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Prefaco.

maindergorton children, on their first day in aschool,
cive one who has the opportunity ﬁo observe them an intepre
cabing oxporisnce. IDoch ¢hild reacts to this now situation
1n an individual wannor. Some ahow thelr own particulor
idiosyneraaion, whlle others appeay to 'ac;aeptﬁ this now cone
tingency as though thoy were woll exporionced in school ac-
tivitiens. The outstanding mamerioms and reactions of
cach child can give a wobohful teacher some insight into the
emotional choracteristics of the particular child who shows
nerked jmgtmt;:’imm from the ordinary.

The problems of the children who showed cmotlonal
disturbances, in this new siwatmn, have arousecd interest
and synmpathy on the part of the author. Decause of these
interects, thlg study was undortaken. |

~ Cincere thanks are hore extonded to the nony nothors
who gave géximmly of their time and effort in anawering
tho quwmmnaim which made this study poaslible.s ind it not;
been for thelr help in conversing with the childwen, and ro-
cording thelr responsos, thls matorlal could not have beon
collcctod. |

Thanks are cloo due to the principsls and Lindercar-
teﬁ toachers of the schools included in thils study, who took
care of the distribution of the questionnaires.



The writor fools desply indebted to Dr, T. Larl Sul-
longer, Hoad of the Coclology Dopartucnt of the lunicipal
University of Omaha, and to 1T, Ceorge A. Dloomer, liead of
the Attendance Departuent of the Cuoha Publlce Schoels, for
tho i, imawlméca, and offort they put forth in maldng the
clappificptlion of the sé‘m&‘lg included in this study.

Dr. Sullenger and !y, IMoomer, throuch thelr yeors
of W{}}i’iﬁ, have a wide lmowledge of tho soelal situation in
Oonlig, emd a roal wnderstanding of t:xzea home conditions in
the scliwol diabricts included 3n this research. Ire Sullon-
gor hog made meny studies on the vardous phoses of social
conditions horo, is a well known apeslter in his field, and
has publiched extensively on the character of the population
of the city of Omsba., Lr. Dloomer, Chief Attendance Officer
for tho Omaka Public Cohools, is woll imown for his work in
problon ceses and with children from under-privileged homes,

Vidthout the help of theose f{riends m children, this
zatuay could not have boon aaemnplmha&
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IUPRODUCTION,.

Zach year thousands upon thousands of childron onter
the doors of the school house for the Lfirst timo. Adulits of
today f-atw school as a famlilar experionce, bamu’aa of thoir
years of lmowledge, and association with ofucational insti-
tutions, Dut, what iz in i:he minda of these max},#ermmed
ohildren who are thrust into school 1ife without any definite
proporation for the adventure?

Tho large npajority of the children entering idndergar-
ton each year mect this now social pitustion without any ap-
paront emptional reaction, Jome few children, at the opsning
of omch torm, are unable to malke adjustmont without a meriked
ewotional disturbance, This iz usuelly aha*&n by cryliag.

“hose 13&?#1@%&&# chlldron have arousod the author's inteorest.

Dvery sffort was mnde to try to {ind some study, or
publication on tho subjeot of children's resctions to aschool
entrance. 'Onl:,r & fev sentonges ocould be found. These wore
included in publications on various phases of child iife, or
brief musazine articles. Correspondence with Mathorine I, Len-
root, Chief of the Childrents Dureau of the U.O. Dopartment of
Labor, with lary Dabnoy Davls, Cpecialist of thée Iursery-lin-
dergarten~Prioary Dopartnent of thae O0ffice of Dducation of the
Departoont of the Interior at Vashington, D.C., and with the
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Cduoation Dopartments of several of cur foremost Univorsi-

tlos, whére studles of this type ave nade, rovealed no

" puch publicationg. |

Failing to £ind materlal that would be helpful to

" a toacher in aldinc a child to adjust himself on his firat

day in school, an offort was made o study tho problem as

encountered by tho author. _ |
According to Dlinor Lee Docbee, "The child enter-

ing Dindergerton is en outstanding exarple of an individusl

plungoed inte an acute problan of ordentation in sn wntriod

world of which he wnderstands very litties Tho adjustuents

necossitated include tho following complex fmtwm

1. Complets change of place for a ood portion of
the day, .

2. Complote change of adult authority for that part
of tho day.

Se £bility to find s place in o large group.

4. APL1ity to malke himself understood-~langunge
facility. '

G« Opportunity £or the use of many new materlals.
6. A more noarly ordered and controlled routine in-
Cyvoldving {roquontly considoerable curtailment as
o0 type of activity and as to speoe for activity.
Soeveral of these factors affect fundamentally the
child's gonse of security.”

1. Doobee~-Intoring Dindergarten and Vhat It leans to the
Child. Childhood Tducation, 10-1035. 12:1:03.
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Dy way of an introduction to kindergarteon and its
activities, parente could holp thelir chlldron by taking
thom to visit scheol a fow months pmvimm. to thelr en-
| trance. This would give the child an introduction to
schiool e

That cousos orwotional disturbsnces on the first -
any in nchool? Lack of lmowledge, lack of exporlence end
childlsh minds that bave been porhaps unwittingly worrded
by temsing, unsnswered quostlons, or oven lack of an under-
standing of explanations given‘ RYG COnYion CRUSGS. -
| The first day in school should be one of the hap-
piest in a chilid's wiwle 1ife, -«-=for, is he not entering
& new honme, the home whore ke 48 to gpend many hours sach day?
Ye bhope our child will grow physically and pentslly, iIn
gelhiool, but abovo all we lmpé ho will learn {:c 1live with hia
coppanions &g o holpful and an agreeable merber of his class,
Trom his happy hours in school, may he learn to go out into
the world of aluit 1ifo an & more helpful and worthy citizen

of his comrnmity.
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Chaptor I,
I DROTLIL,,

the reamction of kindergarton children in adjuste
ing thomsolvos to school and its mmy changes from home 1ifo,
at times, bringe forth meny an omotional dlaplay that is vory
Cisturbing to somo few wmenbers of prasctically every large
Zindergarton claas on the opening day of the now geomester.
Tho gsoute disturbance 1o uoumlly shown by crving, refusel
to loave the payent who has accompanied tlio child to school,
or othor inaﬁ.ﬁatfmm ol the inablliity of the individuml child
o 'm:m in © 48 new sibuntlion without a decided struggle.
Thds stuldy of mmtiwmaﬁ% z"aautiam; in a set situa~
tion, has Deen mode with an offort to discover oomo of .!:he

A ] ‘ . .
Tactors in the ouwoitlonal dlsplay, and, wheroe possible, the

~

causal relatlonahips.
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Chaptoer IZ,

MATDRIAL and IIFUCD,
QUEDZIOHIAIRE.,

in order to holp us with o study of the reactions
of kinderparten c¢hildren in adjusting themwelves Lo school
and its oony changes from home 1ife, will you kindly £111
out this quostiomnalre and woturn it 40 the lindergorton
teacher tomorrow? ‘

(3.) Your childts 8re VoRDBassersverONENBessnvreo

{2} o wass.....months old when ho bogan to walke. (B)esves
nonthe 014 whon he began to tallt,

{4) Ims ho bhad any very cevere 111InoB8%..ceecvscrrrvasce

(5} Does ho bite hic Lingor nalls? Check answors below.
Constantly. Often. Cometimes, Celdom. Hever.

(6) Does he suck bis thapab? |

- Conagbantly. Often, Comabines, Soldom. Hover.,

{7} Doos ho ever have tcemper tantrums?

ggnﬁgantlyx . gf%@n. ﬁgm@t&mai‘ %ﬁl%am. Hovar.

ms he ever had any imspglnary playonetes

Lhat was his age when this bogsn?.....Discontinued.....

Dogs ho have any NOWCeseessrsnrvara

Vhat wers thoy C8llaG s essssnvennssnnsccscns

Does he li‘}iﬁ ﬁﬂtbﬂr Googea m:}.‘g,’i;:iaﬁ?.“u “EBaURBIARSAEI RS

Hane the two he 1likes besteeees Y R R T

lps ho ever attended Sundhy JSChoOlTescer s s TEAYEToesevee

Iag hio over viasited kindergarton?.cseesecrssosas

Cive the approxzimate number of tires he has visited

_ any GOHOO e v s vonnsonsrnsomosnsae S

{(16) Did the child talk to hig parents about beglmning school?

' Conasbtantly. Often. Sonetines. Deldone llever.

;17; Uas ha told he had t0 mind the (eacherfecssssosssersse

iy
(™
P

13 b 1 o
m%@mwaﬁ
Wt Nt Py s Sy e

Uas ho told he would bo punished Ly tho teacherTeeceseses
10) Ums Lie told the tescher would LE CrO68%eseeresssanse
(20) Vaz he teased gbout begimming s8cho0lfesesvssene
Ofton. Somptimes. Seldonie Tever,
(ng ™A he o 0 gchool alono the PAPSt CRYZeeeccsvenn
a8 ho talen to aschool by his porontsfesssssJy an clder
Q}llilﬂ?aqmgcow-artnr _
25) QQW'%ﬁﬁg &i1d thw poaronts rempin in the kindorparten
PO s aasnussosnonsosnsne
{24) thon in tho kinderparten room did he sit in a childts
chaiyr, or 4id he atay close Lo bids prrentslessersscnvrsns



(25) DAJ e cory tho Lirst day of o0hood? 10D sces o COMOsanense
TACE10s ennv e
Defore schooll..vseeluring 2000l en s if00r 20h001 70 anes

Mlesge ungwer the following guestlons in full on the back of
this shoet:

(26) That cauzed binm to ony?
(27) liow was he quicted? _
{203) Uhat 214 he toll sbout the other children? About the

- teeachor? About ghat he (14?7
(-‘3@; Vhat at schivol irpressed him most? |
{3¢) vas he willing to return to school tho seccond day? If
not,; why not?

If you ore willing, please sipn your child's namo hers.

BESERPAEETFIRE ARSI S SR EENOAEISEBIIEO ey

G .
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INTCRIAL and LTTHOD.

In approaching this study, & questionnaeire was the
only available instrument that would yield a sufficlent
amount of date for any adequate treatment of the problem.
Cuostions covoring cortein points that soemed pamieularl?y
indicative of the physioal, mén‘kai and emotional malte=up
of oach child were formulated. Information was aought on
exporiences sinllay to school, the conditloning of the
~ child in regard to sohool, and the Individual's reactions
on tho firast day in attendance.

Tho suthor realizes the inadeguacy of the gquestion-
naire as a scilontific instruments however, withoub its use
theae data could not have been obtained.

Uothers wore asked to answer the guestionneire after
conversing with tholr children, because they are particular-
1y interosted in, and f‘ami‘iia;é with those experiences cone-
gerning their childron's first day in school.

“ho gquostiomnaires wore distributed to all beginning
kindergarten children in soventeen of the public schools
in Cmalin, lebreske. They were talien home by the children
olthior Cepteuber thirteenth or fowrteonth, the first two
days of the all torm of the ysar 1033, and were robturned
to the teacher durdng the first waeck of the senweater.

The gchools wore cheosen with the aim of including
overy type of child pomsible, from the poorsst, least ex~



porienced, to the wellwto-do c¢child whoe has had overy ade
vantage.

Four hundred and fifty questionneiros wero distribe
uted through thoe aseventeon schoole, and three hundred and
fifty-three were returned. This rwtnxn,ar.seventyweight
~and four~tenths per cont was particulerly gratifying, and
showed tho kinﬁly{cﬁaparﬂtien of the paronts and teachers.

Tho nmumber of quostionnaires varied from siz in the
smallesgt school, to forty~four in the largest, making.an
average of twenty and eipbt-tenths per cent per scacol.
Becausoe of the wide range in the size of the classos, the
rosulis are computed in percenteges, so that the figures
way be morc oaaily compared. Throughout this study, many
parcnts fallod to answer all guestiong, making tho data
fragumentary in certain spots.

Seven and eipht-tenths por cent of the questions
were unangwored on the guestionnaires of the children who
cried, while six and nino-tenths por cent of the questions
were ungnewercd on the questionnsires of the chiidren who
did not ery. In all a totsl of sevon and three-tenths
por cont of the quesilions woere unanswsared.,

Congidering the fact that thesoe gquestionnaires
went into every type of home, from well informed parents
to porents who had 1little or no command of the Dnglish
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language, which requirod thom to have friends or older
cmimn act as Interproters, tha‘ large porcontage of re-
gponsoa wae particularly gratiflying.

irom each gueastion included, dofinite iInformation
wag sought. The group of guestions, inciuding one,
through four was eimed to glve some picture of the physical
history of each child. Adjustment of tho child to school
Qoponds comewhat upon the health of tho child, thorefore
theseo four guestions wore included to give a quick survey of
tho probable state of health of the proup.
| ez and Crete Sehaw™ in "Tho Tired Child"; give
health as osgential to pood school work. "One of the fun~
daxental, if not the most Pumdarmental preorequisite for good
:mhdlazmhip ig the state of health of the pupll. As many
ag two thousand years apoe, Aristotloe ‘gafmmh@a‘ that in order

to molre o pupil reasonable and wleo, he muct be robust and
healthy. Today all teachers nye agreed that mental acoom-
plishmonts and psychic reactions are strictly affected by
the child's physical condition. ==wwmmw-- Children handicap-
ped physically will abandon thgir work before it is {inished,
ot lasiness, but seli-protoction ig the reason,”

From quostion one, tho age of each c¢hild was

Aoty Ve Gorh Sl B O T IS A O A i S bt o O S S e RO R e S Y

He S@h&m. The Tirved Child, 220-221
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learned the mean ago of the enbtire group, the mean age of
thoso who oried and alsc thoze who did not cry. The ages
of the oldest and the youngost ohild in each group, snd
the rances for both groups wore also learned. The influ-
ance of ontrance age was noted.

The following lines from “"The Hew Leaven', by
Stanwood Cobbo are statements in rogard to this guestion of
age for school entrance, “How young should a chilld go to
school? A generation or two ago the age was six. Then
thie Dindergsrion came along and took the childron at the
age of five, at first only scattoredlys but finally as a
wnivorsal institution almost universally patronized, Pri-
vate kindergartens took the next sbtep, of accepting child-
ren &8 young as four, fnd now comes the labtest enterw
priged obhlld training, ﬁhé pro~kindeprgarten, or nursery
school which acoepts childron from eightesn months of age
up to kﬁnﬁarg&rt@n.agaa”

Doctors ligx and Grete Seham conclude:  "If the
school syatem is disadvantageous to the child, the age
gualification for ontrance still more obatructs his pro-
gress. It is customary with uwe to aanﬁ'a child to school
when he remches his gixth year. Then, 80 parents

1‘”}; G;bb.' - ’E’Z:ie ﬁw Leaven. page 256,
4. Seham. The Tired Child. page 40.



apaumw, ovory child ls ready to begin the journey through
this crade aschool, Admipsion based on the number of years
the child has lived would be Justified if all children de-
veloped uniforziy. Dut, as a watter of fact, the chronow -
locicsl age, detormined by the mumber of yoars, is not
necessarily an all-sufficient indication of his fitnoss
for school." |

Villy snd oClelland® gayt "I we are to think of
childhood education an a continuous prowth process be-
gimning before birth and continuing indefinitely, then old
labels and clsssifications rmust be expanded or Aiscarded.
Dor sxanple, when an infant resiches his second birthdey,
this does not always moan that he has bocowo two-ysars-old
excopt chronologically. Ue may still bohave like a onow
year-old, Uhen & child comes from kindergarten to first
grade, he doos not autonstically stop belng a 'kindergar-
tonex! nor doos he automatically bocome a 'flirst-grader?,
evon though an antiguated system of marko and promotions
gays that m heg, Something rore fundamental than pro-
moticn should have taken place.”

ind something wore fumdamental than just entering
school, becsuse you ars now {five yoars old, does take place
when children enter kindergarten. They spend several
hours cach dey away from home and mother, which is o pread

M i A S A A (B A e R AN, e R P e T B A S R D I

5. Villy and teClelland. DAditorisl Comment, Childhood
Déucrtion. October 1036, Veol. 12. llo. 1. Page 3.
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change for moest children, and, for a fow, an ordeal never
beforo oxporionced. They have to be::c':m acquaintod with
strange adults, and learn to depend upon those stvrangers
for help when necded. They have to adjust themmelves from
the gquict of home to tho assoclation with many children,
and thoe wavoidable nolee cpused by thelr ¢alking and mov-
ing sbout the claags room. They have to learn to be & moeme
bor of the group and not llve omly as the individuasl de-
sires. They hawe to adjust thomgeives to the achool
bullding, its different rooms, furniture, class-rovm equip-
went and signel belle, fetivitiss of school are varied .
and numercus and dermnd adjustument. In mpny waysd, 1ife
in school is very different from the c¢hildia life in the
BOMO «

rown~upa somctimes do not realize the importancs
of such & day in the experience of a child., According to

Baabmﬁg "the childts entrance into school is ono of his

e jor changes and hencs often the ccchalion of one of his B
rajor adjustmente to life.”

from question two tho ape of walking was loarned,
and from gueation three, the age of talldng. It is impos-
gible to noke o definite statement pegarding the nental age
-of a group of children from a questiomnaire, but some notion

can be obtained from the age when talking and walking bogan,

o A . . " wmwummmww”muw

G« Decbes. .*::m:erixxa Dindergarteon and Vhab % mma to the
Child. Childbhood Dducation. 10138, 21A=03.



Those mey boe used as indices of tho gensral intellipgence
of the group ag & wholeo.

The following statement from Liorgan’ in hia "Child
Psychology, strengthens my aim in the preceding judgment .
"The correlation betwoen the age at which the child learns
to wallr and achiovement in other linos 4z nobt very high,
but an unwaual delay in learning to walk is indicative of
mental vetardation.”

Two other suthoritics who hold sge of walitdng and
talking as 6 reliasble peang of judging intelligence are
Tollingworth® and Terman. Hollingworth says: "fhe date
sugpoested that gifted children wellk and tallk earller than
unselected children do, a8 & group. JAmong the very gifted
thore 3s often & record of walking and talking at nine
months of age, or even oarlier.” Terman's? oxtensive data

show that earller development of speech is a more signif- .

jcent aymptom of intellectusl superiority in infants then
is early development in locomobion. Comparison of our

means shows that our pgifted children walked about one month

parlier and tolked about three and a half months carlier
than Lead's normal childran,.

WA AT U W TR P ST B5A Wl S W D S i A DO s oAb UV WA S TN Nt At TN

7. liorgan. Child Pgsychology. papge 127

8. Hollingworth. Gﬂ.ﬁ:ea Chlldren. page 150.

Qe "’am?.l Quoted frow lollinpworthts Cifted Chi.lﬂren.
page Sls

15.



Thig Cinding becomos even more hichly sicnificent Whon wé,
vecall that the Infants whom liead supposed to be ‘normal’
wore chiofly the offspring of graduate students in o

iarge wniverolty, -kes——children who are now mown to
teast woll above the averape &8 & group. In the comparison.

with Ueadts data, walking means 'to take n step wnassisted?,
Cand tallking means 'to use o word intelligently, 1.0., to
ggsociate the 1den with the objectt, ™!

| Questions five, through ten, were included in order
to lesrn something of the nervous ond emoticnal tendensioes
of odach child. Information was sousht on nail-biting,
thuh-oueking, temper tantrums and ineginery playmates.

Iin "Behaviorism” by J. D. VatsondO may be founds

"Suring the past olght years the behaviorist has approached
the problsms of emotions from 8 nev angle. lany studies of
vory youwag children have been mede. One of the sad things
wo ind Dy such tests is that oven at three years of age
may (but not all) of the children are shot through with
all inds of uselsss snd actually harmful resctions which
go under the general nawe of ewotlonal.” These veactions
or nebits are held as ombama of neurotic tendencies by
many writers in the field. Thom'l reports: "Hailebiting is
uore apt to be found as part of the pictures in the nourot-

10 ateon. Dehaviorisms papge 11G. o
N Thome Dveryday Problems of the lveryday Child. page 113.



ic ¢child than ‘é;ﬁe thusbesucking., Pany of the thumb-gucliers
are calm, placid, mmaoi:mml children, while the nail-
biters are apt to be hypoeractive, gulck, fldgety, energetic
individuale with whom everything sooms to register on the
nervous system in an exaggerated mmmer.”

3201’8‘5?02‘*:}}?3*& says: “Obseorvation of speoific provlems
which beget the youngest ¢hllidren revesl clearly thelr
cmotionel origin. lNervous habits, negetivism, temper tone
trums, fears, mch orying aro manifestly emotionsal difficule
tiesy but thumbesucking, mmréam, masturbation, feeding
probleoms, are generally tracesble o some emotional walad-
Justment elso, and are not cured €111 the root dlfficulty
is dissovered,"

In regard to imaginary companions, Horsworthy and
‘{’&utmyu” say: "In general the tondency to indulge in these
play fellows io harmlessj howsver, 1f it s carried to an ex-
treme by young childrsn or 4f 4t 1s continued up into sdoles-
conce, harm may result. Children who play contimunlly with
Lmaginayry componions ifme all the pive and takte that comes
with 1living children; they get no training in considering
the wipghts of othors, nor in cooporation, and it is very

1z, zzwwgggm and ¥hitloy. The Poychology of Childhood.
13. Horsworthy and Uhitley., The Psycholosy of Childhood.
page 232,
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casy to foym the habit of ghifting the blame whenever any-
thing poeos wrong to the shoulders of the lmaginary compane
done A1l of this hindors tho best socinl and moral devel-
opment. If tho ploy iz continued into adolescence, there is
danger of becoming reserved and nopbld; and in losing the

- porspoctive as to real values.”

The following v ragraph Crom Mary Thoodors rmzmy*al

"4 Study of the Little Child”, gives the results of a study
on social and emotional problemg z. tohpough ono agency ine
ﬁﬁmﬂtﬁ& chiefly in younger children, en intensive atudy of
one handred and eighteen casea betwesn two and seven years
0ld rovenled the following frequency of socinl and emotion~
al problema. (The rough porcentages do not add up to one
hundred since mors than one typs of problem was usually
presented by the same child.)

Chart 1.

Imotionnl Problema.
Tind of Problen Percontage Total
Denrs | 25
Termoy tantrums 15 76
Other cmotional difficulties o7
Hervous habits 20 ,
Poor attitudes toward suthority B0 G
Poor atbitudestownrd playnates 16

14, Thitley. A Study of the Lm;m Child. page 19G.
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The giz lloted are obviously mattors of emotions, —we
It is in tho emotionnl Iife of the little child that we £ind
tho most fertile ground for maladjustmonts, and whore wo are
nost greatly in noed of hypgienic troatment. If the physical
hoalth is alleimporteant in the first year of 1ife, the emoe .
tional health i thc.grﬂaﬁ‘aaﬁsiéaraﬁicn in tho noxt four
voars. It is then thabt thé disposition is nads or marred
into pattoyrma that in later years it is oxceedingly dG1ffi-
cult to change.”

Inskoopt® reports: "If hands are exanined one by one,
it will be noticed that habitual nall biters bave no protece
tion for tho tips of thelir {ingers, and the tactile sense
ic often oo dulled that they do fine work in & very clumay |
and bungling ways The tbunb-sucker, even Af cursed, has ofe
ton, because of o malformed nail, lomt some of the officien-
cy of one of the most wseful of his fingers, Uith childron
of school age, an appeal to pride, or to the ability to do
£ino work with the hands is about all that will break the
hablit."

sermant® states: "A pood many gifted children have had
imaginary playnates or imaginayy countpiaa, but couparative
dats on this point ave not svailable for wmselected chlidren.

15, 'Inﬂkm@pQ' Ghi&d.ﬁﬁjuatmbnt'in Niodation to Growth and De-
valopmont. page 108,
16. Terman. Gonetic Ctudles of Ceonius. Vol. 1.




18,

Thers 1o somo indleation that they ocour more frogquently in
cages vhore the ¢hild has no real playontes,.®
ﬁ&ﬁkpﬁﬁgiak;74£¢un&: “rhose ioeginaery companions fre-
quontly mppoar in the third yoar when the child is getting
acquainted with bis own variable personaiity, which is some-
times 'mice' end pomotimes *naughiy!, O in connoction with
eorly experionces with a playmate who ia not present all the
timo, or aftor hearing of a 1ittlo boy or girl of a certain
» character. OSometimes the lmaginery companion is an idseal
golf, somotimes a naughty scapegracs, and abt other times not
gell at all, vuﬁ a Gigtinct personaiity.”

Sﬁhnaanxﬁ mﬁ?ﬁ: Thay-dreaming with and without resulte
ant production is probably a uwmiversal tralt. Individusls
diffor in amount and frequency of suoh ldeational resctions
and in tho direction of aunh'acﬁﬁvitiag, in rolation to active
ities ecasenbinl for the roubine of life and creadive achlievo-
ments. The dovelopment of the aaywdr@aming.hﬂhit‘that BUDEI-
sedes other foyms of pesponse 1s influenced ﬁyfwithﬁraw&l Lrom
copanionahip of others. The child who bhas no companions of his
age crentes ivaginary playamntes and dramatizes adult activities.
Tle taleg the part of all tho actors. Cometimes he imporsonates
animals snd inanitate objects. Vhen playmates become freguent
in bls 1ife and be is young onough to adapt to thelr sobivities
hin inmasinary acts decrsase. I he 1o retorded in motor skills

A PO DR o N TN WP o WO SR W

17. ﬁirkpatriah» "ﬁnﬁamanxala of Child Study. poage 1066.
18, Johngon, Duford J. Child Paycholopy. Dases GR8-4.
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glroady ostablichod in othor chiidren, or has boon 00 proe
tocted from difficulties and from meeting denials, ho oAy
withdraw (rom tho playing activities of otheors even in the
group. Under proper conditions he will slowly acguire the
necessary abilities. If allowed to develop too long without
the give mnd take of 1ife with those of bis own age, it is
gifficult to overcome the withdrawal from the proup and the
excospive activity in the realm of imagination.®

Cuestions oleven through twenby, were asked in order
to learn of the childls experiences before entoering school,
touching on, or similar to school 1life. If the chilid is
reported as 1iking, or disiilking ‘llother Goosot, one can now
he has bad some tlmoe spont in entertaining him with, or tesch-
ing him thege rhymos. It is really surprising, when childe-
roen are Lirost in school, to learn how pany appear nover to
have enjoyed an introduction to thia literature of childhood.
Uhon children do lmow these verses, they are 8 point of cone
tact between theé children snd the tescher. 7To the chilld, each
familiar verse, song, pleture, in fact @ngﬁﬁiﬁg he has an-
countered hefore may be supposed to give him a feeling of
aeqguaintanceanip, and help him o feel that school 1s not so
for distent from home.

Sunday School attendance, and visibts to achool, glve
& ¢hild an introduction to schocol bulldings, furniture and cone
duct whiich arc often very different from home, Children, on

sueh vislts to school, and on attending Sunday School are uss=



ually accompanied by their parents, which probably gilves
them a feeling of security.  These experiences should
lead a child, little by 1ittle, into new fields and help
nake the trangition from home to school easier., Child-
ron who are kept only with their families may become 8o
dependent upon them that to be left with strangers and in
an unfamiliar place makes them panicky.

Just what Influence visits to school may have upon
a child cannot be exactly judged, but the experience of hay-
ing become acquainted with a school building and of having
watched a room full of children at thelr work should give
a chlld a picture upon which he could bulld his own anticl~
pations for his entrance into kindergarten.

Children usually go more willingly to participate in
activitles of which they have some knowledge. Acquaintance
with the teachers in the noeighborhood school, and the fact
that his mother knows the teachers, may tend to give e chlld
a feeling of friendliness and security in the school.

Questions sixtsen through twenty give a picture of
the conditioning of each child in regard to schocl. These
questions almed to determine the amount of conversation
carried on with the child about school; if he was told he
had to mind, if he was told he would be punished by the -
teacher, or that the teacher would be cross.

Through conversation previcus to school entrance

children may be conditloned for, or against school. Ilany

20.
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childish fears aroused by some chance remark of an adult, or
unanswered question of the child, may bring about a real mis-
understanding in the mind of a child. Undue amount of conver-
sation in regard to school may show one of two things, either
e marked interest and desire for schocl, or that the child is
worried about starting school. Joyful anticipation of school
can easily be aroused, and helps many children over this great
change in their lives.

Question twenty_aimed to bring out informstion about
teasing in regard to school entrance. Questions twenty-one
through twenty-four attempt tq produce some notion of the
child's personal independence, or dependence, upon his parents.
For a five-~year-old to go and take his place in the kinder~-
garten groﬁp of his neighborhood school alone, on the first
day, is not too'muéh‘to ask of him, if he has been encouraged
and permitted to take part in ordinary childish activities.

Question twenty-three attempts to diacover what per
cent of the parents aéoompanied children to school upon their
first day and stayed through the session. Parents who bestow
an excessive amcuﬁt of attention upon thelr children are often
over affectionate with them also. Hewalllg has stated: "All
children need a certain amount of affection for proper emo=~
tional development, that is, to enable them to make an ade-
quate social and educational adjustment. Ilost problem child-

19. llewell. "The lMethods of Child Guidance Adapted to a Public
School Progrem." Ilental Hyglene. Vol. 18, 383, 7/'34.
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ran, that 18 thnaa'wnbae emotional development has beon hin~
dered, suffer fyrom btoo much, or too little affection.”

Question twenty-four aims to gain information on the
child's attitude in joining the childrent's group, or rmgainﬂ
ing with bis parents. According to thnaagg "rlexibility
in onmotlonal reactions to othor persons is as lmportant as
floxibility in movements and in thoughts. I[ixed attache
‘monts which causc the child to be unhsppy whoen away from the
one vho is alweys attonding him nake adjustmonts to other
porgons difficult. ~--w= Childron who ory whonever the
mother leaves them are in need of care by dAifferent porsons.?

Blatz and ﬁattgl gay: "The young child entepring the
nursery school la apt to be overawed at first by the novelty
of his surrouwmdings. Very often his behavior at first shows
fow goolal adaptations toward other children, ~«w-- Other
chlldren, like himself, are an unlmovm gquantity, and, &8 a
rule, he approaches them with extreme caution.”

CQuostions twonty~five through twenty~seven tell
whﬁthar’tha child was emotionally conough disturbed to cause
crying. Information as to whan ho orled, how much;'ana‘haé
o was quicted was soucht. It must be realized that many
children may be groatly stirred emotionally and yet not cry,

20. Johneon, Buford. Child Psychology. poge 362,
21, Blataggnﬁ.ﬁottm The llanagement of Young Children.
page 235,



but such manifestations are toe difficult to check, unloss
obsoryed by ono who thoroughly wnderstands children. Cry-
ing, an objective manifestetion of an omotional upset,

gives dofinite proof of the omotional Glsturbance being
suffored. According to ﬁarg;gg: Mhen erying 1s unduly fre-~
gquent end proionged boyond the third year, the causes may be
traced to the influonce of adults who are over solicitous,
who take themselves too seriously, or who only respond to

. ¢hildren when they show grief.”

Cuestiona twenty-eight and twenty~nine wers included
to give some insight into what impressed the childron in re-
gard to the othor children, the teacher, what he did, and
school and-its activities., Trom the impressions nsmed here
by these childron gomebthing of thelr fears can be understood.
Charters 28 spesch published in tho proceedings of the Md-
Test Conferonce on Parent Iducation states: “Unfortunately,
or fortunately, most of the nervous troubles and worries of
adults can be traced back to childhood: Incidents and serles
of ovents vihich happened whon they were two, three, four; or

23,

oven ton yoars of age are often the cauges of later mgleadjust-

monts. The home cen perform noe move valuable service for little

?38, zzcrgm; Child ?ajmhology. page 164,
£23. Charters. Intelligont Parenthood. Proceedings of the

I1d-tieat Conference on Parenthood. ['arch 4, 5 and 6, 1926,
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children than to teach thom how to overcomo and control
thoir worrics and enzietios.™

Tho influence of the pre-school yoars upon the
character of the child has thug been set forth by Dina
H@ﬁ;ﬁm‘a}:}g%: "By observing infants, the studont moy 506
behavior in the meking; he mny note the ropertolirs of reac~
tions a human being hee at birth and discover the ways in
which they are modified. DPut infancy is also important
from the standpoint of practical control of bahaviof, for,
in infancy, the very foundations of behavior are establishe
od, In bie oarliest years, certainly before he is six years
old, a person lg made or marred, It is during theae yesrn
that he learns to meet the world with fear or confidence,
with hootility or friendliness, to succumb to aii‘f‘imultiaa ‘
or to wmsoter them, to oxpect guccsas or dsfeat; those years,
in short, are the period during which he acquires tho atti-
tudes and habits, largely visceral and largely unverbaliszed,
which will almy& constitute the core of his personality, ond
which form tho foundations of the powerful tunverbolized'
part of his b@ing."'

I‘owlgg has said: "Another thing that we are quite sure

24, Ileidbrader, Seven Paychologles. page 260.
2. Towler., The Chlld as Affected by the Tamily. llental
Hypieno. Vol., 183 431-441, July 1934. '



childron bring {rom home is ssourity. Somehow or other whon a
child feola socure at homo, securs in the affections of his
farily, we Ao not have impossible standards. Some children
fidget ardl play wonkey shines, and make i‘aaea and gct very 11l
at ease, and parents ‘befém embarrassed, Inposaible standards
of conduct, in my Judgment, set up for the child at homo fro-
quontly explain such beohavior, The child 1s mads fearful and
insacure, and it is sort of & compensation to fall into une
ploasant physicel and mental habits, This sort of thing is
provalont in kinderpgarten children, among whom we £ind pany
afraid of nearly evorything.

Vhen & child comes to school, he has aftan devoloped
techniquoa for petting his own way; if ho is noisy enough, une
pleasant enough, if ho teascs, ho will get what he wanto. He
comes into the kinderparten proup and Linds that the tescher is
not used to that techniquo.”

caﬁgg has atated: "In overcoming fear in little childe-
ren thore ﬁmﬁt»namasaariiyfbe many different methods, bub 4f
fear~-«ionely, unrevesled, droaded---1s as common in the lives
of little children as the confessions of adults geem to show it
t0 be, surely it is woprth 5aaking many ways of minimizing it.®

Cuostion thirty was included in an atitempt to leayn if
the ahildmﬁae roally willing to return to school tho sscond
day, end if a dislike for sechool had beon aroused how violent

26, Cabot, OSCeven Ages of Childhood. page 82.
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this diaiifm might bo.

This statenent {from Dtanwood Ga‘gg mveala his opine-
ion of the attitude of today toward schools "And the pro-
cressive schiool, far from baing & forbidding place for
children,; has become a place of freedom, of mﬁpinasa s, OF
enticamenti 80 that what thoe young child regrets, is not
being made go to school, but being kept home Lfrom school.”

27. Cobb, %The lew Leaven., psage 266.



Chapter IXII.
SELECRION AD CLASSIPICATION OF SCHOOLS.

The following explains the selection of the school
dlstricts included in this study. The selection of the
achoocls was made by the au%hor,;wha through years of teach-
ing in this city has had some personal contact with thir-
teon of the sevonbeon schools included in the experiment.
In malting this selection, the homes, the financiasl, cul-
tural ond social advantages of cach Aistrict were consid-
ered and not tho schoel and its work,

Zhe rating wag made on the Tive point secale in or-
dor to pive a convenient and comprehensive picture of the
achools included in the study, Dad the range of the scale
of the study dboen less it would have been too limiting,
and, on the other hand, a judgment seale baged on more tﬁan
five points would have been too greabt in its scopé.

This rating of the status of these schools is the
| result of the thouchtful study and years of oxperience of
Dr. T. Earl Sullenger and Iir. Oeorge A. Bloomer. Dr. Sule
1énger and lir. Dloomor, through thelr work with the socisl
situation in Omeha, know the home conditions throughout the
clity.

a7,
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Chart 2.
Status of Schools.

Key number of schools| Rating given | Enrolled | Cried %
1 - Superior 29 5 17
2 o 17 0 O
3 Above aversage 1z 1 8
4 n " 6 1 16
5 | n " 29 5 16
8] Average 44 4 8
7 " " 25 1 4
8 ! 13 1 8
9 " 14 1 7
10 " 28 9 32 -
11 " 21 3 15
12 " 5] Y _ 0

13 Below average 21 6 28
14 " n 22 4 18
15 b " 356 5 13
" 16 Poor 17 2 11
17 " 13 4 30
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TARIATIONS IU OCHOOLS OF THE SALD TYPE,

School mumboer ono was rabsd ouperior. Sevonteen per
eont of this group cried., Twonbtye-nine children entered in
this ologs. This is on ¢0)d established resideontisl distrioct
with many wollwto~do femilles. It may be suggested that the
crying here was probably caused by the large nurmber of child~-
ren in the room. There were twenty-nine beginning kinder-—
garton children and sbout twenty advanced kindergarton childw
rex:; in this class room. The confusion cnused by forty-
nine childron could emotionaliy disturb many {ivew-yeapr«-olds
in thic new situation.

School mmber two was rated as superior. This is a
woll ostablished dlatrict of oducated and financinlly suce
cessful forilies. In this small school many of the child-
ron were asoqualinted with the teachor. She lives in the
district, is very friendly and well lmown in many of the
homes, Seventeon childroen entered in thle class. The ad-
v?mac‘;l Eindeyparten group aleo abttend gchool in this olass
room and these children are often known to the new-comers.
The advanced proup of about fiftecn cmmmn lead the young-
or childven into rany asctivities without such dlrection from
tho teacher. In this way achool becomes more of a childronla
activity t:hcm ina 1&?@9&* gehool vhere a large portion of
the group are wnaccustomed to achool life. Vhors the group



\,

io very large, confusion results, and the teacher is foroed
to lead tho aevivities on tho first day of school. Tho sige
of the group sppears to have marked infiluence on tho omotion-
al reactions of rany of the children,

School sixteon wag rated as poor., Children of this
school ull come from homes of the foreign labvoring people
who work in the packing houses. Geventeen children enrdl-
led ad two cried. DUleven pey cont of this group cried.
Crying was prohably caused In this school by roasons similar
to those given in the discussion of school seventoon, which
follown.

School geventecn wag ratoed poor. Thirtoon ontered
in this clags and there were thirty advanced kindergerten
chiiﬂmn also in this room. This school cares for the child-
ron of the pﬁorast packing house laborers. Cryinpg may be ex-
plained as followst

Tho room ig extremely large and probably overawed
these children, for they ilve far from t;he- downtown dis-
trict, end have little opportunity to onter buildings of
gny aize. A teacher, wacguainted in the district, and new
€0 the ﬂghml » head the yoom. Iven the wmothers showed some
timidity because the former teacher was not prosent.
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Chaptoer IV,
ARALYETS OF TN COUTLUT OF THE p
QUOSTIONHAIRE, e

In ordor to holp us with & ostudy on the rooetions of
kindorparten childron in néjuéting thameelves to school and
its many changes from home 1ife, will you kRindly £111 out
this questiomnaire and returm it to the kindergarten toacher
tomorrow? ,

1. Your child's age YOBTBessnsrrses 1ODEHBessssuans

The mean age for the children who ¢rloed was five
yoars and one wmonth. |

The mean age for those who 4did not cry waa five years
and two ronths. )

The youngest child who Aid ery was four years and nine
nontho .

The youngest cohild whoe did not cry wag four years and
eight months. :

The oldeat child who 41d cry was six years and five g7
montha,

7ho oldest child who did not cry was six years and
oleven months.

%he wange of the ages of the children who 4id cry was
from four yeers nine months to slx yeors five montha,

The range of those who did not cry was from four yearg
elght months to six years sleven months,



Tour yearsa and ninc months iz the ninioum age {or
ontrance in tho Cmaha Public Schoold. To entor the Onmba
Schools under this age it 1o nocdssary for the child to pass
an individuol mental tost. Two per cent of the whole group,
or seven children, of tho age of four years and eight months
wore included in this oxperiment. lono of theso geven
children cried during tholy first day in schools This appoars
to show that they wore ready for schogsl entrance and more n-
ture emotionally than many of the group who were chronologic-
ally older,. |
2¢ 1o WRE.seresvess20nthe when ho began to walk,

The mean age found was twelve months with a standard do~
viation of 2.41 and & provable error of 2,08,

“he standard deviation for the group who oricd was 2,75
and a probable error 1.87.°

| She standard deviation for the group who 4id not cry
wad 2,05 with o provable orror of 2.3.

Dotween the mean and sither plus or ninus ono stand-
ard deviation, thore are 34.13 per cent or slightly moroe than
one~third of the total cases in g normal distribution.
Thorefore it may be estimated that ebout sixty-eight por cent
of this group of children wallked between tho mge of bon and
fourteon months.

Dy comparing this data with that in tho following

-3b.
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paragraph frou Horggg'a "Child Psychology', one may assume
that the normal proportion of this group wallied et & normal
age. "Dy the age of ton months the normal child cen usuelly
pull himself up to a standing position and a;xty tm‘;avanty,
por coent of all children lsarn to ﬁalk between the ages of
oloven and fourteen montha,”

.ﬁerms a8 glven by Gesell on walling are as follows:
Tpwolve month level walks with some help. Fifteon month lovel
walks alone." |

The range for those who ceried was from eight months to
twenty-two months. | |

The rango for those who 4ld not ory was fyrom seven to
twenty-two montha, o

%he range in the two groups shows no marked difference
botweon the two. '

In regard %o genersal intelligencse, Dr, @aaa%g in hia
book, "llental Growth and the Pre~Ochool Child", makes the fol-
lowing statement., "As early as nine months thls ability
(to walk) moy be tested, beceuse 8 cwmall proportion of ad-
vanced chlldren walk with holp at this time, ==~~~ Although
the sge of walking bears szome broad correlation with the

Bﬁg‘ﬁorgaﬁ; Child Psychologys page 126.
20. Cesell. Infancy and Human Crowthe. poge 126,
30. Cesells lontal Crowth and the Pre-School Child. page 75.



development of intelligence, the examiner rust be ready to
make clinical discounts for individual cases at sll times,
largely because the very coﬁmon digease of rickets inflicts
delay."

From this paragraph one may assume that both groups
of children in this experiment may be judged as normal men-
tally, as the mean sge found for walking was twelve months.

meg& has published the following- -table on walking and
talking:

Chart 5.

l'ead's Chart on Wallkling and Talking.
Age, l'onths

Activity

Normal Boys Normal Girls
Valking 13.875 P.E.20.97 13.21 | P.E.#1.12
Tallking 16.5 P EE2.75 15.5. | P.E.t2.68

Apparently there 1s no difference in the walking age
of the two groups of children included in this study. The
fact that the walking age in this study agrees so closely with
the data of these authorities of child study, leads one to
believe that there is reliability in the data obtained from
this questionnaire.

S. e wass,....... .months when he began to talk,

The mean age found for both groups was twelve months

e
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31, liead, C.D. The Age of Valking and Talking in Relation to
General Intelligence. Ped. Sem., 1913-20, 460-484,



with & standard deviation of T 4,066 and a probeblo orror of

* 3.14., Therofore it mmw’ha oatimated that sbout sixtyéalghx
por cent of this group of ﬁhilﬁran talked betweon the age of
oight and sixtoon monthe,

De. ﬁhitl§§ states: "Then a4 twelve to fourteen-monthsw—
0ld baby besins to use sounds as words he bas takon an irmeonse
atride forward in capacity to imoge. A word is o sycbol; and
it is one thing to uwge in place of anothér;‘at is a meaning
for an object attached to what has been jJust a pleasant noise.
o imaginative pley is soen before the asquisitlon of some
language.” .

Prom the following parsgraph guoted from Arnold
Gesagg‘in his study, "The l'ental Life of the Pre~School Child”
ono mey aasume again that the group of children studied wers
norzal mentally, and that tke data glven by the parents was
coneistently reliable, for the age of talking elsc agroes
with the date of these writers.

Gosell says: "Although thers are incovitable varis-
tions in regerd to the amount of stimulation, %héra are few
babies who are without the opportunity of assimileting & few
simple worde relabing to their personal or physical cnvirone

32. Uhitley. A Study of the Little Child. pago 136.
35, Ceaell, The lental Life of the Pra-School Child. page 90.



mente Inamsmmuch as it s paasibia to ascortain these words

at the age. interval from twelve to oiphteon months, it bocomes
an objective neasure of developmont Wi:xi(ah may have considep-
ablo significance.”

The standard deoviation for the group vho cried wap
+ 4430 t}:,:it}:a. o probable orror of 78,96,

Tho standard deviation for the group who did not
cry was T 4,94 with o probablo srror of £ 3.,33: These figures
show no marked difference botweon the two groups.

Tho ﬁmgg@ of the age of tallting for the group who
cried was from six months to twenty-~four montho. The ronge
of the age of talking for the group who 4ld not ory was
from four montha to thirty monthe. Those {lgures, too,
aro not gignificant as they arse not large oncugh to show
any real «;wiaﬁion between the two groups.

in the giving ai‘ the age when children began to
talk there is much possibility of a&anmpm_cmm The
babbling sounds of some bables becone meaningful to their
mothors, mwore throuch the mother's a‘t}nity to intoerprot
the goundGs, than the bables!' ability to babble definite
sounds |

In regard to this vocalization, ﬁargesag statos:

"Ihis babbling Legine in the second or third month and
grodually merges into the saying of words at about fifteon

monthe."

30. |
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In the group of children who oried, thirtesn
per cent Loth walked ond talked bofore twelve montha, the
nean age found for both walking and talking, while in
the proup who 4Aid not cry, iton per cont walked and talked
vofore twaelve months, or the mean are found.

The returns on this guestlonpalre seom consigtent
with tho data of thegeo soeveral autho:éitiezs aquoted above,
This leads ono to fecl that tho other data throuchout
the questionndiroe may aloo be approzximately reliable.
This consistency addsn gtrength to the asgugption of the
roliability.
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4. Has he had any very severe illinesc?

Table 1.

Severe Tllnesses

Crdod D14 not ory Totel.
Yes 214 1853 19,55
o TO7a g ;3 £0.07;

o rovord 00 1 50

Fron those figared, severe 1llnesses moy show
gomo rolation to thoe emotional instahility of the children
whe have guffered suoh illnosses. ‘men;‘::;«ﬁne per cenb
of tho children who oricd had had severs 1llncssos B .come
pared to oighteon per cent of the group who Aid not
crye. . This increase of three per gent in the group who
cried nmay show only & slight physicael wesknoess in this
group, if any. Hinetoen per cent of the whole group had
hed severe illnosses.

In the group who 4did not cry, nine children wore
roported as afflicted by two asriocus illnosses before
school age, and two children were reported as having had
throee serdous lilnesses beforo this time, In the
group wiw ocried, only one child was reported as having
suffered more than one serious illness before achua_l ago.e
She had had five.

rom theas fipures, eighty per cont oFf those
children come to school without having been handilcapped by



sevoere illnesses., Thirteen and five-tenths per cent more

disease incidence was reported among children who cried,

which may indicate disease expériénca méy be directly re-

lated to emotional instabllity.

In the group who did not cry, abcut one child
cutlcf‘e?ery five suffered a severe 1llneas before school
entrance. In the group who cried, one child out of every
three suffered a severe 1llness during his pre-school
period.

Table 2.

Diseases Reported.

Did not cry Cried
: N 301 W82 -
Bronchitis
Chicken Pox
Congestion of
the lungs
Convulsions
Diphtheria
Ear Abcess
Flu .
Heart Ailment
Internal disorder
Kidney disorder
Iastold
lleasles
leningitis
Ihamps
Pneumonia
Operation
Ricketa (serious)
Small Pox
Searlet Fever
Throat trouble
Vhooping cough

(é'}i}-‘ |
WROHOCOHNUHOGWHNHHNOFO LI

Not named but
reported

o Hﬁocwwawwomwosoawmow o

)
o

66 cases ' 18 cases
21.9% 34,6%

42,
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Thercfore (lsease incidence of those who cried
was greater by thirteen and five-tenths per cent over
those who did not cry. Therse were forty-~two cases of
gontagion roported. Fifty-elght poxr cent of the discases
reported wore contagions. There wore thirty cases of
non~gontagious discases bofore school entrance reported.
Forty=one peor cent of the diseases reported were non~
contagious. The type of illness in twelve cases was
not nentloned.

Contegions are usually thought to bo the nost
prevalent discasos of childhood, and in this study, forty-
two casea of contaglons were reported as sompared to
thirty cases of non-contaglons ﬁuffﬁrﬁd before school
entronce., Pneumonia, whooping cough, bronchitis, and
congestion of the lungs, all dlseases of the respiratory
tract, appoar to be most prevalent, being named thirty~
three times out of seventy-two cases of illness,

Eighty per cent of the children in this otudy
entored school without eoxperiencing & serious illness,
This grest majority of the children leads one to feel
that the general hoalth of the children entering this
sohiool system should be considered good.



5. Does ho bite his fingor neila?

44,

Nail biting, which often nccompunies emotional

disturbonces, was practiced by thirty-eipght per cont of

the children who cried, as compared to twenty-sipght per

gent of the children who did not ory.

Thigs shows that

ton por cent more of the children who coried had this habit,
Sizxty~three por cent of the whole group were recorded as
not practlcing this hobit, vhich indicates that constant
neil biting is not as cormon ap one ia led to puspect, et

this age.

their nalls.

Thirty-three per tent of the vhole group bit
Fourteen por cent more of the grouvy who 4id -

Table 3.
Amount of lall Diting.
 Constantly | Often |Somotimes | Seldom |Never |Ho report | Total
Criecd 05 cr' 95 215 | 567 s"’ 1005
Did not 13 17 14*? z:s ?o,} 100%
- Rotrl .553 Qs};(; 1&3 JN 1G5 up ﬁu J 4,&.! 3.0(’}0
Table 4.
Hall Diting Reported
Bit nalls | - pia not Ho recoprd Total.
Cried aﬁ"' 565 8% 1005
Did not nﬁ;.; ?(),:{; »;J 130;{:
Total 3303 6575 47 10087
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not ory wore recorded as never indulping in this habit.
“hese results, too, are conslstent with the £indings of
othor investigators and tharefare'aﬁﬂ.ta the reliability
of this study. |

Q@c&&l@g made & statistical study of nail-biting
amorys childron of different ago levels. He found no biting
below thm'aga of two years. Doginning at two, the
percentage riseg unitil about pix years, whérﬁ it remnine
conotant wntil aboul twelve years for girls and fourtoen
for LOYS.

kaﬁgﬁ ptates: VIt is et those two age levels,
nemely from two to slz snd early adolescence, that mistakes
in discipline are most likely to have & porniciocus effect
on the child, snd nail«biting is werely a symptom of such
mistakos. It usually indicates a nageing, negative type
of treatment which makes a child salf-conscious, irritable
and wneertain of himself, He tries to do ono thing and is
thwarted and tries Lo do another, is thwarted agaln, and s0
One This leads to tho condition of super-sonsitivenoss
which the physeician 1z so 1ilkely to csll neurotic, and nall
biting is merely one syrmptom of this instebilivy.”

35. VYiechslor, The Incidence and Significaonce of Pinpgernall
Biting in Children. Paychosnal. Neview, 1031. 18,

_ 203~200 ., o ,

46, lorgan. Child Psycholory. puage 138,



G. Does he suck his thumb?

46,

“able 5.
Amownt of Thumd Suclking.
' Constantly | Often | Someotimen | Seldom | Hever | No report | Total
Cried o5 35 75 7% 765 s 10078
Did ‘not 17 e 5 & o a7 13007
Total 55 2567 75 8.50 | 798 5.5 | 1008
. Table O.
Thumb Sucking Reported. '
Sucked thumbs | Did not | o report | Totel
Cried 175 G 95 100%
P1a not 147 a2y, 45 1007
Qotal - 15,59 797 5.87 | 10073

cry did not guck thelr thumbs,

Seventeen por cent of tho group who cried sucked

theliy thumba,

Cighty-two per cent of the group who 4id not
Three per ¢ont more of the

children who sucked thelr thumbs oried than those who did not.
Sixz per cent more of the chiidren who did not cry were re-

ported t£o never suck their thumbs than those who 4did cry.

Seven-

ty-nine per cent of the whole group nover sucked their thumbs,
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In "Child Paychology”, by Norgan, may be found the
fcllmving' stotement: "The roenson why some thumbeguckers are
calm and placid is that, although the parents may not 1ike
the hablt, thoy havo been able to contain themgelves and not
tpicl: on' the child. ILeft to himself, he may induce relaxation
by means of this practice. A ¢hild bltes his nails almost
invariably as the result of nagging." -

| Thumb sucking may calm these children at timos, bub
from thoe findinge of thﬁ.s oxperiment, it appesrs that three
poy cént more of the -ahiiﬁmz; with this hablit cried, thon those
who (414 not practice it. Also ai:.;; por cont pors of tho childe
ren who never priacticed thumd sucking Wwﬁ gble to moot thie
now situation without belng emotionslly disturbed to any creat
extont,

The fﬁilwﬁ.ﬁg paragraph from rmag% nay be indicn~
tive of im couses of increased :illmaaw mgng the children
who do suck their thumbs or fingors. "Why should we fight
against 1t? Urom the standpoint of the child, the matter is
sericus, Thyslelans tell ue that ninety per cent of disease
due to gorms £ind thoir way into the body through the mouth.
The ohild with its mobile hands, gathers gorms everyvhore.

37 'Imrggmx. nopila Payechology."” pape 135.
38. Vatason. "Paychology and Care of Infent and Child," page 133.



Hext i1t pubts the hands into the warn, moist mouth. The
germs are thus piven an ideal breeding place.”

In comparing tho hablts of nell-biting and thumb-
sucking, the lattor was practiced by fower children in this
study. iall=-biting has beon proven by many authorlties to
ba the more cormon practice of the two. This conslatency
with other data adda strencth to tho asswnption of the
reliablility of this study.

“woenty-one per cent more of the children who cried
it tholy nalls than sucked their thumba, I-‘a::;urman poer cent
more of the ohildren who Aid not cry bit their nails than
sucked their thwbs. Soventeon and five-~tenths per cent mors
of all the shildren bit thoir nails than sucked their thumbo.
Sﬁ:téan por cent more of all the children neveor sucked their
thumbs as compared te those who never bit their nalls. Two
per cont wore of %ha whole group pucked their thumbs often
than bit their nails often,

48,
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¥+ Doosg he oveor have tooper tantruma?

Table 7.
Amount of Tempey Tenbrums.
Constantly | Often | SCometimes | Seldom | Never |lo report | Total
Oried o 85 7] 327 565 a5’ 1005
D44 not 05 1,07 8375 2273 ~5% 10,57 | 100%
Total 05 3.287| 207 275 42.55|  9.25 | 1008
ebis Q.

Temper Tantrums Roported.

flad Tonper Tantiuma | DId not | Ho Heport | fotal

Cried 545 ':’: o5 mc,q
Did not 46,55 43¢ 3.0.0,., . | 1005
Cotal 50.¢ 5,; 4,0,5,., 265 | 1007

Torty and five-~toanths psr cont of the whole group
never had this haebit. Ceven snd five~tenths per cent more of
the children who oried had tempeor tantrums thaen those who did
not cry. Tive per cent more of the group who did not cry never
had temper tantrums than the group who 4id cry.

I‘z’arg;%g in wrlting of temper tantruma says: "In many
cases this undue irritebility is no more than a habit, A child
may try vardous methods to obtain what he wants snd in the
process of trial and error finda that his mother vields more
readlly when he goes into & rags than at any other time.

A R S 4 . o o o o

50, Ifcz*ggan " roycholopy Of sbonormal Peoplo. pmpe 841,




Consoquontly, when ho wants something he goss into a tantrum
end ugually cucceeds in geining bis endu., Such tontrume are
gquite common in children.”

Tomper tantrunms are sonetimes dlaplayed in school
during the first days of the term, but usually whoen some one
from tho childte fawily is present. The habitual tantrum chilid,
nover seoing such behavior in aschool, may be reserved about
boeing the one to ¢how off In thiz offensive mannor before the
group of self-controlled children, or the teachers may bo more
experisnced in'wa?&ing off an open display of tempor, than the
oothers who permit them to talke place,

According talﬁarawarzhy and Chitl%%z "Tomper tantyms,
though originating as an obvious reaction when any wish has
been suddeniy ffﬁsﬁratad, soon become o meand of pgetbing atben-
tion. Ubolosome neglect of these manifestations, with much
friendly notice of the child when he acts in & desirable wey,
can ﬁaﬁé a-eura,inhaisurpbiaingly short tinoe = « - The éb&;ﬁ'a
own volition must be challenged to leomrn the aalfmcmﬁﬁrél which
should normally have been his by at least two years old."

The éviaanca ahbwa thot thepe results. in this astudy

are consistent with thoe tendencies of the nervous child as

40, lorsworthy and Vhitley. "The Paychology of Chlldhood."
page 415.

MUNICIPAL UNIVERSITY OF OMAHA
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found by othors, and this trend probably indicates that
childroen who cry easily in new spocial situations are moxe
inclined to bo vhat is popularly spokon of as, 'nervous
childrent', or, fproblem chilldren'. Thege results scen to
sugcest that crying in a new situantion should be included
with tihnoD sucking, teoper téentrmumeo and nail biting, in con-
sidering tho problem of mnladjustment.

8. las he ever had any ivaginary piaymat@ﬁ?

Table 9,
Ineginary Ploymatos,

Cried | D14 not | Total
¥ig 385 265 324
o 555 | 667 | 59,59
o report 9% 07 8,55
Qotal 1007 | 1007 1007

Twolve por cont more of the children who oried had
imaginary ploymates than those who d4d not ery. Thirteen
per cent more of the children who did not ory wore Ampmmﬁ
as never having had inmgmm‘y ploaymates. DPifty-nine and five=
tentha per cent of the whole group were reported as never
having had inaginery companions,

Impginary ployoates, as lnduige& in by many lonely
children, eve mersly the means of pubstituting for companion-
ship, but when the imegination develops to the point of being



proforablo to real companionship, as often tokoes place,

such imagination becores an undesirsble emotionnl habit.
Ovor half thoe children in this study 4id not use

this oscope mochanism to such sn extont that tho mother

Inew 1¢., From this study, this habit iz not ae provaleont as

might be expected and therefore may not be ss important or

sarious as other of the emotionnl hnbits.

0. Does he have any now?
Table 10,

Teport of Imaginary Companlons
on O6hool Entramae¢

|erisa | D14 not Total
Yes 265 | 194 20,55
Lo 8Os | 47 48,098
lic roport| 249 | 347 | 200
Total 1007 | 1003 | 1009

lorty-oight and fivantautﬁm por cent of the whole
group were roported as not having imaginsry companions upon
school entrance. SQvan,paf gent more of the children who
erled had imaginary playmates st the opening of school than
those who Q44 not cry. There was no report from twenty-nine
per cent of the vwhole group on this question., There was no
report from ten per cent more of the children who did not
cry than from thoge who 4did ory.
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ﬁh£t1g§ states: "Ohe world of nmeko-bolicve nay
be go satisfying to tho child that he lives more within it
than is pafe. - - - Since an ioopinery playmate can be wholly
controlled by the ohild, he misses valuable social lessons
of pive-and-tole in the world of children not so conformable
to nis own wishes, Thus his gocial adjustment mmy be perioug-
1y rebarded.” :

ovendedl, 1n writing of the approzimote age ab
which imaginary»camganiana appeared, astates: "The fact that
the subjects in this etudy were children rather than adulias,
thirﬁywané out of fority children sc&saﬁea>bsing wnder ten
yoars of age, nade posoible Lalrly sccurate data in regard
to the age of tho gppearance of this phonomona, In thiriy-
govon casesg, the imaginary componion appeared before tho
fourth birthdey, in thirty-nine boforo the £ifth, and in
ovory case before the sizth, Porsonallity difficuitics in
sorie form wore reported for thirty-five of the forty solected
children, timldity heading ﬁém‘lisﬁg“

"ho data from tho study by Gvondsen is consistent
with the data of this study.

41, Uhitley. A Study of the Iittle Child,” page 14G-7.
42. Svendsen., "Childrents Imaginayy Companions.” Arch, iourol.
and Pesychiat. 32:086-090 11-'34,



10, Uhat woro thoy called?

llenes of Aimapginary playmatos montloned by children
who did not ory wore ag follows: Twenty-two ﬁmv}:ﬁa that the
naces of absont friends or relatives were always used, five
'Bi111t, three vardous animels, two 'Daby! end two Dollyt.

Namos montioned only once werst

Prancls Pavents nomes Boy

Say Daddy Detty llae
Bobby and Johnny Indian and Cowboy Maxine
Donne Jesn and larilyn llster
Jim and Joe Bowser | Betty lUary
Cilboert and BAll Larjory end Dolores  Bud
Iittle Sister I'ary snd Iuth Soldler
Ross ilarie Dorothy Lao Patty
Little Doy or Little Girl Ilr, Jones
'ovie Dtars Iarges Dootors
Cohen and Awie Cheet, Lole and Hack Jolls

Al Vance and Ole Pathey with his smell son

Of the children who oricd, three called thelr playmetos the

napes of sbsont friends or relativos. ‘Other names given

wers!
Sdateor and Nrother Dolly Baby
Jim and Tom boy Alice
Ly wife Annn Iose lother
Animal names Story characters.

One mother reported that her c¢hild had come home
and told many fabulous statements about his first day in
school. Ile told about the teacherts excessive kindness to
him while she ignored all the other children, and that she
had treatsd him, but that they bhad not ghared the treat with
the other children.
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:;ven&e‘éﬁ gsays:s e names of imaginary compan-
ions may be coumon piace (those predominate)}, yot tloy are
ofton highly oricinel, as the following collection reveals?

Gonperatlos Darn Latsch

Toyda Hinlay end Garpla

Tagar Doerry and Mmtie lavee

7411 and Hell Borac Oecloeoto Ave and Tesave
Chopsticks Jackaon leegar Cister Uipg lan

Dodo and Curly Stockings

Original names tend to be simple vowel end congow
nont combinations in words of two or threo syllables, combi-
nations easily articulated and characterized by alliteration,
rhythnm and rhyme,?

The names of the imaginsry pleymates included in
this study appoar to be the names of fx*mmés, relatives or
associates and not original vocal combinations as wore found
by Ovendsen in hor study. A1l of the chlldven in this study
wers about £ive yoars of age. Come of the ohildren included
in Cvendsents study were youngey, and this may be the cause
of the difference in names. Younger children throuch their
mlspronmunclation of names Jjust bveling learned, or as Cvendsen
- states, through thoir experinmentation with the #eunaa of the
ianguage thoy are Juct acquiring, invent odd nimes of unlmown
oricin for the nemes af‘ Imaginary playmates, ‘but the ovidence
here preascnted does not corrobersbe her findings.

43, “vendsen, largarst,. "Children's Imaginery Companions.”
fireh, lisurcol, end Paychiaet. 32:006-000, 11-'34.
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31. Doos he lilto Lother Googe Ihymes?

Table 1l.
Hothor Coose Rhymes.
Cried | Di4 not| Yotal.

Yoo 735 0o | BO.5T
lio 65 457 4,550
o report 12 igd <] 15.0%
Total 10077 1004 |100.09

llother Coose FEhymes were reported as being liked by
fifteen per cont more of the children who did not ory. These
rhymes were reported as not being liked by ons per cent more
of the c¢hildren who 414 cory. Dighty and five-tenths per
cent of f;iw whole proup wers roported asg iiking thmé Thymesd .
Four and five-~tonthe por cent of the whole group wore reported
as not liking Dother Goose,

Bighty-five por cent of the whole group reported on
this question. %herse was no report on fourteen por cenbt more
of the children who 4did cry, as compared to those who did not
erys The fact that no report was made may indicate that
Lother Goome Rhyrios had never been told to these children.

Ap L'other Coose is the usual materisl of this type fivst pre-
sented to children, thls would lead one to suspect that less
time had been spent in enterteining or tesching the children
who cried, or, one may say, the emotionslly balanced children
may have had superioy mothers, mothers who tried to give them

nore than the bare nocessitios of life.
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of the group whoe did not cry, fourtoen por cont
nomed "humpbty Dumpty! as tholr Lirect choice. This verse
is accepted Ly children as a good joke sbout tholr fanmiliar
friend, tho egp. Of the group who did cry, twenty-nine
por cent named "Little Doy Dlue', as their first cholce,

fLittls boy blue, come blow your horn,

“he sheep's in the mendow, the cow's in the cornj
Uhere 1ls the boy who looks after tho shoep?

Hefs under tho haycoclt fast asleap.

7411 you weke him? o, not I3

Tor 4f I do, he'll be sure to cpy.”

The morose 1s sugrested by the choles of this
gad rhymo,.

Tavorite storics were not asked for in the guestione
naire, but in the group of childron who d4d not ery, fifty-one
pothers nomed the favorite atorles of thely children. In the
group of children who Aid cry, only three mothers mentioned
a favorite story. Doos thils, too, indleate that the interest
in stories had oithor beon noglected, less satisfying, or that
less time had beon spent with the group who oried?

+ .



i2, ilare tho two bo likos beat.

Table 12.

8.

fhymes Hamaﬂ .

|
: 1,301 H.52
Did not ory. | S Cried| o
1. "Humpty Dusmpty” Hmos nat lae |8 |15
Lo Humpty Daoply ' 2
2. "Joack md Ji1lV 58 12 | 4 77
3. "Little Doy Dlue! 20 g |16 20
"4, "ary Had a Little Lemb" 21 7 2 340
e ﬂIaittlﬁ Mgs Iuffet” 19 ﬁ‘?} 1 1.0
G. "01d4 ltlother Hubbard® 1% B.G| 2 S8
Te ﬂﬁ@}}’ Diddle Didale® 17 BeG| B Q.6
8. "Ilickory Dickopyy Dock” | 0 3 0 0
9. "Poter, Peter Pumpkin Dater® 7 R.3] O 0
10. "Little Jack Howymor' 7 2.5 2 S8
1l., "The 014 Voman who Lived 4n a Choe® 6 2 3 8.7
12, "Littlic Bo-Poep® 8 2 %) DY
13, "Daa, Daa Dlack Shoop” 137 1if3 1 1.9
14, "01d King Cols" 4 1.3| © 0
15. "Jack Do Iimble” 4 1.3 1 1.9
Table 13,
Storiea mentioned by mothors as favorites.
D4 not cry S Cried | &
1. "the Story of the Threo Doovs 28 9.3 & Be7
2e "The Story of Red NRidinghood® 11 3.6 O 0
5. YLittle Blaolk Cambo® ) 4 1.3 0 0
4, "The Thrse Little ittens® 4 .5 O 0
8. "The Three Little Pigs" 4 1.3 © 0




Iss ho over attended Sunday School?

59,

Table 1de
Attendonce &b Sunﬁay Sehool.
cried | Did not | Total
K&E !}3{4 5@,’3 55; 5;}
o 42, 320 37.0,,.,
llo report 35 189 7 5 #
Total 100£ | 1004 100,04
Table 10.
Sessions Attended.
Cegsiong attondod | Cried [ o. of | & Did not | Uo. of «
children ory childre
Tlover 42,30 00 32,59
Few times 4 4
Jeveral times 2 5
Cne ponth g &
Two months 7 17
Three months 1 7
Pour montha O 4
Myve nonths O 3
Siz rmontha 4 14
Seven months 0 2
Cight months 0 d
Twelve months 3 209
Dighteon wonths 2 17
Twenty=-four months 1 26
Thirty months 2 19
:ﬁmw ysars I:Er ﬁ%
Tour years or more . - _
o8 53487 % 50,8%
lio report 2 3.9, 23 16.7%
Total o2 1004 Q5 0L 100, 0‘}5




One por cent more of the children who did not ory
had attended Sunday School. Ten per cent more of the children
who had never attended Sunday School oriod.

Fopty=two ond i:méxnﬁémha por cent of the group who
eried, nevor nttended Junday School. Fifty~five and five~tenths
por cent of the whole gz**cu;s bad attended Cunday Schovl. Thirty-
seven per cent of the whole group had never m:t’;endéﬁ &mday
| Sochoovl. Tifty sessions gttonded per child was thoe average of
the group who eried, OSeventy-threo seaslons asttended per child
was tho average attendsnce of the group who did not cry. BSixty-
cne and five-tenths sosgions per ohlld abttended was the aversge
of the whole group.

From the fiandings of this study, ono is lod to suge-
pect that thare iz pome connsction bebween social mpmm@
md emotional balance.

14. Ias he ever visited Hinderpgorten?

Ein%#gman Vigits.

Cried Did not Totsl
Yes o7 340 80,55
Ho B 6859 66,07
Ho report 65 10 - B.5%
Total 1005 1005 100.0%

Seven per cent more of the children who did not ory -
had vislted kindergartsn. Two per cent more of the children
who cried had never visited Iindergarten. Thirty snd five-
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tonths por cent of all the children had visited kindorgarten.
Sixty-sizx por cent of all the c;i:ximmn had never visited
Ikindergarten, Flve por cent more of the children who cried

madc no response as compared to those who did not ory.

15« Give tho spproximate nusber of times he has
visited any school.

Table 17.
Contecta with School before entering Dindergarten.
Did not cry Cried
Vicited Hindergarten | Humber $ | fhamber| 9
Hever 204 B%.7 55 07.3
%’% S % ngg 1% %'3“
O TOPO) 1346
Total BT W00 | T |I6.0
Other school visits | Times DAd not cry | Cried
once 29 3
Twice 86 1
Three times 21 5
Tour times @ ]
Mive timos G O
8ix timoes il 4
Tight timea 3 0
Ten timoen 7 e
Twelve or ,
more times 4 -
Total who visited school other
- than kindergarten. 114 18
Total visits to any school other ,
than ldndergartoen. -@m 84
Viglta per child 1.3 1.6

Cxporiences similar to school appenr to show no
marked effect upon the children.
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16. Did tho child tallk to tho paronts about
boginning school?

Tablo 18,
Amount of Convorastion about “chool,
Cama‘gmntlg Often Mti’ames Seldom | evar |No ropowt| Total
Cried 26 é&'ﬁ ?1,«.; o5 0‘“ 5;“1?0 100%
DiG not 187 | 545 195 27 1,.. 65 | 100%
Totol EQS 51,; 2(}53 15.: . 5;,3 5.5, l@ﬂﬁ

Tight por cent more of the children who cried talked
conptantly to their parents of school than those who did not
ery. Ghda may show that they wore greatly sroused by thelr
approaching entrance to school, Four per cent more of the
childron who orisd showod greater anticipation for school than
those viio did not ory. Uinety-five per cent of the children
who oricd were roported as talking of school mtrance a8 come
pared to zero por cont reported ws talking seldom or naver of

achool ontranco.
17. Vas he told he had to wind tho teacher?
Yable 10,

Per cent Varned to I'ind,
Cried | Did not | ‘Total

Yes 065 018 'Qﬂﬁ.aﬁ
o | i 45 5,0.;»
o report 214 s 3¢aﬁ

Total 1007 w008 | 1OG¢0
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Tive por cont moro of tho children who cried were
told that they had to mind the teacher. Two per cent more
of tho ahﬁ;mmm vho 4id not oxry were not told that thoy had
to mind. Uinety-three and five-tenths per cent of the whole
group wors told that they hed to mind the waehém

TAth such & large portion of the group warned about
minding, and somo even foaring the outcome of not obeying,
some feoling of restraint toward the teacher snd porhaps aven
feay was probably aroused by these sugoostions,

18. ag he told that he would bo punished by the
toochor?
. Table £20.
Punishment Predicted,
| oriea | Did mot | Totad

Yen 465 565 418
Tio 487 618 54459
35 4,57

lio roport G '

2en por aént: more of the childyen who coried were told

thnt thoy would be punished by the teacher than thome who 4ild
not ory. Torty-sixz per cont of the children vwho oried were
told that they would be punished by the teacher, Mifty-four
per cent of the whole group were not told that they would ve
punished Ly the toacher. Iorty~one per cent of the whole
group wore told that they would be punished by the teacher.
Tor this large porcentage of the children to come to
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sochool with the idea that thoy would be punished by the
toacher must arouse in the child some feeling of doubt and
foar toward the teachor, which fear she haa to overcome before
she oan-galn the confidence of the children.

19, Vas ho told that the toeachor wauia.hé ceroas?
Table 21. '
Crossness of Toacher Pradictod,
Cried | D14 not | Total
o ssw-f-_ éﬁf %g:gff
lo report 32%%% -l 12&%% ﬂﬁféﬁé%f

%

Threo per cent more of the children who 4id not cory
wero told that tho toachor would boe erxrong.
tenths per cent of all the children wers told that tho teach~
Tighty-eight per cent of the vhole group
wore not told that tho teacher would be oross, which permitted

2en and five-

er would bo orosg,

them to come Lo school without fear of the teacher being

b ehlelols 8
20s Vas ho teased about boginning achool?
Table 22,
Teased about School.

Often| Comotimes | Celdon Havar lio report| Total
Cried 27 oot 50 88 38 100%
™Md not 25 45 35 e 4% 100¢
Total 27 35 45 67, 65 3,55 10097
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o por ﬁ@h‘b of the vhole group were roported an
tonosod ofton about beglnning school., Yine per cent of glil
tho children wore teased about ontering school, Dighty-
geven and fivo~tenths por cent of all the chlldron were
roperted an nover tonsed.

This 43 pratifying. It appesrs thet the detrimental
8ldo of toasing, ospocially upon serious matters, in being
recognised by parents, and ia x;wt: porpitted. Little chilidren
often do not talke teasing ap a jJoke, -« ~ - mispunderstand, and
from 1t develop wnnecessory, childish fears and worrics,

21, Did be go to school alone the first day?

Table 284
Accompanied to School.
Cried Did not Tobal

Yos 1005 873 08,58
Yo 0% B 1 .55

One hundred por cent of the children who criod wero
accompaniod to echool the firot day. ‘YGhree por cont of the
childrén whe Gid not cry wont L0 school alone, Uinety~oight
and five~-tenths per cent of all children were talien to mm&l
the Lfirst day.

Tor tuls largoe portion of the children in this ox=-
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porimont te be accompanied Lo mehcai shows tho morked depend-
once of those ch&iﬁran on ﬁhﬁir parenbs, or.the desire, on
the part of the parents, to koop these children depondent
upon them. Undoubtedly many of these children lived in the
umediote vicinity of the school, where thorse was no risk

for them to o to school ai&n&; but they too were sccompanied,

22. Uag he acoonpanied to school by bis paronts? Dy
an older child?

Table 24.
Vho sccompanied thoe child?
Cried | Did not | Toteld

Pavents 8427 73 70,55
Child 160 pen 19.0%
o mopord 0% 5¢ 2,87

Dighty=-four por cont of the children who coried vere
talon to mchool Ly thelir paronto. Hine por cent ﬁ&w& of the
proup who cried were accompanied by their parents than those
who d1d not ery. Oix per cont more of the children who did
not cry were talien to school by children rather than by adultc.
leventy-oipht and five=~tonths por sent of all the children
were acconpenied to school by theilr pavents, The fect that so
rany paronta do talie their shil&ren to school on the {first day,
leads one to beliovo that the parents dread seeins their bables
beconing independent and growing up.
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Praatgﬁ says: "Cortain parents who, becmuse of
thelr own emotionnl state, necd to keep thelr chlldren
depondent, f£ind the tesacher toaching independence, weaning
thelr children away, helping them to grow up. OSuch parents
will proteoat their childron at overy turn, will insist that
thoir own directions be carried out regardioss of school
orders, will exouge anything the child does on the basis of
minor sickmoszg, or parental inconvenience, and will resent
any attempt on tho part of tho teacher to assert her
authority.”

ﬁ@@hgg sayst "Is it nocessary to reiterato that
the yowny child needs to £ind his place in bis own way?

Slow progress is ofton tho surer progreoss., Adult standards
and adult attentlion added to adult pressure freguantly tond
to sonfuse the four- and flve-year-old. e may retaliate by
refusing overything end withdrawing within himeelf., Or he
wmay burst into wild erratic dlasplays of energy in an effort
to pleaso and secure approval. Ile must make his ad justments

on his own level of meturity.”

44. Procton. "ihe Teacher Cet IHer House in Order.” Child~
hood Zducation. October 1035. Vol, 1Z2. o, 1-10.
48. Deobee. "intoring Nindergarten and Ubat It lloans to the
. Child." Childnood Tducation 10-135, 18: 1-2G,
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23, Iow long 4did the parents remain in the
irindorparten room?

Table 25.

Time parents reusined.
mber ofl Por | lumber ¢f Per | Zotal
children | cent | childre:) cond it
Cried Did notf
Inrolled the child % 77 69 22.9 150
A feow minuteos i 13.5 25 TeO 10.6
Ten minutes 4 77 23 70 77
Tifteon minutesn 0 0.0 g 7 e 3.7
Twenty minutos 2 Ge8 7 Led T 8
Thirty nfinutes 4 T =20 Ded 8.1
Torty-five mimites 1 1e® 2 o7 Led
ono hiouz 8 10&4 27 8.9 12.8
One and one~halyl
) hours S D7 5 1.7 De7
Uholo session 8 16.4 10 Gl 10.9
a1 78,8 TS W 0.6
Qalcen by older child 11 2l.1 62 20,5
Total acoompanied iz 09,0 287 Py
Uemt sﬁaxga . g ig : %.g
o repor , : o
Total children 52 E0T VO

Torty-six and throe-tenths por cent of the pavents
ci‘ the chdidren who cried rennined one hour or moro in the
kindergarton radm, Twenty=-two and six~tenths per cent of the
yparents of the children vho 4dld not ¢ry remwined one hour or
wore, Twenty-three and soven-tenths por cent more of the
parents whone childron oricd romgined over one Lour in the
school room, aa acm;xzrdfi Lo the group who did not c¢ry. Thirty-
four and four-tenths per cent of all tho perenis atéx:sreti an

hour, or more, in the kindergarten room., Sixty per cent of



ail tho proonts stayed less than one hours, Mifteon and
asovon~-tontho por cent of the paronts ragmined only to
onroll the child. Thirteen and siz~tenths peor cent of
the parsnts remeined only & fow minmutes. Thirteen and
nino-tenths por cent of all the parents remainaaiﬁha hole
cesgion. '

mutegg has statedt "Then comos the adaptation
to that strange pi&qe where he lenyne those essentlals to
ouccessful living thet are not incrained in his nervous
gysten = - - schools. leanwhile he hes had to meet nnother
need. His conduct must constently adapt itsels, so that it
achicves firgt, thoe approval of the family, lator, that of
his increasing group of acquailntances, thon, the ideals of
the sehwol, and finally, bhe comes to reslize that he is

subject to the approval of his race as a wiolo."

46, Uateer. "The Unatable Child,? age BR0.
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24+ Vhon in tho Lindorgarten room, Gid he sit in
a child's chair, or 4id he stay close to his poronto?

Tohle 26G.

Cried Did not cry  Total

Cloge to parents| 160 o 9.5
In child's cheir| 80 egg ag.ggg
Lio report D 3 e

Tleven por cent more of tho children whe eried
atayed noar thelr parents. Only four per cent of the
children who did not cry stayed close to thoir parents.
Tighty-four per cont of all tho children sat in the kinder-
garten chaire. Dight por cent more of the children who
did not eyy sat in kindergorten chajvs.

Often it is necegeary for papents to come to
achool with their childron begouse of some particular
roason, but whon thoy stay in the kindorgarten room for
an indefinite poriod, tholr children, in particulor, are
ploced in a disadvantagoous position. Several parents
watohing a group of childron, on their first day in achool,
when the eh&iﬁf%n are not surs of thamé&lv&a, and not sure
of what is expocted of them, tals the gpontanoity fr&m tho
group and cause & spirit of cautious reserve to be built
up. S0 often these parents wrge their chilldren, and try
to force thenm to take part in the activitics, but very
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Table 28,
Crying of Boys and Cirls.

Turiboy Por cent
Dovs 30 ng
Cirls 2e 42
Potal 52 200

Sixteon por cont mord boys than piris coried,
Inst crying for both boys and giris was ot five
vears of are.

Table £Ds B
vien thoey cried. |

Defore School During School | After School
115 705 195

Crying by children on the first doy in school, of
course, is linited to a very fow children. In this siudy
fifteon por cent of tho whole group cried, :szmég aaysi
YA tabulation of the causos of children’s erying &% the proe-
sohool lovel pives firat importance to the followingt frus-
Yration, frightful experlences, loneliness, discomfort, end
actusl pain. Such erying d@iminishos with the imowledge that
therc are #mm effcetive means of dealing with such situantions
then crying.” ’

Frustretion or defeat is probsbly thoe chief cause

4%. lorgan, "Child Psycholopy."  page 164.
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of thoso cmotional upsots on ontering aschool, for defent in
somo small, childish domand usually couses the child to lose
his intorest in the activities coing on in the yoom, lose
hio composure, which loads ta-tharﬁﬁaﬁiamai-aiaturbanaa'
Crying on the first day of school often starts when the child
fe not pormitted his own woy for some reason or othor, Oele
dom do thoso timid children ory, if permitied to remmin
close to tholr parents, ond be mere on~lockers in this inter-
esting situation. Children who como to school alone, have
como with an iﬁﬁﬁp@nﬁ@ﬂh attitude and so, are willing and
roody to join tho activities of tho children. Only threo
por cont of the children in this oxporimont werc permdited
to o to school alone, and not one of these childron cried.
In writing of overly ocmobtionsl children, richardg
aayer  "There is the school poried to consider., You mothers
wio complain that teachers in kindergarten and first grade
do not gpend epough time on your child, and that ghe should
Ve more patient with him, should pause and consider why 1t
1o necossary., Your child 4s not £itting into school bocause
you have not cultivated in him habits that make school 1ife
oasy for him, or for his teachers, or for other children.

48. Dichards, YDehovior Aspoct of Child Comduet.” Childhood
Cducation, 10« '35 12: 1-81,
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As m ropuld, the child cannot concontrate on the aschool pro-
gran, becmuse st of his onergy goos into trying to manage
his comotions, ho has prown up with the baliaﬁ‘thﬁﬁ ovory-
vody st cabter to his wishes; now he has to modify his.
wishos to sult hie hnmsn environment.!

rbﬁigg‘aasa: UI want to opeal: particularly of the
conflict that arlscs when & ¢hild goos bﬂ_ﬁﬂh&ﬂk@ Yo people
in tho school say that the basis of o ahii&*a.haalﬁh is
alroady laid vhon he comos to schools. Ve, mopre or leas,
can anly preserve it; or, abt best, improve it.

The c¢hild elso brings to school, even abt {ive,
vory fundamontal sccial habite. Ouwr kindorgarten teacher
Iceps, in a book, personality dats regarding hoy pupils.
In svery cense thore ic roprosented somo dAifficult problem
ionvoiving social hebits. Such a situation would be avoidable
if we understood hetter the processes of bhabit formmbion in
pré»aahual TOArS .

Ve Imow that children alzo bring to school thoeir
- pasic social attitudes, which are more often prejudices.
They have prejudices toward coloyed poople, Japenese, Jews,
Cathiolics, which have boen aalibarataly'ﬁauahx them. They

have overheard 20 meny remarks about various roligions, or

49. Towler, "Tho Child as Affocted by the Famdly." Ilental
Iygieno. Vol. 18. pages 356«433 = Y34,
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notionnl groups that, by the t&mﬁ they go tu schicol, a
protty strong set of notlions has baen,buiit up in theoir
oindg,.

Cchiool can easily be a 'frightful' exporienco to
a bDogiming kKinderpartener. IHe mey fear tho strange bulld-
ing, o4d halls, and lavge vooms to which he i3 unscoustomed.
“he teachor, a strangor, and the many unimown children
incyreaso his anxioty. ?ha'kxck of mowleSge of what is
expoctad of him, how ¢o find his way about the building,
how 4o £ind bhis way homoe, all Inoreace his feeling of ine
socurity.

Lonolinose is eroused axid this mob of strangers,
for the many children in tho class room must seen Innucrable
to a frightened child. ILonelincos for mother, or other
imown facos, arouses more worrdes for this littls troubled
nind,

Sendifond says: YThis inatinot (foar) hﬁﬁ_largmly
diminished in importance by the time school-ngo ip resched.
Fear 1a universel in children and is geneyrally out of all
proportion to thoe existing cause. Aa complete lnmowledge
\aiiminataa fepy, the obvious way to maaé fear is by education.
Fenr io the uothor of mup@rabitimn, and excoosive fear meltes

50, Sandiford, “”hﬂ Lont&l an& Plrysical ILifo of School
~ Chlldren,” page 140.
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for sclfislness end woaknosa,"
Decausc lmowledpe does elininate fear, moro visits
to school, particularly to kindergarten would, in my ontima~
tion propare childron for entering school, Ough visité
ghould arouse interost, and make this g;:éeat; change from all
day at home, to many hours away frowm home, {on youxr own)
be mot with anticipation end enthusiasm, Little ¢timo,
gpont in explanations of gehool and its activities, could
do much to calm inexperienced and cvéwaenaitiva children.
Oroves hos stated: “The timid ¢hild, undirectod,
becomes tho shy, repressed adult, afraid to voico his own
opinion, unable to atand up against other people, thouch
bo Lelievos them o be in the wrong, and incompetent to force
Iita way through obstaclos into succesp his ability warrants,”
The following paragraph from Insleepts book on
child adjustoent is stated in reference to experienced school
ch:{ldren, but probably many of theae thamghﬁﬁ are carried to
school, on the very first day by some ohildren. "It 48 ine
tended (in this volume) to give only such deviations from the
normal emotional 1ifo of the child as are cmpable of more or
loss puccessful adjustmont in tho school and the home. [ear
35 onc of these. latri says oducation consists in being
ai’mid at tho rigpt time., Dut tho trouble with children is
gi: Gmﬁéa: “mwmmmé f’mntluaad. page 104,

B2, Insltesp. Child AdjJustment in lelation to Growth and
Tevelopment., pages 370-80.




that foar comos at the wrong timo. The mechanism of fear is
primarily tho physical condition of tho child. It is the
condition of pglondp, of dipoastion, eote, Cocondly, it ia a
matter of stirmiletion, assogiation, and training, ~--- oar
in school ig yather a genepral thing. The pupll foays the
toachorg, =~~ ooy of failure io thc flamine oword that forw
bide nany a child to ontor the vale of lhsppiness, w--- In

gonoral, the removal of foar dopends either on analyzing the

gource of fear, and go removing it, or on gilving some physical

or mental stimulus that will inhibit the fear. OClosoly
allicd with feavs sre obsessions and Iindecisions.”

Harggg stétﬁaz "The preat pertion 6f chi&ﬁran’é
fears in a modern eiviliz&tian comas from the influence of
adults and not from actual oxporience,”

According to Grama,ban@dggs Yotpangencas end
unfaniliarity often load to fears, Uany foars will never
crow up 4 tho child hes opportunltive to get acqualinted
with the ¢hings about him, --~ A child who hes not friendly
atroangers from babyhood up is less likely to have fears
of thom than one who raroly scoes & astranger. A chlld who
has been in many now situations, and who hap had new sxpori-
ences throuchout hile babyhood 1s nat so likely to reach

53, Horgﬁn; Chila Paydhology; pages 1007
54, Lengdon. Ilome Cuidence for Young Children.
pages J315-10, ‘

e
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with torror In a now gituatlon, as ono wiio has nevor beon
callod upon to adapt himself to anything new, A child who
hag often been separated from his mothor iz not so likely
to grost being left with & strangor with fear and torrorw,
ag ono who has 'nover beon out of heyr sight', ~-« Lnowlsdge
of what can bo expected provents many a fvaar. that comes fyom
tho uncortainty of not mowing what is likely 0 bAppon. =-=
Probably parents woudd e surprised if thoy could
Imow all the things & child fears or dreads. Iany of one's
childhood foars persist in spite of efforts to unlearn them.
Come children are afreid of other children, or of children
who are bigger than thomselves., OSomo Dear strange adultbts.
One child mey be afrald of men with plasses, and another
of wouoen without t&mm@.ww~ Othors are afraid of tho dark, or
s’cranga placos, or snall rooms, or whon loft alonc 4in a room
with the door closed, ~-- lany show fear in any sort of new
situation or when called upon to do new things. And 80 one
could mltiply the llst indefinitoly.”

Tho Caupos of Crying ss Hoported in this Study.
ourteen cried becauss they feared the strangoe
children, the strange situations and because of goneral
timidity.
Soven cried when the mother tried to lesve the room.

'our wore influonced by the crying of the othor
children in thes kindergarton.

“hree cried becsuse they could not return for the
afternoon session of aschool,
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| - Thres wore dlsappointed in not Leing able to resd
and vribo at onca.

Threo cricd for sistora or Drothors who were in
othior roons in the school. '

owo opled becauso thoy were lenesomo for their
mothors who wore progont.

in t%wo cacos the ¢rying was caused by thoe parents,
}é%ma they woere late in coming for the child at dismispal

o0 wore haxrt by other children. One had his toes
gstepped on.

One child becmne over-oxeited and went to sleep without
any lumch.

Ona felt sorry for the dirty, 1ill carod for children.
One cried bocouse he could £ind no acquaintance.

‘ Onoe oried to walt for tho sister whm bis mothoy
canie to talie him home.

One cried when hia mothoer dame to tale him hone,
e was po overjoyod to seo hoer.

On¢ child cried begcause older children teased hin.
ne ericd beocause he was afrald to go home alono,

One cried bocause he cculd not £ind his hat in the
cloal hall.

Cno oy oried 'a couplo of téswa* Just bocause he
folt like it. Dut, he told his mothey that he was 'sweating
50 hard! he wag sure no ond notlioed the difforence botween
tho tears and tue perspiration.

Forty-nine reossons for orying wexe reported. Threo

cageg gave no cause for the crying.
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Tho following were tho only reports givon as to
how tho crying child was quioctod.

ZIma Yy the teacher.

Tipht woro talked to by thoir mothers,

Throe stopped when friends arrived.

Two wors talked to by {athors.

Two wore scolded,

Two fell asloep.

THo WOrD pi*amiaﬁé‘. aamaminm

Onc wasg crit&eimﬁ for beling & baby.

Ono stopped crying when ho was promised that he
could return to school the next day.

Thirty mothors answored how the crying child was
gquictod while twenty~bwo mothors made no responac.

30e Vns ho ¢illing to reburn to school the socond day?
I not, viry not?
‘ T&h&@ icio

Uilling to lNeturn the Cecond Day.

Yes 46
o 0O
o report B
Total 5324

Zue to the fact that the written statenents of the
paronts, on tho childronts reschtions to the {irst day in
school were mo interesting and onlisghtening, &1l different



things montionod as impressive to the c¢hildren, and not

only the moot lmpropsive were listed below in the ordex

of tholir recurrence.
mable 51,

Childrenta Statoments About Teoachor.

A favorable vauerk about the teachor

The teachor playod the pleno

The singing of the teacher

The c‘lomﬁng of the t@&ﬁiim‘

“ho tam‘}haz' pz-ma gxﬁ é‘if;,f;“ the

Delichted to boe ablo to help tho
toachor

Sloacod boceauge the teacher Imew
his naco

Didnot | £ Cried| &
ory
152 850 o6 | B3
19 ' 9 | aw
5 1.6 2 5
15 5 3 5
4 1
5 1.6
5 + O ‘
205 LOed | G2 ¥{z}

rom those renarike made by the children, the

soounption may be made that orying 1s not rolated to tho

teachor. lic unfavorsble remarks wore givon.




Table 38.

13724

Chiidronts Statonents About the meamm

Thinge told about tho chiidren
The crying of othoy chillidron was spakan

L by
Lontion of the larpe muriber of a&nilﬂr@n
in the room was made by

Perrior acgualntances wore apoken of by
flaving no acqualntance present was
spoken of by
Clothing of particular children was
wentioned by
Particular children were tallod of Ly

Tho littie children wore liked beosuse
they woro of tholyr own slze

Jenghty childron wore spoken of by
Holsy children wore nontioned by

“he prosenog of oolored children was
noted by

Soveral wore concernod betouse othor
childron had their nanes

Two were delighted because the big boye
wore helpiul

Two liltod the Traffic latrol Doys

Tid not
coy

Ga
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16

2
20

LS« S e SR
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Activities aned.
Dia not cry Cried
thamber of [ O Thumbor of it
Cbvimoa . timen
- Plays and Gamosa 67 28 8 ib
. Thythoms 50 10 1 1.9
Deads , 50 16 1y 17
Draving or coloring 43 14 7 13
Hlocks 30 iz 3 B
E.mwe balil 30 9.9 4 7T
Cinging of tho ::hil&reﬁ
RO 9 2 38
Storios 25 g 3 8.7
Yoys 18 6 6 il
Poll Houso 17 5.6 pi Ba7
un ' i6 57 2 3.8
nasted 16 4.9 by 1.0
urace insﬁeebﬁ.m& 7 2
ﬂ?wﬁu £ tho school 7 @
Dinging o o ochoo ,
bell 4 1.3
davine bo it still 3 1
TYhings about the school.
Crall fueniture 24 749 7 13
Srmall toilots amd .
fountaeing g b2 S0 4 746
Pictures on the wall 7 2.5 4 78
Cicture bocks S G 3 5
Diackbhoards 3 8
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Chapter V.
Summery of the Data.

1. Throughout this study, marked consistency appears to be
shown by the results as compared with those of author-
ities on child gtudy.

a. Tha age of walking was normal for both groups.

b. The age of talking was normal for both groups.

¢. This ccnsisténay adds strength to the assumptlion of
the reliabillty of the questionnaire. ‘

d. These results may lead one to believe that the

mentality of the group was average.’

2. From these dats, disease appears‘naﬁ as prevalent as
might be expected in pre-~school children.

8. Seventeen cases of whooping cough and thirteen cases
of pneumonla, both dipeases of the resplratory tract,
lead in number of cases reported.

b. Children under school age appearAto have these 111-
nesses to a much greater extent than the nuuerous,
conmon contagione of childhood,

c. Diseases incidence of the children who cried was greater
by thirteen and five~-tenths per cent than that of the
children who d4id not cry. This may indicate that
disease experience may be directly related to cmo-

tional instability.
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3¢ Tmotional Cifficultios shown seonm to beo related to
. Diseaoe.
b Nail-Biting.
¢« Thumbw=sucking,
d. Tompor tanbrumg,
¢. Imaginary playmates.
4. Dxperdonces similar to gohool appear to have some influ-
ence on ﬁﬁa child'es comotional reactions.
a. "nowledgse of rhymes and sptoriecs.
b. Attondance at Sundoy School.
c. Viepilts to lindorgorten or other schools,
5. Conditioning of the child by excomsive conversation in
rogeyrd to gschool may beo influential.
a. Some children wore told that thoy had to sind the
teacher.,
b. Somo wore told that thoy would be punished by tho
teachor,
¢c. Some wore told thabt the teacher would be croass.
d., Come wore temsed about beginning school,
G. Uost parents acgcompany tholr chilidren to school on tho
L£irst days
a. Paronts accompanying their children to achool appear
to influence their emotional reastions,

e Parente tend to remain over a poriod of time.
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GG.

Noasons for orying.
a. Foars caused tho most orying.
Le Of strange childpen.
2+ Of atranpge sltuantions.
3+ Gonoral timidity.
b. Leaving of thoe mother.
¢. Crying of otheyr childron.
@, Crying for sipters or brothers in school.

l'oro boye than pirls weore amésignalky disturbed.

Impressions ©f the childron.

a. avorable comments made about the teacher.
b. Crying of othor childron.

¢. The large mumber of children at school.

d. “he playing of the planc by the toacher.
0. Clothing of the c¢hildren or the teacher.
£. Usughty children. "

Hotivitien.

g Plays and ganos

b, Dhythno.

c. Zoads.

4. Trawing or coloring.

C. Dloclin,
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Concluagions,
Chapter VI

Children entering school for the firsi time, others
moving to new schools, children beginning Sunday OSchool, or
having other new experionces may often be éaan to suifor an
mmatianal upset f:am-thﬁae new sihqaﬁiena* Thias sbudy WAS
vade in an offort to bring about some understending of the
children who wereo emotionally disturbed by this now situstion
on thoir first day in achool.

Duotional maturity does not depond upon chronclopgic-
sl age. Two per cont of the children in this atuﬁy‘wér@ umdeor
four yesrs and nine nonths of age upon entoring school, liot |
ono of theso children cried, They were permittad, although
under school age, to ontor bLecauso of their ability as shown
by an individual intolligence test. Jifteon por cent of the
vholo proup in this ebudy cried. These childron were all
chronologlically older than the teated group, but emotlonelly
they show@a‘lesa naturity by their aryingy

Pixyalcal health appears to have B direct influence
upon the emotional stability of the individusl. Disoasc
incidonce was found to bo greater for the group of children
whe cried.

Thic may indicate that physical weskness, excessive

attention, and habits formed during ilinesges, may a&ll be



factors in building up this tondency to cry more than in tho
canes of children who have not received the meny porsonal
gttontiong domandod during a ssrious illness.

Horvous and cmotlional terxsiencies, indisated in former
studies, common to childhood, wero includod in thils atudy,
The habit of nail-biting was found to be practiced more by the
group who boceme emotionally dlsturbed than by those who woere
not disturbed. The gx*éntw portion of tho wholo group was
rocorded as not proacticing this habit. This way indlicaote
that nall-biting 1s not ee common at this ago as one isn l@&d
~to cuspect. -

The preater portion of the group who cried aloo
suckod tholy thimba, |

Tempor tantrmomg wore roported ac practiced by more
than halfl the gyoup who oriod.

l'ore of the children who cried bad imaginary compan=
fona thon thoso who did not ory. This hoblt was not found
to be as prevalent in the group of children included in this
study as Firkpatrick's study would lead us to beliove. Less
than one-third of the wholo group wore recorded as nover have
ing hed imaginary companions,

“hose rosults seon to sugpest that orying in a now
situation should be included with thumb-sucking, tompor
tontrmmsa, and nalil~biting in considering the problem of mal-
adjustment, The evidence shows that thoe reoulis in this



quontionnaire are consistont with the tendencies of the ner-
vous chiid, a8 found by others. This tvend pives support
to the opinion that children who ory casily in new sooisl
situations are more inclined to Lo whab g p@pmmy am’ken
of ag,; '‘nervous children', or *problam ¢hildren?,

. Pewor children had lmsginavy companions ab tﬁﬁ time
of school @m:mnm than sarlier in their iives. Thie is.
consistent with the findings of Firkpatrick snd Svendsen.

The ﬁhﬁﬁs@n in this experiment gave thair W&n&w
xmrsmm:xmzm the names of fvlends, relatives, or names they
had lesrned, probably through some pleasureblo mssocciation.
Only five nuses 4n Ahin atudy sppear to be wmﬁzxg;ma@
combinations of sounds originated by the ehild hﬂm&smf.

This mey be axplaimﬁ by the fact that thoso cm&ﬂ:%,
five youys old, are hmna the sge of vooslizakion, or mﬁ
pw&mﬁaﬁ&m with the language they ave learning.

Hother Goose Frynes, tho ordinay 1itorature of
‘the pre-school child, had come within the marmmé ofy and
had been 1iked by the far groater portion of the childron
included in this Eﬁtﬁm In the group who cpied, noarly
ono=fourth of the mothers £siled %o make any response to the
question sbout liother Goose. The fer greater portion of the
wothers, of the group who dd not ory, answored the question.
This may sugzgest that the emotionally wellw-balanced child may
have a mother who spends timo in instructing her child in
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oultural and pleasureble things. A much greater portion
of the mothers of the children. who 4id pot ory also named
tho favorite sbories of thelr children.

Tho children who hnd otbended Sunday School, end
visited schoole, appeaved to have some sdventage ovey the
children who had not had these opportunities. This may
not moan that these perticular activities were what gave
this advantsge to the group who 4id not cry, but, one may
suspect thet the children who sttended Sunday School, and
wore Laken o school to visit, were probably takon oub more.
%o other places by thelr paxents. This would give these
children gprester experdence in gelf-adjustment in any now
situation. This opens s problem which would yisld valusble
toformetion, AT a study of the infivence of noclal expericnces
previous to school entrance could bo undeortelon,

Children warned too goriously of minding tho teacher
appeared, in this study, ¢¢ bo more upset upon iz::m&ng to
gohool then thoze who wore not warned.

learly oighty per cent of &1 the chlldron in this
stwly weore socompanied to school on the ;‘&wtz day by perentb.
Dettor amotionel sdjustment eppesrs to teke place more romde-
ily, i the parente are not. presont in tho kinderpgrrien room.

Crying on the first deay in school is limited to @
very emall portion of the whole group. The questionnaire
indlcated that among the childrem who cried in this exper-
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fment, only two oried from physicel paln, whilo ell the . S
others oried because of fears; wmastisfied doslives, ovepr-
axcltomont and other emotional dlsturbances,

From the impressions named by the children, orying
does not sppear to be reolated to the tescher. Two hun~
dred end fifty-£ive of the children made sowe remaric about
the teacheyr to the pavents. Those were mostly of hey
accomplishionts and appearancg. 2411 werse (avoreblo.

Tha crylng of other ¢hildron in tho room wag .
montioned by thivty-three per cent of the children inciuded
in this stwly. OSome sven salid that they oried bacsuse they
saw other chdldren orying, which shows that these emotional
disturbences not anly affected the cbildren who oried, bub
also loft & marked improession on mny of the othor childron
in the room.

The levrge mumber of children in the room waes of
great Interest to some, which may show that they have had
1ittle opportunity to be with many obildren of thelr own
age a8t one time,

Nemarks made referred to former asquaintances,
clothing, eize, names and condust of the children.

The aotivitioo nemed by & large number of the
childpen, in order of theiy popularity, were, pla;yu and
games, rhytime, bead stringing, Wﬁng and coloving, sod
playing with blocks,



T™he childyen appeared to 1ike, at school; the
things they had conbacted Yofore, = = « the famiitar. The
smali Dwraiture was of interest to sowe, and the pletures
on the walls wove only mentioned a fow Himes; two things
one might foel would be Impressive 0 & ohild.

The conclusions mede from the deta oollosted in
this study suggost the following rocommendantions.

02y
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Chaptor VII.

Suggeations end Tecommendations.
ature children agnmw to be mm eaaily dige
turbed crotlonaily, It 48 doubtful 1f they should be
sntorod in a public aghooly whém m@ claskes ars lorge,
puriler than their £ifth virthdey.

2: Childron who have suffored illnesses during their
parly childhood sppeer more unsbtable than those who hed
good health., These children should be given every opportun~-
ity to develop independence and to overcome their tendencies
to desire attention and help from mmmi

G ﬁﬁﬂwhiﬁd.m:;g thnmmbesucking an& tomper hmﬁm,
all hablts inﬁimﬁim crr nﬁ&mﬁiu mnr:i@mim in a amm,
ahama ve mwgmmﬁ aﬂ mz::kz, mﬁ azi am;m m&a ‘t:o find
the cause, Ly removing the cauge of such hebits, the child
may be holped to overgoms thom.

4. The evidence suggests thet if :wux‘* ¢hila is
living in & world of ’Mﬁwﬁﬁi&ﬁ?ﬁa rather than in one of

reality, hs noeda companions of his own age. ILoneliness
and desire for companionship are olften tompensated for,
in childhwod, by imaginary playmates.

B, liother Coose, or other similar memory vorses and
songH, are quite unlivoreally preosented to pre-school children
end could be even more widsly used to sdvantage.
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6. Sundsy Sehool attendance and visits to sohool
sppoar to fi.ma to & more suscessul mtzimai od Justmant
to achool, and so ghould be encouraged for prow-achool
childron,

7. Pleusant conversation, discussing gohool and
buliding up en idea that school is to Lo a happy experience,
pRy Le helpful in propardng s child for sdjustment to
sehool.

8. Bxtngsive warning in rogaed to minding the teacher
appears to make achool entrencs more difficult. for the
childe -
" 0, Unplespant predictions, or teasing about school
should be oliminated 6s much af posaible.

30, Kindorgerten children, sccompanied to sohool by
401&(&:‘ 'a‘xxﬁﬁm; aotw to mako !:hsa nééwsw emotional adfust-
xmnt @m&w than thoge accompaniod by adults.

11, Vhen perents axe forced to take w ohild to school,
becauss of dangerous -ﬁma-z‘;mss, or othey such giroumstences,.
1t will help the ohild, 4f tho parent will leave as socn as
the onlld is in tho cerw of the temcher.

12, Children ory when they bave to walt afber tho
dismismal time. Psvents, returning for their children at the
closs of the sesslony could m .ﬁf’f Bome worzy by coming &
1ittle eavly.
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15, A chiia m hep tho pimmxx*za of association
with othoy mmm of his m m&, mﬁ”m school msmaa,
appeaprs Lo m’im this aﬂjnatmmﬁ easiar,

i4. mmm mancustomed 0 ganing m%reﬁ mﬁ,@mn

wee matw& by their proesones in ashool, If thers dre

apt to ve colored children in schonl, explain to ;mmr child
so ho may Lo prepaved, and not shooked, won saeing & cnild
Ca0 different Drom himselfl,

15« Urge your ohild to go to the teéscher, and tell
hor 4f thapre is sowthing he needs, or would ke to haye,.
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