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Chapter I

ANALYSIS OF THE PROBLEM

Introduction

Spelling is one of the principal components of any
elementary school program of language arts or English,
Educationally, as well as socially, poor spelling is
generally considered a sign of illiteracy. Whether this
is justified or not, people do raise cqpclusions about a
person's education and intelligence on the evidence of
his/her spelling abilities. Therefore, strong spelling
programs continue to behdesired as an integral part

of an elementary school curriculum.

To develop strong spelling skills is a challenge
that faces both teachers and students. There are many
methods and strategies used in elementary classrooms.
However, while some of these approaches are successful

and valid, some may be more damaging than good.

A review of the spelling literature reveals that
this area of the curriculum has been researched much
more often than other areas. Apparently, there is a
great interest among educators in the development of
strong spelling programs. Therefore, itiis imperative
that educators become aware of the latest in spelling

research and identify those approaches, techniques,



and theories that will best fit their curricular needs

to enhance student achievement. In reference to spelling
research, Ernest Horn's statement in 1960 is still true
today:

While the existing evidence will be refined, en-
larged and in some instances, corrected by new
research, the chief problem of today appears to be
a more critical and universal application of the
evidence now available.

Historically, the Westside Community Schools (Dis-
trict #66) in Omaha, Nebraska has taken great strides ‘in
its research, adoption, and maintenance of all curriculum
areas, and spelling has been no exception. However,
according to the district's standardized achievement
tests (the Comprehensive Tests of Basic Skills - CTBS),
spelling scores have been at the bottom of the list when
compared with the other curricular areas. Althouéh
these scores have been consistently above the national
norm, spelling achievement is lower than all other
curricular areas (see Tables 1 and 2). The tables re-
flect district means of national percentile scores for
grades three and six during 1982 and 1983. Based on
this information, spelling stands out as the curricular

area the elementary schools in District 66 need to

focus attention upon.



TABLE 1

District Means of the CTBS in Grade 3 in

the Westside Community Schools

National National
Sub ject Percentiles 1982 Percentiles 1983
Total Reading 67 76
Spelling 62 69
Total Language 72 80
Mathematics 79 80
Science 75 82
Social Studies 83 87
Total Battery 74 81

Source:

Comprehensive Tests of Basic Skills, District Norms
for the Westside Community Schools, Omaha, Nebraska,
March, 1983, 2.

TABLE 2

District Means of the CTBS in Grade 6 in

the Westside Community Schools

National National
Sub ject ~ Percentiles 1982 Percentiles 1983
Total Reading 78 83
Spelling 68 77
Total Language 78 87
Mathematics 83 90
Science 78 89
Social Studies 77 90

Total Battery 81 88

Source:

Comprehensive Tests of Basic Skills, District Norms
for the Westside Community Schools, Omaha, Nebraska,
March, 1983, 3.




Currently, District #66 is piloting spelling programs
for school year 1983-1984. These pilot programs involve
the testing of four new spelling programs along with the
present spelling program. The outcomes of these pilot
programs will help establish a base for the 1984-1985
spelling adoption. The pilot programs are the Economy
Press series, the Follet series, the Laidlaw series, and
the McDougal/Littel series. The Economy Press program
provides for a thorough, systematic study of words and
spelling processes, while integrating spelling study
with the overall goal of helping students to communicate
clearly in writing.3 The Follet program emphasizes
the use of word lists, provisions for a variety of learn-
ing styles and levels, and a consilistent structure that
utilizes basic spelling principals.4' The Laidlaw program
stresses pupil mastery of basic vocabulary, the develop-
ment of word building skills, and the application of
spelling knowledge and skills to writing{5 The McDougal/
Littel program emphasizes the spelling of words rather
than the spelling of sounds, grouping words according to
structural similarities and predictable patterns, focusing
each lesson on a single constant element, and teaching all

6 All four pilot spelling

essentlial phonetic skills.
programs were implemented al Lhe beginning of the 1983-
1984 school year with one teacher per grade level (1-6).

The pilot teachers were randomly assigned to teach each



of the new programs. This means twenty—four teachers

throughout the district piloted the new spelling series.

The Mecrrill spelling scries has served Distrct 166
for seven years. This program stresses that interest and .
skill in spelling proticiency is developed by: 1) mastery
of basic lists of frequently used words; 2) exploration
of the English language; 3) development of language and
dictionary skills; and 4) application of these skills
in various forms of written corﬁmunication.7 This
spelling series is used by all the elementary teachers
in District #66 who are not implementing one of the new

pilot programs.

Statement of the Problem

To make a decision of which program or programs to
recommend for district-wide adoption during the 1984-85
school year, an evaluation of the spelling programs was
needed. The problem was to identify the .spelling pro-
gram or ?rograms to recommend for adoption in the 1984-

1985 school year.

It was the purpose of this study to evaluate the
comparative effectiveness of the four pilot spelling
programs and the current spelling program in the West-

3ide Community Schools (District #66).



Methodology to be Employed

The purpose of this study was to evaluate the spelling
pfograms to determine which one best fits the criteria for
final adoption. The scope of methods and criteria utiliéed
were implemented according to the following sequential

format:

1. A comprehensive review of the spelling literature
and research was conducted to determine effective instruc-

tional methodology and technique.

2. A comprehensive review of spelling literature and re-

search was conducted to determine effective spelling materials.

3. The spelling objectives and goals of the Westside

Community Schools were reviewed and itemized.

4, A synthesis of the reviewed literature above (items
1, 2, 3) was completed to determine recommended:
a) learning objectives, b) material criteria, and c¢) in-

structional criteria.

5. The synthesized criteria were then submitted to
the language arts committee to secure a consensus regard-
ing the spelling objectives, instructional criteria and

material criteria.

6. A content analysis of each program was conducted

to identify program objectives.



7. The content analysis of each respective program was
compared to identify the spelling objectives, instructional

criteria, and material criteria included in the programs.

8. Through observations and interviews, each pilot
program was ahalyzed according to their respective ob-

jectives perceived covered by the teachers and researcher.

9. Utilizing the CTBS standardized test scores, student

performance in grades three and six were analyzed.

10. Recommendations of spelling program adoption for
the 1984-85 school year were rendered on the basis of
achievement and congruence or appropriateness of the

program objective, instructional criteria and materials.

Delimitations

1. Individual or classroom means Intelligent Quotients

will not be determined.

2. Socio-economic factors of students will not be

determined.

3. Individual teacher experience or gqualities will not

be determined. .

4. A numerical ratio of boy/girl relationships will not

be determined.

5. Mean ages of students per classroom will not be

determined.



Limitations

The spelling programs being piloted were chosen by
the language arts committee according to previously
established standards of pilot approval. Therefore,

other programs will not be reviewed for this study.

Assumptions

1. Each spelling program under study has been developed
professionally according to its own extensive research

data base.

2. All related literature utilized in this study is a

product of legitimate scientific research.

3. The CTBS test scores will be accurate and truly

measure student performance as indicated numerically.

Definition of Terms

1. CTBS (Comprehensive Test of Basic Skills) - The

standardized testing bank utilized by the Westside

Community Schools to help evaluate curriculum programming.

2. National Percentiles - Numerical indicators (1-99)

which illustrate, on a percentage basis, how much better
a student scores on a particular test compared to all

other students nationwide.



3. Spelling Materials - The hardware, activities, and
texts that are utilized and manipulated by students

in learning to spell.

4, Spelling Techniques - The methods and philosophies

that teachers may employ in order to promote spelling

proficiency.

Organization of the Study

Chapter I - Introduction and Analysis of the Problem
Chapter II - Review of Related Literature

Chapter III - Methodology

Chapter IV - Presentation of Data, Findings and Results

Chapter V - Summary, Conclusions, and Recommendations .
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Chapter II

REVIEW OF RELATED LITERATURE

If elementary teachers with varied years of experi-
ence were asked to list ways of teaching spelling there
would probably be a variety of rasponses. How spelling
is taught fanges-from focuing on word parts (syllables,
homéphones, and affixes) to emphasizing whole language
development by incorporating spelling instruction
with the other language arts. A considerable amcunt of
controversy surrounds many existing and proposed spelling
programs. This controversy focuses on several factors,
including the relationship of writing to spelling and

the regularity of sound-symbol correspondences in English.

Educators view the improvement of spelling ability
as a definite basic need and are seeking methods and
programs that will lead to better spelling instruction.
This chapter will examine the spelling research to deter-
mine those theories that encompass effective instructional

techniques as well as effective spelling materials.

Effective Instructional Methodologies and Techniques

The single most effective technique in learning to

spell is tollowed when the student (under the



teacher's direction) corrects his/her own errors imme-—
diately after taking a spelling test. The corrected-
test method allows the student to sce which words are
difficult, locate the part of the word that is trouble-
some, and correct the errors.l Johnson, Langford,vand
Quorn concluded that self-correction by the learner is
the most influential variable affecting learning to
spell and that a systematic method should be adopted

to accomplish this.2 Also, Allred, Blair and

Rupley, Graham agreed that under the direction of the
teacher, students should correct their own misspelled
words. Immediately after taking a spelling test, the
students should correct their spelling errors under
tight control of the teacher. This corrected-test ap-
proach is appropriate because it allows students to see

which words are difficult for them and allows them,

first hand, to correct their own errors. This corrected-

test method can be applied to both the pretest and the

final test within any system.3

Learning Words'by the whole-word method is a better
approach than learning words by syllables.4 A child
learning to spell does not move in single-file from
one aspect of the orthography to the next - from sounds
and letters, to syllables, to words. Hodges stated

that, "to spell involves developing an understanding

12
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of the total framework of English orthography and the
interrelationships among phonological, morphological,
and other language factors which the orthography re-
flects".5 Johnson, Langford, and Quorn also acknowledged
the fact that breaking words into syllables does not
result in faster or more effective learning of word
spellings. They reported that research backs the notion
that:
", ...Spelling involves both habitual and cogni-
tive components. The production of the next
letter or letter cluster may be triggered off
by the preceding grapheme, but the overall
spelling is 1initiated on the basis of some
plan (e.g., awareness of a general spelling
rule) and confirmed by comparing the resultant
image with the neurological equivalent of an
image stored in one's visual memory (i.e., Does
it look right?)."6
There exists conflicﬁing research data with regard
to the phonetic approach to teaching spelling. Collins
suggested that words within lists should include various
letters or better combinations for the same sound so that
students will learn to make appropriate discriminations
and select appropriate letter combinations when writing.7
Boylston concluded that, although English orthography is
not consistent, there is a more consistent relationship
between sounds and their letter representations than had
previously been thought. Her conclusions, based on

research conducted by Hanna, Hodges, Reedorf, Venezky, and

Groff, indicated that the English spelling system is



regular enough to group words in lists that emphasize
the teaching of sound-letter-Correspondences and word
building characteristics.8 Also, Hodges suggested that
learning to spell is, in large degree, learning about
both the phonological and graphic structures of words.9
However, not all the research supports a phonetic ap-

proach to teaching spelling.

" Much of the recent research data stated that due
to the nature of the English language, most attempts go
teach spelling by phonic generalizations are questionable.
Graham concluded that words té be studied should not be
presented'in syllabified form. The attempt to divide
words into syllables or parts has not demonstrated any
advantage over the whole-word method of presentation,
and for some words, syllabication may have a negative
effect. Students' attention should be directed to each
word as a whole so that a correct visual image of the
total word can be formed.lO Teaching spélling by sound
is likely to result in phonetic misspellers.ll The
studies conducted by Johnson, Langford, and Quorm also
purported the notion that the effectiveness of teaching
spelling via phdnic generalizations is highly questionable.
They advocated that teachers become familiar with spelling
patterns and draw the children's attention to them as they
occur. However, they felt it a mistake to "teach" these

generalizations. They concluded that children should

14
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always work with complete words and that words which
exemplify generalizations should not be clustered too

closely together.12

Research has élso concluded that pointing out hard
spots 1n a word is not recommended. Direct experiments
in marking hard spots have failed to show results as good
as are obtained without the use of such devices. Single
hard spots are exceptions and, wﬁat is hard for one person,
may not be hard for another. Teaching hard spots is ﬁo
guarantee that these abilities will be transferred to
other words.l3 Loomer reported that research as early
as 1927 supports this notion. He found that the research,
involving half a million spellings, revealed that students
who studied words with hard spots premarked produced
poorer scores than those who studied lists with the words
unmarked. Ultimately, premarking the hard spots is not
only useless but possibly harmful.l4 Also, Hillerich
noted that unless teachers plan to teach_wérds made. up
only of beginnings - and with no vowels - teaching
spelling using the "hard spot" technique offers no posi-

tive direction to instruction.15

In order to learn to spell, it is not necessary for
children to learn the meaning of the majority of their
spelling words. Loomer restated those conclusions set

forth by earlier research conducted by E. Horn in 1960.
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Horn stated that words taught in the first six grades
are those most often used by children in writing and
already familiar. Therefore, teaching the meaning of

these words 1s a wasteful practice;l6

When compiling words to form the basic spelling
lists, it is of very little value to choose words from
other subject areas. Research has proven that these
words do little, if any, to increase spelling profi-

17 Allred agreed with this conclusion and went

ciency.
even further to suggest that these words should only be
taught within those subject areas only and not within the

18 Although such words may enhance stu-

speliing class.
dents' vocabulary, utilizing such words in a spelling

lesson only hinder the development of spelling skills.

Finally, as to oral spelling activities and con-
tinuous rote writing practices, research has noted only
negative results. First, oral spelling activities alone
does not support any substantial increase in students'
ability to spell correctly because visual contact
with the words is not presented.19 Second, writing
words several times without intervening recall does not
help to insure spelling retention.20 Therefore, oral
spelling and the rote writing of spelling words contri-

bute nothing to skill in spelling.
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These methodologies and techniques, as so presented,
are only half of the entire theoretical base surrounding
contemporary research regarding the teaching of spelling in
American schools. Equally important is the research that
involves effective spelling materials that directly

manipulate students' development in spelling skill.

Effective Spelling Materials

Current research into the teaching of spelling nét
only concerns itself to technigue and methodology, but
examines material and program components that are most
effective in delivering the utmost in instruction, as
well. It is important, therefore, for educators to
examine the following "material" criteria just as closely

as "instructional techniques" criteria.

Spelling should be taught in 1list form. 2T Presenting
spelling words in list form, initially, %s a more success-
ful method than presenting spelling words in sentences
Or paragraph form.22 The presence of other contextual
words reduces the necessity for the learning to attend
to the intended spelling words, and distracts rather than
facilitate word spelling skill.23 If the student does
not know the meaning of a word, or if the word is a
homonym, then a sentence might be appropriate when pre-

senting the word. However, additional attention to
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meaning may detract from the student's effort to con-

centrate on the spelling of the word.24

When choosing words to form spelling lists for ele-
mentary school children, the words of highest frequency
in child and adult writing should have priority.25 Word
lists that make up approximately 2,800 to 3,000 well-
selected words (and of high frequency in child and
adult writing) have been developed by various researchers
through the years and should be the basis for list de;elop—
ment at the elementary level. Some of the more important
and better known of these studies are those of Jones,

Tidyman, Bauer,‘Fritzgerald, McKee, Rinsland, and Horn.26

While the idea of learning words from spelling
lists is highly recommended, the lists should also com-
prise words with which the learners are currently en-
gaged and that are either providing spelling difficulties
or are likely to do so. The words for class and indi-
vidual spelling lists should come from three sources:
words for which children ask the spelling; words that
children misspell; and words that the teacher knows the
children will need to spell. In all cases, it is best
to restrict specific instruction to those words wiﬁh
which the child actually needs help.27 When then
selecting words for a spelling curriculum or evaluating

those in a course of study or a textbook the following

criteria is important:
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1. Frequency of use - How frequently is the
word used in writing?

2. Difficulty - How difficult is the word at
various grade levels?

3. Geographic distribution - Is the word used
universally throughout the U.S.?

4, Permanency - Is the word permanent in the
language?
5. Spread -~ Is the word used in various kinds

of writing?

6. Cruciality - Is it a word, the missgglling'
of which would penalize the writer?

Spelling programs that support the test-study-test
method of instruction are superior to those programs
that support the study-test-study method.29 Conven-
tional interpretation of the test-study-test research is
that children first be given a pretest and study only
those words that are misspelled.30 These words shoulo
then be studied through a visual memory, Kinesthetic
approach to memorization. In addition, rhere should
be at least one test of review to find out how study
is progressing.3l Next, there should be given a final
test with teacher notations indicating which words are
misspelled. These words are then incorporated into
future lessons.>? Tt has been found that the test-study-
test procedure can account for ninety to ninety-five
percent of a student's spelling achievement.33 Loomer

also found that the test-study-test method was best for



bright students in all grades, best for average students
from the middle of grade three on, and best for slow
students from the beginning of grade five on.34 The
conclusion is that spelling programs should be organized
in this fashion, and if not, it is up to the individual

teacher to organize it accordingly.35

As previously eluded, a study technique should be
provided to students during the study phase. This
should be an efficient, systematic technique to study
unknown spelling words. Allowing students to devise
their own methods for studying spelling words 1s not
advisable and without proper assistance, most students
are not able to génerate effective word-study habits.
Table 1 provides a variety of word-study Fechniques

that spelling programs may emphasize:

TABLE 3

Word Study Techniques

Fitzgerald method (Fitzgerald 1951):

Look at the word carefully.

Say the word.

With eyes closed, visualize the word.

Cover the word and then write it.

Check the spelling.

If the word is misspelled,. repeat steps 1-5.

UL WNH
L]

20



21

Gilstrap method (Gilstrap 1962):

l.

2.

3.

Look at the word and say it softly. If it has
more than one part, say it again part by part,
looking at each part as you say it.

Look at the letters and say each one. If the
word has more than one part, say the letters part
by part.

Write the word without looking at the book.

Visual-vocal method (Westerman 1971):

1. Say word.

2. Spell word orally.

3. Say word again.

4. Spell word from memory four times correctly.

Horn method 1 (Horn 1919):

1. Look at the word and say it to yourself.

2. Close your eyes and visualize the word.

3. Check to see if you were right. (If not,

~ -begin at step 1l.)

4., Cover the word and write it.

5. Check to see if you were right. (If not, begin
at step 1.)

6. Repeat steps 4 and 5 two more times.

Horn method 2 (Horn 1954):

1. Pronounce each word carefully.

2. Look carefully at each part of the word as
you pronounce 1it. )

3. Say the letters in sequence.

4, Attempt to recall how the word looks, then
spell the word.

5. Check this attempt to recall.

6. Write the word.

7. Check this spelling attempt.

8. Repeat the above steps if necessary.

Source:

Steve Graham, "Effective Spelling Instruction",

The Elementary  School Journal, 83:5 (May, 1983),

P.

565.



Spelling programs should be designed so that ap-
proximately sixty to seventy-five minutes per week be
allotted to spelling instruction. Although a few students
may require more than seventy-five minutes per week,
most students do not benefit from extended periods of
study in spelling instruction.>® Increases in time
spent beyond seventy-five minutes are not associated with
improved performance. Less than sixty minutes per week

are associated with lower performance. Given a five-day

school week it is recommended that spelling sessions last
between ten and fifteen minutes daily.37 Although the
length of periods may be determined according to administra-
tive mandates, some exhorbitant time may then be devoted

to developing skill in written expression.38

Programs in spelling should contain writing acti-
Vities. Spelling is for writing. It is not to develop
skills in alphabetizing, recognizing dou?le consonants,
or identifying affixes and inflectional endings. These
activities may contribute to a greater word sense or a
wider vocabulary, but the odds are they don't contri-
bute to greater power in spelling.39 If spelling books
are to be used, more usage and application of spelling
words is needed. The direct link between spelling and
writing needs to be emphasized.40 Creative or indepen-

dent writing allows students to become actively engaged

22
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in the cognitive operations required in good spelling

. 41
practices.

Hodges stated that:

", ...just as a substantial amount of knowledge
about language is learned during the school
years in situations outside of formal instruc-
tion, much of an individual's knowledge about
spelling is learned throughout life by an in-

teraction witgzwritten language wherever it is
encountered."

Hillerich went on to say that since the purpose for
learning to spell is to be able to write fluently and
correctly, much practice in application is an essential
part of any good spelling program. Also, instruction
in how to proofread for specific items, along with prac-
tice in doing proofreading can help students spell more
correctly.43 Allred, Baifd, and Read indicated that
there is a need for texts to allow students to explore
and manipulate words in a variety of tasks and writing
activities that stress the use of cognitive skills

such as comparing, classifying, predicting, and analy-
zing. These activities, combined with creating and
examining their own written products, help students
learn more about the structure of words and the struc-
ture of l‘anguage.44 Gentry emphasized the need for
spelling programs to enforce written activities weekly,

however, at the same time re-emphasize correctness,

writing mechanics, and memorization. He contends that
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the primary school teacher's main goal is to set the
foundations for spelling grthh.45 Finally, Graham

and Miller stated that spelling is an integral part of
the writing process and not a discrete, separate skill.
The language arts are highly interrelated, and students
need a lot of practice using their spelling»skills in

context. 46

Spelling programs should provide activities such
as games and fun activities. Spelling games promote
student interest. Spelling, in itself, is not intrin-
sically motivating for most students. Games and special
devices have often been used as a means of improving
spelling attitudes. Most students enjoy games such as
hangman, scrambled words, spelling bingo, etc.47 - How=-
ever, Loomer suggested that games and special activities
should only supplement rather than supplant systematic
instruction.?® Also, Allred stated that although spelling
games indeed do stimulate interest, which is vitally

important, they should be taught outside the instruc-

tional spelling period.

Textbooks and programs must contain proper methods
for student placement. Collins found that most students
already know how to spell a substantial number of words
at their grade level, the point at which most publishers

tell teachers to begin instruction. Also, most students



already know how to spell a majority of words at the next
grade level. She suggested that most spelling texts
simply waste student time rather than provide the basis

. . Vo 49
for instruction of new, unfamiliar words.

Spelling programs should include dictionary usage
skills. Hillerich stated that any writer will use some
words not appropriate for any spelling list. These words
can be spelled correctly through the use of a dictionary.
Therefore, spelling programs should provide dictionary
skills - with all of its subskills and activities - as

an essential element in the total program.5

Should spelling programs promote an emphasis on
spelling rules? The teaching of rules and the learning
of pfinciples of spelling have been guite controversial
for more than fifty years. Loomer found that a researcher
in 1931 examined twenty texts and that two presented
no rules and four contained forty-eight rules. Others
rénged in between the extremes.5l Nolen stated that
in spelling, there is a place for mnemonic rules, es-
pecially if children are helped to figure out their own
rules.52 Allred, however, summed it up by rendering

a list of items pertaining to spelling instruction and

rules:

1. Only a few rules should be taught. Those taught
should have no or few exceptions.

25
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2. Some rules should be taught, for children will
generalize what they have learned and such
generalizing should be directed as far as the
spelling of English words permits.

3. Only one rule should be taught at a time.

4. A rule should be taught only when there is need
of it.

5. The teaching of the rules should be integrated
with the arrangements or grouping of the words
in the textbook.

6. Rules should be taught inductively rather than
deductively.

7. There should be ample reviews of the rules
both in the grades in which they have been learned
and in the following grades.

8. Tests of knowledge of the rule should insist not

so much upon logical precision as on comprehen-
sion and ability to use the rule.

Spelling textbooks and curricular implementation of
spelling programs must also take careful notice to de-
velopmental progress and readiness of learners. The
developmental nature of spelling ability clearly indicates
that children's spelling attempts need to be considered
from their frame of reference, not the frame of reference
of adults.54 Collins recommended that teachers begin
spelling instruction after students have received one
year of phonics reading instruction. Once students
have a solid symbol-to-sound foundation (reading), they
will likely be better prepared to learn Lhe sound-to-

symbol translation (spelling).55 Like oral language,
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spelling proceeds from simple to complex activities,

with a reshaping of cognitive structures at each level.
Gentry stated that children must first conceptualize
alphabetic principles, letter-sound correspondence,
left-to-right orientation, and thevchild's first concept
of "what is a word". He stated that accuracy in spelling
is a gradual process that develops through trial and error,
imitation of correct models, performance, and practice.
Students will definitely make mistakes before develop-
ment is allowed to occur.56 Also, he stated that learn-~
ing to spell must be treated as a complex developmental
process that begins at the preschool and primary school
levels. Spelling programs must engage students in the
kinds of cognitive activity that lead to spelling compe-

57

tency, and at the right time. Allred compiled the

following list of criteria relating to spelling readiness:
l. Have the ability to write and name all the letters
of the alphabet correctly.
2. Be able to copy words correctly.

3. Be able to write his or her own name without
copying.

4. Be reading at about a second-grade reading level
or better.

5. Be able to enunciate words clearly,
6. See that words are composed of different letters.

7. Have a beginning phonetic sense and recognize the
common letter-sound combinations.



8. Be able to write a few simple words from memory.
9. Ask for words he or she is in doubt about and be
able to express a few thoughts in writing.
10. DVDemonstrate a desire and interest in learning
to spell.
Conclusion

In conclusion, along with all the contemporary

research pertaining to effective spelling instructional

methodologies/techniques and effective spelling materials,

to assure outstanding instruction in spelling other

strategies need to be implemented. Collins noted these

as good classroom management strategies and that teachers

should:

1.

Establish worktime rules and implement them the
first day of class, -after giving clear simple
statements and examples of the rules.

Continuously monitor all student work, providing
regular feedback on performance.

Work with groups rather than individual studénts
to increase teacher-student contact time.

Maintain direct eye contact with students as much
as possible.

Use reinforcement technigues in a strategic manner
(i.e., reinforce students showing desired behavior)
so that behavior problems are prevented.

Teachers should be organized so that time spent
with students is devoted to academic learning.
With good organization, spelling lessons can be
covered in 20 minutes a day.
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Chapter III

METHODOLOGY

Textbooks and carefully develuped ur selecled
programs of study typically dictate a modal approach to
teaching. It is, therefore, imperative that school
personnel select the most appropriate materials which
are backed by research and teach to the curricular ob-

jective.

Spelling, as a basic program of study, is certainly
an area where research of methodology and selection of
materials is vitally important. To properly choose the
correct set of materials and learning procedures for a
given group of students, a carefully structured, yet
systematic, approach to analysis is necessary to assure

that intended goals are met and excellence prevails.

The purpose of this study is to evaluate the compara-
tive effectiveness of four pilot spelling programs,
along with the current spelling program, for grades
one through six in the Westside Community Schools (Dis-
trict #66). Based upon the conclusions and results of
this study, a recommendation for adoption for the
1984-1985 school year will be rendered. This study

was sequential and was implemented through nine phases.
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The first phase involved extensive, yet thorough,
research review of two areas: 1) effective instructional
methodology and technique, and 2) effective materials
and instrumentation. An ébundance of spelling litera-
ture was available; therefore, it was essential that
this information be itemized for clarity and evaluation

purposes.

The second phase involved reviewing and itemizing
the spelling objectives and goals of the Westside ‘
Commﬁnity Schools for gradeé one through six. These
objectives and goals were established by the elementary
language arts committee during the 1976-77 school year
and remained as a basis for the new spelling adoption.
By the establishment of these guidelines, spelling pro-
grams would, at least, upgrade a student's ability to
spell, establish consistency among the elementary schools,
and éhannel teaching methods toward research supported

guidelines.

Phase three of thié study involved synthesizing the
reviewed literature relating to both effective instruc-
tional methodology/technique and effective materials
along with the objectives and goals of the Westside
Community Schools. This synthesis then established a

foundation for criteria by which the pilot spelling

programs were evaluated.
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The fourth phase of the study involved subﬁittihg
the synthesized criteria to the elementary language
arts committee for approval. This was important so
that a consensus regarding the spel;ing objectives,
instructional criteria, and material criteria were
formed. 'It is most important that when programs are
evaluated, the criteria be consistent, open, and under-

stood.

A content analysis of each pilot program, along
with the present spelling program, was conducted to make
up the fifth phase of this study. The programs analyzed

for content were (in alphabetical order by publisher):

l. Allyn and Bacon, Inc., Follett Spelling, c. 1984.
2. Laidlaw Brothers Publishers, Success in Spelling,
C.
3. McDougall, Littell and Company, Building Spelling
Skills, c. 1984.
4., Merrill a