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Chapter 1

INTRODUCTION

Our soéiety places major emphasis on communication in both verbal
and non-verbal modes. Communication is a key to living: Effective
communication is a valued skill for any person. To be members of society'
who have grown and developed in a '"mormal" way, we become accustomed to
Aspeaking and listening wifhout really contemplating the complexity of -
the task.  in professional circles and indeed, in our society as a whole,
attention to the skills involved in language development is growing in
focus.

Hallet et al. (1) states that "Every individual in our society has
a need to communicaté with others (1:185)." Currently we see an
increased trend to develop interpersonal relationships in rehgbilitation
through the use of touch. But, in spite of this trend, "little purpose
is served by such an approach if the ability to understand, organize,
and relate to symbols is lacking. It is'through’the process of. symboli-
zation that we learn to attach meaning to our environﬁent (1:185)."

This investigator's purpose was to develop a system to help severe1y 
retarded persons develop communication skills. The system is geared to:
the individual learner and is to be altered accordingly. The materials
used within the system are arranged in a suggested progression. A
primary aim is to describe clearly a stated objective communicating the
instructional intent of the investigator. Major emphasis shall be
placed upon consistency in drilling. Goals shall be performed on a
daily basis using the‘classroom teacher, and when available, aides as
administrators of the system, in additién to the.clinician or the

specialist.



Purpose of the Study

The purpose of. this study is to develop a sequential communication
system which isudivided into.expressive/receptive areas appropriate to
the severely rétarded learner. The key word here is "appropriate",
since programs currently in use are often inappropriate.fqr persons in
this group. The system is based upon the invéstigator's éxperience
which have extended over a period of three years during which a communi-
cation system for such a population of learﬁers was developéd.

It is of grave importance to meet.the communication needs of the
severely retarded person. Communicative skills will help these
individuals cope more effectively within the environment and will make
the tasks of persons on whom they rely easier. It becomes imperative,
then, to acknowledge their specific skillé or lack thereof.. There is
evidence from a review of various language acquisition programs that a
lack of step-by-step procedures exists in administering programs to
severe and p;ofoundly retarded persons.

Inconsistency in goals and task sequences have been noted in many
programs presently‘available. One such program developéd by Kent (6)
manifests numerous examples of sudden transitions from one specific
_phase of learning into another. For example, the phase 1.20 deals
.Qith.motor imitation using the command "Do this." Such tasks include
péinting to objects as well as to body parts, and following simple
.commands such as '"stand up'", '"sit down', etc. The next phase of the
program allows verbal instruction to aid in the identifiéation of body

parts; example: ''Show me Tommy's nose."

Her program fails to include
more minute teaéhing_steps which are essential to teach communication

skills to the severely retarded learner.



 Another program developed by Simmons and Williams (11) shows
similar‘inconsistenéy. For example,:Step—by—step instruction is out-
lined for the teacher in the area of attending skills. Simple one-
word verbal cues are used. In progressive sequence the child learns
to increase the duration of'eye contact upon being given continuoug
verbal cues. The approaching and final attending skillubffere&'in the
program becomgs'one of an ability to attend with a time lapse bétween
the cue and phe response. The learner is given the cue "When you hear
the bell,.turh the page." The sudden transition from an appropriate
attending skill to one in which the task requires following a two-part
direction in addition to the refined task of turning the page in a book
is not well geéred to the capabilities of many severely retarded
individuals,

The Marshalltown Project Manual 11 (8) shows similar inconsisten-

cies. This may be seen by examining their section on Communication.
-The program teaches the learnmer to produce vowel phonemes to be followed
by various attending tasks such as listening to the trainer's voice as
well as Watching the eyes and mouth of the speaker. Research supports
the contention that attending skills are prerequisité to both expressive
and receptive modes of lénguage comprehension (6:17-24).

It is clear from a cursory examination of widely used language
programs that one is needed which will provide the teacher or clinician
with step—by—step procedures designed to reduce or eliminate inconsis-
ﬁencies'and sequencing problems. Such a program may also facilitate
learning in persons handicapped in other Ways as well.

The program is unique in terms of task and'goal sequencing. The

format for the system, as well as the techniques suggested, was based



upon the investigatot's éxperience with groups of children enrolled

in the Maxim§1>0pportunity Development program in the Omaha Public
Schools. The program will emphasize the uniqueness of the individual
learner and does not hold to a strict sequence typical of a structured
published and/or'writtenlpfogram. It was designed for teacher use with
performance centered.basélines which may be altered by the teacher to

meet the individual learner's needs.

Limitations of thg Study

The study evolves from the investigator's experienée spanning
three years of work with retarded . learners, and from research into
current marketed language programs for the severely retarded person.

The system presented must still be field-tested. This may be the topic
of future research,.but it is not of concern in this study. It should
be regarded, therefore, as an empirical, creative system.

This stuqy includes the use of a system of sequential, yet indepen-
dent learﬁing units. The idea of é progfammed instructional unit was
eliminated in favor of the notion of fiexibility. The use of the word
"system'" allows for beliefs, order, facts and principles‘as well as the
concept that many parts form a whole.

Such a concept is the instructional intent of the investigation.
‘Each goal can then be modified to the specific'learners for which this
system 1is intended. This system was developed to provide a step-by-step
learning process while simultaneously recognizing the individuality of
the‘learner.‘ Therefore, flexibility becoﬁes a major factor within the
system<which allows for deviations and options By the specialist of

teacher using it.



Chapter II

REVIEW OF THE LITERATURE

Two areas, receptive and expressive_communicatiop intervention?
require research. Interesting literature has been written concerniﬁg
the non-verbal severel& retarded learner since the late 1960's.

It becomes evident_from various reviews that a general confusion
exists among many peréons, professionals and nonprofessionals alike,
about mental retardation--its nature, causes’and so forth. Mental
retardation is not a disease; rather, if is a qondition which results

from various circumstances occurring prior to, during or after birth.

Robert M. Smith (12) .in An Introduction to Mental Retardation defines
mental retardation as a condition that does not occur in the same form,
degree or due to the same circumstances. The American Association on
Mental Deficiency (12:5-6) provides the following definition:

Mental retardation refers to subaverage general intellectual

functioning which originates during the developmental period

and is associated with impairments in one or more of the

following: (1) maturation, (2) learning, and (3) social

adjustment. '

Establishing griteria for the classification of mental retardation
has been a lengthy task for professionals for years. Most catagory
schemes use some measure.of intelligence as the principal criterion for
-establishing subgroups within the realm of mental retardation. A chart

which illustrétes some differences in criteria that exist can be found

in Figure 1 (12:14). -

Heber (12), in the Manual on Terminology and Classification in

Mental Regardation provides descriptive definitions of subgroups of

mental retardation:



(1) mild mental retardation: a. term used to describe the degree
of mental retardation present when intelligence testing scores
range between 2 and 3 standard deviations below the norm; many
educable retarded individuals function at this level; such
children usually can master basic academic skills while adults
at this level may maintain themselves independently or semi-
independently in the community. .
(2) moderate mental retardation: a term used to describe the
degree of mental retardation when intelligence testing scores:
range between 3 and 4 standard deviations below. the norm; many
trainable individuals function at this level; such persons usually
- ¢can learn self help, communication, social and simple occupational
. skills but only limited academic or vocational skills.
(3) severe mental retardation: a term used to describe the
degree of mental retardation when intelligence testing scores
range between 4 and 5 standard deviations below the norm; such
persons require continuing and close supervision but many per-
form self help and simple work tasks under supervision, some-
times called dependent retarded.
(4) profound mental retardation: a term used to describe the
degree of mental retardation present when intelligence testing
scores are more than 5 standard deviations below the norm; such
persons require continuing and close supervision but some persons
may be able to perform simple self help tasks; profoundly
retarded persons often have other handicaps and require total
life support systems for maintenence (12:18).

7

The Bureau of Education for the handicapped, the agency responsible
" for the federal role in providing educational services for the severely
handicappi?, has published the following description:

' Severely handicapped children are those who because of the inten-
sity of their physical, mental, or emotional problems or a combination
of such problems, need educational, social, psychological, and medical
services beyond those which are traditionally offered by regular and
special educational programs, in order to maximize their full potential
for useful and meaningful participation in society and for self-fulfill-
“ment (13:470). '

. A definition does not solve problems; it is a necessary step in
meeting needs. From these descriptions of the severe and profound
classification‘of learners, literature concerning communication
teaching skills was investigated in the areas of language, communica-

tion, developmental checklists, and so on. These subject areas are

‘available for the general classifications of mental retardation;



"Proponent(s)

95 90 85 80 75 70 65 60 55 50 45 40 35 30 25 20 15 10 5 0

Sarason and
Gladwin (1958) Mental Retardation Mental Deficiency
Gardner and Border- Mildly Moder- Severely Retarded
Nisonger (1962) line Re- |Retarded|ately
tarded Retarded
Wechsler Border- Moron|Imbe- Idiot
(1958) line Re- cile
tarded
American Border- Mild- [Moder-|Severely |Profoundly
Association line Re- 1y ately |Mentally Mentally
on Mental | tarded men- |Retar-|Retarded Retarded
Deficiency (level 1) tally|ded (level 4) |(level 5)
(1959, 1961a, Retar | (level
.1961b) ded |3)
(level
2)
American |Dull - Educable Trainable Custodial,
Educators" Mentally Mentally Dependent
Normal Retarded Retarded or low grade
or. or
‘Handicapped Handicapped
Figure 1. Adapted from: Gelof, M.: 'Comparison of Systems of

Classification Relating Degree of Retardation to Measured Intel-

ligence."
(12:14).

American Journal of Mental Deficiency. Vol. 68, 1963



_1iterature_deéling'direCtly with the severe and profound populaﬁion
presently being discussed is difficult to unéovér; however, literature
from years past covers a broad spectrum of mental retardation with
greater emphasis being placed on the trainable and/or higher levels of
retardation. Severe and profound individuals were then tagged with such
terms as moron, vegtabie, imbecile, and idiot to name a few. The index
of the text by Rothstein, (9), 1ists "severely retarded" with a note:
"see trainable mentally retarded." The discussion in the text classi-
fies the word trainable in.relation to tﬁe concept of "educability."

In addition, the text generally treats other terms relating to the
severely retarded as being equivalent to trainable.

On thé basis of their needs, educafors across the country have’
engaged in attempts to develop language checklists and programs for
given populations of learners where the criteria meet the lével of their
student's needs. In the past few years, more and more language training
programs have been developed in pursuit of techniques and goals.in
devéloping communic;tion skills for these children.

It ﬁas noted in the statement of purpose that inconsistency in
goals and sequence have been noted in many programs presently available.

One such program is the LAP, that is, The Language Acquisition Program

for the Retarded or Multiply Impaired (6). In a more complete review
of Kent's.program we see that it is composed of maﬁerial geared to
sevérely retarded children. It includes multiply impaired children as
well. The program stresses individualized program'plaqning and is
'divided iﬁto three areas:

1. Pre-verbal

2. Verbal Receptive
3. Verbal Expressive



The'pre—Verbal section stresses attending‘abilities and motor
 imitative tasks. Later sections, verbal receptive/expressive includé
the training of specific areas in expressiVe/receptiye ianguage
abilities. The format of the LAP divides the sections into phases
followed by phases into parts. A table representing.the sequenée of
ﬁhases in verbal sections can be found in Figure 2. The program is
designed to be used orally, manually, or with a combination of the two.
The dominant feature is‘reinforcement. "Application of the principle
enables the teacher or trainer to strengthen a desireable behavior by
reiﬁforcing it whenever it occurs (6:4)." The program encourages the
use of a token system whereby the child will learn the meaning of the
token and will exchange such tokens for an edible or a material good.

The use of tokens as a reinforcer for the severely retarded person
is indefensible. These persons‘must first be introduced tQ a rein-
forcement program or schedule with the use of more powerful rein-
forcers. The reinforcers more commoniy used as'a starting point are
those which reduce primary drives. The hunger drive is one of these:’
therefore, food is often used. The drawback to this reinforcer is‘
twofold: first, the client must come to the learning task 'hungry.'
This is not always possible in a therapeutic setting. Secondly, if the
food is ingested immediately, a short time will produce drive reductioh
and diminish the effectiveness of the reinforcer (15$113-116).

Another reinforcer is social reward. While this_reinforcer is
"known t6 be effective for learners in most catagories, it is especially
effective for fhe severely retarded. Physicai contact such as facial
stroking combined with verbal praise are highly reinforcing to most

severely retarded persons. The LAP, although discussing variable
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“Sequence of Phases in Verbal Sections

'RECEPTIVE EXPRESSIVE

Basic Receptive — ‘
' 1 \)
i .

¥
Receptive Expansion I
|
|
v :
Receptive Expansion IIT
)
|
+ .
Receptive Expansion III
!
|
¥
Receptive Expansion IV
-
|
¥
Receptive Expansion V

Vocal Imitation -

Basic Expressive

> Expressive Expansion I

Expressive Expansion I

ExpressiVe Expansion III

.Ideal Sequence

Alternative Sequence

Figure 11. Recommended Sequence of Phases in Verbal Sections
(Reproduced from Louise Kent. A Language Acquisition Program for the
Retarded or Multiply Impaired, Illinois: Research Press, 1974 (6:3).
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reinforcers, includes £oken reinforcement, which is at best a secondary
reinforcer, very ea?ly in the therapeutic program. For example, prior
to attempts to learn language in a structured situation, a child must
have established ﬁinimal attending abilities. The Lég'puts attending
skills in the Pre-Verbal section and requires the learner to remain
seated with no interfering behaviors for a miﬁimum of thirty seconds.
Should interfering behaviors exist, the program outlines steps to
eliminate such behaviors. Clinically, thirty seconds of continuous
attending is too long for most profoundly:retarded learners. Attending
tiﬁe, therefore,'must be»adjusted according to the capabilities of each
learner.

Simmons and Williams (11) have designed_a training model covering
the pre-requisite skills for expressive and recéptive language develop-
ment and concept formation. They describe attending tasks presented in
very small step-by—-step components. Included are speciél tasks or
detailed components of behavicr based on the theory of allowing "the
student to learn as much as he is able, as quickly as he is able."
The.semantic.éonstituent, the data to be transferred, makés up the
program of attending which is directed at children up to seven years
:of age."The program is representative of attending skills and offers
data sheets for charting program implementation.

The program is divided in the followingtsubdivisions:

| I Aftending: Response to . auditory nonfverbal cue.,
IT. Attending: Respbnse to name.
11T Attending: Establishes eye contact for one second.

IV Attending: Attends for five seconds with continuous
cueing.
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v ‘Attending: " Attends with time lapse between cue and
‘ ' response.

The program offers specific criteria to determine when the student
has completed one step and is therefore ready to move to the next step
of the program. The successful performance of the task’allows the
learner to receive immediate reinforcement at various response levels.

Initially, the‘systém offers appropriate levels of,attending'skill
training and acquisition. The program breakdown,:however,‘appears-in
the representation of the specific ways of implementing tasks. It also
shows gaps in brogressing from the rationale found in subdivision IV
to subdivision V as stated above. Goal IV attempts completion of
attending to the teacher for five seconds using the student's name
as the continuous cue. 'The next step (V) attempts completion of atten-
ding with time lapse between the cue and the response as: given a
book, a verbal cue, ﬁWhen you hear the bell? turn the page" and an
auditory cue of ringing the bell is used fof'this step. The jump
between IV and.V is tremendous as the learner is required to respond
to his'name, immediately followed by performing a two—part.direétiOn
using a fine motor task. This is too complex for the profoﬁndly
retarded learner.

To be most effective, programs-in Speech and Language training
for the severely retarded learnér should be based on individualized
programs which allow flexibility in the modification.and/br reduction
of objectives. ""One child may relatively easily, acquire a total
skill in a period of one week--reflecting such. criteria as two demon-
strations bér day. Anoﬁher child may have to learn sequential steps

to this same skill and'practically, oﬁly achieve the goal of one
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performance per day or every other day." This concept is prescribed

in the Marshalitown‘Project covering Manual II (Communication) Behavioral

Prescription Guide (8).

Supportive areas aﬁd reinforcing criteria reach the needs of the
population of learners for whom this study deals. The authors of the

Marshalltown Project use the goal of spontaneously or imitatively

producing vowel sounds prior to steps involving attending abilities.
Within-thé beginning stages of language acquisition, the learner must
have achiévedrsome_specific atten&ing skillslas‘attending to the
teacher, maintaining eye contact.and so forth. In harmony, Kent (6)
suggests that these attending behaviors are prerequisites fqr learning.
Hallet et al., (1:186) take issue with this ;Qnéept. Theytstate that
receptive'languége precedes expressive 1anguagé; a'child learns to
communicate after he has learned to listen; then he begins to under-
stand what he hears. Such a model is true of "normal" language develop-
"ment. Expression of words must be meaﬁingful prior to being used.
Inappropriate verbalizations often‘appear commonplaée among the retarded
learners and add to frustrations in communicative abilities. ‘”This is
why the establishment of a minimai basic language structure should
precede intensive Work on the refinement of‘speech (1:186)."

The behaVioral objective in the ;utriculum as presented in The

Illinois Program by Tawney and Hipsher (14) is to increase the level of

language in children classified as retarded who emit no vocal or motor
responses. They suggest growing from a one-to-one therapy situation
to a group which includes varying numbers of class members. Here the

concentration is centered upon close teacher/child contact. Specifically,
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"Only when the'child‘satisfies the criterion does he move on to the
nexf more complex‘étage (14:3)."

Tracing a criterion, that is a single goal, from its inception
to production, shows a step~by-step pr0ceddrencompletion criterion from
one goal to another. By examining the statement, "only when the child
meets the criterion for a given stage does he move on to the next, more
complex stage (14:3)," it may be seen that the program allows no flexi-
bility in teaching advancements in language. A sequence of‘teachiﬁg
steps is neéessary, but expansion of language achievement for the
retarded learner should allow for freedom in a trial approach.

In Sontag (13:323), Hollis states th matter what the handicapping
condition may be, in order for teachers to be effective, they must be
able to locate or develop at least one functional communication chaﬁnel;
that is, functional reception (sensory input) and expression (motor
“output)."

The means of achieving a criterion require the administration of
Various:techniqués, i.e. flexibility is considered in the development
of goal sequencing. The statement by D. Harris (13:323), is exemplary:

"Exploration of augumentive non-speech or non-verbal communica-

tion for use with children who are severely motorically impaired

is a dynamic, long-range process, one which requires commitment
from the team of professionals and parents working with the

child, and one which will involve a great deal of trial and

error."

A program dealing in language development is the Distar Language/

an instructional system (2). This program is not designed for children

of a particular age, racial, or ethnic group, and it is designed to
teach basic language cbncepts to childreﬁ who, for whatever reason,

have not learned these concepts. The_pfogram is designed to take these
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children one step at a time, teaching them first to use full statements

" din identifying'objects'and"then a variety

such as "This is a
of concepts that reside in familiar objects, such as color, shape,

relative size, and class name. Upon completion of the Distar Language

I Program, thé child should be able to understandAthe language used
by teachers to explain and discuss the concepts and skills that sfudents
are expected to master in school. It becomes‘clear from this program
description, that Dis;ar is not applicable to the severely retarded
population. However, it has been shoWn_to be appropriaté for the-
tfainable level of retardation.

Hatten, §£;§l, (5) brings the "Emerging Language Programﬁ designed
_fpr use by speech clinicians and speech edugatOrs. The pfogramvis'
geared to children with language diéorders, ages two to ten years.
Three primary approaches are employed within the program: single word
_Ievel, two word utterances and transformations. The authors elaborate
on the neceséity of a sequential and practical program. Stressed is

/
the appropriateness of the program for all language disordered children;

however, such a s;atement is unquestionably not applicable to the
‘severely retarded learner.

A recently published program, 'The Environmental Language Inter-
vention' (7) (ELI) program arose from the problems inlearly éommuni—
cation of over 300 children at the Nisonger Center, in Ohio since 1971.
The ELI is an instrument to assess early expressive language thrqugh
rules, context and generalizatién. The content cohsists‘of those
semantic rules that comprise the first sentences of nofﬁally developing

children. The ELI approximates the full environmeﬁtal context of the

language units by eliciting them with parallel linguistic and
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nonlinguistié cues. Assessment is directea toward-geheraiization by
'sampling_the'child's language in three production modes; imitation,
conversation and play. The experimental population involved in the
program includes TMR, preprimary'EMR and unclassified language-delayed
individuals. bThe program was developed in response to the lack of
programs speaking to the previously stated objectngs.

The ELI came in to being from'a need for a language program
covefing a particular population of learners. Agaiﬁ, further need is
reflected in the development of a language system for the severely

rrgfafded non-verbal' learner.

This investigator.has found the research 1it¢rature to be filled
with studies of various degrees of sophistication. Attempts have been
made to specify characteristics of the retarde& in terms of speech and
language, attending skills, concept formation, and an array of additional
factors. This investigator has summarized pertinent research literature
and has pointed out those areas related to this paper.

Through this review it-becomes apparent that many discrepancies
exist among the 1iterature which have focused on similar topics. A
close inspection of the literature reveals many dissimilarities in terms
of definitions of severe and profound:mental retardation, and inconsis-
tencies within the programs themselves Bas'been revealed. Alfhough
'this‘investigator_has sdﬁght out literature covering similar variables,
such studies are not comparable because the content and intended
learners are different.

In summary, the survey of the literature has shown considerable

disagreement about the characteristics of severe.and profound mentally
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retarded. This further highlights the.ﬁeed for a system geared strictly

to the individual needs of the severe and profoundly retarded. learner.



Chapter III

PROCEDURES

The purpose of this study was to devise a system for developing
communication skills in the severe and profoundly mentally retarded.
The learner with a severe language delay requires daily répitition 6f
individually established goals. The necessity for continuous rein—
forcement of prescribed goalé is influential in obtaining successes.
The performance of a technique must remain consistent for goal
achievement.

Each learning<objective was written in such a manner as to clearly
communicate instructional intent allowing little room for misinter-
pretation 6n the part of the teacher. The system was written in a
step-by-step design allowing fléxibility in communication programming
on the part of the teacher. The described goal is followed by a
suggested technique. The techniques are methods which may or may not
prove to be suitable to the individual learner; however, the feeling
of flexibilit? must again be reinforced. Each goal for a severely
retarded learner is unique for that learner and the method of performing
that goal is crucial to its success. The communication objectives
were written in measurable terms so that progtess by a child may be
evaluated accurately.

The system was written in expressive and receptive ques of
communication.

The receptive area includes steps ip developing attending skills
which are precursors to receptive and expressive communication
training. Furthermore, emphasis was placed upoﬁ‘the areas of imitation

and identification skills.

18
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The expressive dee‘of communication points out developmental
'preliminary characteristics to be held by the learner to enable expresF
sive development. The expressive area was then subdivided into the
"following divisions:

1. Oral Communication
2. Signing
3. 'Language Board Communication

Suggested'techniques for the performance of each goal within the system

were developed in accordance with each task presented.

Definition of Terms
The following definitions will enhance understanding of the system:

.Interfering Behavior --Behavior patterns exhibited by
the learner such as head-weaving,
body-rocking, hand-gazing, and so
forth. These behaviors interfere
with the skill of attending to
stimuli provided by the teacher
or other person.

Criterion —-Each activity has a suggested
skill level to be met by the
learner for goal achievement.
This skill level is described as
a ratio of successful attempts
compared to total attempts.
Criterion ratio varies with each
goal difficulty. " Criterion is
based entirely upon task perfor-
mance.

‘Midline and Sides --Midline refers to the center of
the body roughly corresponding to
a point between the eyes and
extending vertically to divide
the body into right and left
halves.

Sides refers to the right or left
part of the body roughly corres-
ponding to a point between the
eyes and ears about 45° from
midline.



Facial Awareness

Basic Body Part

Common Objects

Common ''Room' Objects
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-~The learner may respond by a
change of facial expression which
is observed by the teacher. - Expres-
sions may include a grimace, a
smile, and so forth.

—--A basic body part refers to major
body parts as mouth (not teeth),
eyes (not eyebrows), nose (not
‘nostrils), and so forth.

—--Those objects (and pictures of--)

familiar to the learnmer by frequent
exposure. Examples of such objects
are a cup, spoon, shoe, toothbrush,
and so forth.

--Those common objects (and pictures
of--) familiar to the learner by
frequent exposure within the daily
classroom setting. Examples of
such objects are a chair, table,
door.



Chapter IV

THE SYSTEM

’The following system is to be used as a 1anguége guide serving
both the classroom ‘teachers and speech and language clinicians. The
language,objectives are expressed in measurable terms so that progress
by a child can be accurately evaluated. The:system foilows a develop-
mental sequencé,_yet should be édapted to the learner's individual

abilities.

Attending Skills

(1) Perforhance Task: The learner will sit in a chair for a minimum
Qf five seconds withjno interferihg behaviors.
Evaluation: The learner is brought into the room; the teacher
sits facing the learner. The learner remains seated
with no interfering behaviors 106%‘of the time to
meet the criterion. Minimum ﬁrials: 5
(Note to the teacher: -‘Encourage a longer duration of attending.
time as appropriate to the individual
learner.)

Suggested Technique: The learnmer is brought into the room. Begin
the training of the attending skills by
sitting‘in front of the learner and restrain
his/her movements.' Léck the learnmer's knees
between the teachers knees. Reinforce quiet_
sitting with verbal praise. Should the

learner leave his/her seat, bring him back

and begin the technique again,

21
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(2) Performance Task: The learner will respond,by looking at an

Evaluation:

object upon being cued.
The teacher sits in front of the learner af a'close‘
range. The teacher will hold up a brightly colored
object at the teacher's own eye level and will give
the verbal cue "look." The task wiil then be per-
formed at the teapher's sides as well as midline.
The learner will respondvby looking at an object lOO%

of the time to meet the criterion.. Minimum Trials: 10

(3) Performance Task: The learner will respond by looking upon being

Evaluation:

cued.

The teacher sits in front of the learner at a close
range. The teacher will begin the session using a
brightly colored object held at the teacher's eye
level. The teacher will give the cue "1ook." Alter-
nate the rémaining steps by removing the object out
of eye range and give the verbal cue, "look" only.
The learmer will respond by looking 100% of the time

to meet the criterion. Minimum Trials: - 10

(4)  Performance Task: The learner will tespond.by looking at the

Evaluation:

teacher upon béiﬁg vérbally cued.
The teacher sits in front of the learner at a close
range. The teacher gives the cue "look." Tﬁe teacher
may choose to use a sign for "look" as well to gain

the learner's attention. The learner will respond
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by 1ookingtat the teacher 100% of the time to meet

the criterion. Minimum Trials: 10

(5) Performance Task: The learner will reépond to the command ''look

~Evaluation:

at me" (learner will comprehend "'look me')
upon being cued.
The teacher sits in front of the learner at a close
range. The teacher will give the verbal cue "lqok
at me." The learner will respond by looking toward
the voice of the teacher lOO%‘df the time to meet

the criterion. Minimum Trials: 10

(6) Performance Task: ' The learner will respond to the command "look

Evaluation:

at me'" upon being cued.
The teacher sits/and, or stands at a distance facing
the learner. The teacher will give the verbal cue

' The teacher will move to the sides of

"look at me.’
the learner's eye range and will give the cue. The
learner will respond by looking toward the voice of

the teacher 100% of the time to meet the criterion.

Minimum Trials: 5

(7) Performance Task: The learner will respond by looking at self in

Evaluation:

a mirror upon being cued.
Given a verbal cue and a physical prompt, the learner
will look at self in a mirror 100%Z of the time to

meet the criterion. Minimum Trials: 5

Suggested Technique: ‘The. teacher will place a mirror in front of
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the learner aﬁ a close range. The teacher
.will stand behind the learner holding his/her
head toward the direction of the mirror. The
teacher will reinforce learner's response of
looking using the first name of the learner

as '"Bobby, Bobby,..."

(8) Performance Task: The learner w111 fespond by looking at self in
a mirror upon being cued by the teacher.
EvaluatiQn: GiVen}a verbal cue, thé learner will look At seif»in
a mirror 100%Z of the time to meet the criterion.
Minimum Trials: 5
Suggested Technique: .Tﬁe teacher will place a mirror in front of
the learner at close range. The teacher
will sit beside or stand behind the learner.
‘The teacher will point to the mirror and will
give the verbal cue: "look ‘ " (and

learner's first name).

Receptive Skills

(1 Performance Task: The iearner wiil display an awareness of the
teacher's voice.
Evaluation:‘ Without the aid of visual cues; the learner will
demonstrate a response to the teacher's voice 100%
of the time to meet the criterion. Minimum Trials: 5
SUggested'Tééhnique: During various times throughout ghe day,

the teacher will télk to the learner. Look
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for any mode of response. Examples:

a. Learner will attend to the teacher's
face. |

b. -Learner will turn head toward the teacher's

voice.

c. Learner displays a facial awareness of the
teacher's voice. ' ‘

The learner will display an awareness of the

teacher's voice to meet the criterion.

_Performance Task: The learner will recognize his or her own name

upon being cued by the teacher.

Evaluation: The learner will réspond by looking when his or her

first name is called 100% of the time to meet the-

criterion. Minimum Trials: 10

Suggested Technique:'

(Note to the teacher:

At a distance of approximately 15" from the

learner, the teacher will perform the task

‘at midline and sides of .the learner. The

teacher will give the cue "look M

(learner's first name). Reinforce with

verbal praise.

This goal should also be performed from a
distance in which the learner is placed in
a small group situation.)

Performance Task: The learner will imitate the teacher upon being

given the command 'Do this."

Evaluation: Given a simple mdtor movement by the teacher, the

learner will imitate the movement 1007 of the time to

meet the criterion. Minimum Trials: 10
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Suggestéd Technique: The teacher Sitsvin_front'of the learner at
close range. The teacher will say "look" to
gain learner's attention. The teacher will
give.Fhe cue "Do this'" and w111 simultaneously
perform the action. Should the learner not
respond, begin the task using physical
prompting,

Suggested Sequence: Hand clapping

a.
b. Lap tapping ,
c. Head patting (one hand -or two for response)
d. Raise arms above head
Suggested Sequence for physically impaired:

a. Smile

b. Stick out tongue

.c. Kiss

d. Close eyes’

e. Open mouth-

(Note to the teacher: The key in this goél is for the learner to
respond to the command '"Do this' in using an
appropriate imitation for the learner.)

(4) Performance Task: Given a model and a simple direction, the
learner will imitate an actionm.
Evaluation: Given an action command by the teacher, the learner
will imitate the action 100% of the time to meet the
criterion. Minimum Trials: 10
Suggested Technique: The teacher sits in front of the learmer at
close range. The teacher will say "look!"
to gain the learner's attention. The teacher
will verbally state the command and will

simulLaneously perform the acliou.

Suggested Sequence: a. Stand up
b. Sit down
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Come here

c.

d. Give it to me--
e. Point to--

f. Look at--

(Note to the teacher: The key in this goal is for the learner to
respond in imitation of a command appro-
priate for the learner. The teacher may
choose to reinforce the action using sign
language and may also use physical prompting.)

(5) Performance Task: The learner will follow a direction when verbally
cued by the téacher.

Evaluation: . Given a verbal direction by'fhe teacher, the learner.

will perform the command 80% of the time to meet the
‘criterion. Minimum Trials: 10
Suggested Technique: The teacher will sit in front or to the sides
of the learner and will ask the learner to
follow a direction.

.

. Stand up
. Sit down
. Come here

Suggested Sequence: a

b

c

d. Give it to me-—-
e

f

Point to--
Look at--

(6) Performance Task: The learner will imitate the teacher upon being
cued. (Waving bye-bye)
Evaluation: Given the gesture of waving_bye—bye, by the teacher,
the learner will imitate the movement 80% of the time
to meet the criterion. Minimum Trials: 5
_Suggested'Technique: During an apprqpriate time of the day, the
teacher Wiil begin with physical proﬁPting

of the gesture and verbalizing "bye-bye."
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"(Note to the teacher: Encourage spontaneous and appropriate use

of this gesture.)

Performance Task: The learner will react to negative stimuli in

‘response to the teachef.

‘Evaluation: The learner will stop an inappropriate activity in

response to the teacher 100% of the time to meet the
criterion} Minimum Trials: Will vary from day to day.
Suggested Technique: Thé'teacher will verbally reprimand inappro-

‘priate activities using negative stimuli as

1 1

no'", "stop“, "bad (paired with the

action, as 'bad hands", etc.)

(Note to the teacher: The key in this goal is for the learner to
display response to negative stimuli.
Response would be a facial grimace; stopping .
the action and so forth.) ' ‘

Performance Task: The learner will identify common objects in

response to the_teacher*s cue.
Evaluation: The learner will give, eye point and/of point to
common objects in response to the teacher 50% of the
time to meet the criterion. Minimum Trials: 8
Suggested Technique: The teacher will sit to the side or in front
of the learner and will place one common
object in‘froht of the'learner, (Gradually
build the amount of objects used, adding one
~at a time.) The teacher will ask the learner‘
to look at, give, or point to the object;
using a cue appropriate to the léarnerg

"Give it to me'" should be used prior to
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"Point to" if both are appropriate for the
learner. Suggested objects: ball, cup,

spoon, shoe.

(9 Perfprmange Task: vThe‘learner will demonstrate the ability to
touch his or her body part in imitation of the
teacher.

Evaluation: Giyen a_modél and verbal cue, the learner will imitate
the teacher in touching a basic body part 50% of the
time to meet the criterion. Minimum Trials: 10
Suggestéd Technique: The teacher will sit in front'of the learner.
The teacher will point to his or her body’
part and will simultaneously give the verbal
cue, '"Touch ,"'" (body part) or'"point
to_ " (body pért) |
Suggested Technique for physically impaired:
The teacher may choose to use cues as '"look
‘at " (body part) or use a simple
action with the body part as '"open mouth" or
""close eyes'" etc.
(Note to the teacher: The key in this goal is body part identi-
fication in imitation of the teacher.)

(10). Performance Task: The learner ﬁill identify appropriate baéig
body parts when given a verbal cue by the
tcacher.

Evaluation: The teacher will verbally ask the learner to identify’

‘a body part using a technique appropriate to the
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learner 75% of the time to meet the criterion.

Minimum Trials: &

(11) Performance Task: Theklearnerfwill'identify pictures of common

(12)

Evaluation:

objects when cued by the teacher.
The learner will point to and/or look at picture(s)
(gradually build beginning with one picture) in
response to the teacher's cue 50% of the time to

meet the criterion. Minimum Trials: &

Suggestéd Technique: Place the picture(s) in front of the learner,

‘The teacher will give the cue '"point to

"n "

or "look at .
Increase the amount of pictures used as

appropriate to the learner.

Performance Task: The learner will correctly discriminate between

Evaluation:

two common objects when cued by the teacher.
Given a display of two common objects, the learner
will be able to correctly discriminate between them

100% of the time to meet the criterion. Minimum

Trials: 4

Suggested Technique: The teacher will place two common objects

in front of the learner to be spaced
approximately 12" apart. The teacher will
~ask the learner to giye,'point to or look

at a designated object.

(Note to the teacher: Increase pairs of objects used if appro-

priate to the learner. Record accor-
dingly.)
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The learner will correctly discriminate

between two pictures of common objects when

cued by the teacher.

Evaluation: Given a display of two pictures of common objects,

the learner will be able to correctly discrim-

inate between them 100% of the time to meet

the criterion.. Minimum Trials: 2

Suggested Technique:

(Note to the teacher:

The teacher will place two pictures of
common objects in front of theklearner‘to
be spaced approximately 12" apart. " The
teacher will ask the learner to give, point
to, or look at a designated picture.

Increase pairs of‘pictures used if appro-
priate to the learner. Record accordingly.)

PerférmanCe Task: The learner will follow a one-step direction

as cued by the teacher.

Evaluation: Without the aid of gestures, the learner will

demonstrate the ability to follow a one~-step direc-—

tion 75% of the time to meet the criterion. Minimum

Trials:

Suggesteleechnique:

Suggested Sequendé:-

4

The teacher will sit in front of or to the
side of the learner. The teacher will
verbally ask the 1earner'fo follow a one-
step direction.

a. Stand up o

b. Sit down

c. Give me the

d. Touch the
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Physically impaired:  a. ‘Look at the

(Note to the teacher: The key in this goal is for the learner to
" receptively understand .and follow a one-
step command.)

Performanée Task: The learner will follow a two-step direction

when cued by the teacher.
Evaluation: Without the aid of gestures, the learner will
demonstrate the ability to follow a two-step direc-—
tion 75% of the time tQAmeet the criterion. Minimum

Trials: 8

<Suggested Technique: The teacher will sit in front of/or to the

side of the learmer. The teacher will
verbally ask the learner to follow a two-
étep direction.

Suggestions: Stand up, then sit down

1
2. Touch your head, then feet

3. Walk to the window, then clap hands
4. Give me the cup, then the spoon

Physically impaired: )
‘ 1. Look at the and then the .

(Note to the teacher: The key in this goal is for the learner

' to receptively understand and follow a
' two-step direction.)
Performance Task: The learner will find a common object placed
under a towel as cued by the teacher.

Evaluation: Given a verbal and‘visual cue by the teacher, the
learner will demonstrate the ability to remove a

common object placed under a towel 75% of the time

to meet the criterion. Minimum Trials: 4
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Suggested Technique: The teacher will sit to the side of/or in
front of the learner. The teacher will say
"look" and will place a common'object under

a towel. The teacher‘will say "find the

2]

(Note to the teacher: The learner has previously learned to give
- to or point to objects. The amount of
objects may be increased to aid in further
developing object identification.)
Performance Task: The learner will identify common '"room'
objects as cued by the teacher.
Evaluation: Given a verbal cue by the teacher, the learner will
demonstrate his/her ability to identify common "room"
objects 75% of the time to meet the criterion.
Minimum Trials: &
Suggested Technique: The teacher will sit in front of the learmner

and will give the verbal cue "point to",

"look at , 'showme "
Suggestions: 1. Table
2. Chair
3. Door
4. Floor
5. Lights
6. Window

Performance Task: The learner will identify ﬁictures of common
"room" objects as cued by the teacher.
EQaluation: Given a visual and verbal cue by_the‘teacher, the
learner will demonstrate the ability to identify
picturés of common "room" objects 75% of the time to

meet the criterion. Minimum Trials: 8
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(19) Performance Task: The learner will demonstrate the use of common

Evaluation:

objects as cued by the teacher.
Given a visual and verbal cue by the teacher, the
learner will demonstrate the ability to perform the
appropriate action with common objects‘75% of the‘

time to meet the criterion. Minimum Trials: 4

Suggested Technique: The teacher will sit in front of the learner

‘Suggestions:

and will hold up the object. The teacher
will give the cue "look (and the
name of the object, as look, comb).h - The
teacher will hand the object to the learner
and say ''show me what to do.”

Comb

Brush

Toothbrush

Washcloth

.  Spoon
. Cup

SO N

(20) Performance Task: The learner will demonstrate the use of

Evaluation:

pictures of common functional objects as cued
by‘the teacher.
Given a viéual and verbal cue by the teacher, the
learner will demonstrate his or her ability to use
the common functional objects as displayed in
pictures 75% of the time to meet the criterion.

Minimum Trials: 8
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Performance Task:

EVéluation:

Expressive Skills

Preliminary Skills in Language Training

The teacher will document developmental prelim-
inary expressive responses. A checklist is

suggested for documentation.

Given a day to day situation, the teacher will become

-aware of the level of expressive responses.

1.

2.

10.

11.

12.

13.

14.

Tongue is at normal position within the wmiouth.

Lip mobility: The learner is able to purse his/
her lips together.

Jaw mobility: The learnmer is able to move his/
her jaw in normal movements.

Strong cry.

Cry varies in volume, length? and pitch.

- Displays normal sucking reflex.

Swallows normally.

Begins spontaneous vocalizations other than
crying.

Cries in response to hunger, pain, frustrations; -
etc. '

Demonstrates spontaneous vocalizations for
pleasure.

Repeats the same sound/or sounds while cooing
or babbling.

. Begins to use other signs for pleasure, smiles,

laughs, etc.
Vocalizes various sounds.
During play times appropriate to the learner, he/

she will vocalize and/or show expressive signs
of pleasure. ‘ S

35
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15. Babbles in longer durationmns.

16. TLittle or no drooling.

EXPRESSIVE

Performance Task: The teacher will document developmental
preliminary expressive tespnnses;"A checklist
is‘suggested for documentation.

Evaluation: Given a day to day situatiqn, the teacher will become

.aware of the level of expressive_résponses.

1. The learner will babble, frequently repeating many
of the same sounds.

(Note to the teacher: The key is to become aware of the sounds or

approximations of sounds the learner is
eliciting.)

Performance Task: The learner will imitate his/her own sounds as
c;ed by the teacher.
Evaluation: Given a verbal cue by the teacher, the learner will
imitate his/her own soundslproduced by the teacher
75% of the time to meet the criterion. Minimum
Trials: »8
Suggested Technique: The teacher will sit at close range to the
learner. The teacher will give the cue
" " (use a common sound elicited by
the learner.)
(Note to. the teacher: The key in this goal‘is to build imitative
sound skills beginning with the learner's

own sound.)

(Note to the teacher: The following performance tasks for vowel
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imitation were selected on the basis of
their common usage. Once developed, proceed
to more vowel spunds.) '
(3) Performance Task: The learner will imitate the vowel sound "0'".
(As in ''go".)
Evaluation: Given an exaggerated verbal cue by the teacher, the
learner will imitate the vowel sound "0" 75% of the
time to meet the criterion.  Minimum Trials: 8
Suggested Technique: - The teacher will sit at close range to the
learner. The teacher will give the ‘cue "0O"
displaying the sound using an exaggerated

mouth movement.

(4) Performance Task: The learner will imitate the vowel sound 'oo.
(As in "boo'".)
' Evaluation: Given an exaggerated verbal cue by the“teaéher, the
learner will imitate the vowel sound "oo" 75% of the
time to meet the criterion. Minimum Trials: 8
Suggested Technique: The teacher will'sit at close range to the
learner. The teacher will give the cue 'oo"

displaying the sound‘using an exaggerated

mouth movement.

(5) Performance Task: . The learnmer will imitate the vowel sound "ah."
(As in "blah" or "law.")

Evaluation: Given an exaggerated verbal cue by the teacher, the

learner will imitate the vowel sound "ah" 75% of the

time to meet the criterion. Minimum Trials: 8
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Suggested Technique: The teacher will sit at close range to the
learner. ' The teacher will give the cue "ah"
diéplaying the sound using an exaggerated

mouth movement.

(6) Performance Task: 'The learner will imitate the vowel sound "E."
(As in "eat.")
Evaluation: ;Given an exaggerated verbal cue by the teacher, the
learner will imitate the vowel sound "E" 75% of  the
time to meet the criterion. Minimum Tfials: 8

Suggesfed Technique: The teaqhér»willvsit at close range to the
learner. The téacher_will give the cue "E“

displaying the sound using an exaggerated

mouth movement.

(7) Performance Task: The learner will imitate the vowelysound "i."
(As in "eye.')
Evaluation: Given an exaggerated verbal cue by the teacher,  the
learner will imitate the vowel sound "'i" 75% of the
time to meet the criterion. Minimum Trials: 8

Suggésted Technique: The teacher will sit at close range to the
learner. The teacher will give the cue "i"

'aisplaying thg sound uéiﬁg an exaggerated

mouth movement.

(8) Performance Task: The learner will imitatc the vowel sound "A.'

(As in "ate.")
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Evaluation: Given an exaggerated verbal cue by -the teacher, the
learner will imitate the vowel sound "A" 75% of the
time to meet the criterion. Minimum Trials: 8
‘Suggested Technique: The teacher will sit at'close rangé to the
learner. The teacher will give the cue '"A"
displaying the sound using an gxaggerated
mouth movement.
(Noté to the teacher: The following performance tasks for cdnson—
ant imitation were selected on the basis of

developmental patterns. Once .developed,
proceed to more consonant sounds.)

(9) Performance Task: The learner will imitate the consonant sound

Evaluation: Giyen an exaggerated verbal cue by the teacher, the-
learner will imitate the consonant sound 'm'" 75% of

the time to meet the criterion. Minimum Trials: 8

Suggested Technique: The teacher will sit at clbse range to the
learner. The teacher will“give the cue ''m"

displaying the sound using an exaggerated

mouth movement.

(10) Performance Task: The learner will imitate the consonant sound
| "b."

Evaluation: Given an exaggeréted verbal cue by the teacher, the

learner will imitate the consonant sound 'b" 75% of

‘the time to meet the criterion. Minimum Trials: 8

nggested Technique: The teacher will sit at close range to the

learner. The teacher will give the cue
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"b" displaying the sound using an exagger-

ated mouth movement.

(11) Performance Task: The learner will imitate the consonant sound

Evaluation: Given an exaggerated verbal cue by the teacher, the
learner will imitate the consonant sound "p".75% of
the time to meét the criterion. Miﬁimum Trials: 8
Suggested Technique: The teacher will sit at close range to the
learner. The teacher will give the cue "pf

* displaying the sound using an exaggerated

mouth movemént.

(12) Performance Task: The learner will imitate the word '"ma-ma."
(Or alternative word such as mommy.)
Evaluation: Given a visual and exaggerated verbal cue by the

llma_maﬂ

teacher, the learner will imitate the word
75% of the time to meet the criterion; Minimum
Trials: 8
Suggested Technique: The teacher will sit in front of/or to the
| side of the learner. The teacher will
display a picture'of the learner's Mother
(when appropriate and/or available) and will

give the cue ''mama'" using an exaggerated

mouth movement.

(13) Performance Task: The learner will imitate the word ''da-da."

(Or alternative word such as daddy.)
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Evaiuation: Given a visual and exaggerated verbal cue by the
teacher, the learner will imitate the word 'da-da"
75% of the time to meet the criterion. Minimum
Trials: 8
Suggestgd Technique: The teacher will sit in front of/or to the
side of the learner. The teacher will
display a picture of ‘the learner's Father
(when appropriate and/or available).ana will
give the cue "dada' using an exaggerated

mouth movement.

(14) Performance Task: The learner will‘imigate the word "'eat
‘Evaluation: Given a verbal cue By the teacher, the learner will
imitate the word "eat" 75% of the time to meet the
criterion. Minimum Trials: 8
Suggested Technique: During an appropriatevtime of the day, the
teacher will display the learner's lunch or

symbolic picture of lunch and will give ﬁhe

cue "eat."

(15) Performance‘Task: The learner will imitate the gesture of waving
and/or the word "bye-bye."
Evaluation: Given a visual and verbal cue by the teacher, the
learner will imitate the gesture and/or the word for
"bye-bye" 75% of the time to meet the criterion.
Minimum trials: 8
Suggested Technique: 'During an approptiate time of the day, the

teacher will perform the action of waving
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bye-bye while giving a verbal cue..
(Note to'the_teachef: The teacher may choose to use physical
: prompting. This goal should be performed
at appropriate times of the day.)
Performance»Taék: The learner will use thé gesture and/or the
word ”bye—bye”‘in a daily situation.
Evaluation: Without the aid of a model, the learner will use the
gesture and/or the word "bye?bye" appropriately 50%
of the time to meet .the cfiterion.' Minimum Trials:

4

Performance Task: The learner will imitate the word 'drink."
Evaluation: Given a verbal cué by the teacher, the learner will
imitate the word "drink" 75% of the time to meet the
criterion. Minimum Trials: 8
Suggested Technique: During an appropriate time of the day, the
teacher wiil display the learner's milk or
symbolic picture of ‘a drink and will give

the cue "drink."

Pérformance Task: The learner will imitate the word "toilet."
Evéluation: Given a verbal.cue by the teacher, the learner will

imitate the word "tQilet" (bathroom, etc.). 75% of
the time to meet the criterion. Minimum Trials: 8

Suggested Technique: During appropriate times of the day, the
| teacher Qill display a picture of a toilet

and will give the verbal cue.
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(19) Performancé‘Task: The learner will imitate the wqrd "cup;"
Evaluation: Given a verbal cue by the teécher, the learner will
imitate the word "cup;'752 of the time to meet the
criterion.‘ Minimum Trials: 8
Suggested Technique: During appropriate times ofkﬁhe day, the
| teacher will display the learmer's cup or
.a symbolic piéture'of a cup and will give

the cue "cup."

(20) Performance Task: The learner will imitate the word "spoon."
| Evalﬁation: Given a verbal cue by ihe teacher, the learner will
imitate the word "spoon" 75% of the time to meet the
.criterion. Minimum Trials: -8
Suggested Technique: During appropriate times of the. day, the
teacher will display. a époon or a picture

of a spoon and will give the verbal cue.

(21) -?erformance Task: The learner will imitate the word "shoe."
Evaluation: Given a verbal cue by the teacher, the learner will
imitate the word "shoe'" 75% of the time to meet the
criterion. Minimum Trials: 8 
Suggested Technique: The teacher will use the learner's own shoe
or another or a picture of a shoe and will

give a verbal cue.

(22) Pérformance Task: The learner will imitate the gesture\and/or

word ''yes."
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Evaluation: Given a visual and verbal cue by the‘teécher, the

Nye's"

learner will imitatebthe gesture and/or wofd
(head nod) 75% of the time to meet the criterion.
Minimum Trials: 8
Suggested Technique: The teacher will sit in frént of the 1earner
at close range. The teacher will'say "look"
to gain the learner's attention. . The teacher
will say "do this" paired with the head
shake gesture for "yes."
(Note to the teacher: The teacher may choose to use physical

prompting. This goal should be performed
at appropriate times of the day.)

(23) Performance Task: The 1earner will imitate the gesture and/or
word for ''mo."
Evaluation: Given a visual and verbal. cue by the teacher, the -
learner will imitate the gesture and/or word "no"
(head shake) 75% of the time to meet the criterion.
Minimum Trials: 8
Suggested Technique: The teacher will sit in front of the learner
| at close range. The teacher will say "look"
to gain the learner's attention. The teacher
will say "do this" paired with the head
shake gesture for '"no."
(Note to fhe teacher: The teacher may choose to use physical
prompting.. This goal should be performed
at appropriate times of the day.)

(24) Performance'Task: ' The learner will select the correct picture

as cued by the teacher.
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Evaluation: Given a visual and verbal cue by the tegcher, the
learner will sélect.the correct‘picture 75% of the
time to meet the criterion. Minimum Trials: 4.
Suggested Technique: The.teacher will sit to fhe side of the
’learner aﬁd will place a minimum of two
pictures in front of the‘learner; Give the

cue "Show me the U

(25)  Perf6rmance-Task: The learner will respond to the question,
"What'do you wént?ﬂ
Evaluation: - Given a>visual and verbal cue by the teacher, the
learner will select the correct picture 50% of the
time to meet the criterion. Minimum Trials: 2.
Suggested Technique: The teacher will sit to the side of the
learner. Thé teacher will place a minimum
of two éictures in front of the learner and
will give the cue "What do you want?'" The

learner will verbally respond to the cue.

(26) Performance Task: The learner will continue to develop his/her
expressive vocabulary.
Evaluation: Given a day to day situation;'the learner will
continue to develop his/her expressive vocabulary

with the following words:

milk pants chair
waler shirt table
juice dress bus

fork sock(s) door

plate coat
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_(27) Performance Task: The learner will combine two or.more words
as cued by the teacher. |
Evaluation: Giﬁen a visuai and verbal cue by_the‘teacher, the
| learner will combine two or more words in an appro-—
priate manner 50% of'the time to meet the criterion.

Minimum Trials: 2

Signing

(1) Performance Task: Thé learner will imitate the sign for '"ma-ma."
(Or alternative Wordvsuch as momﬁy.)
Evaluation: Given a model and verbal cue by the teacher,'thé
learner.will imitate the sign for '"ma-ma' 757% of the
time to meet the criterion. Minimum Trials: 8
Suggested Technique: The teacher will sit in front 6f.the learner.
The teacher will display a picture of the

learner's Mother (when appropriate and/or

" 14

available) and will give the sign for ''ma-ma'
paired with the verbal cue. The teacher may

‘choose to say '"Do this' and then perform the

above cue.

(é) Performance Task: The learner will imitate the sign for 'da-da."
(Or alternative word such as daddy.)
‘Evaluation: Given a model and verbal cue by the teacher, the
learner will imitate the sign for '"Mad" 75% of the

time to meet the criterion. Minimum Trials: 8
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Suggested Technique: The teacher will sit in front of the learner.
The teacher will display a picture of the
leérner's Father (when appropriate and/or

~available) and will give the sign for "Dad"
paired with the verbal cue. Ihe teacher may
choose to say '"Do this" and then perform the .

above cue.

1" 1"

(3 Performance Task: The learner will imitate the sign for 'eat.

Evaluation: Given a model and verbal cue by the teacher, the

1"

learner will imitate the sign for eat" 75% of the
time to meet the criterion. Minimum Trials: 8

Suggested Technique: During an appropriate time of the day, the

teacher will display the learner's lunch or

1" 1

a picture symbolic of the concept "eat' and
will give the sign for "eat" péired with the

verbal cue.

(4) Performance Task: The learner will imitate the sign for "bye-~bye."
Evaluation: Given a model and verbal cue by the teacher, the
learner will imitate the sign for "bye-bye" 75% of
the time to meet the criterion. Minimum Trials: 8
Suggested Technique: This goal should be‘performed at appropriate
times of the day; The teacher will stand a
few feet in front of the learner. The
‘teacher will wave bye-bye while giving thé

verbal cue. Another aid may choose to stand
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behind the learner and physically prompt the

gesture.

(5)‘ Performance Task: The learner will imitate the sign for "drink."
Evaluation: Given a model and véfbal cue by the teacher, the
learner will imitate the sign for "drink" 75% of the
time to meet the critcrion: Minimum Trials: 8
Suggested Technique: During an appropriate time of the day, the
'teacher will display a drink or a picture
symbolic of the concept "drink' and will give
the sign for "drink' paired with the verbal

cue.

(6) Performance Task: The learner will imitate the sign for "toilet."
Evaluation: Given a modei and verbal cue by the teacﬁer,_the
learner will‘imitate the sign for "toilet" (may choose
to say bathroom) 757% of the time to meet the criterion.
Minimum Trials: 8
Suggested Technique: During appropriate times of the day, the
teacher will make the sign for'"toilet" while
verbally using the word. Reinforce the use

of the sign while in the proper facility.

(7) Performance Task: The learner will imitate the sign for "cup."
Evaluation: Given a model and verbal cue b& the teacher, the
learner will imitate the sign for "cup" 75% of the
time to meet the criterion. Minimum Trials: 8

Suggested Technique:} The teacher will hold up a cup or a picture
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symbolic of the cup. The teacher will make

the sign while giving the verbal cue for

) "Cl.lp "

(8) . Performance Task: The learner will imitate the sign for "spoon."

Evaluation: vGiven a model and verbal cue by the teacher, the

learner will imitate the sign for

'spoon' 75% ol the

time to meet the criterion. Minimum Trials: 8

Suggested Technique:

The teacher will sit in front of the learner.
The teacher will hold up a spoon or a picture
symbolic of the spoon. The teacher will
make the sign for spoon while giving the
verbal cue. Many choose to perform this goal

at lunch time.

(9) Performance Task: The learner will .imitate the_sign for "shoe."

Evaluation: .Given a model and verbal cue by the teacher, the

learner will imitate the sign for "shoe" 75% of the

time to meet the criterion. Minimum Trials: 8

Suggested -Technique:

(10) Pérforménce'Task:

The teacher will hold up a shoe.or a piCture
symbolic of the shoe. (May choose to use
the learner's own shoe.) The teacher will
makg the sign for "shbe":while giving the

verbal cue.

The learner will imitate the sign for '"yes."

-Evaluation: Given a model and verbal cue by the teacher, the

learner will imitate the sign for "yes" (head nod or
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the‘sign) 75% of the time to meet the criterion.
Minimum Trials: 8
Suggested Technique: The teacher will sit in front'of the learner.
The teacher will present a question requir-
ing the "yes" response and will present the
sign immediately following the question. As,
"do yqu'want this cookie-----" present the
sign for "yes" and reinforce by giving the
learner the cookie.
(Note to the teacher: Perform goal at appropriate times of the
‘ day as time to go home, go to the bathroom,
etc.)
(11) Performance Task: Thé learner will select the correct picture
given a choice of at least. two.
Evaluation: Given a visual and verbal cue by the teacher, the
learner wi1l select the correct picture 75% of the
time to meet the criterion. Minimum Trials: 4
Suggested Teéhnidue: The teacher will sit to the side of the
| learner. The teacher will place a minimum
of two pictures in front of tﬁe»learner.
| "

The teacher will give cue '"Show me the

paired with the sign of the desired piéture.

(12) Performance Task: The learner will respond to the question
”What do you want?"
Evaluationf ‘Given a visual and verbal cue by the teacher, the
learner will select the correct picture 50% of the

time to meet the'criterion, Minimum Trials: 2
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(13)' Performance Taék:.

learner. The teacher will place a minimum
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The teacher will sit to the side of the

of two pictures in front of the learner.

The teacher will say '"What do you want?"

The learner will respond by signing his/her

choice.

The learner will continue to develop his/her

expressive vocabulary using signing.

Evaluation: Given a day to day situation, the learner will

continue to develop his/her expressive vocabulary

using sign language with the following words:

milk
water
juice
fork
plate

dress
pants
shirt
socks
coat

chair
table
bus
door

Goal shall be performed with 757 accuracy to meet

the criterion.

Minimum Trials: 4

(14) Performance Task: The learner will combine words using two or

(1)

more signs.

Evaluation: Given a visual and verbal cue by the teacher, the

learner will combine two or more signs in an appro-

priate manner 50% of the time to meet the criterion.

-Minimum Trials: 2

Language Board Communication

Performance Task: The learner will look at/or point to a picture
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of his/her mother. (Use a word the child has
been exposed to-— ma-ma, etc.)
Evaluation: .Given é model and visual cue by the teacher; the
learner will look at/or point to a picture of his/her
. Motﬁer 75% of the time to meet the criterion. Minimum
Trials: 8
Suggested Technique: The teacher will sit to the side of the41earﬂer
| -placing the language board in front of them.
The teacher will display a picture of the
‘learner's Mother (when appropriate and/or
available). The teacher ﬁill give the cue

"look at ma-ma" or "point to ma-ma."

(2) Performance Task: The learnmer will look at/or point to a picture
of his/hér Father, (Use a word the child has
béén exposed to-- da-da, etc.)

Evaluation: Given a model ana visual cue by the teacher, the
learner will look at/or point to a picture ofvhis/her
'Fatﬁer 75% of the time to meet the criterion.
Minimum Trials: 8 |
Suggested Technique: The teacher will sit to the side of the
learner placiﬁg the language board in front
of them. The;teacher will display a picture
of the leafnerfs‘Father (when;appropriate
and/or available).‘ The teacher will give

the cue "look at daddy" or "point to daddy."
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(3). Pe:formanqe Task: The learner will look at/or point to a picture
symbolic of the concept "eat."
Evaluation: Given a model and vispal cue by the teécher, the
 leafner will look at/or point to a pic;gre symbolic
of the concgpt eat 757 of the time to meet the
criterion. Minimum Trials: 8
Suggested'Technique: During an appropriate time of the day, the.

teacher will display a picture symbolic of

eat

the concept on the language board.
The teacher will give the cue "look at/or

point to" the picture symbolic of a meal.

(4) Performance Task: The learner will look at/or poihf to a picture
symbolic of the concept 'bye-bye."

Evaluation: Given a model and visual cue by the teaqher, the .
learner will look at/or point to a picture symbolic
of the concept "bye—bye" ex. school bus; action of
Waving, etc. Goal shall be performedﬁwith 757% accur-
acy to meet the criterion. Minimum Trials: 8

Suggested Technique: During an_appropriate ;ime‘of the day, the

| teacher will display.a picture symbolic of
the'concept "bye-bye" on the language board.
The teacher will give the cue "look at" or
'"point to" the picture symbolic of the

concept 'bye-bye."

(5) Performance Task: The learner will look at/or point to a picture

symbolic of the concept ''drink."
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_Evaluatioh: Given a model and visual cue by the teacher, the
learner will loqk at/or point to a picture symbolic
of the concepf "drink" (cup, glass, juice bottle, etc.)
This goal shall be performéd with 75% éccuracy to
~meet the criterion. Minimum Trials: 8
Suggested Technique: During an appropriate time of  the day, the
teacher will display a picture symbolic of
the concept "drink" on the language board.
The teacher will give the cue ''look at" or

"point to" the picture of the concept 'drink."

(6) Performance Task: The learner will look at/or point to a picture
of a toilet.
Evaluation: Given a model and visual cue by the teacher, the
leérner will look at/or point to a picture of a toilet
75% of the time to meet the criterion. Minimum
Trials: 8
Suggested'Technique: During appropriate times of the day, the
| teacher will display a picture of a toilet
on the language.board. The teacher will
give the cuef"look at" or "point to" the

picture.

(7) Performance Task: The learner will look at/or point to a picture
of a cup.

Evaluation: Given a model and visual cue by the teacher, the

learner will look at/or point to a picture of a cup
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75% of the time to meet the criterion. Minimum
Trials: 8 |
Suggested Technique: The teacher will display a picture.of-a cup
on the language board. The teacher will
give the cue "look at" or "point toﬁ the

picture.

(8) Performance Task: The learner will look at/or point to a picture
of a spoon.
Evaluation: Given a model and visual cue by the teacher, the
learner will look at/ér point to a picture of a spoon
75% of the time to meet the criterion. Minimum
Trials: 8
Suggested Technique: The teacher will display a picture of a spoon
on the language board. Thé:teacher will give

the cue "look at" or '"point to" the picture.

(9) Performance Task: The learner will look at/or point to a picture
of a "shoe."
Evaluation: Given a model and visual cue by the teacher, the
learner will.look at/or point to a picture of a shoe
75% of the time to meet the criterionmn. _Minimum
Trials: 8
Suggested Technique: The teacher will display a pictufe of a
shoe on the language board. The teacher
wili give the cue "look at" or'"péint to"

the picture.
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(10) Performance Task: The learner will look at/or point to a picture

Evaluation:

symbolic of the concept "yes."
Given a model and visual cue by the teacher, the
learner will look at/or point to a picture symbolic'

of the concept '"yes'" 75% of the time to meet the

criterion. Minimum Trials: 8

Suggested Techniqué: The teachér will display a picture symbolic

of the concept for "yes'" on the language

‘board. .The teacher will give the cue "look

"

at" or "point to" the picture.

(11) Performance Task: The learner will look at/or point to a picture

Evaluation:

symbolic of the.concept. '"no."

Given a model and visual cue by the teacher, the
learner will look at/or point to a picture symbolic
of the concept '"mo" 75% of the time to meet . the

criterion. Minimum Trials: 8

SuggestediTechnique: The teacher will display. a picture symbolic

of the concept for '"mo" on the language
board. The teacher will give the cue "look

at" or '"point to" the picture.

(12) Performance Task: The learner will select the correct picture

given a choice of at least two.

Evaluation: Given a visual and verbal cue by the teacher, the

learner will select the correct picture 75% of the

time to meet the criterion., Minimum Trials: 4
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The teacher will sit to the side of the
learner. The teacher will piace a minimum
of two pictures on the language Board‘and
will give phe cue "look at" or "point tog

the .

(13) Performance Task: The learner will respond to the question ''What

.do you want?"

Evaluation: Given a visual and verbal cue by the teacher, the

Suggested Technique:

learner will select the correct picture 50% of the

time to meet the criterion. Minimum Trials: . 2

The teacher will sit to the side of the
learner. The teacher will place a minimum
of two pictures on the language board and
will give the cue "What do you want?'" The
learner will respond by looking or pointing

to the picture he/she wants.

(14) Performance Taskﬁ The learner will continue to develop his/her

Evaluation:

- expressive vocabulary using the language board.

Given a day to day situation, the learner will

continue to develop his/her expressiﬁe vocabulary

milk
water

‘juice
fork
plate

‘using the language board with the following words:

dress chair

* pants table
shirt bus
socks door
coat

Goal shall be performed with 75% accuracy to meet

the criterion. Minimum Trials: &
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(15). Performance Task: The learner will combine pointing to/or looking

Evaluation:

at two or more pictures on the languageAboard.
Given a visual and verbal cue by the teacher, the .

learner will combine pointing to/or'looking»at two

or more pictures on the language board in an appro-
. priate manner 50% of the time to meet the criterion.

Minimum Trials: 2



Chapter V

SUMMARY, DISCUSSION AND - RECOMMENDATIONS

- Summary

This investigator has provided classroom .teachers and speech
clinicians with a syéfem of receptive and expressive cbmmunicatiqn
training skills for severe and profoundly retarded persons. The need
for the systém was_fecognized through thé review of literature as well
as ‘through personal>expefience with such persons in the Omaha Public
Schools. Definitions of severe and profound mental retardation were
inveStigated. Frequent inappropriate and inconsistent use of such
definitions was identified.

The system for the development of sequential communication skills
was presented in a step-by-step manner. It was divided into the
fbllbwing catagories: 1. Attending Skills; 2. Receptive Skills;

3. Preliminary Expressive Skills; 4. Expressive Skills.

The importance of flexibility in providing goals for the learner

was stressed. The fiexibility to adapt to the learner is an integral

part of the design of this system.

Discussion

As educators, classroom teachers, and speech and language clini-
cians we are aware that the needs Qf a child who is handicapped are '
much more complex than 'teaching' in the traditional form. As
educators of the severe aﬁd profound population, we are in constant
search for new techniques and methods to help a child reach his full
potential.’

59
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C0nsidéring the numerous handicapping cqnditions engountered within
this pop;lation, the communication skills within an educational program
become a challeﬁgé. Because of this, no Qne system will meet the needs
.of all learners. Therefore,»in dealing with the non-verbal severely
retardéd child, forms of non4orailcommunication are a definite alterna-
tive. The pros and éons of oral or non-oral encoding techniques must
be weighed by the teacher.

The severe and profoundly retarded,child will need help:to acquire
language skills. We must remain aware of‘the complex problems the
severely re;arded &hild‘has in processing stimuli. As educators of
.this'population, we will be concerned with the very rudiments of
communication.

Establishment of a daily routine may also help the severely
retarded learner deveiop communication skills. He will learn that -his
physical comfoft’is often ‘attended by ;ertain activities that occur
on a routine basis. As Vandérheiden_wrote, "Like communication itself,
communication progrémming is a daily, interactive process which must
be adaptable to chénging situations and needs (13:333)."

.Each time the learner uses a signal in any way, reinforcement of
éome sort is essential. She may not possess oral language skills,
but she is still communicating! This non-oral communication cpuld
“include a broad spéctrum of noh—verbal behavior such as facial expres-
sions, naturél gestures, and so forth.

Sigps may be used as an alternate form of communication. Some
severe éﬁd profoundly {etarded ieafners are candidates for Basic'sign.

language.
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Another communication strategy is the use of the languagé board.
Many of these learners may learn the skill of pointing and/or eye
pointing.

The severely retarded child who makes vocal utterances may be

encouraged to expand this skill into the use of oral language.

Recommendations

This system was developed to provide,a step-by-step learning
process whiie simultaneously recognizing the individuality of the
:1earner.‘ The investigator suggests the éxpansion of goals as necessary
‘to the tbtal system. The exploration of various techniques in goal
performance is encouraged. The teacher should feel free to make modi-
fications in ﬁhe performance tasks as flexibility is a major factor
‘in the system.

TﬁelsyStém is now undergoing field-testing. It is hoped that
other researchers will subject it to field-testing and report their

findings.
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