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CHAPTER I
THE PROBLEM AND ITS SCOPE

The Problem

The main purpose of this study was to determine the effect
that the participation of the secondary teacher in the Lincoln@
lebraska, public schoois in community'actiVitieé and organizations
has upoh.his classroom teaching. This involved three major prob- .
lems: 1) to determine_ﬁhe extent to which fhe classroom teacher
enters into community activities and organizations§ 2) to estab-
lish a basis for the evaluation of the work of the classroom téach-
er in relationship to community activity; and 3) to evaluate‘ﬁhe
‘work of the community-minded teacher relative to the established

criteria and to. draw conclusions therefrom.

Need for the Study

A survey of the educational literature dealing with the suc-~
cess of the teacher's classroom methods reveals some criticism
concerning ﬁhe lack of teacher familiarity‘with'ﬂae real-life sit-
vation. The implicaﬁion suggested is that the teacher, although
well versed in subject matter, does not "practice What he preaches."
More precisely, criticism of this type could be directed against
the teacher who attempts to emphasize community participation in
the classroom but does not participate himself. The problem is
one which should concern administratofs and educators in gjstems

vhere civic participation could be brought'about to its fullest



degree~-if it was first established that its utility was advanta-

geous to the fulfillment of the work in the classroom.

Delimitations

| This pfoblem’was limited to the secondary level of the
Lincoln, Nebraska, Public schools. It is not to he presumed from
this limitation that civic participation is not encouraged on the
elementary level nor that elementary teachers do not participate
in cbmmunity activities. At the present time the methods used by
elementary and secondary teachers are quite dissimilar and, there-
fore, the inclusion of the elementary grades would have necessita-
ted an independent study different in approach but parallel in
objective to the one contained in this thesis.

This problem was further limited to a compilation of the com-
munity activities entered into by Lincoln, Nebraska, Public school
secondary teachers during the pefiod from 1949 to 1951. Because
of the very nature of the problem in regard to an evaluation of
the teacher!s classroom methods it was necessary to select a re-
cent period of time to establish the amount of civic participation
of the persons concerned.

No attempt was made to e:-’.plain ﬁhy teachers do or do not par-
ticipate in community activities and organizations. The reasons
are undoubtedly varied and personally‘justified. However, an ex=-
planation of these reasons would have no enlightening effect upon

the conclusions resulting from this study.

e BT et e -
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"Community participation,” "civic participation,! "participation



in community organizations and activities" and Ycivic mindedness™
;are used synonymously in this,study. As used, they refer to tak-
ing an active part in the activities and organizations which are
.an essential part of the educational, recreational, aud cultural
aspects of community life.

"Teachers" us used here is limited to the teachers on the
levél of'ﬁhe Lincoln, Nebraska, school system. i

ﬁCriteria for evaluation® as used in this study refers to the
questions established for the study.selected after a perusal of
educational literature from this particular field of evaluation
and critically examined by experienced persons in the field of edu~

cation.



GIAPTER II
PREVIOUS STUDY

In 1918 the Commission on the Reorganization of Secondary
Education prepared a set of 6bjectives which have become well
known to professional educators. Briefly stated, these seven
objectivés, usually defined as the "cardinal principles of edu-

cation," are as follows:

l. Health
7 2. Command of the fundamental
" processes

3. Worthy home membership

Li. Vocational efficiency

5. Civic participation

6. Wortny use of leisure time
7. IEthical character

The fifth objective of fhe cardinal principles has long been
recogpized by educators as one of the basic objecfiﬁes of educa~
tion. We can assume, then, that one of the fundamental objectives
of education is the development of good citizenship practices by
the pupil.

The gquestion which occasionally confronts the teacher is how
best to teacn civic participation in the classroom. Perusal of
educational literature indicates that aqtiVe participation by the
teacher in civic activities is a‘desiréble_step toward the more
successful teacnhing of civic participation to pupils. M. E. Troyer
(1) says in the article entitled "How can teaching efficiency be

approached?": "Often a teacher's influence over his pupils is

1. M. E. Troyer, "How Can Teaching Efficiency be Apprbached,“
American Educational Research, Official Report (19L48), pp. 20L4-7




determined by his standing in the community in which he works....
To succeed, a teacher must recognize his obligations to the com~'
munity as well as to his pupils. The teacher who feels that his
work is confined to the classroom may be able to impart knowledge
skillfully, but he is unable to build up in his pupils wholesome,
emotionalized attitudes which, after‘all,_is the major aim in edu-
cation." A. S. Barr (2) states that teaching "pertains to that
group of school activities meant to‘stimulate growth. It should
include the teacher .... 5) as a member of the community: local,
state, national, and international." The "Check list for Teachers"
(3) included: '"Vith respect to the Community, do I: 1) Study and
attempt to understand the community with reference to. its peoples,
history, resources, agencies; opportunities, standards and limita-
tions? 2) Belong o social and civic organizations?.....S) Promote
better school and cbmmunity relations by informing the people about
educational progress and heeds, and refraining from destructive
criticism?" lore recently, The Committee on the Evaluation of Teach-
ing Services in the Iincoln Public Schools (L) completed a program
of Evaluation for its school system. In Part IV, titled "Essential
Responsibilities and Obligations,of,Teachers Toward the Community,"
the committee suggested4ﬁhat the successful teacher should "know
the community —--- its occupatibnal, cultural, recreational and

educational facilities, 5) Utilize all community resources and

2. A. S. Barr, "Bvaluation and Prediction of Teaching Efficiency,"
Journzl of Educational Research, Vol. LO (May, 1947) pp. T17-20.

3. ‘Anon., "Check List for Teachers," School Executive, Vol. 67
(June 194L8) p. 27.

L. Evaluation Program, Part IV, Llncoln, Nebraska, Public Schools,
1951.
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community personnel. 6) Recognize community problems and initiafe
plans to help in thelr solution." The committee stated further
thdt‘teachers should "strive to assist community members to real-
igc that tcachero are & part of the community" and in reiabionship
to good community relations that the teacher should "participate
in community affairs® and "demonstrate good citizenship and good
conduct at all times." The generai conclusion which we may draw
from the foregoing statements seems to indicabe that good citizen-
ship practices and community participation are necessary experi-
énces if the teacher is to achieve stcceés in the teaching of civic

participation.



CHAPTER III

LIETHOD OF SOLUTION

Determining thg Extent of Participation

As previously reported in Chapter I, this study imvolved three
major problems —-—= the first of which was-%o determine the extent
to which the classroom teacher enters into community activities and
organizations. As this study'was limited to the secondary teachers
of the Lincoln, Nebraska, public schools it was nécessary to survey
those teachers pertaining to their meﬁbership in local civic or-
ganizations.

In Septembér, 1951, a committee of Lincoln teachers led by the
Superintendent in that system, was formed to develop a more equita-
ble method of assigning committee work and activity sponsorships to
teachers. They facilitated the progress of their COmmiftee by send-
ing t§ all'teachers.in that system a questionnaire encouraging them
to list the Professional and Civic Organizations of which they were
members during the previous year.

Each questionnéire asked'fbr the name, school; and position of
the person to be included in the survey —-- and eaCh\teacher in the
sysﬁem took part. The two major requests contained in the question-
naire were: 1) "Names of Committees on Whica You are Serving" and
2) "Membership in Civie Organizations."

The duestidnnaires were.sent out by the authority of the

Superintendent's office and were distributed to the teachers by



the principals of their schools. The return of the questionnaires
was made vié the school mail. The Membership Committee keptvﬁhe
questionnaires on file for reference while attempting ﬁo equitably
assign committee work and sponsorships to teachers in the Lincoln
public schools.

. Because the second part of the questionnaire was so applicable
to the intent of this study a request for the use of the file was
made of the Superintendent; His willing approval of the requesf
made possible full access to the file of questionnaires of the
Membership Committee.

Consistent with the delimitations of the study, only the ques-
tionnaires returned by teachers in the Lincoln junior and senior
high schools were tabulated. One list was compiled of the.civic
organizétions of which the teachers were members. A separate com-
pilation listed the teachers relative to the number of civic or-
ganizations to which each teacher belonged.

The tabulation of the fesults of the questionnaires received
ﬁhroughlﬁhe co-operation of the Membership Cormittee completed the
ﬁnrk of the first part of this study concerning the "extent to
vhich Lincoln, Nebraska, tgapﬁers éntered into community activi-

ties and organizations.n

Deveiopment of the Criteria for Evaluation

The attempt to show the effect of community participation upon
the classroom techniques of the teachers proved to be the most dif-
ficult aspect of the study. Professional educators readily admit

that an objective evaluation of a teaching program is almost



impossible to obtain; A valid method of evaluation of educational
ﬁechniques in relationship to communilty participation_which meets
general approval has not yet been developed. Therefore, it was
necessaryvtb provide somerriginal criteria of evaluation to de-
termine the effect community pafticipation hés upon the classroom
tedhniques of the Lincoln secondary teacher. |

In view of this approach it seemed adﬁisable to isqlaﬁe sev-—
eral factors and traits importaht'to better teaching which might
be improved or developed through active participation in cormunity
activities.

In preparation for this phase'bf the study, a perusal of edu-
cational literature in the field was indicated. It seemed desira-
ble to make a list of those traits and factors which were considered
immortant by proféésional educators.

Raymond Green published an excellent list of personal quali-
£ications for teachers in the Decembér,'19h7, issue.of the National

Association gf Secondary School Principals as follows:

"A. Personal Qualifications
1. Emotional Stability
a. even disposition
b. show mature control
¢. open minded toward educational
expericnces
2. Personality
a. is he well groomed
b. does he dress in taste
c. is he pleasant
d. is his voice pleasing
e. does he speak well
f. has he a scnse of humor
g. is he understanding of others
h. does he wear well
3. General Health and Vitality
a. is he energetic .
b. does his bearing reflect life
and energy -
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B. Relations with Others
1. Teacher-Pupil Relations
a. do pupils admire and respect him
b. do pupils work for hlm'w1th a mini-
mum of compulsion
c. do pupils consult with him about
their personal problems
d. does he hold himself available to
pupils
e. do pupils respect his fairness
2. Parent-Teacher Relationships
a. 1s he courteous and helpiul in con-
ference with parents
b. do parents respect his judgment
c. is he straightforward
d. do parents commend him as an excel-
lent influence on childrent"

i

A check list for teachers was printed in the School Executive,

June, 1948. It included:
UCheck list for Teachers"

‘A, With respect to the community, do I:
l. Study and attempt to understand the
community with reference to its peoples,
“history, resources, agenciles, opportuni-
ties, standards and limitations?

. 2. Belong to social and civic organizations?

3. Attend church in the community?

L. Visit homes of pupils and become ac-
quainted with parents?

5. Promote better schools and community
relations by informing the people about
educational needs and progress, and
refraining from destructive criticism?

6. Live in the community and participate
in-its activities?

7. Maintain the moral and social stand-
ards of my profession?

8. Make an effort to know some of the com- .

munity with reference to its peoples
and history?

B. With respect to my personal and professional
~ development, do I: ‘
l. Dress neatly and appropriately?
2. Belong to and participate in professional
organizations?
3. Follow good mental health rules?



D. E. Beecher included in his book Evaluation of Teaching twelve

traits of personality listed in order of effectiveness as sug-

gested by a survey o

£ 12,000 pupils:

"An analysis of the personality traits of
the effective teacher"

1. Cooperative, democratic attitude
2. Kindliness and consideration for
the pupil '

3. Patience
;. Wide interests
5. Personal appearance and pleasing
manner '
6. Fairness and impartiality
7. Sense of humor
8. Good disposition and consistent
behavior
9. Interest in pupil problems
10. Flexibility
11. Use of recognition and praise
12. Unusuval proficiency in teaching
subject matter

In the April, i9h8 edition of School and Society, E. W. Goetch

suggested a list of

self-evaluation questions for an "in service

check-up of Towa State Teachers College graduates":

The Teacher as a lMember of the Community.

In what community activities is the
teacher now participating? _

Is the teacher willing to assume re-
sponsibility? _

Is the teacher generous in giving
credit for the contributions of others?
Is the teacher willing to compromise?
Is the teacher professionally minded,
objective and free from petty personal
differences? ,

Do the townspeople like and respect

the teacher?

Does the teacher find her recreational
life in the community?

Does the teacher recognize and use the
contributions of citizens and community
groups in the school program?

11



12

Construction_gf the Criteria

An analyéis of the suggestions and questions pertaining to
improved classroom techniques indicated that there were three gen-
eral arcas involved. For the purpose of clarification the three
areas were prescribeds 1) Personal Qualifications'of the Teacher,
2) Parent's Relations with the Teacher and 3) the Teacher's Use of
the Community.

In these three areas it was necessary to develop some evalu-
ating criteria which would meet two qualifications: 1) a personal
trait which could be developed or improved through inter-action
with lay people on the community‘level and 2) a pefsohal trait
which would lend itself to evaluation by the teacher and/or some
" other person'familiar enoﬁgn'with the work Qf'the teapher to be
able to.take part in the process of evaluation.

The first area for consideration was thét of the personal
qnalifications of the teacher. Four personality traits were found
to be moét-consistent with the suggestions of contemporary educa-
tors and the two qualifications to be met for the development of
the criteria: |

l)'Personal Qualifications of the Teacher
- a. neatness
b. standards of attire
c. good naturedness
d. availability to pupils with problems

The second area for consideration was that of the relation-
ship of the parcnts and the teacher. It seems logical to assume
that the best way to know the parents is for the teacher to meet

them in the cormunity and conversely the best way for the parents

to understand the teacher is through an asséciation with the
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teacher in and outside the classroom. Four questions were devel-
oped to inquire into the relationship betwéen the parent and the
teacher pertaining to:.
2) Parents! relationship to the Teacher
a. extent of association

b. effect of the teacher as a part of
the public relations program of the

school

c. respect of the parent for the
teacher

d. respect for the decisions of the
teacher '

The final area for analysis was that of the teacher's use of
the community;' The assumption'here is quite clear. If community
participation has any effect upon the classroom technique of the
teacher it would be subjectiwe to evaluation. Consistent with
that assumption four questions were developéd in that area.

3) Teacher's Use of the Community
a. teacher familiarity with the community
b. use of the comunity resources in the
classroom
c. educational field trips

d. the teacher's references to the com-—.
munity

Selection of the Evaluator

Prior to the construotiﬁn of the criteria for evaluation it
was necessary to consider the person or pérsons who were to do the
evaluaﬁing. In conformance with the philosophy of modern education
concerning fhe desirability of self-efaluation, it seemed advisable
to include the teacher in the evaluating process. However, per=—
sonal analysis is subjectise to individual conscilous and unconscious
prejudices and attitudes. Therefope, it was desirable that someone

other than the teacher supplement the teacher's self-evaluation.
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Administrative policy'in the Lincoln public schools made it impos-
sible.to acquire the aid of school principals and sﬁpervisors in

the evaluative progfam for this study. Recently,'however, there

has been some discussion concerning the praqticality of using pu~
pils in the evaluation of faculty members. The 1list of personality
tréits prepared by D. E. Beecher was the result of a survey of
12,000 pupils in elementary and secondary grades. Purdue University
has experiﬁented with faculty ratings prepared by students. It
seems logical to assume that pupils'who are subjected to the tech-
nique of their teachers day after day‘Should be in a position to

render an evaluation of some value.

The tweive'criteria in the three areas of evaluation were then
constructed for use in the self-evaluation by the teacher and the
evaluation of the teacher by the pupil. To prevent the misinter—
pfetation of the criteria as a result of confusediwording by either
the teacher or the pupil, two sets of criteria were developed-—one
for the teacher.and one for the pupil--cach set parallel in mean—
ing, dissimilar in form. |

The next step in the development of the criteria for the use
as a device for evaluation was in“regard to the response to Be made .
by the person doing the évaluating. The vefy nature of the crite-
ria made‘impossible a diréct "yes" or "no! response. Fach question
indicated extremes with varying degrees of answer in between. A
three point scale was selected upon the bagis of clarity and pre-
_ciseness in the tabulation of the returns. As the appended ques-

tionnaire illustrates the three possible responses provided for in
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the evaluative criteria were:

Hore Same Less
han as than

most most - most

As indicated in the explanation on the questionnaire, the évalua—
tion-wés to be made in terms of Wother teachers that youAknoﬁ.“

In an attempt to establish the validity and reliability of
the preceding evaluative questions a copy of the finished question-
naire was presented for criticism to-three professional educators .
tfained and experienced in the field of teacher training. Dr.
'Royce Khapp of the University of Nebraska's Educational Department;
- Dr. R. L. Fredstrom, Assistant Superintendent of the Lincoln Public
Schools; and William Bogar, Principal Of_Lincpln Senior High School
~of Lincoln, Nebraska, furnished excellent criticism and construc-
tive comment toward the dBVelopment and completién of the evalua-
tive criteria.

In addition, a further attempt was made to minimize the pos—
sibility of ﬁis-interpretation byAthe teachers who were to take paff
in the evaluative process. A gfoup of Lincoln school teachers were
selected at random_to criticize the questions on a basis of,compre;
hension and meaningfulness. |

As has been previously stated, the object of the development
of fhe criteria for evaluation was to determine the effect commu-
nity participation has upon the classréom techniqué of thevteacher.
It was necessary, therefore, to have a standard by'which’to Judge
the effectiveness of those teachers who participated in community

activities. To provide this standard of comparison, a control grbup
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of teachers who stated in the Membefship Committees! Questionnaire
that they did not participate in community activities was estab-

lished for evaluation by the same criteria previously described..

Organization of Control and Experimental Groups

_ The control group “A" was organized from among ﬁhoséhteachers
whé participated in one or less activities. There were 104 teach-
erslin this category (a total which greatly féciliﬁated'the task of
equating the two groups}. The experimental group-"B" was selected
from among those teachers who participa@ed in four or more activi-
tiese. The difference in levels of participafion‘was not entirely
arbitrary but was influenced b& two factors: 1) a desire to have
the two groups distinguished from each other by several 1evéls of
participation and 2) the necessity of having a sufficient number
of teachers for selection during the equéting of.ﬁhe two groups
. "A* andc"B“.

It was necessary to equate the groups by isolating several
factors which would presumably add to the invalidation of the re-
sults. As was previously stated, the‘equating of the two groups
was greatly aided by the large number of teachers available for
selection for control group M"A",

Four factors were chosen as bases for equating the two groups:
1) sex, 2) family obligations, 3) length of service in the Lincoln
Pﬁblic schools and i) subject matter field.

The groups "A" and "B were each organized with thirty teach-
ers inclﬁded in the evaluating process. Twelve teachers ih each

group were men and eighteen were women. The groups were further
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equated to include ten meh and eight women of mariﬁal status; seven
of fhe men and five of the women in each group were parents with
one or two children of school age. Each ofvtﬁe sixty teachers inv
the two groups had achieved status on tenure (after a three year
probation period a teacher in the Lincoln public schools is a can-
didate for clection to tenurc by thc Board of Education)., The
teachers in the two groups representéd several subject métter fields.
In each group there were fen teachers selected ffom the area of so-
cial studies; five representing language arts; five in'the science
field; five in the area of mathematics and five teachers of voca-
tional classes.

It cannot be assumed that the equating of the groups was com-
plete. Timé, patience and practicality'would not allow the isola=-
tion of other Yariables which undoubtedly influenced the results
‘as illustrated in the tabulation. Hoﬁever,fdn the basis of number,
sex, family obligations and representation of subject matter fields
the two groups were similarly equated.

Although 1t would have been advantageous to the resﬁlté of ﬁﬁis
~study to haﬁe.attemptedxan eguation of the classes of pupiis who
were to take part in the process of evaluation, time and school or-
gahizatidn'were two facﬁors which prevented such a plan. Each
teacher in the two groups was instructed to select any fifteen of
his pupils to take part in the evaluating process. It is presumed
that each teacher selected his pupils subjectively which may have

resulted in a weldhited pupil evaluation.

Distribution of the Questiomnaire

The questionnaires were distributed to the selected teechers



TABIE T

DESCRIPTION OF THE SAMPLE OF

LINCOLN, NEBRASKA, PUBLIC SCHOOL SECONDARY TEACHERS
I} CONTROL GROUP A AND EXPERIMENTAL GROUP B

_18

1

‘Group A Gfoup R

Male Teachers 12 12
Female Teachers 18 18
Married Males 10 10
Married Femeles 8 8
Male Parents

(ong or two children) 7 7
Female Parents

(one‘or'two children) 5 5
Teachers on Tenure 30 30
Social Studies Teachers 10 10
Language Arts Teachers‘ 5 5
Science Teachers 5 5
Math Teachers 5 5
_Tndusﬁrial Arts Teadhers  5 5
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in the three senior high schools and five ljunior high schools by a
representative of the faculty in each school., Instruction and ex-—
planation, in addition to that on the questionnaire, was delivered
pérsopaily to the teachers taking part by the prefinformed'faculty
representative.

The identity of the teachers and pupils was kept anonymoﬁs in
~an effort to enCourage objective answers on the part of the respond-
ents. Nor were the teachers informed of the existence of the two
groups. The questionnaires of the two groups were keptfseparate
during the evaluative process and the tabulation of the returns with
the aid of an obscure mark on the accompanying envelope made prior
to the distribution.

The questionnaires were not retﬁrned personally nor were they
.returned by tbé-representatives of the sdhools. An addressed,
postage~pald envelope enabled each teacher to return his question=-
naire and those of his pupils while keeping his identity separated

from the resuits of the evaluation.



CHAFTER IV
THE EXTENT TO WHICH LINCOLN, NEBRASKA, PUBLIC SGHOOL
SECONDARY TEACIERS ENTER INTO

COMMUNITY ACTIVITIES AND ORGANIZATIONS

Extent of Membership

A tabulétidn of the returns of the Membership Committee question-
naire sent to the teachers of the Lincoln, Nebraska, public schools
_shows‘that the amount of participation in civic organization by indi-
vidual teachers varied from '"no participation” to "participation” in
nine different activities. Table I shows that seventy'teachers stat-
ed they pafticipated in no civic organizations‘and,at the other ex—
treme only one person indicated that he belonged to as many as nine
civic organizations. These two extreme groups totaled séventy—one
persons'or‘32.8 per cent of the teachers who participated in the
survey. The other 67.2 per cent of the teachers participated in
from one to eight, inclusive, civic activities.

An analytical examination of the figures in Table I shows that
10h_teachers (almost hzlf of the teachers surVeyed).participated iﬁ
one activity or less and that 166 teachers, or 79.04 per cent of
the teachers involved in the survey, participated in three activi-
ties or less. Consequently, bnly 20.06 per cent of the feachers
who were surveyed stated that they particivated in four or more
civic organizations.

Of the 210 teachers who took part in the survey 142, or &7.6

per cent, were women and 68, or 32.L per cent, were men. In comparing
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the proportion of men and women who took paft in the survey to the
proportion of men and women on the various levels of participation
it is pertinent to note that there is no great variance. The pro-
' portion of women at the different levels of participation varies

from 78.6 per cent to 55;9 per cent with the exception of the level
of barticipation in six organizations. An analysis of the-part of
the table illustrating the totals of the men shows, of course, the

same proportionate range.

Classification of Civic Organizations

The type of organiéatibns was varied and some,diffiéultthas
encountered while attempting some form of classification. The six
topic cafegoriGS»used for classification were: 1)} Civic, 2) Fra-
ternal, 3) Honorary, L) Professional (othér than an educational as=-
sociation), 5) Religious, and 6) Social.

Many of the organizations listed multiple objectives; conse-
~quently, the classification of the organizations under the six topic
headings did not entirely alleviate the problem of overlapping. Some
of the organizations‘included among their objectives several of the
ideas expressed singularly in the headings. For‘eXample: the
Lincoln Business and Professional>Wbmen's Club is sponsored by a
religioué group. It lists among its objectives the betterment of
the community, moral andyspiritual growth, and in addition repre-
sents a medium of social and recreational experience for its members.
Hdwever, as its name would indicate its membership is limited to
professional women and it was classified upon that basis. Thus,

the categorizing of the various organizations which were listed by



TABIE II

NUMBER AID PROPORTION OF LINCOLN, NEBRASKA,
PUBLIC SCHOOL SECONDARY TEACHERS WHO PARTICIPATED
I COMMUNITY ACTIVITIES 1949-01 '

Ho. of Per cent Per cent Total
Organiza. | Men of Men Women | of Women | Men and
: Women
9 1 100.0 0 0 1
'8 0 0 1 160, 1
7 1 333 2 66.6 3
6 1 10. 9 90. 10
5 3 33.3 6 66.6. 9"
h,. .7 35.0 13 65.0 20
3 6 21.L 22 78.6 28.
2 10 29.1 2 70.6 34
1 ‘15 L1 19: 55.9 3k
0 2L 29.1 ﬁé | 70.9 70
Total 142 210

68

22
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the teachers did not prevent overlapping; yet in each instance the
primary function of the organization was considered as the basis
for its classification.

" Most of the organizations were appropriately located in the
.category entitled "Civic,"and of the eighty-six organizations re-
ported by the teachers forty-six were listed under the heading
Civic." The second most popular type of organizatioh”wés the
"professional”" associations This gfoup did not include those pro-.
fessional associations direcfly‘conCerned'with education such as
the Lincoln Teacher'é Association, Nebréska Educational Association,
Parent-Teachers Association and other orgﬁnizations with similar
porposes. It did include those professional organizations which
were directly concerned with the teacher's subject matter field or
general professional groups. There were ten honorary organizations
listed by the teachers in the survey. The great majority of the
Honoraries were educational by»nature but local and persongl'in
their real objecﬁives. A thin line divided‘the n3ocial" category -
from the rest of the groups. Tach one of the organizations listed
"social had ambitious and rather noteworthy objectives but in each,
instance the name indicated a decided emphasis to be placed upon
the social experience gained by the members. Seven "Fraternal® or-
ganizations were listed by the teachers, With the exception of one
all of the "Fraternal" organizations mentioned were national or
internaltional in scope. Although the questionnaire did nof épecify
'mMrmetwdmmIﬁﬁfmdrrdigmmaﬂﬁhﬁuwhmmwofﬂm
téaqhers reported that they belonged to activities sponsored by .
theilr churches. Among these were professional groups, soclal groups,

PV N )
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policy committees and others. When the teacher specifically stated
on the questionnaire that the organization.was‘religioﬁs in fupc—:
tion (organist, choir member, Tlder, Sunday school teacher) the
activity was located under the heading_"Religidus" participation.
If the teacher indicated that the activity was Puction of the
church but an examination revealed it to be more closely associated
with one of the other categories it was re-classified accordingly.

Table IT illustrates that the greatest number of activities
listed by the teachers was mosit appropriately listed'under the
heading "Civic Organizations.™ Of‘the total 86 activities listed
by the teacﬁers, forty-one were civic in function. Of those or-
ganizations, the most popular was the A. A. U. W. and the Y. W. C. A.
—-both organizations limited their membefship to women only. The
activity which seemed to have the most appeal for the men teachers
was the American Legion.

The second‘most popular type of activity listed by the teach-
ers was participation in‘dhurch Work. Seventy-seven teachers in-
‘dicated that they took pﬁrﬁ in some type of church work. It seems
'rgasonable to assume that if a specific question had been asked.
pertaining to religious affiliation ﬁhat the total figure showing
church membership would have been much greater.

Interest in professional orgenizations seemed to be quite high
among the teachers who were interested in community organizations;
Sixty teachers indicatod that they belonged to some professional
gréup and an analysis of returns also showed that sixteen differ-
ent pfofeséiénal groups ‘were listed. it seems pertinent to note

that most of the organizations were not limited to members of a
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certain profession but were general in membership and thus provided
ample opportunity for teadhérs to associate with other members of
the community.

The fraternal organizations were generally national or inter-
national in scope. However, their practical objectives are closely
allied with the imberests of the local communiby as a result of the
membership;l Here also is provided an excellent opﬁortunity for the
teacher to mingle with friends outside the field of education.

The honorary orgenizations listed by ﬁhe‘teachers were prima-
rily ﬁssociated with the educational field. However, an investi=-
gation of the history of the organizations revealed that in most
instances the association of the teacher with the activity'begaﬁ
during undergraduate'days or was the result of the close proximity
to the State Uni#ersity. These organizations proposed objectives
which were both national and\lOcal in scope and iﬁcluded interest
in community betterment. |

Membership in sOciél organizations was limited as is indicated
in Table II. The reason for the membership seems to indicate a
preference for an organization ﬁhich has some particular interest
for the individual. TFour of the social groups sponsqred nonthly
dances. Another was for sportsmen only. Like the fraﬁernal and
honorary organizaﬁiqns, these groups were not founded direétly to
aid the community but by the very nature of their existence, they
supplemented the recreational facilities of the community.

It is interesting to note that the teachers who participated
.inncommunity activities in most instancesvwere npt attracted by

organizations which were frequented by other teachers.
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‘The. seve-nty—seVeln teachers who participated in church-sponsored
clubs representéd sixteen or more churches. Most of the other
elghty-six different organizations liéted by the teachers were rep-
resented by ten or fewer teachers. The largest niunber of teachers
in an organization was ’chirty—thrée members in the A. A. U. Womm

an organization limited to women who are university graduates.
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TABIEL IIT

PARTICIPATION IN COLMUNITY ORGANIZATIONS
LISTED BY
LIICOLN, INEBRASKA, PUBLIC 3CHOOL STCONDARY TWACHERS

19L9-51
"CIVIC ORGANIZATIONS Ho. of Tcachers
Ao A, U. W 33
Adult Bducation Council 1
American Legion 11

American Red Cross

Better Films Council

Boy Scoutls

Branch Library

Campfire CGirls

Chamber of Cormerce

Circlet Theater

Civic Study Club

Commmunity Chest

Cornhusker Rose Soclety
Cooperatvive Club

Cub Scouts

Family Service Association
Folks Festival Committee
Four-il

Glrl Scouts

Havelock'!s Business Men'!s Club
Industrial Safely Assoclation
Kiwanis

Lancaster First Aid Instructorts Club

League of Women'!s Voters

Lincoln Library-Association

Iincoln Safety Council

Lion's Club

Mebraska Association of Health

Physical Education and Recreation Organization
Parent-Teachers Association

Representavive of Inter-civic Club Council
Safety Council

Salvation Army

Trafific Commissilon

University Graduate Club

University Place Business Men's Club
Urban League.

Vetts Hospital Work
Vomen'!s Bducational Club
Y. . C. A.

Y. W. C. A.

[
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FRATERNAL ORGANIZATIONS No. of Teachers

Daughters of the American Revolution
liasonic Lodge ‘

Native Sons and Daughters

Order of the Tastern Star

P. E. 0.

Scottish Rite

Weaver's Guild

| [
oW W o

EJFJLT-J

. Total
HOMORARY ORCANIZATIONS .

Alpha Gamma Delta
Delta’ Kapna Gamma
Delta Omicron

Kappa Phi

Mortar Board Alumnae -
mm "Club

Phi Beta Kappa

Phi Delta Kappa

Phi Lambda Theta
Sigma Alpha Tota

o oot
FrowWwoonw DWW H

Total
PROFESSIOIAL ORGANIZATIONS '

American Guild of Organists

Artists Guild : _

Axis Business and Professional Women's Club
Engineers Club

Tincoln Business and Professional Womeri's Club
Iincoln Central Labor Union ”

Iincoln Symphony Orchestra Association
Marine Corps League

‘Hebraska Art Association

Nebraska'!s Nalional Cuard

Nebraska School Master's Club

Nebraska State Nurses Assoclation

Reserve Officer's Association

State Coaches Association

Veterant's of Foreign Wars

Wooden Spoon

=
VW H R H D HUVLD o W -

=

g

Total
RELIGIOUS ORGANIZATIONS

Active Church Membership and Participation Total 77

SOCTAL ORCANIZATTONS

Altrusa

Bethany Adult Recreation
Century Guild

Consumer's Co-op Association
nglr Club

Havelock Carden Club

w71 C1lub '

Sportsmants. Club ,
Thursday Evening Club

dﬂFHHNHwHH

Total



CHAPTER V

THE EFFECT COMMUNITY PARTICIPATION HAS UPON THE
CLASSRCOLI TECHIIQUES OF THE SECONDARY TEACHER

IN THE LINCOLN, NEBRASKA PUBLIC SCHOOLS

Tabulation of the Returns of the Questionnaire

The percentage of returns of the Evaluative‘questionnaire'pre-
pared spécifically foﬁ'ﬁhe completion of this study was quite high.
Of the sixty questionnaires distributed among the selected teachers
trrenty-five were returned by the members of CGroup "A" and twenty-
six were returned by the teachers in Group "B". In addition, 567
"Pﬁpil'Evaluation" questionnaires were returned by the teachers.
Although the total number of pupil questionnaires averaged less
than twelve per teacher the'actual‘number returnéd by each teacher
was never less than fifteen. It is pértinent to note that of the
fifty-one teachers who returned the questionnaires only forty-two
also returﬁed the questionnaires distributed for use by their pu-
pils. Of the 622 pupil questionnaires, fifty-five were rejected
from the final tabulation for lack of response or lack of an in-
terpretive response.

A total response was tabuléted for each of the four'gréups:
1) the personal evaluation for Group "A"; 2) the personal evaiua—
tion for Group "B"; 3} the evaluation of teachers in Gfoup HAM by
pupils and; LL) the pupil evaluation of teachers in Group "B%., In
the four groups the results were tabulated for each column repre-

sented in the questionnaire.



30

The total results of the Personal Evaluation, as shovm in
Table IV, indicateSvtﬁat the heaviest response was in the middle
column, "Same as most." Teachers in group "A" used that column
for 172 responses or 57.3 per cent of their total responses. The
teachers in group "B" used the same column for 160 answers or for
51.2 per cent of thelr total responses. The column used less fre-
quenﬁly'by the teachers was represented in the questionnaire as
nless than most." Group "A" teachers used that‘particular column
for fifty-one respbnses or for 17 per cent of their total answers.
Teachers in group "B" used the same colﬁmn twenty-nine times or for
L1e8 per cent of their total responses. The column labled "more than
most!" was used for seventy-seven respoﬁses or‘25.6 per cent of the
total responses by control group "A" while the experimental group
"ph used the samé column for 123 responses or 38.L pér cent of their
total response.

The results of the tabulation of the‘evaluative questionnaires
prepared by'fhe pupils indicated that the pupils checked the column
titled "more than most" more than twice as often as they did the
column at the'othef extreme, "iess than most." That particular
tendency on the part of the pupils was also the distinguiéhiné’fac-
tor between the results of the pupil's questionnaires and those of
the teachers_. Ta‘ble V shows that the pupils evaluating the teach-
ers in group "A" used the middle column of the questionnaire 1,708
tiﬁes or for 55.2 per cent of their total responses while the pu-

ils evaluating the teachers in group "B" used the same column for
53.2 per cent of their total answers or a total of 1,980 responses.

The column titied "1ess<than‘most" was used inffequently by both
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‘groups of pupils. The results of the pupil evaluation questionr
naire showed that 399 or 13.3_pef cent of the pupils evaluating
teéchers in the conlrol group checked that particular‘column; the
pupiis evaluating the experimental.group‘of teachers used the same
column for L1l checks or 11,2 per éeﬁt of their responses. The
column rgpresented by "More than most" was checked by pupils evalu~
ating group "A" teachers 98L times or for 31l.5 bef‘cent of the to-
tal and the pupils evaluating the group "B" teachérs_checked the

seme column 1,32L times for 35.6 -per cent of their total responses.

The Statistical Method

It is assumed that a general observation could be drawn from
ﬁhe results of a casual comparison of the four groups of question-
naires.' However, such.an observation would be subjected to the
fre-determined opinion of ‘the observer and would .also depend upon
his ability to interpret the results accurately. TFurthermore, there
would be no scientific evidence upon which to base conclusions.
Theréfore, it was necessary to enlist the aid of‘an accepted sta-
tistical method for the analysis of the data found in the tabula-=
tion of the responses reported in the questionnaires.

The sﬁatistical method selected as the most suitable for an
analysis of the data in this study was the Chi-square test of sig-
nificance:

= (0-e)?
e

x¢ = chi-square

the observed frequency

o
1]

e = the corresponding expected frequency
in terms of the hypothesis



- TABLE IV

TOTAL NUMBER OF RESPONSES TO EACH
" CATEGORY OF THE QUESTIONWAIRE

Personal Evaluation

32

- More ~ Same Less
than as " than
most - most . most

A B | A B A B

Personal Qualifications |
a. "neatness and grooming"' 8 9 13 14 L 3
b. ﬁdress‘in taste" 6 ;7 U | 16 .5 3
c. "sense of humér" 11 11 12 13 2 2
d. "listening to pupils" 12 1 13 12 |0 0
Parént Relations
a. "associatioﬁ_with parents” L 10 15 13 6 3
. b. "promotion of education 5 |10 16 1 3] 2
c. "liked by townspeople! L 10 17 15 Ly ‘1
d. "respect of parents" | 5 iO 17 15 3 | 1
Use of the Community |
a. "know the community"® |10 | 15 11 |10 | L | 1
b. "use the community" 3 |10 |15 | 10 7| 6
c. "refer to community ,
experiences" |7 9 13 16 5 1
d. "community field trips" 2 8 16 | 12 7 6
Total - 77 |123  |172 160 |51 |29




TABLE V

TOTAL NUMBER OF RESPONSES TO BACH
CATEGORY OF THE QUESTIONNAIRE

Pupil Evaluation

33

More - Same Less
than as than
most most - most
A B A B A B
Personal Qualifications
a. "neatness and grooming" 103 | 161 | 151 | 1hh 71 1
b. "dress in tasten 62 11, | 191 189‘ 9 2‘
¢. "sense of humor 150 | 193 | 93| 96| 19 | 10
d. "listening‘to pupilst 72 0L | 120 | 158 | 62 | 66
Parent‘Reiations
a.b"association'with parents" 7% | 75 |.163 205 | 17 | 26
b. "promotion of education” 68 | 92 | 172 | 195 13 | 20
c. "liked by townspeople" 113 | 152 | 137 | 136 8 | 11
bd. "respect of parents® 96 | 138 .157 158 5 7
Use of the Community
| a. "know the community" . 97| 110 |12 | 163 | 19 él
b. "use the community" | 26 52 | 129 lﬁ3 103 {105
_c. irefer to communi.ty | ‘ , ‘
_experiences” 25 L5 {2117 | 149 | 108 {110
d. "community field trips" 1 97 | 121 | 136 | 1Lk 29 | 32
| Total 98l {132 [708 [1960 | 399 |Li1
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Each question of the questionnaire was statisﬁically analyzed °
‘ﬁwice using as samples. the Personal Evaluations and the Pupil Eval-
uvations of the control andiexperimental groups "AM and'"Bﬁ;

The assumption was made in the analysis of each-éuestion that
both of the samples were dravm from a homogeneous population. The :
frequencies from each sample were combined to prodﬁce a new common
estimate of the population and from it was measured the deviation
of each sample. In the analysis of each question, if the result—
ing value of Chi-square did not reach the five per cent point, it
was inferred that the two samples were drawn from the same popula-—
tion. However, if the resulting value df'Chi—séuare exceeded the
five per cent poin£ the original hypothesis that the samples were
drawm from a homogeneoﬁs population was réjécted and it was assumed
that the observed frequencies in the two samples Were.significantly
different.

- The degrees.of freedom in the analysis of each question varied
relative to the distribution of responses in the three columns pro-
vided for response. HoﬁeVer, by‘nature of the organization of the
questionnaire never did the degrees of freedom exceed two.

As indicated in Table VI the Chi~-square values of éignificance
at the five per-cent level with one degree of ffeedom.was equal to
3.841. The value at the five per cent level, where 'mn equaled two,

was 5.991.

A Statistical Analysis of the Data

An-analysis of the returns of the Personal Evaluation of the

teachers selected for the’ control and eicperimental groups "A" and
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"Br indicated, as shown in Tables VI and VII, only two significant
results in reference to the criteria included in the questionnaire.

" In the category "2. Parental and Patron Relations of the
Teacher" the questions:

"a, Do you consider yourself conscious of your own
personal neatness and grooming?!

and

"c. Do you find your sense of humor adapﬁable_to meet
everyday situations? '

and in category "3. Use of the Community resources by the Teacher™
the questions:

"b. Do you feel that you recognize and use the contri-
butions of citizens in the community?"

and. "d. Do you use community field trips as a method of
introducing the pupils to community resources?"

were near significant at the 5 per cent level. It is possible that
if a finer cevice of measurement had been employed and/br more fa-
vorable conditions existed that a more definite value might have
resulted. However, the suggestion is only conjecture and in the
interest of consistency it is necesSary_to.accept the original hy-
pothesis ﬁhai‘ﬁhere is no significant differencevbetween the two
groups.

The result of the statistical analysis of each question in
the Personal Evaluation indicates that the hypothesis upon which
each question was based should not be rejected. It must be as-
sumed, therefore, that the population from which each of the sam-
ples was homogeneous and that there was no significant difference
separating the two samples, groups "A" and "B" in reference to the

twelve criteria listed in the Questionnaire.
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A statisticél'analysis of the data provided from the tabula-
tion of the results of the PupillEvaluation questionnaire indicated
two significant values. An anaiysis of the criteria m"a":

"Do you consider your teacher to be neat and well-
groomed in class?!

in ﬁhe category "l. Personal Qualifications of the Teacher" re-
sulted in a Chi-square value of 9.79-—great enough tb be consid-
ered highly significant on the one per cent‘level. ‘Therefore, the
original hypotﬁesis upon which the question was based wés rejected
and. it is assumed that the population from'which thé two sampies
were drawn was not homogeneous and that there is a significant dif-
ference between the two groups VAN gnd BB" in reference‘to this par-
ticular question.
In the same category criteria "b":

"Do you consider your teacher to dress well in comparlson
with other adults that you know?"

had a Chi-square value of 12.35 which was also highly significant
at the one per cent level. Therefofe, the original hypothesis is
rejected and_the assumption made that the population from which
the two samples Were.dréwn was not homogeneous.

The analysis of the other questions in the Pupil Zvaluation
did not result in any other significant Chi—square‘vélues. How-
ever, in the same category mentioned in the preceding paragraph,
criteria "e":

"Do you think that your teacher has a good
sense of humor?!"

had a Chi-square value of 5.80. This was near significant but con-

sistency in the scientific approach prevents the use of the value
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for a rejection of the original hypothesis.
In category "3"--"The Teacher's Use of the Community"—-
criteria "b":

"oes your teacher have people from the community visit
your classroom to relate information or take part in
the class discussions?"
was also near significant (and was significant on the six per cent
level), but keeping within the confines of the defimition of sig-
nificance fof this study it is necessary to accept the hypothesis
that the two samples originated in a homogeneous pbpulation.
A1l other criteria listed for evaluation bybthe pupils dem~

onstrated in their analysis that the resulting values are too

small to be considered sighificant at the five per cent level.
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TABLE VI

TESTING THE HYPOTHESIS THAT GROUPS A AND B
WERE DRAWN FROM A HOMOGENEOUS POPULATION:¢ -

Personal Tvaluation

Evaluative Criteria as %2 5% Limit
on the Questionnaire value n=1

Personal Qualifications

a. "neatness and grooﬁing”‘ 2.1L6 3.8
b. "dress in tastet o .053 3.041
c. "sense of humor! . ,086 3.841
d. "listeﬁing to pupils™ .. .16 S 3.8

Parent Relations

a. "association with'parents"‘ ‘ 3.22 3.841
b. "promotion of education™ | 2.08 3.841
c. Mliked by tovmspeople 3.22 3.8L1

d. "respect of parents" 4 '2.08 3.8

Use of the Community

a. "know the comnmunity" 1.62 ' 3.8Ll

b. "use the community" " - L.81 5.991 a3

c. "refer to community" | .
experiences" 2L 3.8L1

d. "community field trips™ . L.22 5.991 %%

3t = 2 degrees of freedom

#  Calculations in Appendix B



TABIE, VII

TESTING THE HYPOTHESIS THAT GROUPS A AND B
WERE DRAWH FROM A HOMOGENEOUS POPULATION ¢

Pupil Evaiuation‘

39

Tvaluative Criteria as x° 5% Limit
on the Questionnaire value n =2
Personal Qualifications
‘a. "neatness and grooming" | 9479 3;8hl e3¢
b. ﬁdress in taste 12.36 "B.Shl Txa
c. "sense of humor" 5.80 5.991
d. "listening to pupils" 1.18 - 5.991
Parent Relations
a. "Massociation with parents! 2.21 5.991
b. "promotion of'education". 1.30 5.991
c. "liked by towmspeople" 3.18 5.9?1.
d. "respect of parents" .25 5.99l>
Use of the Community ‘
T a. know the communi ty" .01 ' 5.991
b. "use the commuhity" 5.8L 5.991
c. "refer to community
-experiences” L.34 5.991
d. "comunity field trips™" .82 5.991 |

¢ = 1 degree of freedom

3

%  Calculations in Appendix B
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CHAPTER VI
SUMMARY AND CONCLUSIONS.

Summary

1. A survey of educational literature indicates that many
educators consider it desirable for teachers to actively partici-
pate in community o:ganizations and activities.

2. _Teaphers_in the Lincoln, Nebraska, public secondary
school belonged to a total of 86 different community organiza—
tions from 1949 to 1951.

3. Almost half of the teachers reported that they belonged
1o one‘of less community organizations.

L. Oniy'twénty per-ceﬁt of the teachers indicated that they
belonged teo as many as four corrmunity organizations;

5. There was no great variance observed between the propor-
tion of men and the propoftion of women teachers in reference to
participation in community activities.

6. Organizatidns in which teachers claimed membership were
generally classified into six categories:.

l. Civic.

2. TFraternal

3. Honorary

i. Professional
S. Religious

6. Social

T uThe‘teachers who participated acfiVely in community or-
ganizations showed the greatest preference for those with civie

duty listed as their objective.
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8. A sﬁatisﬂicai analysis of a pupil evaluation of a sample
of Secondary,teachers in the Lincoln, Nebraska, public schools in-
dicated that the pupils felt that the comnunity active teachers
were usually neater and better dressed than the teachers who did
not participate in-community organizaﬁions.

9. Other observations made by’thé pupil evaluation technique
in reference to the teacher's personal qualificatiohs; parental
and patron relations and use of the conmunity were not well enough
defined to be substantiatéd by the statisticai method employed.

10. The resulis of a'personalvevaluation by secondary teach-
ers in the Lincoln, Nebraska, public schools showed no significant
differences vetween teachers who participated.in five or more com-
munity activities and those who participated in one or less.

11, The results of the personal evaluation and the puéil eval-
nation recorded consistently higher, although insignifibant, scores
for the sample group of teachers who participated in five or more

comnunity activities.

Conclusions

Educators, in general, agree that community participation is
desirable for the teacher. .However, the survey for this study in-
dicated that active participation in'comﬁunity organizations is
limited to a minority of teachers. The teachers who do participate
in the comunity are more interested in civic organizations than
any others.

Pupils feel that teachers who éctivély'participéte in five or

more community organizations are '"neater" and dress better than



L2

teachefs who are not active in qommunity organizatidns.

There is.some indlcation, but no statistical substantiation,
that commuhity'active teachers feel that they are more consclous
of their personal neatness; maintain a closer assoclation with
parents and patrons; are better known and liked by townspedple;
and use community field trips more than the teachers Less active

in community organizations.
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APPENDIX A



Criteria for Personal Evaluation

.

The c¢riteris for personal evaluation listed bslow have been selected
as a check list for teachers. Eech of these questions has been selected
upon & basis of its desirabilty as a personal trait. Following each
question is a scale offering three possible answers. After readlng the
‘question make & check in the column which you consider best furnishes an.

answer in terms of teachers as you know them,

[More | Same | Less]|
| | thanl|
|most | most | mostl!

fl. Personal Qqaiifications of the Teacher ‘{than
I et

- &. Do you consider yourself consclous of your .
own personal neatness and grooming? | R R

b. Do you consider yourself to "dress in taste"? | !

¢. Do you find your sense of humor adaptable to
' meet everyday situations ¢

' Y TSy l Vo s g,

d. De*you enjoy listening to and discussing the
problems of individual pupils? | |
2. Parental and Patron Relations of the Teacher

e. Do you feel that you maintain a close
association with parents end patrons? b

b. Do you have opportunities to promote better
school and community relations by informing
people about educational progress and needs? ~ | g

¢. Do you feel that you are known and liked

by townspeople? |

d. Do you feel that parents and patrons respeot

your judgment as & teacher? . D

3. Use of the Community Resources by the Teacher

a. ‘Do you feel that you know the community with

reference to its history and people? | ISR (USSR DA

b. Do you feel that you recognize and use the. ‘ .
contributions of citizens in the community? | R

¢. Do you refer to your own community experiences

as

.u..lau

W

‘.-.,1.,. [P

-—-'

"'
i
!

while in the classroom? USRI DO

d. Do you use community field trips as a method
of introducing the pupils to community
resources? | |




Criteria for Evaluation of the Teacher
by the Pupll

Here are some questions for you to answer about your teachsr as
compared with other teachers that you know. Check in the columns on the
right the one which best describes your own answer.

[More | Same l Less]|
: {than | as | than!
1. Personal Qualifications of the Teacher lmost ! mogt | most
LY TYTT PV I '
a. Do you consider your teacher to be neat
and well-groomed in slass? b Vo

" b. Do you consider your teacher to dress well in
comparison with other adults that you know? | | SRS IO

c. Do you think that your teacher has a good
sense of humor? | R |

d. Do you'like to discuss your own problems ,
with your teacher? — 2 |

2. Parent's Relations with the Teacher

a. Do you feel that your teacher likes to contact
and talk with the parents of your classmatest | ... I !

b. Do you feel that some of the things your
_teacher tells your parents or other adults
. inspires them to speak in & complimentary way
> about the school or education in general? I e b

c. Do you feel that your parents and other
adults like and respect your teachsr? Vo b b

d. Do you feel that your parents believe and
respect what your teacher says about your
progress in school? [ PISURTR P

3. The Teacher's Use of the Community

a. Does your teacher seem to know quifé a lot
about the community in which you live? NSO ISR DY

~ b. .Does your teacher have peopls from the com-
munity visit your classroom to relate infor-
mation or take part in the class discussions? |....|a. .co—c)iee]

¢. Does your teacher take your class on trips
to visit places of interest in the community? | . . .| .| . ]

‘d. Does your teacher evér refer to his or her
own experiences in the community? ' IOV DU RO |
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Personal

aluatlon

1. Personal Qualifications of the Teacher

L8

a. Do you con51der yourself congcvous of your own personal

neatness and grooming?

More than Same as Less than Total
most most most
Group A 8 17 25
Group B 9 17 26
Total 17 3k 51
o e o=-e (o—e)b (o~e)
T8 | 8.33 | - .33 T o
17 16.66 e3L 11 .006
9 12.7L -3.74 | 13.98 1.09
17| 13.21 | 3.73 | 13.91 | L.0k
51 51 2,146




Personal Evaluation

1l. Personal Qualifications of the Teacher

b. Do you consider yourself to "dress in taste?!

L9

More than Same as Less than
most most most . Total
Group A 6 19 25
Group B 7 19 26
Total 13 38 51
o e o—-e (é-c) ‘ (o-ez
& | 6.37 37 a3 ~5
19 18.62 .38 .13 . 007
7 6.63 37 13 .02
19 19.38 - .38 W13 . 006
51 .053




50
Personal Evaluation
le Personal Qualifications of the Teacher

c. Do you find youi‘ sense of humor adaptable to meet
everyday situations?

More than Same as Less than
most mos+® most - Total
Group A 1. 1L . 25
Group B 11 » 15 R 26
Total | 22 | 29 — 51
o e o~c (o~e) | (o-e)
| e
1L l 10.70C ..22 #Oly <003
U | .80 | -.80 | .64 0
11 | 1.2 -21 | . .003
15 .21 .79 62 | Lok
51 .086




51
Personal BEvaluation
l. Personal Qualifications of the Teacher

d. Do you enjoy listening to and discussing the problems
of individual pupils?

More than Same as Less than
most most 7 most Total
Group A 12 13 ‘ 25
Group B 1L 12 ' - 26
Total 26 25 B | 51
o e o~e (o-e) (o—e)
) _ S
. 12 1207&- "‘0714 OSLL od-‘»
13 12,25 75 .56 -
) 13.25 .75 .56 el
12, | 12.76 | =.76 57 Ne'l
51 51 ‘ C .16




2. Parental and Patron Relations of the Teacher

a. Do you fecl that you maintain a close association

Personal Evaluation

with parents and patrons?

52

More than Same as Less than
most most Total
Group A L 21‘ 25
Group B 10 16 26
Total 1k 37 51
o e o—e (o-c) (o=-c)
L 6,86 -2.86 8.17 1?19
21  18.13 2.87 8.23 L5
10 T.13 2.87 8.23 i.lS
16 "15.68 2.86 | B8.29 .43
51 3.2é_




Personal Evaluation

2. Parental and Patron Relations of the Teacher

b. Do you have oppdrtunities to promote better
school and community relations by informing
people about educational progress and needs?

53

More than Same as Less than )
mos+t most most Total
Group A 5 20 25
Group B 10 16 26
Total 15 36 51
o e o-¢ (o=e) (o-e)
e
5 7235 2.35 | 5.2 | .8
20 | 17.64 2.36 5.56 .31
10 7.6l 2.36 5.56 .72
16 18.37 -2.37 5.61 .30
51 51 2.08




Personal Evaluation

2. Parental and Patron Relationé of the Teacher

c. Do ydu feel that you are knovm and liked
by tovmspeople?

sl

liore than Same as Less than .
mos+t most - most Total
Group ‘A L 21 25
Group B 10 16 26
Total 7 1 37 51

o) e o-e (o=-e) (o=e)

_ e

N 6.86 -2.86 8.17 1.19

21 16.13 2.87 | 8.23 5

10 7.13 2.87 8.23 1.15

16 18.88 -2.88 | 8.29 .13

51 51 3.22




Personal Evaluation

2. TParental and Patron Relations of the Teacher

d. Do you feel that parents and patrons respect
your judgment as a teacher?

55

More than

Same as TLess than .
‘most nost most Total
Group A 5 20 25
Group B 10 16 26
Totai' '-15 36 51
o e o=-e (o=e) (o~e)

v e

5. 7035 "2035 5052 '75

20 17.6L 2.36 5.56 .31

0 | 7.6h 2.36 5.56 .72

16 18.37 -2.37 5.61 .30

2.08




3. Use of the Community Resources by the Teacher

Personal Evaluétion

56

" a. Do you feel that you know the community with
reference to 1ts history and people?

More than Same as Less than
nost . mosw® most Total
Group A 10 15 25
Group_B" 15 11 26
Total 25 26 51
o e o-e (o-e) (o=e}
e
10 12.25 | -2.25 5.06 NE)
15 12.7k 2.26 5.10 Lo
15 12.74L - 2.26 5.1Q Lo
11 13.27 -2.27 | 5.15 L1
1.62




Personal Evaluation

3. 7Use of the Community Resources by the Teacher

" Db. Do you feel that you recognize and use the
contributions of citizens in the community?

57

More than Same as Less than |
most most most Total
Group A | 3 15 7 '25
Group B 10 10 6 26
Total 13 25 13 51
o) e o-e -(o-e) _(i-_e__)__
. <]
3 - 6.37 3.37 | 11.35 1.78
15 12.25 2.75 7.56 61
7 6.37 .63 .39 05
10 6.62 3.386 | 1142 | 1.72
10 -12.74 2.7L 7.50 . .58
6 - 6.65 .65 12 .06

L.81



‘ Pex's onal Evaluation

Use of the Community Resources by the Teacher

c. Do you refer to your ovm community experiences
while in the classroom?

58

More than Same as Less than |
most mos® ‘most Total
Group A 7 18 25
Group B 9 17 26
Total % 35 51
) e o—e (o—e) T (o-e)
7 7.8 | -.8 70 o8
18 l?.ls .85 .12 .0k
| 9 8’.15’ .85 72 .08'
17 | 17.86 | -8 73 N
1 2,




Persohal'Evaluation

3. Use of the Community Resources by the Teacher

d. Do you use community field trips as a method of
introducing the pupils to community resources?

59

‘More than Same as Less thén‘ '
most most most Total
Group A 2 16 7 25
Group B ) 12 6 26
Total 10 | 28 13 51
o e o—e (b—e) (o=e)
e
2 L.90 -2.90 8.1 1.71
16 13.72 2.28 "5.19 .37
7 6.37 63 .39 06
8 | 5.9 2.91 8.6 1.66
T ETR —2.27 5.15 36
6 6.65 - 65 L2 .06

h;zz'



Pupil Evaluation

60

l. Personal Qualifications of the Teacher
a. Do you consider your teacher to be neat
‘ and well-groomed in class?
More than Same as Less than
nost most most Total
Croup A 103 158 261
Group B 161 15 306
Total 26l 303 567
o e o-e (o-e)2 (O—e)2
_ _ . e
103 | 121.52 | -18.52 342.99 2.82
158 | 139.47 18.53 | 3L3.36 | 2.u6
161 | 1h2.47 18.53 3l3.36 2.41
U5 | 163.5L | -18.5L | 3L3.73 | 2.10
Total 567 567. 9.79 = x°




1.

Pupil Evaluation

Personal Qualifications of the Teacher

b. Do you consider your teacher to dress well in
comparison with other adults that you know?

61

More than Same as Less than
most most most Total
Groﬁp‘A 62 200 262
Gfoup B llh 191 305
Total 175 391 567
o e o-e (§~e)2 Lg:glg
. e
62 - 81.32 -19.32 373.26 L.59
200 180.67 19.33 -373.6h 2,06
11 oL .67 19.33 | 373.6L | 3.9L
191 210.32 19.32 | 373.26 | 1.77
Total 567 12.36 = x°




Pupil Bvaluation

1. Personal Qualifications of the Teacher

¢. Do you think that your teacher has a good
sense of humor?

62

More than Same as Less than .
most - most most ’ Total
Group A 150 93 | 19 262
Group B 193 96 10 299
Total 343 189 29 561
o e O~c (ome )? g__o-e)2

e

150 | 160,18 10,18 103463 | 6k

93 88.26 L.l 2246 | .25

'19 13.5L 5.L6 29.81 | 2.20

193 182.81 10;19 103.83 | .56

96 100.73 ~L.73 22.37 .22

10 15.18 - 5.18 30.03 1.93

Total 561 561. 2 - 5.80




Pupil Evaluation

1. Personal Qualifications of the Teacher

d. Do you like to discuss your own problems

wilth your teacher?

63

More than

Same as Less than
most most most Total
Group A 72 120 62 254
Group B 8L 156 66 305
" Totel 153 278 126 559
) ) o-e (o-e)? LS:E)E

. e

72 69.52 2.4L8 6.15 .08

120 126.31 ~6.31 | 39.81 | .31

62 58.16 3.8l o7l .25

81 8.7 | -2.47 6.10 .07

158 | 151.68 | 6.32 | 39.04 | .26

66 69.86 -3.86 .89 | .on

Total 559 559. x> = 1.18




2.

Pupil Evaluation

Parent's Relations with the Teacher

6l

a. Do ybu feel that your teacher likes to contact
and - talk with the parents of your classmates?
More than Same as Less than
-most most most Total
Group A 75 163 17 255
Group B | 75 205 26 306
Total 150 368 L3 561
o e 0-e (0-e)2 Lg:§25‘~
. . e
75 68.18 | 6.62 6.5 | .68
163 167.27 -1.27 i8.23 10
17 19.5L -2.5h 6.45 .33
75 81.81 -7.81 60.99 .7h(
205 . 200#72 .28 18.31 .09.
26 23.48 2.52 - 6.35 27
‘Total 561 561. x2 = 2.21




65
Pupil Evaluation
2., Parent's Relations_wiﬂn the Teacher

b. Do you feel that some of the things your teacher
tells your parents or other adults inspires them
to speak in a complimentary way about the school
or education in general?

‘More than | Same as Less than
most most most Total
Group ‘A - 68 172 13 253 —
Group B’ oz 198 20 307
Total ~ 160 367 | | 33 560
0. e o~g (o~ )= LE:E)E
68 | 72.28 -1.28 18.31 .25
172 | 165.80 6.20 38.Wh | .23
3 | W.o0 | .50 | 3.60 2L
92 87.71 L.29 18.L0 .20
195 '201.19‘ -6.19 38.31 .19
20 18.12 | +1.88 3.53 19
Total 560 560 | x2 = 1.30




‘2. Parent's Relations with the Teacher

Pupil Evaluation

¢c. Do you feel that your parents and other
adults Tike and respect your tecachcr?

66

Same as

‘lore than Less than
most most most Total
Group A 113 137 8 253
Group B 152 136 11 299
Total 265 273 19 557
) e o-e (o=e) 'Lg:gl
. e
113 122.7L =9.74 oL.86 | .77
137 126.45 10.55 | 111.30 .88
8 8.80 - .80 Ran .07
‘152 142.25 9.175 95.06 .66
136 6.5 | -10.5 | 111.09 .75
) 10.22 | .78 0 05
Total 557 557‘ x° = 3.18




Pupil Evaluation
5, Parent's Relations with the Teacher

d. Do you feel that your parents believe and
respect what your teacher says about your
. progress in school?

67

ore than Same as Less than ‘
most most most. Total
Group A 96 157 5 258
Group B 138 158 7 303
Tobal 230, 55 | 12 561
o e o-e . '(o-e)2 iEZElE
e
9% 107.61 | -11.51 | 13L.79 1.25
157 10.86 | 12,1l | 147.37 1.01
5 | 5.1 ] - .51 .26 ol
138 126.38 il.éé 135.02 1.06
56 | w03 | 123 | Wi | %6
7 651 | Lo 2L | .0
Total 561 561 | x2 = l.25




3. The Teacher's Use of the Community

Pupil Evaluation

a. Does your teacher seem to know quite a lot
about the community in which you live?

68

More than Same as Less than
most mos¥® most - Total
Group A 97 142 19 250.
Group B 110 163 21l _29&_
Total 207 305 10 552
) e o=c Lé:gle (o-e )2
e
97 96.75 .25 .06 000
'1u2 12.55 | ~.55 30 | .002
19 18.69 .31 .09 .00k
o |10.25 -.25 .06 .000
163 162.4l - .56 .31 .001
21 2132 | -.32 .10 o0l
Tatal 552 g5 x? = .011




3. The Teacher's Use of the Community

Pupil Evaluation

69

b. Does your teacher have people from the community
visit your classroom to relate information or
take part in the class discussions?

Same as

Less thén~

More than
most most most ~ Total
Group A- 26 129 103 é58
Group B 52 iu3 105 300
Total 78 272 208 558
0 e o-e (o-e) (5-Ql
e
26 36.06 -10.06 101.20 2.80
129 125.76 3.2k 10.49 .08
103 96.17 6.83 L6.6L L8
52. L41.93 10.07 | -10l.hko 2.41
143 146.23 -3.23 10.43 .07
105 $105.85 - .85 .72 .006
Total 556 | 556 2 = 5.846




3. The Teacher's Use of the Community

é. Does your teacher take your class on trips

Pupil Evaluation

to visit places of interest in the community?

70

More than Same as - Less than"
most most most Total
Group A 25 117 108 250
Group B L5 1L9 110 30k
Total 70 266 218 55l
0 e o-e (o-e )2 | (o--e)2
; e
25 31.58 -6.58 L3.29. 1.37
117 120.03 -3.03 9.18 .07
108 198.37 - 9.63 92.73 9L
Ls 38.1 6.59 h3.h2 1.13
149 115 .96 3.0k 9.2l - .06
110 119.65 -9.65 93.12 17
Total 55 | 55k | 2 = L.k




3. The Teacher's Use of the Community

d. Does your teacher ever refer to his or her

Pupil Evaluation

own experiences in the community?

T1

More than Same as Less than
most most most Total
Group A 97 136 29 262
Group B 121 1Lk 32 297
Total 218 280 61 559
5 . e | (oe) | (o)
97 102.17 -5.17 26.72 .26
136 131.23 .77 22.75 A7
29 28.59 A .16 .005
121 115.82 5.18 26.83 .23
1, 11,8.76 .76 22.65 .15
32 32.43 - .43 .18 .005
Total 559 559 x2 = .82
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