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Chapter 1
INTRODUCTION

| Of the multitude of terms used to cétegorize American socisty

today, perhaps the least controversial is "change." The pace &nd extent
of this change in recent decades has touched all institutions and facets
of this society. Among the most important of these institutions are the
educational syéﬁams since it is their responsibility to prepare new
generations for their roles in this society. The response of the educa-
tional system to the need for change has manifested itself in many ways.
New curriculum programs, new instructional techniques, new administration
organizaticns, new applications of technology are all part of the efforts
éf‘éducation'at all levels to adapt to the new demands of society.

Of particular concern in these evolving educational patterns
is the teachers. As a key factor in any educational program, the
ability of the teacher to deal with new educational innovations and
developments can well spell the success or failure of these changes,

How to provide the teachers with new skills and knowledge thus
becomes a significant question not only for the teachers, but for
administrators, parents and students as well.1 It is with this question

that the study described in this paper is concerned.

1For the purpose of this paper, the term Minservice education
will bse used to deseribs this process of providing continuing development
of teachers,

i



PURPOSE OF THE STUDY

The purpose of this study was to investigate the status of
inservice education and to identify future inservice needs in the public
‘and nen-public secondary schools in the Omaha Metropolitan Area,

The methods by which the inservice edﬁcation of teachers may be
provided are many and varied. Changing éehool conditions will affect
content and focus of such programs, and the size, location, and leadership
of school systems will affect both the type and content of the inservice
procedures, However, analyzing the present inservice programs and the
future inservice needs of the schools within a given geographic area
may provide a number of benefits.

First, this information will provide teachers, administrators,
college personnel, and others interested in secondary education with
data about the present status of inservice programs and the identifi-
cation of future trends and the developments_in this area.  Agencies,
organizations, and individual# who can supply inservice programs will
also be provided.with the views of school administratoers about such
programs'and can adjust their plans accordingly.

Secondly, the results of this study may help those responsible
for pre-service education in individual school systems to identify aress
of weakness in their teacher preparatlion program and to maks decisions
about means by which these weaknesses rey be remedied.

Finally, thisvstudy provides an expfession of the views of
educators toward the educational needs of the future., Comparisons
between thess views and those of other social commentators who are not

edquzators can be drawn,.



STATEMENT OF THE PROBLEM

The problem under investigation in this study was the following:
What is the nature of current inservice programs for
secondary teachers in the Omaha area school districts and what
developments are likely to take place in inservice programs in
these districtst

Specifically, the study sought to determine‘ the ‘answers to the
following questions:

1. What types of inservice programs are utilized by secondary
schools in the Omaha area school districts? Do these ﬁathods relate to
the size and type of school district?

2, What cbntent topics are considered in inservice programs?
Are these topics related to the inservice methods?

3. To what extent, if any, are the various types of inservice
activities of teachers recognized or rewarded by the school districts?
wWhat relation‘exists between the size and type of district and this

o+

recognition?
4, To what extent do secondary teachers participate in the

various types of inservice programs?
’ 5. What types of secondary teacher inservice programs are
considered the most effective?

6. What types of inservice programs do those responsible for
such programs foresee being utilized in.the next five years and what

centent will these include? Will teachers receive professional growth

eredit? What percentage of teachers will participate?



PROCEDURES

In the Fall of 1972, a review was made of current literature on
the subject of inserviée programs for secondary teachers, The review
revealed many iypes or methods of inservice programs presently beiﬁg
used and a wide rangé of content topics being considered in these programs,

From the information obtained from the review, a guestionnaire |
was developed in January, 1973, and was designed for the purpose of
obtaining data to determine the present and future status of secondary
teacher inservice programs,

School districts included in the study were those which were
located withing a fifty-mile radius of the Omaha Metropolitan Area and
which maintained a secondary school, This included both public and non-
public school systems in six counties in Nebraska and three counties in
Jowa, In early February, telephone calls were made to each district
superintendent's office to identify the person responsible for secondary
teacher inservice programs in that district., Because of the differing
structure of the non-public scheool systems, telephone calls were made to
each non-public high school within the fifty-mile radius. Those respon-
sible for inservice programs were then contacted by telephone and were
asked to respond to the questionnaire. Between mid-February and March
questionnaires were mailed to those who agreed to participate. The
participants were asked to respond within a two-week period. Those not
responding within a three-weeck period were mailed a follow-up letter,

A coding system was devised to convert the data into numerical
form for computer analysis. After the results were obtained, the data

was organized, summarized, and analyzed.



ASSUMPTIONS AND LIMITATIONS

As with any research, certain assumptions and limitations must be

recognized as the study and its results are examined.

Assumptions

The assumptions implied in the study are:

1. The instrument used to gather the data was valid for thet

purp&se.

2. The responses to the questionnaire were honest and valid,

Lipigitations

This study was limited to inservice programs for the secondary
teachers in designated school districts. Geographically, those districts
‘includsd in the survey were within a fifty-mile radius of the Omsha
Metropolitan Area and operatéd.a secondary school, Both public and non-
public schools were included,

The respondents were those responsible for inservice programs
for the secondary teachers in each district, No attempt was made to
contact teachers, students, or parents,

The primary purpose of this study was to determine the present
and future status of inservice programs in the Omaha area school systems,

No attempt was made to evaluate past or present programs.
DEFINITION OF TERMS

Although most of the terms used in the report of this study are
common to the members of the educational community, those that have

particular significance are defined as follows:



Inse§xggg. Those planned activities in a school system which

are concerned with the improvement of the instructional staff members
for the main purpose of raising the quality of instruction in the class-
room. Types of inservice programs used in this study include:

1. Individual Research end Publications--independent crestive

activities on the part of the teachar,

2. College Course and Workshops--formal courses of study offered

by a University or College including off-campus extension classes, summer

schools and correspondence courses,

3. Meetings/Prdgfams-Condudted by School Personnel--activities
such as general faculty meetings, departmental meetings, institutes,}
conferences, demonstration teaching, and professional growth days,

L4, Committee Study--studies or investigations conducted by a

small group of teachers within & system or building or department.

5. Community/School Exchanges--visitations to other social

institutions or businesses within the cormunity and, in turn, represen-
tatives from these institutions visit the school,

6. State Department of Education Personnel--programs conducted

by the State Department of Education personnel.

'?. BEducational Service Unit--programs conducted by the Educa-
tional Service Unit staff members.

8., Professional Organization Activities--programs or meetings

conducted by professional organizations which contribute to personal and
professionél improvement.,

9. Independent Agencies--private companies or organizations

such as publishing companies not associated with school systems, colleges

or universities, or governmental units,



10. Professional Growth Credit--a form of reward, usually a

basis for an increase in the salary schedule, given to tgachers for
participating in designed activities which increase the teacher's profi-

c¢iency in the classroom,
ORGANIZATION OF THE STUDY

This study is presented in five chapters, a bibliography, and
appehdixes. The first chapter contains a general introduction, the
‘problem, assumptions and limitations, and the definition of terms.
Chapter 2 deals exclusively with a review of general and specific
related literature. The design of the study comprises Chapter 3.
Chapter U contains the findings of the study. Summary information,

conclusions, and recommendations are contained in Chapter 5.



'
e

0
Chaptor 2 ¥
;-

f
'REVIB OF THE LITERATUEE ¢

Ressearch in the field of inservice education for teachers is

meager beyend a few oxtensive studies such as the 56th NSSE Yearbookl

and the NEA 1966 Ressarch Summary.z Articles concerning practices are

numerous but are ususlly opinionated and lacking in objective descriptions,
Information for this review was obtained from a number of sources along

with the previously mentioned studies, Among those sdurces-consulted

were the following: Educational Index, current Dissertation Abstracts,

Educational Resources Information Center (ERIC), Readers Guide to

Periodical Literaturs, written materials concerning local school district

vinservice programs, and books concerning inservice teacher education,
staff development programs, and research techniques. This review is
organized into two parts. The first section defines inservice for the
purposes of inservice education, and briefly reviews the history and
development of inservics programs in the American educational system.
The second section discusses the present and future status of inservice

education and recent studies relating to this area,

1Nation&l Society for the Study of Education, Inservice Education,
56th Yearbook, Part I (Chicago: University of Chicago Press, 1956),

BN&ticnal Educaticn Association Research Division, Inservice
Edueation of Teachers (Washington: MNationzl Education Association,
November, 19066,




HISTORY AND DEVELOPMENT

Definition of Inservice

Broadly defined, inservice education includes all activities
aimea at the improvement of protfessional statf members from the admin-
istrative and instructional level to the custodial personnel.3 For the
pufposé of this paper the dsfinition of "inservice'" is limited to include
only those activities that are planned and directed primarily toward the
continuiﬁg development of instructional staff members. This excludes
staff development programs which are directed toward non-instructional

staff members.

Need for Inservice
The reasons for providing inservice‘programs can be summarized
in the following way:

Even with skillfully contrived and carefully administersd
pre-service programs in teacher education, changing demands,
deepening understanding of the qualities of learning and of
teaching, and a constantly enlarging body of materials of
instruction require each member of the professions to add L
continually to his knowledge, his skill, and his understanding.

Harris and Bessent summarizé the reasons for inservice education
programs being important and these are as follows:
1. The pre-service preparation of professional staff
members is rarely ideal and may be primarily an

intreduction to professional preparation rather than
professional preparation as such.

3 Harris, Ben M., Wailand Bessent and Kenneth E. lMcIntyre,
Inservice Education (New Jersey: Prentice Hall, Inc., 1969), p. 2.

& National Education Association, National Commission on’
Teacher Education and Professional Standards, Statements of Poany
(Washington: The Cermission, 19)6). p. 12, :

\
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2, Social and educational change makes current professional
practices obsolete or relatively ineffective in.a very
short period of time. This applies to methods, techniques,

~tools and substantive knowledge itself,

3. The coordination and articulation of instructional
practices require changes in people,

%, Morale can be stimulated and maintained through inservice 5
education, and is a contribution to instruction in itself.

The National Education Association Research Division has identified
several purposes of inservice education and a few are listed below:

1. Inservice education has the continuing purpose to eliminate
deficiencies in the preparation of teachers,

.2%,

2. The new teacher, or the teacher undertaking a new type or
level of work, may be helped by inservice education.

3. Ihserviee education can offer an opportunity for "refresher"
courses to those teachers who may have returned to the
classroom after an absence of some years.,

4, Another purpose of inservice education is to promote the
continuous improvement of teaching and teachers; the
teacher must always keep up with the advance inéthe theory
.and practice of teaching and in subject matter,

Historical PeFSpectives

During the late 19th century when universal elementary education
had generally been accepted, teachers were scarce and very poorly educated,
The only requirements concerning ce:tification'were that the number of
certificates awarded be equalled to the number of teaching positions

available,7

5Harris,,'pp. 3-4,

6National Education Association Research Division, October 1966,

pe 4. B

?Herman G, Richey, "Growth of the Modern Conception of Inservice
EBdusation,? Insevvice Education, Fifty-sixth Yearbook of the National
Society for the Study of Education, Part I (Chicego: University of
Chicago Press, 1957), p. 38 ' ' '




Programs of inservice education then were basically remedial
which took into account the needs of the inexperienced and entirely
untrained teacher. Inservice efforts were directed toward the most
obvious defects of teachers such as tha inadequate command of subject
matter to be taught and the lack of professional skill.8

Procbably the earliest form of inservice teacher education
available was the summer institutes of two or three days' duration or
short courses in the evenings. In the beginning these institutes
offered.mainly a review of elementary subjects but as time went on the
emphasis switched to methods of teaching and school management, The
instruction was generally given through lectures by normal-school
teachers and other persons who annually traveled the institute circuit.?

Near the close of the century these practices became obsolete
as beginning teachers became more educated and found this type of
inservice program'to be repetitive and of little value. The original
concept of inservice education was slowly being modified and was
reflected by changes in the institutes and by the dsvelopment of newer
agencies for inservice that had emerged in response to changing con-
ditions.lo "The summer normal schools, extension courses, teachers?
reading circles, and certain supervisor practices reveal, in their
origin and development, the changing aims and,purpose;‘of.inservice

education,"il

8

9Ralph W, Tyler, "Inservice Education of Teachers," Improving
Inservice Education: Pronosals and Procedures for Change, ed, Louls uis J.
Rubin {Boston: Allyn and Bacon, inec., 1971), p. O.

Richey, p. 38.

ieﬂiehey,lp..wi 11Richey, p. 41,
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After the First World War and until the Great Depression of the
1930's, inservice education was greatly affected by the establishment of
quantitative standards for teaching.certificates.iz Between 1926 and
1937, the numbar of states making one to four years of college level work
prerequisite for the lowest certificate increased from 13 to 32.13 Hence,
from 1918 until 15 or 20 years later, inservice programs were not aimed
primarily at helping teachers meet new problems but rather at £illing
gaps in college degree requirements.lu

By the thirties it was evident that teaching at all levels was in
the process of becoming a profession. Supervision by administrators had
_long been considered the most important agency for inservice edpcation
But revisions were now being made because of the advanced status of
teachers and a growing knowledge of the psychology of human relations.15

‘The Great Depression brought new problems and added new tasks
for inservice education, With the reduction in economic activity and
the high level of unemployment, the.proportion of youth enrolled in high
school rose to almost 80 percent.16 This resulted in an increasing
number of students attending high school with no intention of enrolling
in college. Therefore, the curriculum bécama irrelevant to théir
purposes and out of touch with contemporary society.

"The differentiating characteristics of inserQice education
during the period following the Great Depressibn arose from the primary

concern of developing curricula and educational procedures that would

1zTyler,vp. 10, 13Richey. p. 43,
L
1 Tyler, p. 10, 15Richay. p. 57.
16

Tyler, p, 11,
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i7

‘better serve youth under the conditions of the day," This involved new

“content, the development of new instructional materials, the discovery of
new teaching-learning procedures, and the education of teachers to under-

stand and conduct new programs effactivelyels

The sharp increase in the birth rate following the Second World
War created a condition in which there was an acute shortage of teachers,
In response to this problém. inservice programs were again directed
toward the function of providing courses that would enable teachers to
f£ill the geps in meeting certification requirements. For the past ten
years, the national curriculum projects like the PSSC and BSSC, the
problems of school desegregation, and the efforts to educate disadvan-
tagéd‘children have again focused inservice teacher education on the
development of ﬁnderstanding and skills'required to implement these
national affortscig

Rubin made several generalizations as he compared the present

against the background of 125 years of inservice education,

1. Much leés attention is given today than in earlier
times to remedying gross deficiencies in the prasservice
preparation of teachers,

2, Inservice education is still viewed by many teachers as
a means of increasing communication and reduecing the
sense of loneliness and isolation that is prevalent
in an occupation in which contact with other adults is
limited.

3. Inservice education is still a way of achieving social
mobility in the educational profession, not only by
acquiring paper credentials that are necessary for
more responsible positions and higher salaries, but

‘also by gaining wider visibility in the professional
world.

1?Tyier. Po_ile ‘18Tyler. p. 11,

19Tylers e. 13,
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4, Inservice education continues to be one avsnue by which
an individual teacher's personal interests and needs can
be served, ' '

5. The only new major purpose of inservice educational
programs since 1930 is to aid the school in implementing
new educational programs by helping teachers acquire

understanding, skills, and attitude essentiﬁa to the
roles they are to play in the new programs,

PRESENT AND FUTURE

The last decade has seen a new emphasis on change in education.
The recognition by the federal government of public edu-
cation as an instrument of national defense, the development
of curriculum by national task force groups,.the increasing
impact of technology on schools, and the activities of
foundations in underwriting vast programs aimed at changing
education, all have brough% tremendous pressures on schools
to change their practices, 1
In an effort for teachers to remain abreast of these changes, oppor-
tunities must be provided for the continuing education of teachers,
Inservice education has bscome, to a great extent, an instrument
for bringing about changes in education. To cite one example, a major
effort has been carried on through summer and year-long institutes for
inservice‘education in subject matter fields such as mathematics, science;
languages, and guidance. These have been supported by the National
Defense Education Act (NDEA), the National Science Foundation (NSF), and
various other foundations.zz -

Not only is inservicé education a valuable means of changing

curriculum practices and implementing new curricula but is also being

onyler, pp.13-14, 21Harris, P. 20,

_ 22National_Education Association Research Division, Octoeber,
1966, p. 7.
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used more frequshtly as a means of initiating and instituting organiza-
tional changes in school systems, such as flexible scheduling. schools
without walls, the extended school year, and differentiated staffing.

Reasons for teachers"participation in inservicg programs are
many and varied, From the responses of teachers, Doggett has summarized

2 number of reasons for such participation:
1. Personal benefit, with indirect benefit to the school.

a, obtaining higher teaching certificates
b, satisfying requirements for tenure
¢, obtaining salary increases

2. Personal benefits that are related. directly to
school improvement,

a, achieving personal professional growth

b, acquiring greater understanding of the
nature of the adolescent

¢,  developing course material

d. searching for improved types of instruction
and better classroom devices,

3. Group benefits that indirectly benefit the school,

a, fulfilling commitments by the school, fulfilling
requirements for school accreditation, preparing
public programs

b. engaging in inter-=school curricular studies or
statewide projects,

4, Group benefits with a sense of direct result in school
improvement,

a. encouraging effarts to fulfill the. obsarved needs of
the school

b. stimulating profess%onal interest in some phase of
the school progran.

23prank A. Doggett, "Inservice Education and the Improvement of
Instruction," Journal of Secondary Education 39:299-301; November 1964,
cited by National Edvecation Asscciation Research Division, Inservice
Education of Teachers, Research Summary. 1966 S-11 (ﬂashington. Lhe
Association, Octoberg 1966) p. 5. ,

\
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Needless to say, the most importan§ concern of inservice educatlon
iz to provids learning experiences.for_the teacher which will, in turn,
provide a better education for the students, Based on Finch's research
at the University of California, teachers who have had the most inservice
education are significantly superior to teachers who have had the least

2k

education. A study conducted by Boueanétes involving social studies
teachers in secondary schools of the District of Columbia found that
insérvice programs can be used as & means by which attitudinsl and

behavioral changes can be initiated with resultant improvment in class-

room practices,25
A wide variety of activities are included in the inservice

education programs which are reported in nationwide studies in this
area. The National Education Association compiled the following list

of inservice technigues frequently used in American public schools:

1. Classes and courses 8.. Individual conferences

2. Institutes 9. Visits and demonstrations
3. Conferences 10, Field trips

4, Workshops 11, Travel

5. Staff meetings 12, Camping

6., Committees 13. Work experience

7. Professional-reading‘ 14, Teacher exchanges

2u‘f\rnold{Finchg Growth-inService Education Programs That Work
(New Jersey: Prentice Hall, Inc., 1969), p. o4,

25glizabeth Bousy-Yates, "Changing Attitudes and Behavior:
Guidelines for the Inservice Education of Social Studies Teachers in the
Segondary Schools of the District of Columbia," Dissertation Abstracts,
32°4:1373~A, September-October, 1971, ’
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15. Research 18, Professional asscclation
, work
16.‘ Professional writing 26
19. Community organizations

17. Cultural experiences '

Although this list is long, but not comprehensive, it is neces-
sary that many diversified programs be offered in order to facilitate
the varying needs, interests, and abilities of the teachers involved,
Bowman, in a study involving junlior high schools of the North Central
Association of Collegeé and Secondary Schools, concluded that junior
high schools should prOVide a variety of inservice activities based on
the problems and leadership in planning inservice edﬁcaticn activities
should come from both teachers and principals,27 In another study,
Samuel Flarn found that the most effective inservice programs were
those based upon the teachers' expressed needs, therefore, the identi-
fication of needed inservice activities should be made exclusively by
taachers.zs

Carter, at the University of‘Oklahoma conducted a study to
determine in which inservice activities teachers had participated and to
identify which activities had been the primary sources of ideas prompting
teachers to introduce innovative practices in their classrooms. The
inservice activity with the greatest percentage of participation was

"reading from professional Journals.! The five activities which

26NEA Research Division, October, 1966, p. 7.

‘ 27Jack Maurice Bowman, "Inservice Education Programs in the
Junior High Schools of North Central ASSociatign of Colleges and
Secondary Schools," Dissertation Abstracts, 32 A:4460, February, 1972.

- 2893muel Flarn, “"The Impact of Professional Negotiations in

Contract Provisions for Tegcher Inservice in Oakland County, Michigan,"
Dissertation Abstracts, 32°A:6098-A, May, 1972.
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prompted the greatsst percentage of participation to introduce practices
into their classrooms, in ranked order were: (1) summer institutes,

(2) formal on-campus course work, (3) suggestions from administrators
and supervisors, (&) attendance at workshops on cbliege campuses, and
(5) extension course work, Carter noted that four of these five were
planned or directed by collsge or university personnel., He concluded
that, "School systems should encourage teachers to participate in
available institutes and should suppért the efforts of colleges and
universities in providing such institutes."29
Current literature regarding effective inservice practices is
abundant but a2 program considered successful in one school system may
not be successful in another system. Hass states:
It is jmportant to keep in mind that there is no one best
inservice education activity, and there is no one best way to
get a program started, The approach in each school must be
one which fits that particular situation and should emerge

out of the problems of primary interest to the teachersgoprin—
cipals, and supervisors in ths thool system concerned,

Dufkaé'further exemplifies this idea in his statement, "Thé approach
in each school should fit the particular situation and emerge out of
a shared ﬁroblempsolving process."31

Although thera are numerous sources of inservice programs on

all levels, loecal, state, and national, each school district has the

291rvin Lee Carter, "Inservice Education and Innovation in
Oklahoma Public Schools," Dissertation Abstracts, 323A:2333«A, November,
1971, |

30¢, Glen Hass, "Inservice Education Today," Fifty-sixth
Yearbook of the National Society for the Study of Education, Part I
?Chi¢ago: University of Chicago Press, 1957), p. 33.

N prank M. Durkee, '"Organizing for Growth in Service;"1Educationa1
leadership, 17:33-39, March, 1960, N '
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unique responsibility of providing inservice programs for their personnel,
A good rationale for this has been presented by Comras and Mastisrman:

Our rapidly expanding technology and its accompanying
explosion of knowledge mandate a recognition by educa-
tional institutions that teachers must regularly increase
their own effectiveness in the educational process. Relating
educational research to classroom practices, which in turn
modify student bshavicr, necessitates a broadly conceived
plan where teachers may investigate, experiment, articulate,
and evaluate emerging trends in content and methodology.

- Recognizing that the classroom teacher has but a limited
amount of time during the normal school day to turn to
matters beyond direct involvement with students, the district
should provide gpportunities for inservice education on a
regular basis,

The Nebraska Professional Practices Commission reinforces this
rationale by stating, 'When the school district assumes a leadership
role in providing inservice training programs, the likelihood of
adequate followup, resulting in improved learning outcomes is enhanced."33
Several local school districts, whose inservice and‘professional'growth
materials were examined in this study, do provide extenseive inservice

34,35,36,37

education programs and incentives to participate in these programs,

32Jay Comras and Robert Masterman, "“A Rationale for Comprehensiﬁev
Inservice Programs," The Clearing House, March, 1972, p. 424,

33yebraska Professional Practices Commission, "Professional
Growth and Inservice Training," October 30, 1972, p. 8. (Mimeographed)

Homaha Public Schools, "Staff Development Programs: Oppor-
tunities for 1972-73," distributed by the Office of Public Information
Services, Omaha Public Schools.

35westsids Community Schools, "Staff Developmént Offerings, First:
Semester 1972-73," Omaha, Nebraska. (Mimeographed)

360maha.Public Schools, "Staff Development Programs of the
Omaha Public Schools,® 1971-72. (Mimeographed)

37Fremont Public Schools, "Salary Schedule Advancement for
Professional Crowth," Policy Manual Excerpt, 197273,
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The National Education Asscciation Research Divisién studied
personnel procedures in 1955-56 and again in 1961-62, It was found that:
94 percent of the 1,856 school districts studied in 1955-56 reported
special opportunities for inservice education and professional growth of
teachers and 97 psrcent of 1,193 surveyed in 1961-62, The types of
opportunities for inservice activities listed were: university extension
courses, curriculum committees, lectures on educational subjects, special
courses in nearby colleges, workshops during the regular school year,
committess other than curriculum, and worksho?s during the summer, Thé
use of curriculum committees, workshops during the regular school year,
and summer workshops showed the largest gain: 24, 21, 18, in percenﬁage
points, respectively. The types of activity used by the 1érgest'percen-
tage of the districts in 1961-62 were: (1) curriculum committees, (2)
workshops during‘the regular year, and (3) university extension courses.38

The National Commission on Teachers' Education and Professional

Standards conducted a survey of Current Practices in Inservice Education.

The following list of general trends and practices of inservice programs
‘has been summarized by the TEPS Commission:

1. School systems are providing more released time during
the school day for inservice education activities.

2. Compensation is given for time contributed by the teachers
outside the regular school day, week, or year.

38Nationa1 Education Association Research Division, Teacher

Personnel Practices, Urban School Districts, 1955-56, Special Memo
(Washington: The Association, June, 1956), Table 40, p. 25; see also,
Personnel Administration in Urban School Districts, 1961-62, Research
Report 1963-R13 (Washington: The Association, December, 1963), Table
46, p. 39, cited by National Education Association Research Division,
Inservice Education of Teachers, Research Summery 1966~S1 (Washington:
‘The Association, 1965), Table 1, p. 12, '
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3. The number of days teachers are employed is being extended,
with additional days being devoted to inservice education,

L, Greater use is being made of the professional staff within
a school system, with requests for outside consultant
services limited to special needs.

5. The non-college-credit programs are conducted by personnel
of the school systen.

6. Extended or comprehensive inservice programs usually have
some financial support from outside sources., Increasing
financial responsibility for inservice education is being
recognized by the school system.

7. Nearly all programs have subjective evaluations which
include questionnaires, reaction sheets, or verbal
comments by the participants and directors, but well
organized statistical evaluations are evident in only
a few instances, '

8. The expected participants or their representatives are
usually involved in plann%sg a program from its initi-
ation through evaluation,

One of the factors affecting inservice programs has been that of
professional growth requirements for teachers, Professional growth
refers to experiences undertaken by the individual for the purposes of
keeping up with trends in academic fields, participating in activities
which provide for continuous learning, and demonstrating the ability to

apply these growth experiences to the professional assignment.40 In

recent years inservice programs have become an important means by which

teachers acquire professional growth credits. The National Education

39National Education Association, National Commission on Teacher
Education and Professional Standards, Current Practices in Inservice
Education (Washington: The Commission, 1965), cited by National Edu-
cation Association Research Division, Inservice Education of Teachers,
Research Summary 1966-S1 (Washington: The Association, 1966), p. 13.

“ONebraska Professional Practices Commission, "Professional
Growth and Inservice Training," October, 1972, p. 4. (Mimeographed)



Association conducted a sﬁudy based on daté from large scheool sysiems
(6,000 or more enrcllment) which required evidence of professional growth
for salary increments. All reporting systems accepted college courses
for credit and 82 percent accepted workshops or inservice training
sponsored by the school system.al
Predicting what will happen in the future in a society is &
difficult task, However, in reviewing past trends and current practicss
#long with soéiatal and educational factors influencing these trends, a
few statements can be made concerning future inservice education. The
recent emphasis now being placed on the necessity of evaluating present
inservice practices and obtaining feedback essential to the improvement
of such programs will, most likely, be continued in the future, This
statement is supported by the NEA's_study.which states that, "Recent
research illustrates the trend toward actual experimentation, and evalu-

ation of inservice programs."uz

Ralph Tyler makes several predictions concerning the future
status of inservice education. Among these are:

1, Future inservice education will be viewed as aiding,
supporting, and encouraging each teacher's developments
te teaching capabilities that he values and seeks to
enhance.

2, Inservice activities will be conducted in a variety of
settings related to the problems and the resources to
be dealt with and not limited to university or school
building settings. ' '

ulNational Education Association, Research Division, Professional
Growth Requirements, 1965-66, Research Report 1966-Ril (Washington: The
Association, July, 1966), p. 7, cited by National Education Association
Research Division, Inservice Education of Teachers, Research Summary
1966-51 (Washington: The Association, 1906), Table 2, p. 14,

42

NEA Research Division, Research Surmary 1966-Si, p. 17.

w9y
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3. Inservice training will deal with resal problewms iﬂfthe
system both directly and by simuwlation. The training
program will build in feedback as teachers work on
problems, so that a basis for correction and revision is
available,

L4, Suggested real problems that will represent content for
future inservice programs are:

a, The education of the disadvantaged children,
b, New curricula for high school and college that
' betler reflect the changing problems of society
and are more relevant to the 1nterest and abili-
ties of the students.
c. The adaptation of work experience to school
education.
d. Content and structures to involve older and
younger pupils together with significant
learning activities.
o, Utgllzatigg of new technologies to aid effective
learning.
Although these predictions about the nature of inservice in the
future appear to be sound, the test of their validity yet remains to be

made,
SUMMARY

The literature has revealed that inservice education for teachers
has been an important aspect of the educational system in this country.
A review of past trends has indicated that the focus of inservice
programs has changed as the demands of society have changed, The accel-
eration of these changes in recent decades has made'th;ﬁproblems of
reducing the gap between the school and society even more critical, The
recent literature on inservice education has reflected the increzsed
efforts being made by more and more school systems to accomplish this.
Those that prediet the future of this area see the trend toward increasing

the gquality and quantity of inservice education likely to continue,

quylsr, pe 15,



Chapter 3
DESIGN OF THE STUDY

This study dealt with an analysis of teacher inservice programs
in those districts within a fifty-mile radius of the Cmaha Metfopolitan
Area that operated a secondary school. Basic objectives underlying the
study were to (1) identify persons responsible for secondary teacher
inservice programs, (2) acquire information regarding the type and
content of present inservice programs, and (3) to seek opinions about
possible future inservice activities,

The major procedurses in the study included selection of the
population, dévelopment of the data-collection instrument, and the
treatment and analysis of the data, These procedures are described

more completely in the remaining sections of the chapter,
POPULATION

The population in this study consisted of school districts within
a fifty-mile radius of the Omaha Metropelitan Aresa which maintained a
secondary school. This included both (57) public and (19) nonwpublic
school systems in six counties in Nebraska and three counties in Towa,

To identify the individval in charge of secondary teacher
inservice programs in each district,'telephone calls were made to each
district superintendent's office. Because of the differing structure of
the non-public school systems, calls were made to each non-public high

‘ _ )
‘school prineipal, Those identified as being responsible for inservice

-

2l
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programs wers then contacted by telephone and were asked to respond to

the questionnaire, All 70 administrators sgreed to participate in the

study.
THE INSTRUMENT

Construction

From information obtained through the literature review, a
quesiionnaire was developed which served as the data-collection instru-
ment, For ease in reading and identification it was printed on green
paper by the University qf Nebraska at Omaha Stenographic Sureau. A
copy of the questionnaire is contained in Appendix A,

A cover letter accompanied the questionnaire stating the purpose
of the study, and an appeal for.prompt cooperation in completing and
returning it. A copy of the cover letter is contained in Appendix B.
Participants were also informed that they would receive a sumﬁary of
the results of the study.

The body of the questionnaire was written in three major
divisions: I. Identification Data, II. Current Inserviece Programs,
and ITI. Projected Inservice Programs. A list of definitions of the
questionnaire was also provided., A fourth section was provided for
additioral comments or information cgncerning tbe district inservice
programs. Eaéh ma jor division is further described below,

Jdentification Data., In this seetiqn the name and loe¢ation

of the district, the secondary teacher and the secondary student popu-
lation, the educationél service unit that served that district, and

the name and position of the respondent were obtained.
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Current Inservice Practices. The purpose of this division was

tc determine what type of inservice activities were used in each schdél
district, to what extent, and for what purposes, Kach of the 10 types of
activity were listed on a separate page. For each typelgf activity there
were three sub-questions, The first sub-question asked the oxtent to
which the activity received professional growth credit., The second
asked what pércentage of the secondary teaching staff was engaged in the
type of activity during the current year, In the third sub-question, a
list Ofbeontent topics was provided from which the respondent was to
indicate for which area or areas the type of activity was being used,

The last'questibn in this division was used to rank the effec-
tiveness of a type of inservice activity in terms of the impact the type
has on improving the instructional programs in the school district.

Projected Inservice Programs, The third major division dealt

with projectedbinservice programs. The purposs of this section was to
determine what participants felt the nature of inservice programs would
be in the school district five years in the future (1978). The first
item contained a listing of possible types of future inservice activities
from:which the respondents were asked to indicate which he felt would be
utilized in his district. The second item provided the opportunity for
‘the respondent to indicate the extent to which each type of activity
identified would receiva'professional growth credit and the projected
percentage of secondary teacher participation., The third item coﬁtained
a list of twenty subjects which might be considered future inservice
topics, Respondenis were asked to rank these according-to'their impor-
tance as inservice topics five years from now. The final items asked for

any additional content areas that may be considered but were not listed

™,
\

in the preceding quesfion.
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Distribution

‘ Fach administrator in the districts and non-public schools
identified as the person reSponsible‘for secondary teacher inservice
programs was contacted and asked to respond to the questiomnaire, All
seventy agreed to participate and wsre mailed the questiennaire'in mid-
February., The distribution of the instrument and retrieval of the
completed questionnaire was accomplished by means of thirdmclaSS'mail.
Participants were asked to respond within a two-week period. Those not

responding within a three-week period were mailed a follow-up letter, A

copy of this letter is contained in Appendix C,

Treatment of the Returns

As the questionnaires were returned by means of a self-addressed
stamped envelope, they were dated and recorded on the master record.
Sixty-four of the total seventy administrators from the school district
contacted, returned completed questionnaires. Two of the returns were
received too late to be included in the analysis, The sixty-two respon-
dents included in the analysis represented 90 percent of the total

population. Following is a list of the respondents.

Position Number
Principal or Headmaster 29
Assistant Principal 3
Superintendent 23
Associate Superintsndent i
Assistant Superintendent i
Director of Staff Development 2
Pirector of Secondary Education 1
Director of Curriculum i

Guidance Counselor
| | Total 62

@”'/r

Wm{
TREATMENT AND ANALYSIS OF THE DATA kﬂ% %k
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Chapter 4
FINDINGS QOF THE STUDY

Much information was generated by the investigation being
reported in this paper, and it is the purposs cf this Chapter to present
the analysis and interpretation of the data that was obtained,

The findings of this study have been organized in the same
.sequence as the questionnairg. Findings related the Identification Date,
Current Inservice Practices, and Projected Inservice Practices are pre-
sented in that order.

All findings of the study were based on the information obtained
from sixty-two completed questionnaires. This figure represents 88.5
percent of seventquuestionnaires mailed and does not include two
questionnaires'which were returned too late to be included in the

analysis.
IDENTIFICATION DATA

Because the emphasis pf the study was placed on the nature of
the secondary teacher inservice programs, only limited attention was
given to the Identification Data section. However, such information as
geozraphic location, type of school, size of school, and administrative
position of the respondents were determined. = These findings are pre-

sented in the succeeding sections.

29
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For the purposes of recording and ﬁabulating the data, computer
coding paper served as the master data sheets, Each return was recorded
by code number, Responses to the questionnsire items were recorded by
the predetermined numbering system. A copy of the master key is contained

in Appendix D.

Analysis of the Data

Once all the responses had besn tabulated on the coding sheets,
discussions were held with Computer Center Personnel to determine how the
data would be processed., The libraried computer program used for the
analysis of questiopnaires was selected as the most appropriate way of
surmarizing the data. - The program provided totals and percentages for
each choice to each item in the questionnaire. It also provided an
analytic cross-tabulation of various items in the questionnaire. Thus,
the size or type of school could be compared against the type of inservice
activities or the content of inservice programs.

After the appropriate‘summaries and comparisons had bsen selected,
the coding sheets were given to the Computer Center, There the data wés‘
punched into IBM cards and processed. By the end of the Spring Semester,
1973, the computer-printeout containing the results was made available
for interpretation and ahélysis. Significant aspects of this analysis

and their interpretation are reported in Chapter 4,
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Geographic Location

Of the sixty-two school districts respondihg, forty-five were
located in Nebraska and seventeen in Jowa, The largsst number of
districts were located in Douglas County, Nebraska (18) and Potowattamie
County, Iowa (10). Table 1 contains the number and location of the

responding districts,

Type of School District

There wera two types of school systems included in the study,
public and non-public., Of the sixty-two districts included in the
analysis, forty-six were public schools which represented approximately
three-fourths of the population. The remaining one fourth of the
population consisted of sixteen non-public high schéols. Only four
public school districts and two non-public high schools failed to return

a completed questionnaire,

Size of School

The size of a school district was determined by the number of
secondary teachers currently employed. Small school districts employed
1 to 10 secondary teachers, medium school districts 21 to 43 secondary
teachers, and large school districts over 43 secondary teachers, "Sméll"
districts composed 45 pereen£ of the population while one third (33.9
percent) of the districts were considered "medium" sized and only 21
percent were 'Mlarge' districts.,

As might be suspected, the "large' school districts were mainly
located in a more urban area, the "medium" school districts were mainly
suburban locations, and the '"small"® sqhool districﬁs were in rural areas,

The non~public high schools were less easily categorized into these



Table 1

Geographic Distribution of Responding Secondary

School Districts by County and State
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Number

State County of
Districts

Nebraska Cass 6

| Dodge 7?7

Douglas i8

Sarpy 4

Saunders 7

Washington 3

Iowa Harrison L

Mills 3

Pottowatamie 10

Total 62
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“three groups than the public school systems. The majority of all sized

non-public high schools were located in an urban area,

Administrative Position of Respondents

The individuals responding to the questionnaire were identified
as being the person responsible for secondary teacher inservice programs
in each school. districi‘includéd in the study.

An item was included in the questionnairekto determine what
administrative position the respondents held in each school district.
Almost half of the respondents (46.8 percent) were secondary school
principals‘ This figure was not surprising because respondents repre-
senting 211 of the non-public schools were principals, Over one-third
(37.1 percent) of the respondents held positions as district superin-
tendents. Other positions held were Assistant Principal (3), Assistant
Suéerintendent (1), Associate Superintendent (1), Director of Staff
Developmentv(Z), Director of Secondary Education (1), Director of

Curriculun (1), and Guidance Counselor (1).
CURRENT INSERVICE PRACTICES

The findings presented in this section include the types of
inservice programs being utilized by the secondary school districts and
the relationships of thesé activities to the size and type of school
district. Also included in this section are the content topics being
considered in these programs. Finally, the.extent to which districts
award professional growth credit fqr_pafticipation in the various types
of inservice programs and the amount of teacher participation are

discussed.
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Types of Inservice

One purpose of the study was to determine what typoes of inservice
practices were being utilized in current.secondary'teacher inservice
programs in the Omaha Area school districts. In the questionnaire
respondents were asked to indicate thess types of activities, Not
surprisingly, "Meetings/Programs Conducted‘by School Personnel" was the
most commoniy used type of inservice and '"College Courses and Workshops"
ranked second. Both were used by 90 percent or more of the éistricts.

Although current literature indicates inservice programs away
from activities limited to within a school building setting toward other
outside sources, only slightly more than 50 percent of the respondents
indicated the use of "Independent Agencies" as an inservice type.
“Communi. ty/School Exchanges" were considered the next least popular type
with slightly over one third (34 percent) of the districts using this
method,

The remaining types of inservice were utilized by more than half
of the diétricts. Hprofessional Organization Activities" (55 percent),
“Educational Service Units" (58 percent), and "Individual Research and
Publications" (60 percent) were utilized by more than half the districts,
Over three fourths of the districts utilized "Visitations to Other
Schools" (81 percent) and "Cormittee Study" (77 perceﬁt) as inservice
methods., Table 2 contains a list of the types of inservice methods as

they are ranked by the percentage of district utilization.

Type of School and Tvpe of Inservies

Since both public and non-public school districts were included

in the study, an analysis was made to determine if a relationship existed



Table 2

Type of Current Insefvice Methods Ranked by
Percentage of Utilization (N=62)

Number of
Types of Inservice Responses Percentage

Meetings/Programs conducted by

School Personnel 57 .92
College Courses and Workshops 56 90
Visitations to Other Schools 50 81
Committee Study 48 77
State Department of Education

Personnel L1 66
Individuzl Research and Publications 37 60
Educational Serﬁice Unit 36* 58*
Professional Organization Activities 34 55
Communi ty/School Exchanges él 34
Independent Agencies i9 31

*This figure represents the percentage of the total population.
ESU does not serve 25% of the total population which is the non-public
schools, A total of 75% of the public school systems utilized this
method of inservice,
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betweon the type of school system and the types of inservice being used,
A contingency coefficient was used as the measure of relationship since
this statistic can be used for scales of normal; skewed; continuous,
discrete, nominal, ordered or other forms of data.

The only inservice activity showing a high correlation was
"Educational Service Units" (0.66). This was due to the fact that these
units generally serve the public school systems and not the non-public
schoocls., The second highest correlation was "Collge Courses and
Workshops" with a coefficient of 0.29; This type of inservice was
utilized by 95 percent of the public school districts while only 75
percent of the non-public school systems utilized this type. The
lowest relationship was in the area of '"Meetings/Programs Conducted by
School»Personnel" with a coefficient of 0.04, More than 90 percent of
both public and non-public school districts utilized this type of inservice,

The remaining coefficients were all less than 0,22, which reveals
little relationship between the type of inservice and the type of school
district. Therefore, it may be concluded that the type of inservice
mothod utilized does not relate to the type of school district, Table 3
contains a list of the Contingency Coefficients for the’relationship

between the types of inservice and the type of the school district.

Typés of Inservice and Size of School District

School systems contacted were classified into three»groups
according to the number of secondary teachers employed in each district,
There were 28 school_districts classified as "large" districts, 21'as
‘tMmedium" and 13 as "small" school districts. An analyéis was made to
determine if any relationship existed betwgen the type of éctivity and

the siZe‘of the school district, Again, the Contingency Coefficient was



Table 3

Contingency Coefficients for Relationships Between Types of
.Inservice and the Type and Size of School Districts
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Type of Inservice

School Type?

School Sizeb

Meetings/Programs Conducted by
School Personnel

College Courses and Workshops
Visitations to Other Schools
Committee Study

State Dspartment of Education
Personnel

Individual Research and Publications
Educational Service Unit
Professional Organization Activities
Community/School Exchanges

Independent Agencies

0,04
0.29
0.19
0.22

0.40
0.11
0.66
0.16
0.12

0.09

0.19
.13
0.21

0.22

0.08
0.09
0.12
0.29
0.04

0.32

8Types of Schools are Public and Non-public

bsize of Schools determined by number of secondary teachers

employed in district.

"Small district = 1 to 20 secondary teachers

‘Medium district = 21 to 43 secondary teachers
Large district = above 43 secondary teachers
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used as the measure of relationship. “Independent AgenciesY showed the
highest Contingency Coefficient and that was only 0,32, Well over cne
half of the large school districts utilized this type of inservice while
slightly more than one fifth of the small districts (21 percent) and
medium districts (23 percent) utilized this method,

The second highest relatipnship was between size of school and
"professional Organization Activities" wifh a coefficient of 0.29, A
larger percentﬁbf.the large and medium school districts.(78 percent and
62 percent, respectively) utilized this type of inservice than did the
small districts (39 percent).

The remaining Contingency Coefficients were less than 0,22
relationship with "Community/School Exchanges" (0.04) éhowing the least
correlation, Approximately one third of each size of school district
usedvﬁhis type of inservice activity. A more complete listing of the
Contingency Coefficients for this analysis can also be found in Table 3,

Therefore, it can be concluded that there is little relationship
between the size of the school district and the type of inservice being

utilized,

Content Topics

Another purpose of the study was to determine what content topics
were being considered in current inservice programs. For each inservice
type, twenty content topics were listed, The respondent was asked to
indicate which of these topics were considered by this particular method.
On this basis, the content being considered by each inservice type was
determined. 1In each case the results were derived froﬁzthe number of

respondents utilizing each method rather than from the total population,
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"Curriculum Content," '"Methods of Instruction," and "Individualized
Instruction" were the three most commonly considered topics of inservice
activities. Respondents indicated "Curricuium Content' as being the
topic considered most often in eight of the ten types of inservice and
the second most often in the two remaining types. The percentage of topic
consideration ranged from 83 pércant to 33 percent. The results showed
that "Individnaiized Instruction" was the second most popular topic in
five of the inservice types while.ﬁMathods of.InStruction" was ranked as
the third most considered topic.

The three least considered inservice topics were "Micro-teaching,"
“"Urban Studies," and "Understanding Minority Cultures.! The consideration
‘of these topics ranged from O to 14 percent., This is an interesting
observation since current literature indicates that these topics are
becoming of more concern tec educators,

A complete listing of the Inservice Types, the Content Topics
and the percentage of consideration is found in Table 4, Appendix E
contains the same listing with the ranking of consideration.

Regardless of the type of inservice, "Curriculum Content,*"
Individualized Instruction," and '"Methods of Instruction," tended to
be_the most Qommonly used topics. '"Micro-teaching," "Urban‘Studies,"
and "Understanding Minority Cultures" were also considered the least
used topics regardless of the type of inservice activity. In general,
the results show that the content is unrelated to the type of inservice.
The only exception to this pattern was that "Using Local Resources and
Community" was ranked as the most often considered topic in only one

type of inservice, that being "Community/School Exchanges.™"
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Additional Topics

Respondents were asked to 1ist‘any other topics being considered
in each type of inservice activity that had not been included in the
predetermined list of topics. An additional twenty topics were indi-
‘cated as being considered in current inservice programs. There was ne
indication that any relationship existed between the type of inservice
aétivity and the topic being considered. Only two of the topics were
listed more than once, "Career Education" was listed seven times and
"Learning Disabilities" listed twice, Table 5 shows the topies as they

were listed by the respondents.

Professional Growth Credit

In some instances teachers are rewarded for participation-in
inservice programs by means of professional growth credits. In the
questionnaire, respondents were asked to indicate the extent tc which
teachers participate in each type of inservice utilized in the school
district and the extent to which they receive professionai,growth credit.

The results indicated that the type of inservice most often
awarded professional growth credit was "College Courses and Workshops,."
A little less than one half of the fifty-six districts’utilizing this
type indicated that professional growth credit was '"almost always"
awarded. Teachers in districts utilizing the inservice type "Educational
Service Units" are most likely to receive professional growth credit
."freqﬁently.“ This was indicated by 43 percent of the thirty-six
districtsvutilizing this type of inservice, Thirtywseven districts
utilized "Individual Research and Publications" as a tyﬁe of inservice.
Twenty of these districts or 43 percent indicgted professional growth

credits were only "occasionally" awarded., TWentyasix'(éj percent) of



Table 5
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Additional-prics Considered in Current Inservice Programs

Teachers Rights

No. of
Topic Responses

Career Education 7
Coép Programs 1
Education Philesophy 1
Evaluation Procedures 1
Grading Alternatives 1
Guidance and Counseling -1
Interpersonal Relations
Learning Disabilities 2
Library i
Mental Health - Teachers 1
New Teacher Orientation 1
Professional Standards i
-Salary Negotiations 1
Scheduling 1
Sex E&ucation i
Special,Counséling Roles in
- Secondary Schools 1
Special Education 1
Student Organizations 1
Student Safety

1.
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ths forty-one districts utiiizing the insérvice type “State Department
of Educaticn Personnel" indicated that "rarely" would professional
growth credit be awarded for participation in this activity.

"Meetings/Programs Conducted by School Persomnel! was the most
commonly used method of inservice but was only "occasicnally" or ''raraly"
accepted as‘professional growth credit by more than one half of the
fifty«sevén school districts utilizihg this type of inservice,

In general, teacheré participating in the various types of
inservice a?tivities of the schooi'districts studied in this survey will
not receive professional growth credit. The only exceptions to this will
be participation in "College Coursés and Workshops" and in those programs
sponsored by "Educational Service Units." The types of inservice, dis-
trict utilization of each type, and the exieht to which the diétricts

award professional growth credit are listed in Table 6.

Professional Growth Credit and the Type of School District

An analysis was made to determine-if any relationship existed
between the type of school district and the extent to which professional
growth credit was awarded for participation in the various types of
inservice, Again, the Contingency Coefficient was ussd as the measure
of relationship between these variables. Because "E@ugational Service
Unit" was utilized as a type of inservice by only the public school
distriects, it received the highest coefficient of 0.50. The type of
inser#ice‘receiving the second highest correlation was '“"State Department
of Education Personnel" with a coefficient of 0.41, This figure is the
result of the public schools utilizing this type of in;ervice & great

deal more than the non-public schools., Thirty-five (three fourths) of
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thé sixteen non-public school districts anﬁ only five (one fourth) of ths
sixteen non-public schools utilized this type of inservics,

The lowest relationship was in the arsa of "ieetings /Programs
Conducted by School Personnel" with a coefficient of 0.10. Both public
‘and non-public school districts indicated that most often professional
growth credit would ¥rarely" be awarded for this type of inservice.

Generally, the coefficients wera low, which indicates that little
relationship exists between the type of school distriet and the extent

to whiéh the type of inservice awards professional growth credit. A

complete listing of the Contingency Coefficients are found in Table 7,

Professional Growth Credit and Size of School District

To determine if any relationsﬁip existed between the size of the
school district and the extent of professional growth credit awarded for
participation in the various types of inservice correlations were made by
use of a Contingency Coefficient, The type of inservice showing the
highest correlation was "Committee Study" with a coefficient of 0,43,
The results indicated that the "large" school districts were the only
size districts Yalmost always" awarding professional growth credit for
this type of inservice and never "occasionally." The 'medium" and
"small' school districts indicated that the type of inservice "Committee
Study" "occasionally" awarded professional growth credit. Neither
"small! or 'medium" school districts indicated this activity as Yalmost
always! awarding professional growth credit,

The lowest correlation was '"Meetings/Programs Conducted by

School Personnel" with a coefficient of 0.22, Approxiﬁately-one fourth

of each size school districts utilizing this type of inservice'indicated



Teble 7

Lé

Contingency Coefficients for Relationships Between

Awarding of Professional Growth Credit and
the Type and Size of School District

Type of Inservice School Type? School SizeP
Individual Research and Publications 0.10 0.31
College Courses and Workshops 0.37 0.34
feetings /Programs Conducted by :

School Personnel 0.28 0.22
Committee Study 0.22 0.43
Visiﬁations to. Other Schools 0.15 0.33
State Department of Education

Personnel 0.41 0.29
Educational Service Unit 0.50 0.26
Professional Organization

Activities 0.25 0.42
Independent Agencies 0.27 0.34
Community/School Exchanges 0.14 0,30

87ypes of Schools are Public and and Non-public

bSize of Schools determined by number of secondary teachers

employed in district,

Small district = 1 to 20 secondary teachers
Medium district = 21 to 43 secondary teachers
large district = over 43 secondary teachers
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that professional growth credit was Yoccasionally" awarded, and approxi-
mately one third of each size distric£ "rarely" awarded professional
growth credit.

Generally, all cosfficients were low, whichvihdicated that there
is little relationship betwsen the size of the school district and the
extent to which professional growth credit is awarded for participation
in the various types of inservicse,

A more complete listing of the Contingency Coefficients for this

analysis can also be found in Table 7.

Participation

Respondents were asked to estimate the percentage of secondary
teachers participating in each type of inservice activity in their
school districts., To classify participation, four categories were
devised, These were:

0 to 25 percent
6 to 50 percent
1 to 75 percent’

2
5
76 to 100 percent
of the secondary teachers.

A
B
C
D

Not‘surprisingly, the type of inservice activity which had the
greatest participation was "Meetings/Programs Conducted by School:
Personnel." Sixty-three percent of the fifty-seven school districts
utilizing this type of inservice indicated that "75 to 100 percent" of
‘the secondary teachers participated. No other type of inservice
received any where near this amount of participation.

The type of inservice aectivity in whieh "50 te 75 percent of
the secondary teachers participate most frequenély was4"Committee Study.”
Seventeen psrcant of forty-eight districts utilizing this type of

inservice indicatad this extent of participation. -
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An unusual pattern was revealedAiﬁ this analysis, which may-
warrant further investigation. This pattern was the unusually low
percentage of teachers in the school districts participating in the
various types of inservice. One example would be that $0 percent of the
districts utilize the inservice type "College Coursss and Workshops" but
over one half of these districts indicated that only "0-25 percent! of
their secondary teachers participated. Aside from "Meetings/Programs
Conducted by School Personnel," school districts most often indicated
that only 25 percent or less of the secondary teachers participated in
the various types of inservice activities. Results indicating such a
low percentage of teacher participation in inservice programs in general
may not be a reflection of what actually.takes place but rather a misin-
terpretation of the item on the questionnaire.

In comparing the data cbncerning teacher participation and
professional growth credit awarded by the district for the various types
of inservice activities, no pattern was revealed. This conclusion nay
be a good indication that participation in inservice programs for the
purpose of obtaining professional growth credit has not overshadowed the
main objective of providing a functional educational activity for teachers
resulting in the improvement of instruction. Tableé 8 contains the data
showing the percentage of teacher participation in the various types of

inservice,

Effectiveness

In an effort to datermine the types of inservice programs school
districts considered to be the most effective, respondents were asked to
rank the ten types of inservice on a scale of one (highest) to ten

(lowest). Effectiveness was to be considered in terms of the impact the
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type had on improving the instructional program in the school district.
The results of the respondents evaluations are indicated in Table 9
where the inservice types are placed in order of the means of rankings.

The two types of inservice considered to be the most effective
were “Meetings/Programs Conducted by School Personnel! and "College
Courses and Workshops" with mean ranks of 2,800 and 3.604, respectively.
"Independent Agencies" (7.526) and "Community/School Exchanges! (6.425)
were ranked by the districts as being the least effective types of
inservice activities.

It is interesting to note that the first and second most utilized
types of inservice activities were also ranked as the first and secohd
most effective, The two least used'inserQice types were also ranked as

the two least effective types of inservice activities.
PROJECTED INSERVICE PRACTICES

One pﬁrpose of the study was to determine what participants felt
the nature of inservice progfaﬁs would be in the future (1978). The find-
ings in this section include projected types of inservice practices, the
extent to which these types will receive professional growth credit,
and the percentage of secondary teachers expected to participate., Also
included are content topics that may be considered in future inservice

programs,

Projected Types of Inservice

From a list of eleven inservice types, the respondents were asked
to indicate which might be utilized in future inservice programs in
their school districts, All of these listed were indicated as possible

future inssrvice types by over one half of the respondents,
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Table 9

Effectiveness of Types of Inservice Ranked by Means
of a 1-10 scale of Effectiveness

Utilization
Type of Inservice v ‘Mean
No. %
Meetings/Programs Conducted by
- School Personnel - 57 92 2,800
College Courses and Workshops 56 90 3.604
Committee Study L8 77 3,700
Visitations to Other Schools 50 81 4,000
Educational Service Unit 36 58 5.300
State Department of Education
Personnel 41 66 5.653
Individual Research and Publications 37 60 6.023
Professional Organization Activities 34 55 6.419
Community/School Exchanges 21 g3 6,425

Independent Agencies 19 31 7.526
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The most popular of the future insérvice programs were "Eaetings/
Programs Conducted by School Personnel" and "Coilege Courses and Work-
shops." Each of these were selected by over four fifths of the respon-
dents. This is not surprising since these types were also considered
the most popular and most effective types of current inservice programs.
It is interesting to note that the percentage of the districts utilizing
the inservice type "Meétings/Programs_Conducted by School Personnel® is
predicteé to decrease by 10 percent from the 92 percent district
utilization in current inservice programs,.

Although "Mini-Courses!' was not included in the 1list of current
inservice programs, two thirds of the responaents indicated this type
would be used for future programs. Also, ﬂSelf—Contained‘Multi«Media
Packages" were indicated as a future inservice type by 58.percent of the
districts, but was not utilized‘as a current inservice activity,

From the eleven future types of inservice, the three projected as
being the least utilized were "Educational Service Units," "Independent
Agencies," and "Television," Over one half (57 percent) of the school
districts indicated utilization of these types in future inservice
programs,

The results of this apalysis indicate that the types of inser-
vies activities currently being utilized in secondary teacher inservice
programs will continue to be used in future programs. "Tndependent
Agencies" was the only type of inservice activity showing a sizable
increase in utilization in future programs. Thirty-four percent of the
school districts currently utilize this type while 57 percent of the

school districts project it as a future inservice activity,
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In comparing current and projected types of inservice practices,
“little difference was found in the utilization of these activities, The
percentages of the districts ﬁtilizing the types of inservice in current
inservice programs differed very little from the percentages of the dis=
tricts uvtilizing the same types of future programs. 'Mini-Courses,"
"Self-Contained Multi-Media Packages," and "Television" were the only
types of inservice activities not mentioned in current inservice
practices but were projected as future inservice activities, The eleven
inservice types and their projected percentage of utilization are contained

in Table 10.

Future Inservice Topics

The purpose of this section of the questionnaire was to determine
whatvtbpics will likely be considered in future inservice programs.
;Respohdents,were provided a list of twenty content topics and asked to
raﬁk these according to their importance in future inservice programs,
The fopics were ranked on a scale from 1 to 4. The five most important
topies received a value of 1, the five second most important topics a
value of 2, the five third most important topics a value of 3, and the
five least important topics a value of 4, Table 11 contains a complete
listing of these topics acdording to their ranked means.

The five topics jndicated as being the most important in future
inservice programs in the order of their rank were "Curriculum Content"
(1.179), Methods of Instruction" (1.617), "Individualized Instruction"
(1.714), "Mini-Courses" (1.891), and "Behavioral Objectives" (2,018).

The five least important topics of future inse;§ice programs

were "Modular Schieduling® (3.400), "Urban Studies" (3.273), "Understanding



Table 10

‘Type of Projected Inservice Methods Ranked

by Percentages of Utilization

Number of
Types of Inservice Responses Percentage

Meetings/Programs conducted by

School Personnel 51 82
College Courses and Workshops 50 81
Committee Study L8 77
Mini-courses Li 66
State Department of Education

Personnel 40 65
Individual Research and Publications 38 61
Professional Organization Activities 38 61
Self-Contained Multi-Media Packages 36 58
Educational Service Unit 35% 57*
Independent Agencies 35 57
"Television T ~- - 35 57

_ *This figure represents the percentage of the total population
ESU does not serve 25% of the total population which is the non-public
schools, A total of 75% of the public school systems utilized this

method of inservice,



Table 11

Predicted Inservice Topics Ranked by Means
on a i-4 Scale of Importance

Topic Maan
Curriculum Content | 1.179
Methods of Instruction 1.607
Individualized-Instruction 1.714
Mini-Coufses 1.891
Behavioral Objectives 2,018
Reading Improvement 2,036
Team-Teaching 2.327
Performance Based Instruction 2.400
‘ ﬁemediai Studies 2,455
Using Community Resources. 2,509
Media and Technology' 2,536
Drug Education 2,709
Nonégraded Schools 2.836
Self-Contained Multi-Media Packages 2,857
Interaction Analysis. 2,964
Differentiated Staffing 3.073
Micro-Teaching 3.109
Understariding Minority Cultures 3.127
Urban Studies 3.273

Modular Scheduling 3.400
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Minority Cultures" (3,127), "Micro-Teaching" (3.109), and "Differentiated
Staffing® (3.073).

Two of the topics, '"Mini-Courses', and '"Self-Contained Multi-
Media Packages'" were not considered in current inservice practices, but
were listed as possible future inservice topics. FRespondents ranked
"Mini-Courses" (1.891) as being the fourth mostzimportant topic considered.
In contrast, "Self-Contained Multi-Media Packages" was ranked fourteenth
in importance among the twenty topics.

It should be noted here that the population defined in this study
consisted of secondary school districts within a fifty-mile radius of the
Omaha-Metfopolitan Area, Seemingly, '"Urban Studies" and "Minority
Cultures" would be of particular concern to a Metropolitan area. How-
ever, respondents ranked the importance of these topics in future inservice
programs as two of the lowest. ‘'Understanding Minority Cultureé" ranked

-eighteenth and "Urban Studies" ranked nineteenth in the list of twenty
topics.

Comparing the ranking of these future topics from preceding
current inservice topics similarities are found, The most commonly used
topics of current inservice programs were also considered the most

important topics in future programs. The same result was found to exist

with the least used and least important topics.

Professional Growth Credit in Projected Inservice Programs

To some degree, the practice of awarding professional growth
credit to teachers participating in inservice programs Willrcontinue.
. For each inservice type selected as a future inservice activity, respon-
dents were asked tb"indiCate the extent to which this type might award

professional growth credit.
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Well over one half (58 percent) of those respondents indicating
"College Courses and Workshops®" as & future inservice activity felt that
teachers would "almost always" receive professional growth credit.

_‘Two thirds of the respondents selected "Mini-Courses and Profes-
sional Organization Activities" as future inservice activities, A little
less than one third of this group felt that teachsrs would "frequently"
receive professional growth credit for participating in these activities.
Slightly more than one third (34 percent) felt that professional growth
credit would be awarded for participation"in "Mini«Courses" only
"occasionally,."

‘School districts indicated that the inservice type they would
least likely award professional growth credit for partitication would be
programs conducted by the "Staté Department of Education Personnel."
Practically one half of the forty districts predicting utilization of
this type of future inservice pfograms responded in this manner. In
current inservice programs the districts also indicated that they do not
usually award professional gfowth credit for participétion in this
inservice type.

An interesting observation was found in comparing the extent of
professional growth credit awarded by the districts for participation in
"Individual Research and Publications" in current and'in future programs.
The projected utilization of this activity is approximately the same as
the utilization in current inservice programs (61 and 60 percent).
‘However, 56 percent of these districts indicated that professional.growth
credit was “oécasionally“ awarded in current inservice programs but in

future programs only 18 percent of the districts responded in this manner,

%
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Forty»percént of these districts indicated that in future iqgervice
programs "rarely" would they award professional growth credit for
"Individual Research and Publications,"

In general, the data reveals that teachers participating in the
various types of inservice activities in future programs will not receive
professional growth credit. However, there is a slighl indication that
the school districts will be awarding professional growth credit more
often for participation in the various inservice types than has been
awarded in current district inservice practices. The projected extent
to which professional growth credit will be awarded is summarized in

Table,iz.-

Projected Participation

Thelpurpose 6f this section of the questionnaire wésvto deter-
mine the percentage of the school district's secondary teachers
population expected té participate in the various types of future
insérvice activities,

To classify participation, féur categories were provided from
which the respondent indicated the district's projected‘secondary

teacher participation in each type of inservice., These categories were:

A= 0~ 25 percent
B =26 - 50 percent
C= 51 - 75 percent
D = 76 - 100 percent

The type of activity that will receive the greatest amount of
participation in future inservice programs was ﬂMaetings/Programs
Conducted by School Perscnnel.! OQver four fifths of the districts will
utilize thi$ type and almost half of these districts indicated the

"75 to 100 percent" of the secondary teachers would participate,

\\
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Over one third of the thirty-eight districts that projected
utilization of "Professional Organization Activities" as a future
inservice method indicated that approximatley "51 to 75 percent" of the
secondary teachers would participate.

‘The results show that more often than not secondary teachers
would receive professional growth credit for attending "College Courses
and Workshops" but only 126 to 50 percent" of the secondary teachers in
almost one half of the districts utilizing fhis type of inservice will
participate. In general, no pattern was revealed in the amount of
professional growth credit awarded and the percentage of secondary
teacher utilization.

There were three types of inservice activities projeéted to be
utilized in future inservice programs that were not indicated as being
utilized in current'prégrams. nSelf-Contained Multi-Media Packages“
was not listed as a current inservice activity, but was projected as a
future activity by over one half (58 percent) of the districts. Two
thirds of these districts indicated that less than one half of the
secondary teachers would participate. Approximately the same degree of
participation and utilization was projected for "Television." "Mini-
Courses" was projected as a future type of inservice activity by two
thirds of the districts and one third of these districts projected that
secondary teacher participation would bes over 50 percent,

In comparing current inservice programs and the projected
inservice programs there appears to be some variance in participation.
Only 9 percent of the distriects using '"College Courses and Workshops" as
a current inservice activity indicated that over one half of the secondary

teachers were participating in this type of activity. In contrast, 42
' N\
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percent of the districts projected that err one half of the secondéry"
teachers will participate. Currently, thirty-seven districts utilize
the type of inservice "Individual Research and Publications" and only 13
percent of these districts indicated that greater than 50 per¢ent of the
secondary teacher population participated, In future programs, over one
half the secondary teachers are predicted to participate in 35 percent of
the districts. The results of this analysis are found in Table 13,

In general, 2ll the types of inservice activities listed will
receive an increased percentage of secondary teacher participation as
well as a larger percentage of distriect utilization, FMEQtings/Programs
Conducted by School Personnel' was the only type of inservice activity
that teacher participation was predicted to decrease and this was to a
small degree, Therefore, assuming there was no misinterpretation of
the data and the questionnaire, it can be concluded that in the future
more secondary teachers will be participating in inservice activities

and the percent of district utilization will increase,
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Chapter 5

SUMMARY, CONCLUSIONS, RECOMMENDATIONS

SUMMARY /{(/‘\9 ’ ‘é@{\\ ‘

secondary schools. in the Omaha Metropolitan Area. More specifically the
study sought to determine the answers to the following questions:

1, What types of inservice are utilized by secondary schools in

the Omaha-Area school districts? Do these methods relate to the size and ﬁ I-‘uk

type of school dlétnct? | \Q%ﬁe{m}d
2, What content topies are considered in inservice programs? CYL d? ‘¥‘

Are these topics related to the size and type of school district? l}jil\}%l }
3. To what extent, if any, are the various types of inservice (}ét ///(

activities of teachers rewarded by school districts? What relation %ﬁ%

exists between the size and type of district and this recognition?

4, To what extent d§ secondary teachers participate in the
various types of inservice programs?

5. What types of secondary teacher inservice programs are
considered the most effective?

6. What types of inservice programs do those responsible for
sudh'programs-foresee being‘utilized in the next five years and what
content will theée include? ‘ﬁill teachers receive professional growth
credit? What percentage of teachers will participate?

63
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A specially developed questionnairé was employed as the data
‘collection instrument, Seveniy questionnaires were mailed to school
districts operating a secondary school in six counties in Nebraska and
three in Iowa. The respondents were individuals in each district
designated as being responsible for secondary teachep.inserVice programs,
The majority of the respondents were Principals (46.8 percent) and
‘Superintendents (37.1 percent). Sixty-two useable questionnaires were
retﬁrnéd, which represented 88.5 percent of the totai population., Forty-
six public school districts and sixteen non-public high schools responded.
'According‘to,the.number of secondary teachers employed in the school
district, there were 28 “small" districts, 21 "medium" districts, and
13 "large! districts.

Over 90 percent of the districts indicated "Meetings/Programs
Conducted by School Personnel! and "College Courses and Workshops' as
being the most commonly used types of inservice activities. The least
p&pular types,of inservice activities were "“Independent Agencies and.
Community/School Exchanges" utilized by only one third of the school
‘districts. The remaining types of inservice listed were utilized by
more than one half of the districts,

A Contingency Coefficient was used as a measure of relationship
to determine if the type of school system correlated with the types of
inservice activities being utilized. The only.inservice activity
showing a high coefficient (0.66) was "Educational Service Units"
which resulted from this type being utilized by the public school
districts only.

Contingency Coeffiqients were also used to measure the relation-

ship between the size of the,schoolfdistrict andrthe type of inservice

AN
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activity being utilized, Again, the relationships were generally slight.
‘The highest coefficient (0.32) was found in the area of "Independent
Agencies,!" Over one half of the "large" school districts utilized this
type of inservice activity while only one fourth of the "small" and
Mmedium® distriéts indicated utilization of this type.

Regardléss of the type of inservice method, "Curriculum Conteﬁt,"
"Methodé of Instruction," and "Individualized Instruction!" were ranked as
'the most often considered topic of current inservice programs. The
least considered topics were "Micro—Téaching." "Urban Studies," and
"Understanding Minority Cultures.,!'" In general, no pattern was revealed
showing a relationship between the content considered and the type of
inservice activity.

Topics not contained in the predetermined 1list of twenty topics
but indicated by more than one respondent as being considered in current
programs were “Career Education! and "Learning Disabilities,"

Teachers participating in the various types of inservice
activities are not likely to receive professional growth credit,

College Courses and Workshops! is the inservice type the districts
will most likely award professional growth credit for participation.
This was indicated by 47 pércent of the fifty-six distriéts'utilizing
this type of inservice activity. Teachers participating in programs
conducted by the "State Department of Education Personnél" wefe the
least likely to receive professional growth credit from their school
district.

"argeh school districts were more likely to award professiénal
growth credit for participation in the type of inserﬁice "Committee

Study" then were "madium" or “small" school districts, Overali,

3,
\
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however, the Contingency Coefficients were low indicating littls relation-
ship between the size of the school district and the awarding of profes-
sional growth credit.

The type of inservice activity having the greatest amount of
participation was "Meetings/Programs Conducted by School Personnel,"
Over one half of the fifty-seven school districts indicated that "75 to
100 percent" of the secondary teachers participated. 1In general,
éecondary teacher participation was most often indicated as being low
(0 to 25 percent) in all types of activities except "Meetings/?rograms_
Conducted by School Personnel.!" Assuming there is no misinterpretation
of the item in the questionnaire, secondary teacher participation in
inservice programs is considered to be much lower than expected.

It.appeared that the awarding of professional growth credit was
not a major factor in determining the amount of teacher participation
in the various types of inservice activities., "College Courses and
Workshops" and "Educational Service Units" were the two types of
activities districts most likely award professional growth credit for
participation. However, neither type received a high percentage of
secondary teacher participation.

The two types of inservice activities ranked as the most
effective in terms of improving the instructional proéram in the school
district, according to their means were 'Meetings/Programs Conducted by
School Personnel! and "College Courses and‘WOrkéhops." The least
effective‘types were '"Independent Agencies' and "Communi ty/School
Exchanges,.' - -

All eleven types of inservice activities listed were projected

as being utilized in future inservice programs by over one half of the
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responding districts. Again, "Meetings/Programs Conducted by School
Personnel' and "qulege Courses and Workshops" were considered to‘be the
most'popular types of inservice activities in future programs, The three
types projected as being the least utilized were "Educational Service
Units," "Independent Agencies," and "Television." "Mini-Courses,!" "Self-
Contained Multi-lMedia Packages," and "Television" were the only types of
inservice activities not mentioned in current practices but were projected
as future inservice activities. |

The five topics indicated as being the most important in future
inservice programs in the order of their rank were "Curriculum Content,"
"Methods’of Instruction," *Individualized Instruction,! '"Mini-Courses,!
and "Behavioral Objectives.'" The five least important topics of future
inservice programs'were "Moduiar Scheduling", "Urban Studies," "Under-
‘standing Minority Cultures," "Micro-Teaching," and "Differentiated
Staffing." These‘topics received similar rankings in both current and
projected inservice practices,

In future inservice programs, well over one half of the respon-
dents utilizing "College Courses and Workshops" as a type of inservice
activity indicated that professional growth credit would "almost
always" be awarded. The type of inservice activity the districts will
.léast like1y award profassional growth credit for par£i¢ipatidn is
programs conducted by the "State Department of Education Personnel,"

This was indicated by almost one half of the forty districts utilizing
this inservice type. In comparing current and future»inseryice practices
there is only a slight indication that professional growth credit will be

awarded more often in. the future.
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'The type of inservice activity "Mee tings /Programs ConductedAby
School Personnel! will have the greatest amount of participation in
future programs, Over four fifths of the distriets will utilize this
type and almost one half of these districts indicated that "75 to 100
pércent"»of the secondary teachers would participate. In general, all
types of inservice activities listed will receive an increased percen-

tage of district utilization in future inservice programs,
CONCLUSIONS

Based on the findings of the study, several conclusions are made
concerning current and projected inservice practices in secondary schools
in the Omaha-Area school districts.

1. Secondary schools in the Omaha-Area school districts are
currently utilizing a variety of types of inservice methods. Two
methods, "Meetings/Programs Conducted by School Peréonnel" and "College
Courses and WOrkshops" are being utilized consistently more than others
.in all the districts., The types of inservice methods utilized are not
related to the size or type of school district.

2, Thé4topics that are considered most frequentiy in current
secondary teacher inservice practices are "Curriculum Content,®
"Methods of‘Ihstruction," and "Individualized Instruction." These
topics are not related to the type of inservice programs being utilized
by the school districts,

3. School districts are not likely to award professional growth
credit to secondary teachers participating in the various types of

inservice activities except in the case of "College Courses and
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Workshops,." There is little relationship between the size and typs of
the school district and the awarding of professional growth credit.

L, Only a small percentagé’of secondary teachers participate in
the various types of inservice aétivitiés. Except for the inservice type
"Meetings/Programs Conducted by School Personnel! all types of inservice
activities receive participation from less than one hsalf of the secondary
teachers in the districts, More often,than notlthé participation_in tﬁe
various types of inservice activities is one fourth or less of the
secondary teachers in the district. |

5. 'Meetings/Programs Conducted by School Personnel" and "College
Courses and WOrkshqps" aré considered the most effective types of inser-
vice methods in improving the instructional program in the secondary
schools in theIOmahaoArea School districts.

6. The same types‘of‘inéervice activities currently being
utilized in secondary teacher!s inservice programs will continue to be
utilized in future inservice programs. "Mini-Courses,!" "Self-Contained
Multi-Media Packages' and "Television" are not included in current
inservice programs but are projected as being utilized in future programs,

7. Content topics considered in future inservice programs will
be similar to ones being considered in current inservice programs. The
content topics received similar rankings in both current and projected
inservice practices., "Curriculum Cohtent,“ "Methods of Instruection,"
"Individualized Instruction" will most often be considered topics and
"Urban Studies", "Understanding Minority Cultures" and‘"Modﬁlar

Scheduling! will be the least considered topies.
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RECOMMENDATIONS

In light of the findings of this study and the preceding conclu-
sions, the following recommendations arse suggested: |

1. Further investigation is warranted concerning the low
percentage of secondary teacher participation reported in current and
projectsd inservice programs. If such investigetion confirms these
findings, school districts should provide more incentives for teachers
to participate in inservice activities and re-examine the content and
methods considered in these programs,

2. School districts and University personnel should be aware
of the important role they play in providing inservice programs and
should be prepared to accept an even increasing responsibility in
providing valuable learning experiences for secondary teachers in
future inservice programs. New means for “delivering" these inservice
programs also need to be explored.

3. Greater investigation should be made as to the effective-
ness of the various types of inservice methods. A more objective means
of evaluating inservice practices should be employed which seeks the
opinions of both teachers and administrators.

L, Considering the Metropolitan area described in the study,
there is a discrepancy between what would appear to be important as
inservice topics and which topics were actually considered important.
An investigation should be made as to the need of including content
areas such as "Understanding Minority Cultures' and "Urban Studies"

in the school district inservice programs,
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10.

AFPPENDIY A, Questionnaire 76-1

DEFINITIONS OF TYPES OF INSERVICE

Individual Reseach and Publications - independent creative activities on the part

of the teacher.

College Courses and Workshops - formal courses of study offered by a University or

College including off-campus extension classes, summer schools and correspondence

courses,

Meeting/Programs Conducted by School Personnel - activities such as general faculty

meetings, departmental meetings, institutes, conferences, demonstration teaching,
and professional growth days.

Committee Study - studies or investigations conducted by a small group of teachers

within a system or building, or department.

Visitation to Other Schools and Classrooms

Community/School Exchanges - visitations to other social institutions or businesses

within the community and in turn, representatives from these institutions visit the

schools.

State Department of Education Personnel - programs conducted by the State Department

of Education personnel.

Educational Service Unit = programs conducted by the Educational Service Unit staff

members.

Professional Organization Activities = programs or meetings conducted by professional

organizations which contribute to personal and professional improvement.

Independent Agencies - private companies or organizations such as publishing compenies

not associated with School Systems, Colleges or Universities or Governm: +tal units.



76-2

PRESENT AND FUTURE STATUS OF INSERVICE PROGRAMS

IN THE OMAHA AREA SECONDARY SCHOOLS

This questionnaire is designed to determine the present and future status of inservice pro-
grams in the Omaha Area School Systems. Please respond to the following questions as
the directions indicate.

I. ldentification Data

1. Mame of District

2. City 3. County 4, State

5. District Number

é. Educational Service Unit

7. Number of Secondary Teachers

8.  Secondary Student Population

9. Name of Respondent

10. Position
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11,

76-3

Current Inservice Programs

Several means of providing inservice for teachers are used by school systems. The
purpose of this section it to determine which are used by your school system, to what
extent, and for what purposes. Please respond in this section in the following manner:

If the type of inservice is used in your system, pleace a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

If you check the blank, respond to the sub-question as directed in each sub-section.
(__) INDIVIDUAL RESEARCH AND PUBLICATIONS
If you checked the blank for this type, please respond to the following:

11.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always
Frequently

Occasionally

Rarely

11.2 Indicate, by checking one of the appropriate blanks, what percentage of the
Secondary teaching staff in your system is engaged in this type of inservice
education during the current year.

0% - 25%
260 - 50%
51% ~ 75%
76% 100%

11.3 Listed below are several content topics which inservice types may consider.
Indicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance-based Instruction
Micro=teaching Individualized Instruction
Modular Scheduling Methods of Instruction

Team Teaching Behavior Modification

Urban Studies Behavioral Objectives

Remedial Studies _____Using Local Resources and Community
Interaction Analysis _____Understanding Minority Cultures
Reading Improvement _____Drug Education

Media and Technology _____Non-graded Schools

Humanizing Education Differentiated Staffing

i p———

ARRRRARRA

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub~question as directed in each sub-section.

12. () COLLEGE COURSES AND WORKSHOPS

If you checked the blank for this type, please respond to the following:

12.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always

Frequently

QOccasionally

Rarely

12.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
ucation during the current year.

0% - 25%

26% 50%

51% - 75%

76% = 100%

1]

12.3 Listed below are several content topics which inservice types may consider, In-~
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance=based Instruction

Micro~teaching Individualized Instruction

Modular Scheduling Methods of Instruction

Team Teaching Behavior Modification

Urban Studies Behavioral Objectives

Remedial Studies _____Using Local Resources and Community
Interaction Analysis _____Understanding Minority Cultures
Reading Improvement _____ Drug Education

Media and Technology Non=graded Schools

Humanizing Education Differentiated Staffing

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub-section.

13. () MEETINGS/PROGRAMS CONDUCTED BY SCHOOL PERSONNEL

D ]

If you checked the blank for this type, please respond to the following:

13.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always
Frequently

Occasional ly

1]

Rarely

13.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
ucation during the current year.

0% - 25%
26% - 50%
_51% - 75%
76% = 100%

i

13.3 Listed below are several content topics which inservice types may consider, In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

_____Curriculum Content _____Performance-based Instruction
_____Micro-teaching _____Individualized Instruction
_____Modulcr Scheduling _____Methods of Instruction

____Team Teaching _____Behavior Modification

_____Urban Studies _____ Behavioral Objectives
______Remedial Studies . __Using Local Resources and Community
_____Interaction Analysis _____Understanding Minority Cultures
_______Reading Improvement ______Drug Education

_____ Mediaand Technology Non=-graded Schools

Differentiated Staffing

i

Humanizing Education

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub-section.

14, ()

COMMITTEE STUDY

If you checked the blank for this type, please respond to the following:

14.1

14,2

14.3

Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always
Frequently

Occasionally

1]

Rarely

Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
ucation during the current year.

0% - 25%
26% = 50%
51% - 75%
76% 100%

L

Listed below are several content topics which inservice types may consider. In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance-based Instruction
Micro-teaching Individualized Instruction
Modular Scheduling
Team Teaching

Urban Studies

Methods of Instruction

Behavior Modification

Behavioral Objectives

Remedial Studies Using Local Resources and Community

Interaction Analysis Understanding Minority Cultures
Recading Improvement Druy Educution

Media and Technology Non=-graded Schools

ARARERARE

HERERARER

Humanizing Education Differentiated Staffing

Other/s (please specify)
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A, If the type of inservice is used in your s.ysfem, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub-section.

15, (__) VISITATIONS TO OTHER SCHOOLS AND CLASSROOMS
If you checked the blank for this type, please respond to the following:

15.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.
Almost Always

Frequently

Qccasionally

Rarely

15.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
ucation during the current year.

0% - 25%

26% -~ 50%

5% - 75%

76% - 100%

1R

15.3 Listed below are several content topics which inservice types may consider. In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance-based Instruction

Micro=teaching Individualized Instruction

Modular Scheduling

Team Teaching

Urban Studies

Methods of Instruction

Behavior Modification

Behavioral Objectives

Remedial Studies Using Local Resources and Community
Interaction Analysis Understanding Minority Cultures

AR RN

Reading Improvement Drug Education
Media and Technology Non-graded Schools
Humanizing Education Differentiated Staffing

———————

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub=-section.

16. (_ ) STATE DEPARTMENT OF EDUCATION PERSONNEL

If you checked the blank for this type, please respond to the following:

16.1 Indicate, by checking une of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always

|

Frequently

Occasionally

- Rarely

16.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
vcation during the current year.

0% - 25%

26% = 50%

51% -~ 75%

76% 100%

1]

1

16.3 Listed below are several content topics which inservice types may consider, In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance-based Instruction

Micro-teaching Individualized Instruction

Modular Scheduling

Team Teaching

Urban Studies

Methods of Instruction

Behavior Modification

Behavioral Objectives

Remedial Studies Using Local Resources and Community

Interaction Analysis Understanding Minority Cultures

L

Reading Improvement Drug Education

Media and Technology Non=graded Schools

LT L

Humanizing Education Differentiated Staffing

Other/s (please specify)

o W 7 g o ey &
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A. |If the type of inservice is used in your system, place a check in the blank before the

letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub~question as directed in each sub-section.

17. () EDUCATIONAL SERVICE UNIT

If you checked the blank for this type, please respond to the following:

17.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit,

Almost Always

|

Frequently

Occasionally

Rarely

17.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
vcation during the current year.

0% - 25%
26% - 50%
51% 75%
76% 100%

1

17.3 Listed below are several content topics which inservice types may consider. In=~
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

______Curriculum Content ____Performcnce-based Instruction
_______Micro-fec:ching ______lndividualized Instruction
_____Modular Scheduling _____Methods of Instruction

____Tec:m Teaching ____Behovior Modification

______Urban Studies _____ Behavioral Objectives
_____Remedial Studies _____Using Local Resources and Community
______Inferaction Analysis ______Understanding Minority Cultures
______Reading Improvement ______Drug Fducation

_____Media and Technology ______Non-graded Schools
_____Humanizing Education Differentiated Staffing

Ee—

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub-section.

18. (__) PROFESSIONAL ORGANIZATION ACTIVITIES

If you checked the blank for this type, please respond to the following:

18.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always

|

Frequently

Occasionally

e Rarely

18.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
ucation during the current year.

0% - 25%
_26% - 50%
_ 51% - 75%

76% - 100%

18.3 Listed below are several content topics which inservice types may consider. In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content _______Performcnce-bcsed Instruction
Micro-teaching ______Individualized Instruction
Modular Scheduling ______Methods of Instruction

Team Teaching ________Behcvior Modification

Urban Studies Behavioral Objectives

Remedial Studies Using Local Resources and Community

]

Interaction Analysis Understanding Minority Cultures
Reading Improvement Drug Education

Media and Technology Non=graded Schools

ARRRERERE

Differentiated Staffing

Humanizing Education

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub-section.

19. () INDEPENDENT AGENCIES

———

If you checked the blank for this type, please respond to the following:

19.1 Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always

Frequently

Occasionally

-

Rarely

19.2 Indicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed~-
ucation during the current year.

0% - 25%

26% - 50%
51% =~ 75%
76% - 100%

19.3 Listed below are several content topics which inservice types may consider. In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance~based Instruction

Micro-teaching Individualized Instruction

Modular Scheduling

Team Teaching

Urban Studies

Methods of Instruction

Behavior Modification

Behavioral Objectives

HARN
NARR

_______Remedial Studies _____Using Local Resources and Community
______Interaction Analysis _____Understanding Minority Cultures
_____Reoding Improvement ______ Drug Education

_____Media and Technology _____Non-graded Schools
______Humanizing Education Differentiated Staffing

Other/s (please specify)
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A. If the type of inservice is used in your system, place a check in the blank before the
letter of the type. If it is not used, leave blank and consider the next type.

B. If you check the blank, respond to the sub-question as directed in each sub-section.

190.(__) COMMUNITY/SCHOOL EXCHANGES

If you checked the blank for this type, please respond to the following:

19.1a Indicate, by checking one of the appropriate blanks, the extent to which this
method receives professional growth credit.

Almost Always
Frequently

Occasionally

1]

Rarely

19.2a |ndicate, by checking one of the appropriate blanks, what percentage of the
secondary teaching staff in your system is engaged in this type of inservice ed-
ucation during the current year.

0% - 25%

26% - 50%
5% - 75%
76% -~ 100%

19.3a Listed below are several content topics which inservice types may consider. In-
dicate for which of these areas the above type is used by checking the blank
before the type. Check as many blanks that are appropriate.

Curriculum Content Performance-based Instruction

Micro~-teaching Individualized Instruction

Modular Scheduling

Team Teaching

Urban Studies

Methods of Instruction

Behavior Modification

Behavioral Objectives

LT
NARR

'~ Remedial Studies Using Local Resources and Community
Interaction Analysis Understanding Minority Cultures
Reading Improvement Drug Cducation

Media und Technology Non=-graded Schools

LT
L

Humanizing Education Differentiated Staffing

Other/s (please specify)
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20. Listed below are the inservice types that have been previously considered. Please
rank these types in order of their effectiveness by placing a "1" in the blank before
the one you consider most effective, a "2" in the blank before the second most ef-
fective, and so on. Please evaluate effectiveness only in terms of the impact the
type has on improving the instructional program in your school district, not in terms
of frequency of use, popularity among teachers, or similar bases.

Individual Research and Publications

College Courses and Workshops
Meetings/Programs Conducted by School Personnel

Committee Study

Visitations to Other Schools and Classrooms

S———

Community/School Exchanges

State Department of Education Personnel

Educational Service Unit

Professional Qrganization Activities

Independent Agencies

———
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Projected Inservice Programs

Like many facets of education, the nature and content of inservice programs may
change in the future. The purpose of this section is to determine what you feel
will be the nature of the inservice programs in your school district five years from

now (1978).

21.

22.

23,

Listed on the following page are types of inservice programs which may be
used in the future. Please check (V) which types will likely be utilized in
your school district five years from now. Check as many types as are appro-
priate.

In Column 11, the numerals 1, 2, 3, and 4 are used to indicate the extent to
which the corresponding type of inservice will receive professional growth
credit. For each type you have checked in Column I, please indicate, by
circling the appropriate number, the extent this type will receive profes-
sional growth credit. Use the following code:

1 = Almost Always
2 - Frequently

3 = Occasionally
4 - Rarely

In Column |1, the letters A, B, C, and D are used to indicate the projected
percentage of teachers participating in the types of inservice. For each type
you have checked in Column |, please indicate, by circling the appropriate

letter, the percentage of teachers that you perceive will be involved in this

type of inservice. Use the following code:

A- 0%to 25%
B- 26%to 50%
C-51%to 75%
D= 76% to 100%
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Please refer to the following code when completing Columns I, and 11l below.

Column 1| Column Il
1 - Almost Always A - 0%to 25%
2 - Frequently B - 26% to 50%
3 = Occasionally C - 51% to 75%
4 = Rarely D - /6% to 100%
Column | Column 11 Column 111
22. Professional 23. Percentage
Growth Credit of Teachers
( ) Individual Research and Publications 1234 ABCD
( ) Self=contained Multi-media Packages 1234 ABCD
( ) Television 1234 A B CD
( ) College Courses and Workshops 1234 ABCD
( ) Mini-courses 1234 ABCD
( ) Meetings/Programs Conducted by
School Personnel 1234 ABCD
() Committee Studey 1234 ABCD
( ) State Department of Education Personnel 1234 ABCD
( ) Education Service Unit 1234 ABCD
( ) Professional Organization Activities 1234 ABCD
( ) Independent Agencies 1234 ABCD
( ) Other/s (please specify)
1234 ABCD
1234 ABCD
1234 A B CD
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24, The following is a list of subjects which may be considered future inservice topics.
Please rank these according to their importance as inservice activities five years
from now according to the following directions.

Select the five most important and place a (1) before each topic.
Select the five next most important and place a (2) before each topic.
Select the five third most important and place a (3) before each topic.
Select the five least important and place a (4) before each topic.

() Curriculum Confent (__) Behavioral Objectives

() Micro-teaching } Methads of Instruction

) Urban Studies ) Performance~based Instruction

___) Team=teaching ___) Understanding Minority Cultures

(
(
(o
(
(__) Modular Scheduling
(
(
]
(
.

(

N

C

(

(__) Individualized Instruction
() Remedial Studies (__) Media and Technology

(

(

C

(

() Interaction Analysis ) Reading Improvement

) Non-graded Schools ___) Using Community Resources

___) Mini-courses ) Differentiated Staffing

) Self-contained Multi-media

) Drug Education
Packages

25. If you feel there are any content areas besides the ones listed in the preceding
question that will be important as future inservice topics, please list these in the
spaces provided below.
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IV. Comments

The preceding questions have been designed to obtain certain kinds of information
about inservice programs in your school system. However, there may be additional
comments about these programs which you may wish to make. If so, please do so in
the space below. If you care to include any printed material which describes your
system's inservice activities, you are most welcome to do so,
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UNIVERSITY OF NEBRASKA AT OMAHA

/ / APPEN DI){. B. Cover Letter to Questionnalirer.o. sox6ss omaha Netraska 68101
Telephone 402/553-4700

University of Omaha 1908-31
Municipal University of Omaha 1931-68

College of Education
Depariment of Secondary Education

As you are aware, the rapidly changing educational scene has created a

need for the continuing education of many teachers. To meet this need,
a wide variety of teacher development or 1nserv1ce programs have been
utilized by various school systems.

To ascertain the current status of the inservice programs of secondary
schools in the Omaha region as well as to determine future trends and
developments in this area, I am conducting a survey of those responsible
for such programs. This survey will provide data about the types of
inservice programs being used, the content considered in them, and changes
foreseen in the future. For the purpose of this study inservice programs
-are defined as planned activities concerned with the development of ‘
instructional staff members as a means of 1mprov1ng the quality of in-
struction in a school.

Since you have been identified as the person responsible for inservice
in your school district I would like your assistance in gathering this
data. This can be provided by completing the attached questionnaire
and returning it to me in the eiclosed business reply envelope.

All information will be kept confidential and no individual or school
system will be identified with any partlcular data in the final report
of the findings.

I would appreciate receiving your completed questionnaire by April 1.
A copy of the results will be sent to you. Thank you for your ascistance.

Sincerely,

Ms. Phoebe J. Herbster
Graduate Faculty Associate

E UNIVERSITY OF NEBRASKA—LINCOLN ] THE UNIVERSITY OF NEBRASKA AT OMAHA
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UNIVERSITY OF NEBRASKA AT OMAHA
Appendix C Follow Up Letterr.o sox 683 Omans Nevraska 68101

Telephone 402/553-4700

University of Omanha 1908-31
Municipal University of Omaha 1931-68

College of Education
Department of Secondary Education

Dear

In mid-February you were contacted by phone and asked to
respond to a questionnaire regarding secondary teacher
inservice programs in your school distriet, A recent
review of our records indicates that the questionnaire
mailed to you has not been returned, ‘
Since the data from all of the possible respondents is
important, I hope that you will take a few minutes to
complete the questionnaire and return it at your earliest
convenience, Thank you for your assistance,

Sincerely,

Ms. Phoebe J, Herbster
Graduate Faculiy Associate

£ UNIVERSITY OF NEBRASKA—LINCOLN THE  UNIVERS!ITY OF NEBRASKA AT OMAHA
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