1:
S 2:
S1:
S 2:
S1:

S1:
S 2:
S1:
S 2:
S1:
S2:
S1:
S2
S1:

S2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:

S2:

Iowa...

(Places puzzle piece into puzzle.)
Ohio...

(Places puzzle piece into puzzle.)
New York

[10]

(Places puzzle piece into puzzle.)
California

[11.5]

(After hesitating) This is really hard.
Idaho...

Idaho [7]

Oregon

(Places puzzle piece into puzzle.)
North Dakota

[8.3]

South Dakota... Nebraska... Kansas... Oklahoma
What?

Oklahoma

(Places puzzle piece into puzzle.)

Iowa...

(Places puzzle piece into puzzle.)
Arkansas...

(Places puzzle piece into puzzle.)
Alaska

[9]

(Places puzzle piece into puzzle.)
Louisiana...

(Places puzzle piece into puzzle.)
Tennessee...

(Places puzzle piece into puzzle.)
Arizona ...

(Places puzzle piece into puzzle.)
New Mexico

[4.2]

(Places puzzle piece into puzzle.)
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S 1: Montana
S 2: (Places puzzle piece into puzzle.)
S 1: Wyoming

[10]

S 2:  (Places puzzle piece into puzzle.)
S 1: Pennsylvania

(Pause of 5 minutes changing tables)
Segment 4

Participants: S1 S 2

Activity: math story problems

Location in classroom: table

Recording time: ten minutes (including wait time)

S 1: If John had four trains and on each of the tracks how many trains did they
have?...
(answers herself) 18
S2: If John and Sam saw four ants and two crawled away how many were left
on the rock? [7.4]
(writes answer)
S 1: There are eleven stars on my desk I gave seven away how many were left?
[71
seven minus eleven ... that can’t do.
seven and four is eleven minus what
OK.
One two three four five six seven. I gave back eleven.
S 2: Here’s another one.
One two three four five six seven eight O. K.

[12]
S 1: You forgot your ( )
[9.3]
Segment 5

Participants: S1 S2 S3

Activity: math
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Location in Classroom: table

Recording Time: 10 minutes

S1:
S2:

That doesn’t go below the line.
Four jumps away. How many are left?
[4.2]

S 3: That’s correct. (student correcting another student.)

S 2: IfI have four turns to jump on, how many will 1 get if lite is fair?

S 1: Iknow, five more turns.

(3]

S 2: How many pennies do I have if I have seven cents?

S 1: He had — then he had eight left (looking at worksheet)
[9] '

S 1: If there are fifteen on one ear of wheat and there are three flowers on each
spiclet, how many flowers are there on the whole ear?

S 2: one spicklet two spicklets three spicklets four spick five six seven eight
nine ten eleven twelve thirteen fourteen fifteen sixteen seventeen eighteen
nineteen twenty twenty-one twenty-two twenty-three twenty-four twenty-
five twenty-six twenty-seven twenty-eight twenty-nine thirty thirty-one
thirty-two thirty-three thirty-four thirty-five thirty-six thirty-seven thirty-
eight thirty-nine forty forty-one forty-two forty-three forty-four forty-five
flowers ...

S 1: You forgot the capital (entering in notebook)

Segment 6

Participants: S1 S2 S3

Activity: making cover for story they had written

Location in classroom: table

Recording time: 10 minutes

S1:
S 2:
S1:
S2:
SI:
S 2:

S1:

O.K. All right now. Let’s see...

All right ...

(coloring) Let me do 1it...

No, I want to do it...

Let’s see. Urange, No...

I forgot to tell you.. I’ve never had a kitten [7]
(Shift in footing.)

What? What is it?
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S 2: It’s a fire on the boat...

S1: OK...

S 2: You want to help me, right?
[5.3]

S 1: Maybe I will...

S2: O.K. Let me go get my colors

[10]
S 1: Yes, I already started...
S2: Iknow...
S 1: Sois mine
[7]
(Another student comes up who had not been working with the first two
students.)

S 3: O.K. Ididn’t want to interrupt.

S 1: TI’ve got to get my picture.

S 2: I’ve got to get my paper.

S 1: It was November.

S 2: You didn’t put a date on it.

S 1: O.K. Do you want to help me make a cover for your book?

S 2: Shandra’s and Deidre’s , I’ve got the paper in here, if I can just get it.
[4.2]

S 1: And then we put this picture

S 2: I couldn’t remember...

S 1: And then we put the star on here...

S:2 Yeah. I think

S 1: 1think we should put it here by this blue band or blue-green

S 2: Yeah

S 1: It wouldn’t show its skin because

S 2: Yeah its shoulders

S 1: It could be like blond or black or something maybe brown

S 2: Ithink it should be black.

S 1: Yeah

S 1: Youdon’t need a star.

S 2: ‘What color should the tights be?

S 1: Green.
S 2: All different colors, maybe?
S1: Yeah

S 2: Green? Blue? (looks in crayon box)...

S 1: Blue-green?

S 2: Yeah.

S 2: Here itis.

S 1. He looks pretty good already.(looking at picture on cover)
|5.2]

S2: And then do you think it should be like a turtleneck, or um-

S 1: Um not a turtleneck.

S 2: Yup you’re right.



S 1: Like this?

S2: Yeah.

S 1: Now where is that blue-green?
S 2: Blue-green?

Segment 7

Participants: S1S2 S 3

Activity: writing a story

Location in classroom: table

Recording time: 15 minutes

S1:
S 2:
S1i:
S 2:
S1:
S2:
S1:
S2:
S1:
S 2:
S1:

One is named Maggie and one boy is named Andrew.
Andy and that’s O.K.

A boy Andrew...withan N

Michael or Mike.

OK I'll do the A, you can do the M.

You already did that.

I didn’t do the M.

O.K. There were five girls and two boys...
two boys.

two boys and six girls.

November 2, 2004 It was the ...

(Another person not involved in the group)

S 3:
S 1:
S 3:
S 3:
S1:
S1:
S2:
S1:
S2:
S1:
S 2:
S1:
S 2:
S1:

Angie are they going to be Americans or are they going to be like

They’re Mexicans.

OK

They lived in Mexico?

Sure

And then they sailed

But there were six of them...

Yeah.

There were (writing down the story)
There we go...

Yup, and then

Now we’re going to draw them like the picture on the
On the cover ...

Now all we need to do is
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S 2:

S1:

S1:
S1:
S2:
S1:
S 2
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S2:
S1:

S2:
S1:
S 2:

St:

S 2:

S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S2:
S 1:
S 2:
S1:
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They’re school pictures...what color should the background be?
[4.8]

We don’t have to have one...

I know.

[4.1]

That’s a good background, I think.

Go over there.

A good suggestion

Well yeah we’re using orange for the background instead of blue.
Because blue is sort of ...

Yeah blue-green.

OK Now we gotta make Sue

Ann.

How do you spell that...Lauren?

LOREN

Oh the ruler.

Andy ...get rid of those...

Yeah...

ANDY

[5]

I’ll spell you now. I’'m on the bottom line already.

I wish I would have used this paper.

We’re twins...Maggie

Write really small...

And

[5]

And you could put we’re twins here.

Max do you see Max? Max is the good one

I’m spelling it short look.

And then put words a little bit further down there...

OK We’re doing the other side

We’re off the front page...

OK how about this up here?

Look at the pictures...

Oh you have it on the back.

I’m doing the three pictures

And then when you do this picture it will go on the other side.
And then there’s no picture here but on the other side there’ll be a picture.
Maybe...

Look it’s orange.

Orange? I don’t see any orange on mine.

Mine’s orange...

What do we have to do first?

We can do this, and then we can do this (demonstrating on paper).
It’s OK It’s OK yellow marker

[4.3]



S 2:
S1:

S 2:
S1:
S2:
S1:
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That’s good. Do you want me to draw the pie or . .
Yeah.

[6.5]

Neat pie.

Now we got to put ink all over it.

OK

Now we’re doing this thing...

(Student from outside the group)

S 3:

S 2:
S1:
S 2:
S1:
S 2:

S1:
S 2:

Hey, are you going to cover it up with a pen? Are you going to go like
this?

[5]

That’s the fun part about it.

OK

You just make his neck and face...

I’1l do his eyes and stuff

I think it should be like ... mixture between like red and orange but put the
orange down first.

Yeah.

Because a crayon er a pencil doesn’t go on a crayon...

(Someone new attempts to join the group)

S 1: No. Someone’s already sitting there.
S 1: Take alook at that!
[3]
S 2: Yup that’s the orange...
S 1: Orange red violet... oh well
S 2: What color should the background be?
S 1: 1think it should be like blue...
S 2: Light or what?
S 1: Um Idon’t know.
S 2: I’m looking for that crayon.
(Another student)
S 3: What are you doing? Are you doing calligraphy?)
S 1: No, we’re not doing calligraphy...hhh
S 2: How does that look?
S 1: That looks OK....
S 2: Where is my book?
S1: Hereitis
S 2: Thanks
Segment 8

Participants: S1 S2 S3
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Activity: drawing

Location in classroom: table

Recording time: 5 minutes

S1:
S 2
S1:

S 2:

S1:
S 2:
S1:
S 2:

S1:

S2:
S 2:
S1:
S 2:

Let’s do a dog.

How about each of you have two dogs...that would make tour
And then we can color them

[9]

I meant to say two of them

[8.3]

How many animals do you have?
What?

Do you have a dog or a cat?

No. I don’t have any animals.
Well can we use my animals?
Yeah.

How many cats do you have?
We have six.

My Mom used to have six cats.

(Student not part of group)

S 3: My mom says that the reason that people are allergic to cats is because of

S1:

S 2:

S1:
S 2:
S 3:
S1:

S 2:
S1:

S 2:
S1:

S 2:;
S1:
S:

the saliva because they keep licking themselves.

Now I’'m going to draw a ship.
WOOPS
A good thing I keep an extra pencil in my
(9]
Oh you still have your little caterpillar at home?
We have a little caterpillar...
I have one.
So maybe maybe,I can even write my name on it.
Maybe if I
[9]
Whereisthe (  )?
The reason you don’t see it is because I’m sitting on it I don’t know why.
hhh
OK can I go over it with ...
Oh look what happened
(colors spill)
[71
Have you got purple?
Yeah.
Here’s my favorite color magenta



S1: Um.

S 2: Do you think I should use my scissors?
S 1: Idon’tknow...

S 2: To cut out this part...

S 1: Do you like the star I put on this side?
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Segment 9

Participants: S1 T
Activity: demonstration

Location in classroom: table

Recording time: two minutes

T: If you have your other things put away, you may.
(using an abacus)
T:  What was the answer?

S 1: Thirty

T:  Three there’s three in it. This is units. Now you’ve got it.

You have one more.
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Second Hour
Segment 1
Participants: S1S2S3S4

Activity: math, multiplication using an “8 chain,” which is similar to a very
large rosary bead marked off in eights.

Location in classroom: rugs on floor

Recording time: 12 minutes

S1: Whatis it 32?

S2: Yeah 32.

S1: 4030 32.

S 2: OK nobody move it Oh that’s not it.
S 1: Here it is 40.

S2: 48

S 1: Idon’t think we need the calculator.
S 2: Well sort of

S 3: IwilllIll take it

S 1: Wedon’t need it.

S 2: Why not?

S 3: Here that’s the number.

S 1: It’s gonna be 48

S 2: Yeah.

S 3:  Jim, tell me what you need.

S1: Weneed a48

[6.3]
S 2: 148 no oh here it is.
S 3: Good.

[5]
S 3: So what do I type in?
S1: 48plus8
S 2: What was it?

[5]

S 3: 56. yeah that’s what I said
Teacher: Whose rug is that boys?
S1,2,3: Not ours (together)

Teacher: Whose is it?
S1,2. 3: Not ours (together)
S1: 64.

S 2: Oh. Yeah 64



S 3:
S1:
S 2:
S1:

S2:
S3:

S1:
S2:
S 3:

S3:
S1:
S 2:
S1:

S1:
S 2:

S1i:
S 3:
S1:
S 2:
S1:
S2:

S1:
S 2:
S1:
S 2:
S1:
S 2:

S1:
S 2:
S1:
S2:
S3:
S1:
S1:

S 2:
S1:

That’s it. OK

OK I know this one it’s 72.

Well are you sure?

Yeah I’m sure.

[5.2]

We’re supposed to put this on the table
Oh yeah here I’ll put it away
[4.1]

7272

No it’s right here.

80 86.

[5.1]

Hey you guys you should use the calculator
Because you have 2 to 8 that’s 80
Well anyway that’s 96

96?

[7]

Right here.

No first we need to sort them out
[5-3]

Oh here it is 96 (arranging the beads)
I thought we needed 296

No I just said 96

OK now what?

96 plus 8...

Will you help me?

[4]

OK I'll get all the four hundreds.
414

Equals 914

96 plus 8? (incredulously)

104.

Got it.

[3]

OK the next one is 112

Um hum right

Um hum you’ve got it

Got it.

OK 120 128

OK OK

136

[4.1]

136

Got it.

(another student walking by)

S4:

Excuse me
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S 3: Do you guys need the calculator yet?

S 1: No.
S2: 144.
S1: Gotit.
(6]
S 2: OK right there
S1: Gotit.
S2:. 144

S 1: Oh yeah we already got it.
S1: 144 plus 8

(8]
S 2: 152 You got it in there?

S 1: No.
[3]
S2: 162.
[7]
S1: No 152.
S 2: This chain becomes really easy doesn’t it
S 1: Yeah
S2: COOL
[10]
S 1: Can you guess right now what the number should be without looking
[3.5]
S 2: What?

S 1: What grammar box it belongs to without looking
S 2: We’re finished?
S 1:  Yeah, without looking.
[4]
S 2: Oh what grammar box.
S 1: Yeah.
S 2: Oh algebra?
S1: Yeah
S 2 Are you almost done?
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Segment 2

Participants: S1 S 2

Activity: matching words to parts of speech

Location in classroom: rugs on floor




Recording time: three minutes

S 1: Are you through reading yet?
S 2: Is that the next one?
S 1: Yeah, I’m sure.
S 2: What about this one?

(6]
S 1: I’m gonna leave that to last.
S2: Areyou? Why?

()
S 2: I forgot how to spell your
S1: Oh

S 2: How would you say wow
S 1: Any suggestions about throwing out adverbs, verbs, something like that
S 2: I’'m trying to think.

Segment 3
Participants: S1 S 2
Activity: math multiplication

Location in classroom: table

Recording time: 15 minutes

S1: 4times3is...

S2: 12.

S1: Yeah12.

S2: Thisisa?2?

S1: Yeah2

S2: 3times2...6
[6]

S1: 3times6is18soyouputal and an 8.

S2: OKso24...

S 1: That doesn’t seem right.

S 2: Isthat 4, no it should be 24 because it’s times.
S1: Yes, cause 3 times 1 is 3.

S1: Yeah

S 2: No...this is wrong it’s 12.

S1: Wait2468...

S2: It’s12.

S1: Let’ssee?2times 2 is 4.



S 2:
S1:
S 2:
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4 here...(pointing to workbook)
2 times 4 is ...
8 and then next

'S 1 and S 2: (together) 0

S1:
S 2:
S1:
S 2:
S1:

S 2:
S1:
S 2:
S1:
S2:
S1:
S1:

S 2:

S1:

S2:

S1:

8 and then that’s 0 and then 9.

No 0 times 2.

Zero, zero

Now that’s hard.

9

[71

two four six eight ten twelve fourteen sixteen

eighteen.

It is?

Yeah 18.

OK

2 times 21is 4...

The answer is 28 thousand, zero hundred and eighty-two eighty-four

[10] |

Thank you.

(pause three minutes getting different materials)

OK here find the number of cues required to fill a solid space use the
formula instead based on information discovered by ()

(reading) A land with much () they got gold, lead and copper from Asia
Minor pewter from ( ) dyes from India and China barley from

[10]

You can add, subtract or multiply digits by taking one column at a time.
[11]

(reading) Here is what another Greek discovered about Geometry. He
found four basic shapes: spheres, cones, cylinder, and polygons. A Greek
discovered volume by weight of water displaced. He was wondering if ( )
as he got into the bathtub he realized that a body plunged into water is
equal in volume to the fluid that it displaces. The sailors in the
Mediterranean Sea learned much about navigation and measurements as
they watched the length of the shadows and heights of particular stars they
could locate their () Balance scales were used to compare the weights of
two objects. Standard weights were later used and more sensitive scales
developed.The Greeks asked not only why but also how. () before us
found a rule that always works with right angle triangles. The Pythagorean
th e o rem states that the longest side equals the sum of the squares of the
shorter sides.
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Segment 4

Participants: S 1 S 2

Activity: matching foreign language words to correct country

Location in classroom: mat on the floor

Recording time: 10 minutes

S 1: This time you pass out the cards and I’ll pass out the little ones.

S2: OK

S 1: TI’ve only got three.

S 2: You’ve only got three?

S 1: No two.

S 2: (Passing out cards) One for you and one for me One for you and one for
me One for you and one for me One for you and one for me

S 1: I’m going to lay out my cards...
(the two girls proceed to match foreign words to the correct country
named on a mat on the floor)
(now picking up cards)

S 2: I can rubber band them for you.

S1: No,Icandoit.

'S 2: I’m going to go put it away You geta( )
Segment S5

Participants: S 1 S 2

Activity: facts about states

Location in classroom: table

Recording time: 15 minutes

S1:

S 2:

What’s another good fact. How about the State Flower is Golden Poppy
that’s the thing that should be underlined.

[10]

Then you can start deciding what you want to write in there.

State’s Flower (writing) The Golden Poppy (writing as she slowly
enunciates the words) That’s a funny name poppy.

[12]



S1:

S2:

S1:

S1:

S 2:

S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S1:
S 2:
S 1:
S 2:

S1:
S 2:
S1:
S 2:
S1:

S 2:
S2:
S1:
S 2:
S1:
S 2:
S1:

S 2:
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All right, can you write your name on the paper, just so they know which
one is yours and which one is mine.

(looking at map) This is where Death Valley is located right here have you
been to Death Valley? You shouldn’t go there it reaches the highest
temperature and you wouldn’t be able to breathe.

It’s kind of like ...

It’s a valley so it’s kind of deep and you could die from death.

And that’s oh yeah Lake Tahoe I went skiing I flew in a plane to
Sacramento then I rode to Lake Tahoe and that’s where I skied.
[3.8]

Here’s Mount Whitney.

[5]

Look at these mountains they’re so () Los Angeles is over here and here
is Hollywood.

Um I’ve been there.

Have you been to Los Angeles?

That’s where my grandparents live so I go there a lot.

Are there volcanoes there?

No.

In a part of California?

Maybe. there’s earthquakes my aunt was in there when they had those
Yeah I know those happen around here I think (pointing at map)
No I’ve been to San Diego.

I know but don’t they have them over here too?

Yeah

Cause my friends moved there and they had a little earthquake.

[4]

I’ll put my part in California is on the coast of the Pacific Ocean

So when you’re in San Diego you just don’t ()

Disneyland... California (writing) is on the coast

That’s cost!

Oh a

[11]

What fact did you put?

It’s the Golden State...

Yup

Cause they had the California Gold Rush.

It’s the thirty-first state.

What?

It’s the thirty-first state. That’s what I’11 put (writing)

[11]

I know another cool place Carls ( ) is located there.
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S 1: Iknow I’ve been there before...like 500 times.
S 2: 1It’s in Carlsbad

S 1: Is this from the amusement parks?

S 2: National Parks there you go.

S 1: Oakland that’s I like the Oakland Raiders.

S 2: Yeah they played games did they win?

S 1: Yeah they beat the NY Giants

Segment 6

Participants: S1 S 2

Activity: placing words into categories

Location in classroom: mat on the floor

Recording time: 15 minutes

S1:

S 2:
S1:
S 2:
S1:
S2:

S1:
S2:
S1:
S 2:
S1:

S1:

S2:
S1:

They are action words

[5]

run jump hop

I know we’re missing two words.

We are? ‘

Yeah.

OK let’s straighten this out.

Here let me help you.

[12]

Let’s do number three cause we already did number two.
OK that’s a good idea here here’s number three.

OK here are some things for you and for me.

Do you want me to start writing or should I wait for you
No wait for me

(pause three minutes)

There we go...here are some things for you (handing her cards OK
knife...space,,,where is cage

[12]

Now I’m on to the let’s see license plate yeah I’'m going to draw the

license plate.

[13]

What’s the license plate look like?
Well you know something like this



S 2:
S1:

S 2:
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[5] cause it says you need something kind of like a raccoon track this
would probably be the best one...something likethis do you want to use
this something like that? Could you draw this with your border? The
outline looks like

Kind of like

Like that.

I can kind of picture it, but you know what?



[3.5]
underline
CAPITALS
h, (h)

()

(words)

[fast]
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Transcription Conventions
sentence-final falling intonation
sentence-final rising intonation
continuing intonation
sentence-final falling intonation, with animated voice quality
noticeable pause

half second pause; each extra dot represents additional half second
pause

numbers in brackets represent pauses, in seconds
emphatic stress

extra emphatic stress

laughter

empty parentheses indicate transcription impossible

transcriber’s comments

second speaker’s talk is latched onto first speaker’s without a
noticeable pause

lengthened sound (extra colons represent extra lengthening)
glottal stop: abrupt cutting off of breath
highlights point of analysis

information in brackets applies to the talk that follows; continues
until punctuation



