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THE RELATIONSHIP BETWEEN GENDER, ETHNICITY,
GRADE LEVEL, LUNCH STATUS AND SELF-CONCEPT SCORES
OF SELECTED ELEMENTARY STUDENTS

Katherine Jo Solomon, Ed.D.
Unlversity of Nebraska, 1993

Advisor: Robert C. O‘Rellly

The purpose for conducting this study was to
examine the relationship between gender, ethniclty,
grade level, lunch status, and self-concept. This
study was deslgned to Investligate the self-concept
of fourth, flfth, and sixth grade students iIn selected
elementary schools within the Omaha (NE> Publlc School
District.

Self-concept of students was Indicated through the
responses glven to the 80 ltems on the Plers-Harrls
Chlldren’s Self-Concept Scale. Grade level, ethniclty,
gender, and lunch status were collected from the same
student respondents who provided answers to the
Plers-Harrls. The sample popluatlion lncluded 562
students in elght elementary schools with counselors,.

Analysls of varlance in the Statistical Package for
the Social Sclences was used to determine |f
signlficant differences exlisted between the dependent

variable of gelf-concept score and the independent
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variables of gender, ethniclty, grade level, and lunch
status respectively. 1In thls study, there was no
statlstically slanlflcant relationship between gender
and gelf-concept, ethniclity and self-concept, grade
level and self-concept, and lunch status and

sel f-concept.
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CHAPTER 1
INTRODUCTION

Purpoge

The purpose for conductling thls study was to
examine the relationship between gender, ethniclity,
grade level, lunch status, and self-concept. This
study was designed to investigate the self-concept of
fourth, fifth, and sixth grade students in selected
elementary schools within the Omaha (NE)> Publlc School
District (OPS).
Context of the Probiem

A central concern of self-concept research has been
the relatlionship between students’ self perceptlons and
thelr academic performance levels; researchers have
generally reported conflirmation or refutation of the
slanficance of that relatlionship (Osborne & LeGette,
1982>. Often In the course of investigating the
self-concept and 1ts correlation with scholastlc
achlevement, researchers have dlscovered dlfferences In
gelf-concept scores according to the gender, ethniclity,
socloeconomic status, or grade level of thelr study
participants. These findings could have Important
Impllications within educational settings.

From thelr study of the stability of self-concept
between and wlithin groups over a ten-year perlod,

Barnes and Farrier (1985) found that females had a
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lower self-concept than males. Kohr, Coldliron,
Skiffington, Master, & Ross (1988) In their study of
the Influence of race, class, and gender on self-esteem
for fifth, elghth, and eleventh graders found gender
dlfferences were statlstically significant for all
analyses except within hlgh socloeconomic schools at
grade 5. 1In all Instances, females had higher scores
than males. Kohr, et.al. <1988) clting Wylle’s review
of the self-concept llterature In relation to gender,
reported that, of the many studies using the
Coopersmith Self-Esteem Inventory, virtually all showed
no differences between boys’ and girls’ self-concept or
were amblguous because of methodologlical problems.

None of the research done with well known self-concept
scales demonstrated male-female dlifferences of any
signiflcance. Thus, there do seem to be differences In
research conclusions concernlng gender;roles and

sel f-concept.

Simllar amblogulty exists in research related to
ethniclty differences and self-concept. In clting
Rosenberg’s work, Madhere (1991) reported that young
African Amerlicans expressed above-average levels
of self-esteem that were often higher than those
of white youngsters of the same age. Accordlng to
Osborne & Legette (1982) the findings of Chaplin,

Stenner, and Katzenmever and Wylle suggested that
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Blacks tended to have signiflcantly lower self-concepts
than whites. Thompson & Yaskey (1983) malntalned the
need to provide plans and procedures to develop
Hispanlc billngual chlldren’s self-congepta, Mitchum
(1989)> reported that although llttle dlfference has
been found In the level of self-esteem between
preschool Natlve Amer!cans and white chlldren, the
sltuation changes when Amerlcan Indlan students
experlence confllicts after entering school. The
discrepancy contlinues through elementary school,
culminating In junlor hlgh when Natlve Amerlicans begin
demonstrating high rates of absenteelsm, dlsclipllne
problems, and low motivatlion.

Confllictlng data were also reported In studles of
soclal class differences. Osborne & Legette (1989
malntalned that evidence suggested a correlation
between soclioeconomic status and self-concept, but
whether that reiatlonshlp was posltlive or negatlve was
not clear. In citling the work of Brookover and Wylle,
Osborne and Legette reported less positlve
gself-concepts for students from lower soclal classes.
However, In cltling the work of Ciclrelll, Soares and
Soares, and Trowbrlidge, Osborne and Legette reported
that the self-concepts of students from dlisadvantaged
socloeconomic environments actually surpassed those of

their more affiuent ciassmates.
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Marsh (1989) in reviewing age effects In levels of
sel f-concept summarized that researchers suggested a
declline In self-concepts durlng preadolescent years.
Not all of the studles he reviewed reported a declline
and none reported an lncrease during preadolescence.
The results of a study by Montemayor and Elsen (1977)
supported the finding that with the lncrease of age an
indlvidual’s self-concept becomes more abstract and
less concrete. The children ln thelr study primarily
described themselves In terms of conrete, objectlve
categories such as thelr address, physlical appearance,
possesslions, and play activities, whlle adolescents
used more abstract and subjective descriptlions such
as personal bellefs, motlivatlonal and Interpersonal
characteristics. Osborne and Legette <(1982) found no
sianlficant differences In global self-concept when
self-concept scores were compared to grade levels.

This study lnvestlgated differences In the
sel f-concept scores of a group of fourth, fifth,
and sixth grade students by thelr gender, ethnlicity,
grade level, and lunch status. Because of evidence
suggesting that such varlatlons do not conglistently
occur, four null hypotheses were proposed.
Statement of the Probiem

The purpose for conducting thls study was to

examine self-concept of students In selected Omaha
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Publlc Schools. The research was designed to
Investligate the relatlonshlp between gender, ethniclty,
grade level, lunch status, and self-concept.
Hypotheges

This study on self-concept vielded results on
four null hypotheses.

1. There ls no slignliflcant difference of
gsel f-concept scores as measured by the Plers-Harris
Children’s Self-Concept Scale at the .05 level of
confldence between males and females,

2. There Is no slgnlflcant dlfference of
self-concept scores as measured by the Plers-Harrls
Children’s Self-Concept Scale at the .05 level of
conflidence between Hlspanlics, Caucaslang, Natlve
Amerlcans, and Afrlcan Amerlcans.

3. There Is no slgnlflcant difference of
gel f-concept scores as measured by the Plers-Harrls
Children’s Self-Concept Scale at the .05 level of
confidence between fourth, fifth, and sixth grade
gtudents.

4. There is no significant difference of
gel f-concept sScores as measured by the Plers-Harrls
Chlldren Self-Concept Scale at the .05 level of
confldence between students with free lunch status,
reduced lunch status, and full price lunch status.

Operational Definitions
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Self-Concept. A relatlvely stable set of self
attltudes reflecting both a description and an
evaluation of one’s own behavior and attrlibutes.
(Plers,1984)

Plers-Harrig Children’s Self Concept Scale. An
80-1tem, self-report questionnalre deslgned to assess
how children and adolescents feel about themselves.
Items on the scale are scored in elther a posltive or
negatlve directlon to reflect the self-evaluative
dimension. A hlgh score on the scale suggests a
positive self-evaluation, whereas a low score suggests
a negative self-evaluation. (Plers, 1984)

Lunch Statugs. Those students whose famlly lncome
falls within guldellnes established by USDA may be
eligible for reduced-price or free breakfast and lunch.
The guldelines are based upon a federally deflned
poverty level and the number of persons In a household.
The guldlelines change each year and ellglbillty must
be reestablished each year. All full time students,
K-12, are eliglble to particlpate in federally
subsidized programs. (Omaha Publlic Schocls Food
Services Dlvislon, 1992 - Appendix D> In studles by
Butler and Handley (1989), Phelps (1990), Andrews
(1986), and Sletsema (1989) socloeconomic status was
based on student eligibillity for free and reduced lunch

programs. The Omaha Publlc Schools uge lunch
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status as a measurement of socloeconomlc status.
In this paper, lunch status was a measurement of
soc loeconomlics.

Elementary School Counselor. A counselor working
as a member of the professlonal staff of an elementary
school, with the responsbllity for worklng wlth
students, teachers, and parents. The counselor’s major
concern 18 the developmental needs of all students.

Guldance. The totallty of services and
activities of the counselor to help the individual to
a greater and fuller llife,.

Limltatlong

1. This study was limited to fourth, fifth, and
sixth grade classrooms according to thelr avallablllity
in the school counselor‘s schedule,

2. This study was limited to those elementary
schools In the Omaha Publlc School Dlistrict that have
elementary school counselors. The schools included In
the study were: Fleld Club, Spring Lake, Indlian
H111, Bancroft, King Science Center, Ashland Park,
Druid Hil1l, and Belvedere. 562 students and 8
counselors were lnvolved ln the study.

3. The study results are not to be generallzed to
fourth, fifth, and sixth grade students in the Omaha
Public School nor fourth, fifth, sixth graders at

iarge.
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4. This study was limlted to ldentlfying
relationships between the dependent varlable,
gelf-concept and the lndependent variables of gender,
ethniclity, grade level, and lunch status.

5. This study was limlted by the weaknesses
inherent in thls research deslan.

Assumptions

1. The findings reflect accurately the perceptions
of those students who were admlnistered the
Plers-Harris Chlildren’s Self-Concept Scale.

2. The statlstical procedures used for Inferential
measurement were valld and approprlate to thls gtudy.
3. The findlings of this study will add to the
literature on the toplc of self-concept and the Impact
of gender, ethnliclty, grade level, and lunch status.

Slanificance of the Study

The study ls signlflicant for students, teachers,
administrators, and elementary school counselors.

The major purpose of the guldance and counsellng
program in the Omaha Publle Schools is to provide a
system desligned to antlclpate and facllitate the
educatlional, career, and personal/soclal needs of
students. A curriculum approach to providlng services
focuses on the prevention of pfob]ems by providing all
students with approprlate age level skills and guldance

information.
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Willilams and Leonard (1989) contend that since
there is evidence that early intervention can improve
the self-concepts of at-risk students, guldance
services should be extended so more chlldren can be
counsel led, and counselors should help elementary
school teachers plan and Ilmplement effectlve actlvitles
to foster positive self-concepts among at-risk
students. Dobson, Campbell, & Dobson (1982) belleved
guldance programs were developed In schools to
personallze the learnlng experlences and to facllltate
individual development. They maintalined that with the
concern of developling positive self-concepts,
counselors and teachers are becomling Increasingly aware
that establishlng posltive student attltudes toward
school 1s an ilmportant objective for schools. In
clting Epstein and McPartland, they stated that
pogsitive attlitudes toward school can (a) lncrease the
l1ikelihood of chlldren remalnlng In school, (b)
encourage the development of a commitment to life-long
learning, and (¢)> promote the advantageous use of
school time and offerings. At the very least, higher
satlisfaction with school, greater commitment to
schoolwork, and more positlve student-teacher
relatlonships mean more enjoyable and stimulatling hours
gpent in the school setting. (Dobson, Campbell, &

Dobson, 1982)
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CHAPTER I1I
REVIEW OF LITERATURE
The purpose of this chapter is to assist the

reader in developling an expanded understanding of ¢1)
self-concept, (2) self-concept development, (3> the
relationship of gender, ethnicity, grade level, and
lunch status (socloeconomics) on self-concept, <(4) The
Piers-Harris Chlldren’s Self-Concept Scale, and (5>

enhancing student self-concept.

Phillips (1983) stated self-concept Involves one‘s
bellefs, attitudes, and feellngs toward one‘s ablilltlies
and disabllitlies: it includes one’s positive and
negative character descriptions, ldeas, attltudes,
values, and commitments. Balley (1987) in clting
Thomags wrote that selt-concept i3 formed through
experiences with the environment, interaction with
sionlflicant others, and attrlbutions of one's own
behavior. Thus, self-concept plays an important role
In the chlld s relationships with teachers, classmates,
and other indlividuals In the academic as well as
non-academic environment.

Strickland and Campbell <1982) deflned positive
self-concept as "what I am". "I belleve this is

me, therefore It 13 me. I recognize my strengths

and deficlencies and work from my stren
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improve my deflicliencies with a reasonable expectatlon
of success. But I am able to accept a less than,
perfect success with the bellef that I am stili a
perscon of worth.* Chapman (1988) iIn clting Byrne
defined self-concept as the perceptlon of oursgseives
Involvling our attlitudes, feellngs, and knowledge about
our skillsg, abllitles, appearance, and soclal
acceptabllity. Beane and Lipka (1984) deflned
self-concept as the descriptlion an lIndividual attaches
to the self. The self-concept 1S based on the roles
one plays and the attrlbutes one belleves the
Indlvldual possesses.

Oblakor (1985) belleved self-concept Includes
self-knowledge, self-esteem, and self-ldeal and
can be measured In relatlonshlp to physical maturlty,
peer relatlons, academic success, and school
adaptlveness. (a) Self-knowledge is a subset of
self-descriptive behaviors that describe the
Individual’s characteristics or qualitlies. This
Includes descriptlions of physical appearance, behavior,
abilitles, and cognitlive patterns. . Self-knowledge
includes self-descrlptions that Indlcate an evaluatlon
of characteristics but does not include statements that
Indicate self-valuatlons. <(b)> Self-esteem 15 the subset
of self-descriptive behaviors that Indicate

gelf-valuations. In this instance, the individual
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evaluates certaln self characteristics relative to how
those characterlstics are valued. (¢ Self-ideal s
the subset of self-descriptlve behaviors that indlicate
self-qualltlies that the student desires to achleve or
malintain through the expenditure of personal efforts,
(d) Physlcal maturlty 1s the relative maturlty of the
child within the classroom group. A more physically
mature chlld in this test iIs one who looks older, is
taller, or !s stronger than classmates. (e) Peer
relations Is the child’s acceptance or rejection by
the peer group. The accepted chlld Is portrayed as
being included In a varlety of group actlvitles or as
having many friends. The rejected chlld Is portrayed
as belng rejected, left out, or as not having many
friends. (f) Academic success ls the chlld’s relative
success at academics within the classroom group.

The more successful child is portrayed as a more able
learner, one who knows the answers to teacher
questions, does not need help from the teacher, and
makes relatively few mistakes on school work.

(g) School adaptlveness ls the chlld’s abllity to
exhlblt those behaviors typlically expected within the
clagsroom environment. The school adaptive child Is
the student who does the work during the deslgnated
time, works quietly when expected to, and does not

distract others lnapproprliately.
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In this study, self-concept was defined as a
relatlvely stable set of self-attltudes reflecting
both a description and an evaluation of one’s own
behavior and attributes. (Plers, 1984)
Development of Self-Concept

Two main accepted theorles in regard to how
gel f-concept develops were summarized by Alawiye and
Alawlye <(1984). The flrst theory, that [s supported by
psychologlsts and psychlatrlists, is the notion of
"developmental self." The theory of "developmental
gelf" views self-concept as a procesgss of maturation,
the Interaction between the Individual and the
environment. The second school of thought Is the
“social self" supported by the environmentallsts.
Within the environmentallsts are the behaviorists and
the phenomenocloglsts. The behaviorlists view
sel f-concept development as a learned reaction to
external stimull. The phenomenologists base
gel f-concept development on perceptions from other’s
responses.

Johnson €¢1982)>, In citlng Combs and Courson, noted
that as a person develops posltlive self-concept, the
individual becomes more open to experlences, does not
distort the environment that s belng percelved, and
thus can be more able to learn about self. At the same

time, since the Individual 1s then able to recelve
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stimull from all sources with less distortlon,
experlencing the world more fully, the person becomes
more able to learn effectively In an academic setting.
During the early yvears of development, each chlld Is
surrounded by countless signal systems. "Inviting" or
"dislnviting" mesgsaqes Inform the chlld of the
abllitles, values, and autonomy, or the lack thereof.
Every experlence the chlld has and every lnterpretatlion
the individual makes of that experlence Influences the
development of the child’s self-concept, poslitlively or
negatively. By the time a child reaches school age,
the self-concept is already developed and functloning,
All school experiences will be flltered through this
self-concept. As the flltering takes place, the
self-concept ltself 1s gradually altered, for good or
111. As vital as early preschool experlences are In
creating self-concept, school experlences should not be
underestimated. When children enter school, they are
expected to undertake a major new ldentity, and they
assume thlis ldentlty with areater or lesser success.
The result Is an often overlooked aspect of
self-concept theory: self-concept as learner.
Self-concept as learner is that part of a
person’s "global self", all the attltudes, oplnlons,
and bellefs that a person holds to be true of the

personal exlstance, that relates most directly to
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school achievement (Purkey, Rahelm, & Cage, 1983).

Rihl, Burgan, & Christenberry (1988) malntalned
that what students belleve about themselves vitally
affects every aspect of thelr behavior and learnling.

An Individual’s self-concept is developed as a result
of the experlences the perscn has had. By the time a
child reaches school age, the self-concept 1s qulte
well formed. The reactions to learnlng and to the
school success or fallure wlll be determined by the
bellefs and attltudes the Indlvidual has about self.
The most important ldeas that an lndlvidual will ever
posgess are those that are about self.

Pottebaum, Kelth, & Ehly (1986) suggested that
research conducted on self-concept and achlevement
stems from the apparent bellef that children’s feellngs
about themselves are key factors In school achlevement.
They stated that the assumption of many theorists seem
to be that the chlld’s developmental needs, including
positive self-concept, should be the basis for
educational progress.

As children enter school, the major roles plaved by
parents, sibllngs, and self-chosen playmates In
self-concept development are strongly complemented by
teachers and classmates (Winne, Woodland, & Wong,1982).
Because the school and lts environment communlicate that

academlc achlevement !s one, 1f not the most important
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tasks to be approached, Wlnne, et. al, (1982) stated

It Is reasonable to predict that students’ views

of their academlc standing, as communlcated by varlous
forms of evaluation and teachers’ structuring of class
actlvities, strongly Influence students’ self-concept.

Crosby (1982> belleved any efforts to develop
sel f-concept must be based on the humanistic assumption
that humans are baslically good and lnherently
self-actuallizing. Glven that humans will strive toward
greater levels of belng, Crosby concluded
non-constructive attltudes and behavior to be of
strivings gone astray. The development of self-concept
will ald and direct a student’s strivings in a
constructive manner throughout the llfe cycles. Crosby
dellneated three possible positions of self-concept:
How 1 perceive me, how I percelve others percelve me,
and how I really am.

The following external factors related to the
development of self-concept were contrlibuted by
Marshall (1989>. (1) Responslveness of careglvers.
The quallty, consistency and timling of adults”
responses to infants may carry messages about trust,
caring, and the value of the Infant. Careglver
responsiveness may also convey Information about the
developing child’s capaclity to become competent and to

control the environment. When careglvers respond
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positlvely and consistently to infants’ cues, Infants
may come to learn that they are of value and that they
can influence thelr soclal envircnment. This may
contribute to beginning feeilings of self-worth,
personal control, and competence. (2> Physlical
environment. If we make developmentally appropriate
materlals (those that provide both challenge and
success) easlly accesslible to young chlldren for
exploratlon In an encouraglng environment, these
children are llkely to acqulre feellings of competence
and confidence in approaching new materlals. Mirrors
and similar llght-reflecting surfaces provide
opportunitles for very young chlldren to learn not only
about their physlical characterlistics but also about
themselves as lndependent agents who can make thlngs
happen. (3> Parental attitudes and chlldrearing
practices. Marshall (1989) clted Sears who found that
parents who were warm and accepting when their chlidren
were young (age S) had chllidren with high self-esteem
measured at age 12. Parents who use an authorlitative
pattern are also more llkely to have chlldren with hlgh
gself esteem. These parents make reasonable demands that
are accepted by chlldren, but they do not impose
unreasonable restrictions and they allow their chlldren
some cholce and control. (4) Expectation. Teachers’

and parents’ expectatlons may {nfluence children’s
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self esteem both (a) directly through opportunities
adults provide for children to learn and become
competent and (b> Indlirectly through more subtle

cues that chlidren eventually come to percelve.

(5S> Classroom environments. Classroom structure and
teachers’ control orlentations may Influence children’s
gself-concepts. Whether teachers support chlldren’s
autonomy or tend to control children through external
means alsoc affects chlldren’s perceptlons of competence
and self esteem. (6) Peers. Some research suggests
peer Interactions may have an Influence on self-esteem
and soclal self-concept earller than previousiy
belleved. Soclal self-concept may Influence peer
relatlionshlps, or peer relationships may influence
soclal self-concept, or knowledge of Interpersonal
skills may affect peer relatlonshlps and/or soclal

sel f-concept.

Influences of gender. ethniclty, arade ]Jevel, and
soclioeconomics on self-concept

Several studies were found In an ERIC search In
which the authors used free and reduced lunches as a
measurement of socioeconomics. Goodwin and Goodw!n
(1989) described an extensive survey of educators in a
large metropolitan school district In terms of their
perceptions of the unmet health needs of elementary

school chlldren in the digtrict. Since the district
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particlipated In the federal sponsored free and
reduced-cost lunch program wlith quallfications based on
famlly income and slze, Goodwin and Goodwln (1989)>
decided to use data from the program as a proxy for
socloeconomics.

Jones and Mandeville (1990), in determining the
degree of assoclation of age at school entry wlth
reading fallure, used the Baslic Skillls Assessment
Program to analyze readlng test scores of students In
Grades 1, 2, 3, and 6. The researchers examlined the
relative lmportance of age and the factors of race,
sex, and socloeconomic status. The lunch-payment
gstatus of each student was used as an Indlcator of
socloeconomic status. Those who were ellalble for free
or reduced-prlce lunches were characterized as
lunch-assisted, others as full-payling.

In a three year study, Andrews (1986) lnvestlgated
the relationship between teachers’ perceptlons of
the princlipal as instructlonal leader and average
gain scores of students In 67 elementary schools In
Seattle. Scores were disaggregated by student
ethnicity and student free lunch status as a surrogate
measure of socloeconomic status. Phelps (1990) had
sixth, seventh, and elghth grade students complete
a Rural School Success Inventory and the Learning

Styles Inventory. The study explored dilfferences
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between low socloeconomic status and mlddle/high
socloeconomlc status. Cumulatlve frequencles and
percentages were grouped by SES as determlned by
free and reduced lunch status. Sletsema (1989) In
studying the characteristics of the 55 largest
publlc elementary and secondary school districts
based socioeconomic status on the percentage of
students ellgible for free lunch programs. In a
study on differences ln achlevement for flirst
grade students taught In small classes, ellglibllity
for federal free lunch programs was the crilterion
used by Butler and Handley ¢(1989) to evaluate
socloeconomic status. In thls research study,
ellgibliity for free and reduced price lunches
was the criterion used for socloeconomic status.

To Investligate differences in the self-concept
scores of a group of adolescents by the sex, race,
grade level, and soclal class of the study
particlpants, Osborne and Legette (1982) used three
self-concept Instruments. The Plers-Harrls Chlldren’s
Self-Concept Scale, the Coopersmith Self-Esteem
Inventory, and the Self-Concept of Ablllty Scale were
administered to study participants. There were no
signficant differences In the global self-concept mean
scores between males and females. There were race

differences In all academlc self-concept scores. There
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were no sliaonlflcant differences In global self-concept
when self-concept scores were compared by grade level.
There were socloeconomlic dlfferences In global
gelf-concept.

A study by Kohr, Coldiron, Skiffington, & Ross
(1988) researched the Influence of race, c¢lass. and
gender on gelf-esteem for flfth, elghth, and eleventh
grade students in Pennsylvanla Schools., A number of
consistent findings were observed for self-esteem
across grade levels. 1In the followlng descriptlon |t
should be noted that on the self-esteem scale, a high
score was lndlcatlve of a posltive self-esteem.
Slagnlflicant student socloeconomic maln effects were
found for all analyses at grades 5, 8, and 11.
Uniformly, means Increased as student SES Increased
regardless of whether students attended low or hlgh SES
schools. Gender differences were statistically
gslgnlficant for all analyses except within hlgh SES
schools for grade §. In all instances, females had
hlgher scores than males. A slgnliflcant race effect
occurred only for low SES schools at grades 5 and 11.
Interestingly, fifth grade whlte students had hlgher
scores than their black counterparts; however, at
eleventh grade, black students manlfested higher scores
than white students. None of the Interactlon effects

demonstrated slaniflicant differences. The pattern of
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mean self-esteem scores Just described suggested an
interaction between grade level and race that was
confirmed through a special two-way analysls

of variance. This finding suggested an interesting
developmental trend In whlch black students attendling
low SES schools exhlblted sllghtly lower gelf-esteem
scores at the elementary level that become
Indistingulshable from white students at the mliddie
school or Junlor hloh level. By hlgh school, black
students dlisplaved higher self-esteem scores than thelr
white counterparts In low SES schools.

A longltudinal study of the self-concept of low
Income youth was conducted by Barnes and Farrler
(1985>. Chlldren ln grades flve and six were
Interviewed In 1969 and a fol low-up phase was conducted
in 1978 using those chlldren who had answered the 1969
phase and who were now out of hlgh school. The purpose
was to determine the stabllity of self-concept over a
decade, and to investigate changes or dlfferences that
occurred within and between groups over time. Data were
analyzed using self-concept as the dependent varlable.
The independent varlables measured In relatlon to
gsel f-concept were sex, race, and place of residence.
Pearson product-moment correlatlons and palred t-tests
Indicated that the majorlty of youth undergo minimal

changes during this age span.
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In a study on self-concept in American Indlan and
white chlldren, Rotenberg and Cranwell <1988), reported
that seventy-one American Indlan and 149 white children
from grades 3 through 6 were tested on an open
self-description measure and a transformatlonal measure
of self-concept. American Indian chlldren referred
more frequently to kinship roles, traditional customs
and bellefs, and moral worth In thelr open
self-descriptlions than did white chlldren.
Developmental changes In the organization of
self-concept were found in white as well as In Amerlcan
Indian children; external orientation (possession,
resources, physical, self and body lmage, name,
territorliallity, cltlizenship) decreased with age,
whereas Internal orlentatlon (interpersonal and psychic
style and personality) lncreased with age on the
transformational measure only. In comparison to white
chlldren, however, American Indlan chlldren showed (a>)
greater external orlientation on both measures, and (b)
greater orlientation on the open self-descriptlon and
lesser orientation on the transformatlion measure.

Richman, Clark, & Brown (1985) In a study assessed
the effects of gender, race, and soclal class on the
general and area-specliflc self esteem of hlgh school
students. One hundred and ninety-five hlgh school

students served as subjects In a 2 (gender: male,
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female) x 2 (race: black, white) x 3 (soclal

class: low, mlddle, and hligh> factorial deslgn. The
Rosenberg General Self-Esteem Scale, the Plers-Harrls
Children’s Self-Concept Scale, and the Brookover
General Self-Concept of Ablllty and School Achlevement
Scale were the measures of elther general or sgpeciflc
self esteem. Females, white, and lower soclal clasgs
adolescents were consgistently lower In thelr

gel f-esteem scores than were males, blacks, and upper
soclal class teenagers, respectively.

Self-concept development from childhood to
adolescence was studled by Montemayor and Elsen (1977)
from a cognitive-structural perspective. The responses
of subjects to the question "Who Am I?" were analyzed
by means of a 30-category scoring system. Between
chlldhood and adolescence, there was a slgnlflcant
Increase In self-conceptlons categorlized as follows:
occupational role-- exlstentlal, Indlviduating;
ideological and bellief references; the sense of
determinatlion; the sense of unlty; lnterpersonal style;
and psychlc style. A decrease occurred for
self-conception based on territorlallity, clitlzenship;
possessions, resources; and physical self, body Image.
The results for self-concept development suggested that
cognitive developoment proceeds from a concrete to an

abstract mode of representatlion.
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In examinlng the dimenslonallty of self-concept,
Wendler (1984) had 485 school age chlldren (248 females
237 males) complete the Plers-Harrls Chlldren’s
Self-Concept Scale, that included an assessment of
silx subareas: behavior, !ntellectual and school status,
physlical appearance and attributes, anxlety,
popularity, and happlness and satlsfactlion. The
responses were factor analyzed using a hlerarchlal
factor analysis procedure. Results Indlcated the
presence of a general, dominant factor of self-concept.
In addition, several secondary factors emerged,
providing support for the multidimensionality of the
general construct of self-concept as measured by the
Plers-Harrls.

An Investigation of the differences In self-concept
for a group of clinic and non-clinlc chlldren using the
Plers-Harrls was undertaken by Gulton and Zachary
(1984). 1t was the authors’ hypothesis that lowered
self-concept would be associated with chlldren
exhlblting problems such as dellnquency or chlldhood
depression. The clinic sample reported consliderable
lower self-concept than the non-clinic sample, a
findlng that provides additional evidence of the
criterion-valldlity for the Plers-Harrls Chlldren’s

Self-Concept Scale as a measure of chlldren’s
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gel f-concept.

Madonna, Balley, & Wesley (1987) sought to further
examine the relationship between locus of control and
self-concept. Fourth and fifth grade students were
adminlstered the Plers-Harrls Chlldren’s Self-Concept
Scale and the Nowickl Strickland Locus of Control! Scale
for Chlldren In a group format. The results Indlicated
a non-signlflcant negatlve relatlonship between the
Nowickl Strickland Total Scale and the Plers-Harris.
These results, although non-significant, suggested a
trend toward high self-concept In internal orlented
children.

The six cluster scales of the Plers-Harris were
examlned by Cooley and Ayres (1988) for rellabllity and
Independence. Half of the 155 sixth to elghth graders
completing the scale were recelving some speclal
education services. Results suggested the cluster
scales showed adequate rellabllites with alphas
ranging from .74 to .83, but the scales were quite
highly lIntercorrelated with a mean interscaie
correlation of .54. Removal of all overlapping ltems
from the cluster scales reduced the correlation mean to
.44, with only a small drop iIn Internal consistency.

Kugle and Clements (1981)> examined the relationshlp
of stability of self esteem to academic variables among

elementary students. The hypotheses were concerned

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



27

with the relatlionship between: (1) stabllity of self
esteem and accuracy of self-descrlibed ablllty, (23
level and stablllity of self esteem and achlevement, and
(3> level and stablillity of self esteem and dlsruptlve
behavior. Stablllity and level of self esteem were
measured by the Plers-Harris Chlldren’s Self-Concept
Scale and the Dlckstein Self Esteem Inventory,
completed by third, fifth, and seventh graders con
two occaslons. Results Indicated that level and
stablility of self esteem were not related to one
another. However, accuracy in estimating thelr
academlic performance, nelther self esteem dimenslon
was related to disruptive behavior. Both level and
stablillity of self esteem were positlively related to
academlc achlievement.
Enhancing Pogltive Self-Concept

Elementary and secondary schools must regard thelr
role as including tasks beyond educatling individual
students. Schools will have to provide certaln
functlons that were tradltlonally provided by the home
and community. Based on this premise, Coleman (1985)
belleved when a soclety changes outside the school, 1t
Is necessary for the schools to change also. School
success has tradltionally been assoclated with strong
families and strong communities. Coleman (1985)

malntalned that changing soclal sltuations have
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lessoned the communlty’s abllity to provide support for
the schools; therefore, schools must modlfy thelr
actlivitles. Schools can elther strengthen and rebulld
the supporting soclial structure, or they can provide
school activitlies that bulld compensatory social
structures. There 1S a need to create and strengthen
relatlons among parents of chlldren iIn the schools.
There 1s a need to get parents lnvolved in the schools.

Sensitlve parents and teachers may be better able
to assess a child’s self-concept than researchers.
Differences in definltlons and dimenslons make |t
difficult to compare and synthesize studles, but a
child with a good self-concept radiates It (Marshall,
1989>. Marshall (1989) belleved teachers’ and parents’
expectatlons may Influence chllidren’s self-esteem, both
(a> dlrectly throush opportunities adults provide for
chlldren to learn and become competent and (b)
indirectly through more subtle cues that chlldren
eventually come to percelve. If adults belleve that
certaln chlldren can learn or do more than others, they
may furnish additional materlals for these chlldren.
In this way, they provide more opportunities to become
competent in more areas and thus directly influence the
children’s percelved competence.

In addition, teachers’ and parents’ expectatlions

Influence sgelf-concept In more subtle ways as children
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gradually become more adept at "reading" environmental
cues. Young chlldren are not very accurate in Judglng
adul ts’ expectatlons for them. They generally hold
higher expectations for themselves than thelr teachers
hold for them (Marshall, 1989>. The discrepancy
between young chlldren’s expectatlons and those of
thelr teachers may be due to thelr underdeveloped
ability to take the perspectlive of others. Young
children may also have less need to focus on what their
teachers expect of them because most pre-school and
klndergarten classrooms do not emphasize evaluatlion.
However, even at the klndergarten level, If teachers
make theilr evaluatlions of children salient- such as
polnting out the chlldren’s best work- children’s

self evaluation can show some conslstency with those
of the teacher (Marshall, 1989).

Leonard and Gottsdanker-Willekins (1987) stated
that educators can significantly Influence the child’s
views of self and must work to provide experlences that
develop a sense of competence and worth., Self esteem
can be modiflied by experlences and by the responses of
important persons in the chlld’s life. Leonard and
Gottsdanker-Willekins (1987) clte the work of Pearliman
and Pearlman who found that younger students’ (grades
1 - 3) self-concepts were more easily changed than

thoge of older students (grades 4 - 6). Leonard and
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Gottsdanker-Willeking (1987) hypotheslzed that the
younger chlldren had experienced fewer defeats than the
older students and were able to malntaln higher levels
of self-confldence. It ls also posslible that younger
children are more easlly influenced by authority
figures such as teachers and parents and are,
therefore, more responsive to efforts by these persons
to enhance self-concept than are older children.
Accordingly, Leonard and Gottsdanker-Wlllekens (1987)
advised the lnvestment of effort by the elementary
school staff In programs that will enhance

sel f-concept.

Major areas for general self-concept Interventlion
are teachers’ bellefs and attltudes toward students,
general classroom atmosphere, and incorporation of
affective strategies Into speciflic curricular areas.
Leonard and Gottsdanker-Willekens (1987) offered the
followlng suggestlons for teachers, clting the ldeas of
Burns and Broman, Ekwall and Shanker, Purkey, Spache,
Tledt, and Quancet.

1. Teacher’s bellefs and attitudes toward students.
The teacher should accept the students as a valld
contributor of ldeas and a participant In actlivities
in the classroom. This can be accomplished by
accepting the student’s ideas and contributions to

clagss activities even |f the student’s efforts fall
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short of the teacher’s goals for the students. The
student should belleve that the contrlibutions are
recognlized as vallid; the teacher can then help the
student to ldentlify and develop plans to overcome
observed weaknesses. Furthermore, the teacher should
be aware of possible subjectivity In evaluation,
partlicularly In areas of study lnvolving c¢creatlve
expression (such as creative wrltling, art, drama, and
music) and endeavor to evaluate the student’s
contributions as objectively as possible.

2. Classroom atmosphere. The teacher should provide a
classroom atmosphere In which differences among
students are acknowledged and accepted. This
atmosphere can be achleved by uslng cooperative rather
than competitive types of indlvidual actlivities, by
varying the basis for membershlp In student groups, and
by planning actlivities so that each student In the
group Is able to participate successfully. In
additlon, the teacher should be sure that classroom
rules are clear and are enforced equally for all
students. In developling assignments for students on an
individualized basls, the teacher should ensure that
students are both challenged and can be successful.

For individuallzed asslgnments, students are dlirected
to accompllish tasks at a varlety of ablllty levels, and

the tasks may vary both In complexlity and ln the tlme
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needed to complete the task. The teacher should be
sure that use of a differentliated asslignment system
does not make the less able student feel set apart,
that the student is both stimulated by and Is able to
accompl ish the assignment, and that the student ls able
to attain the approprlate Instructlonal goal.
3. Speclflic currlcular-based strategles. Currlcular
areas such as readlng and writing can provide a wealth
of opportunities for self-concept intervention and
enhancement. The student has numerous possiblllities
for reading and wrlting about self-worth. Students can
read materlals related to thelr culture and herltage,
read about people from other cultures or with different
values, write about the advantages of belng oneself and
write about one‘s personal confllicts, abllitles, and
efforts. The teacher can have an active role In
helping students develop hlgh levels of self-esteem.

A plan to help students develop more poslitive
sel f-concepts was offered by Fuller (1984).
1. Make a list of the positlve characterlistics of
the chlld with a negative self-concept--adult
perceptlions are easily converted Into self conceptlons.
What are the "adult perceptlons" that you are
transmltting?
2. Help chlildren experience, recognlze, and enjoy

success on a consistent basls.
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3. Create a warm classroom environment that
communicates respect, acceptance, and concern.
4. Do not leave change to chance or intermittent
action but rather develop a speclflc plan of actlon.
S. Allow chlldren to particlipate In declislon makling.
Decislon making skills encourage feellngs of
conflidence.
6. Create a democratic environment that encourages
students to interact with one another in positive
ways and consequently results in feellngs of power
within that environment.
7. As part of the curriculum Include activitles that
help chlldren feel good about themselves.
8. Provide consistent and constant positive feedback
that helps to clarlfy self-concept and values,
9. Examine your own self-concept. Are you modellng
self acceptance and apprecliation? Enjoy who you are;
If you will not do 1t for yourself, do It for your
students.

Thompson (1987) developed the followlng seven
guldelines as suggestions to improve the

effectiveness of leaders of any motivatlional program.

i. Belleve in yourself. You are capable of motlvating

your students, asslsting them In developling thelr
skills and ablllites, and modellng posltive attltudes

for them.
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2. Belleve In your students and make 1t obvious,
Demonstrate confidence in your stuéents. Provide as
much posltive relnforcement as possible, egpeclally
in the beginning, and show them how they can relnforce
themselves.

3. Be senslitive and practical In your presentation,
Your program should be sequentlal and developmental.
Allow students to see how each actlivity or concept
flts Into your plan for the unit; help them to notlice
the future purpose of your current presentation.

4. Provide a model for enthusliasm. In many ways, you
are trying to sell your students a product
(self-improvement? for which they will have to pay a
considerable price (practlce and hard work)>. If you
want to motlivate your students, you must show them
that the end result will be worth thelr efforts.
Vislible bellef in your program and enthuslasm for

It can easlily ellclt bellef and enthuglasm from your
students.

5. Involve others. Communication with parents and
teachers is essentlal and is an excellent source

for feedback and suggestions.

6. Structure experlences for success. Carefully
planned exercises and activites, featuring achlievable
challenges can help the student become a more

successful {ndlvidual, one who ls legss defenslive toward
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future challenges.

7. Have fun. 1If you can develop and use methods that
students will enjoy, vyou will get greater participation
from them and will provide them experliences that they
will more readlly remember and bulld upon.

A plan of action for those who work wilth chlldren
(teachers, princlpals, bus drivers, school workers, and
others) to foster positive self-concept of chlldren was
glven by Strickland and Campbell (1982).

1. Become aware of what the term "positlive
self-concept" means. Self-concept Is "what I am. I
beileve this is me. 1 recognlze my strengths and
deficliencies and work from my strengths to lmprove

my deficiencies with a reasonable expectation of
success. But I am able to accept a less-than-perfect
success with the belief that I am still

a person of worth."

2. Examine your influence as teacher on chlldren’s

sel f-concepts. Your role as teacher is baslically that
of helplng children to develop positive self-concepts
through: a) consclous, dellberate guldance - teachlng,
discipline, educatlion, reeducation; b> unconsclous
guldance - your personality, your attltudes and
feelings toward yourself, children, and others, your
outlook on life, vour usual way of actlng.

3. Identlfy concepts related to effective guldance.
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All behavior 18 caused; |t does not Just happen.
Behavlor, both "good" and "bad", ls a strlving toward
growth, self-fulflllment and independence. Dlsciplline
is any kind of effort almed at heiplng chlidren learn
to deal with environmental demands that go agalnst
their own wishes or feelings. The alm of dlscipline
Is not to punish or eliminate freedom but to provide
chlldren freedom within limits that they can manage.
4. Analyze your own feelings of self worth.

S. Accept children as Individuals.

6. Allow for Increasing freedom.

7. Allow chlldren opportunities to take responsibllity
for thelir own actlons and feellings.

8. Analyze your own school settling.

Purkey (1970> belleved 1t was difficult to
overestimate the need for the teacher to be senslitlve
to the attitudes that are expressed toward students.
Even though teachers may have the best intentlons, they
sometimes project distorted images of themselves.

What a person belleves can be hldden by negatlive
hablts plicked up long ago. Purkey (1970) stated that
teachers need to ask themselves:

1. Am I projecting an Image that tells the student that
I am here to bulld, rather than to destroy, the student
as a person?

2. Do I let the student know that I am aware of and
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interested in each lndividual as a unique person?

3. Do I convey my expectations and confldence that

the student can accompllish work, can learn, and is
competent?

4, 'Bo I provide well-defined standards of values,
demands for competence, and guldance toward solutlons
to problems?

5. When working with parents, do I enhance the academlic
expectatlons and evaluations that they hold of thelr
child’s abllity?

6. By my behavior, do I serve as a model of
authenticlity for the student?

7. Do I take every opportunity to establlsh a hlgh
degree of private and semi-private communclation with
my students?

The above questlions are samples of how the teacher may
check to see 1f the conveylng of bellefs is belng done
In an authentlc meaningful fashlion.

Wardle <1988) belleved that the teacher 1s the
central, value transmitter In a school or chlld-care
program. Therefore, to have a program that supports
the Indlvidual differences of each chlld, we must
have teachers who support each child’s right to
self-concept development. Program administrators must
set the expectatlons that each teacher support each

child. The program needs to provide tralning for the
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staff. Each teacher must examine personal fears,
uncertalinties, prejudlces, and limltatlons. Teachers
must then honestly confront areas where they do not
support a chlld with a certaln Indlvidual difference.
In supporting gender dlfferences In the classrooms,
Wardle (1988) suggested that teachers provide ways to
contradlict blases children bring to school; provide
opportunities for new ways of thinklng. Thls can be
done by lIntervening ln chlldren’s conversatlons,
correcting statements by chlldren, suggesting new play
activities, Inviting community people Into the
classroom, reading books and using puppets. Wardle
(1988) also belleved teachers can support raclal/ethnic
differences in the classroom. Teachers can
provide an open, supportlve environment where chlildren
can ask questlons and recelve accurate answers.
Teachers may explaln Indlvidual ethnic and raclal
differences using three perspectives: a) the chlid’s
parents and grandparents, b) the national heritage of
relatlves: N. Europe, Afrlca, Mexlco, and West Indlan,
and c¢) stress that all individual differences are
beaut!iful. Teachers can alsc provide a wealth of
muiticultural materials and activities In the
classroom: books, dolls, posters, photos, music, dance,
art, artifacts, visitors, and field trips.

Oblakor and Alawlye (1990) maintalned that It Is
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Important that educators lnvolved with the enhancement
of Black chlldren’s self-concepts endeavor to:

1. Emphasize accuracy of self-concept In the
identification of speciflc strengths and weaknesses of
Black children’s self-concepts.

2. Avold labels and categorizatlons that force Black
chlldren to Internallze negative optlons.

3. Modify the external contingencies that Impinge upon
Black chlildren’s self-concepts (e.g. environments,
teachers, teaching strateglies, assessment tools and
Interpretatlions).

4. Provide novel situatlons that can challenge Black
chlldren. The sensltlvity to needs should be
emphasized, and belng unnecessarlly sorry should be
deemphaslized.

5. Inspire Black chlildren to control their 1lives by
allowing them to make goal-directed declislons. Fallure
should not be regarded as a deterent - 1t should be an
inspiration for Black students to work harder.

6. Design programs whlch will help Black chlldren to
a) understand who they are, b> love themselves for who
they are, and c) be willing to expend efforts to
achleve thelr goals and objectlives In life.

7. Understand and appreclate different cultures, and
relate thelr ldeas of self-concept to cultural values,

bellefs, and history.
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8. Deemphaslize deflclt assumptlons that hamper the
education of Black chlldren, and emphasize
developmental aspects of educatlon,

9. Design programs that facllltate cooperative
community involvement.

Cultural enrlchment actlvitlies for parent
involvement are provided by Kirkland-Holmes and
Federlein (1990).

1. Have a "Back to School" Cultural Enrichment
Classroom Open House. (Have a listlng of planned
actlvlties for the year - discuss how parents can
help.)>

2. Family Trees - Send home famlly trees- have as many
famlly members as possible help trace the family
history.

3. Send home a tape recorder, have the students
Interview thelr parent(s) about thelr chlldhood. Have
students share with the class.

4. Have a pot luck of favorite African American famlily
dishes, Have parents share a reclpe, |f desired.
Publish cultural reclipes in a book to be distrlibuted to
the familles.

5. Have an Afrlican American authors’ celebration.

6. Have parents interview their child. Make avallable
a list of questions to see how chlildren feel about

themselves.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



41

7. Have speclal "family sharing day." The child’s
tfamlly members may come to school or send {tems about a
favorite cultural actlvity, souvenirs, and collectlons.
8. Hold a speclal African Amerlcan Cultural Dress-up
Day. Chllidren and parents can share favorlte outfits,
halrstyles, and make-up. Have a halrbralder,
storyteller, or seamstress avallable for demonstratlons
and activitles.

Obtalnable goals and obJectlives for schools that
could enhance the self image of black elementary
students were glven by Marchant (1990).

1. Black urban elementary students may requlire extra
efforts to promote self-regulation In thelr learning.
Teachers need to help students establlsh thelr own
goals and gulde students in ways that encourage
self-monitoring of sSuccess.

2. Black urban elementary students may need early
encouragement and speclflc examples that highllight the
relevance of doing well in school. Teachers should
present the "why" of learning along wlth the "what'
and "how."

3. Black urban elementary students may not find the
pursult of challienglng work soclially desirable.
Teachers need to find ways to reward motivated students
In a manner that encourages soclallzatlon.

4. Black urban elementary students that trust thelr own
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Judgments but do not percelve themselves as belng
scholastically comptetent may have more attendance
problems. Slnce thls relatlonship iIs llkely to play

an Increasing role In attendance and achlevement as the
student matures, teachers need to find a way to provide
students with choices that the student can succeed

at 1n school.

S. Black urban elementary students may find Improving
thelr standard Engllsh vocabulary soclally undesirable.
Teachers and communities need to find ways to encourage
and reward the practlce of learning Engllish vocabulary
in order to faclilitate communication In school and
outside of a restricted urban area.

6. Black urban elementary students may rely on the
performance and value systems of thelr peers in order
to evaluate thelr own performance and self-worth.
Teachers need to strlve for academic standards and
educational values that are not dependent upon a small
raclal/cultural reference group. At the same time,
teachers need to be aware and respect the local bellef
systems.

7. Black urban elementary students must be shown that
they can succeed In school and in llfe. The rewards of
"real" achlevement will lead to a more positive, more
complete self-concept. Nothing succeeds 1ike success.

Spencer and Markstrom-Adams (1990) belleved that
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alternative ldentlty-focused Intervention and
preventlion efforts for African Americans, Hispanic, and
American Indian vouth and thelr famllles overlap
somewhat and move them to present several
prescriptlions.

1. Methods should be proposed to keep minority youth in
schools and academlically orlented since thelr lack of
education continues to serve as a conditlon that
virtually guarantees a llfe course of socloeconomlc
disadvantage.

2. Efforts are required to helghten health
consciousness (chronic health problems confound
identlty processes).

3. The Importance of constructive soclal networks and
support systems should be afflrmed.

4. Methods should be proposed to support parenting
efforts as cultural transmltters.

S. Proposals are needed to offer a compensatory
(mediafocused) cultural emphasis that affirms group
identity for all youth and thus enhances ego-identlity
processes and group prlde.

6. Methods to promote the teaching in schools of natlve
languages and cultures (particularly for Amerlcan
Indlan tribes who appear most at risk of losing thelr
herltage) are needed.

7. Providing a mechanism for the speclal tralning of
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teachers of ethnic minority students Is critical.
8. Chlld-rearling support by way of teaching parenting
skills that promote the parents’ sense of ethnlc pride
and enhance "home-school partnership bonds" |s
esgentlal.
9. Improved methods of training for mental health
workers who gpeclifically serve an ethnic minority
populatlion should be required.
10. From a theory-generating and emplrical research
perspective, an alternatlive, ongolng, and developmental
approach to the llfe-course experiences of minorlty
youth should provide information of several types to be
used for multiple purposes. For example, research
would afford Information for: a) generating more
comprehensive theorles, bl reformulating developmental
models of risk and coplng, ¢) proposing and
implementing programs of Interventlon, and db
increasing efforts almed at equity iln a more overt or
concrete manner. Mlnorlty youth generally (and male
minority youth speciflcally) should from the early
toddler and preschool years, belleve that they can have
positlve impact on the world.

The bellief that the lmplementation of programs
designed to foster the self-esteem of African American
children must also include provisions for the

evaluation of such effort 1s maintalned by Locke
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(1989>. The success of sSuch programs can best be
determined by observing how students behave. Affectlve
behavloral outcomes are cruclal to any program deslgned
to fogster development of self-esteem. Counselors
should ldentify the speciflic student outcomes desired
and the observable behavioral Indicators of such
outcomes.

Counselors can be of the areatest help to
Natlve-American chlldren by Incorporating the unlque
values of thelr culture into the counsellng process
(Mitchum, 1989)>. Cooperation within the group,
harmony, respect for authority through lack of direct
eye contact, and preference for nonverbal technlques
all can be Incorporated Into group counseling.

Posltlve change for the group rather than for
individuals within the group may be a solution to the
problems of low self-esteem In Natlve Amerlcan
children.

The counselor, as consultant to the teacher, can
help the teacher positively modify the self-concept of
students In a classroom setting. Counselor-coordinated
inservice presentations and staff development
actlvitlies can be used to develop teacher expertise in
the ldentiflcation and remediation of students”
gelf-concept problems, the creatlon of psychologlically

healthy learning environments, and the lncorporatlion
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of affective étrategies into speciflic curricular areas
(Lecnard & Gottsdanker-Wlilekens, 1987; Dobson,

Campbell, & Dobson, 1982; Wllllams & Leonard, 1989).
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CHAPTER II1
METHODOLOGY

Thls chapter was deslgned to describe the
methods that were used in this research project
to ldentlfy self-concept of fourth, fifth, and sixth
grade students. The research design, the sample
population, the data collection, the survey instrument,
and the analysls of the data are discussed.
Regearch Deslan

The design of this study utlilized the descriptive
research method. S;udents particlpating In the study
were requested to respond to the Plers-Harrls
Children’s Self-Concept Scale.

Self-concept of students, the dependent varlable,
was indicated through the responses given to the
80 ltems on the Plers-Harris. The independent
variables were grade level, ethnlcity, gender, and
lunch status. These data were collected at the same
time and from the same respondents who provided answers
to the Plers-Harris.
Sample Population

Omaha Publlic elementary schools with grades 4, 5,
and 6 and with school counselors participated in
the study. The elght schools Included were Fleld

Club, Spring Lake, Indian Blill, Bancroft, King Science
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Center, Ashland Park, Druld Hill, and Belvedere.
This was a structured population of 562 chlldren.

The departments of Instructlion, Speclal Educatlon,
General Adminlstration, Human Community Relatlons, and
Student Personnel work together to determine which
Omaha Publlic Schoois wlll have eiementary school
counselors. The criterlia used to determine counselor
placement In a bullding are: low academlc achlevement,
low attendance, high economically disadvantaged, high
enrollment, hlgh moblllty, hlgh pupli - teacher ratlo,
high reported child abuse, high speclal educatlion
staffings, and high substance abuse.

During the 1991-92 school vear, the followling
seventeen elementary schools had counselors:

1. Ashland Park
2. Bancroft

3. Belevedere
4, Conestoga

S. Druid Hill
6. Fleld Club
7. Franklin

8. Indian Hill
9. Kellom

10. Kennedy

1t1. King Primary:
12. King Sclence:
13. Marrs

14, Mlller Park
1S5. Saratoga
16. Spring Lake
17. Wakonda

counselor for 1 year
counselors for 3 years
coungelors for 3 years
counselor for 3 years
counselor for 1 year
counselors for 3 years
coungelor for 1 year
counselors for 2 years
counselor for 3 years
counselor for 3 years
coungelors for 2 years
counselor for 3 years
coungelor for 2 years
coungelor for 3 years
counselor for 3 years
counselors for 3 years
counselor for 3 years
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The eight schools involved In the study were selected
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that are the approprlate age levels for the
Plers-Harris Self-Concept Scale. These schools were
alsc selected because they have elementary counselors
to administer the Plers-Harris. Primary Centers with
grades klndergarten through third grades or elementary
schools without counselors were not included in the
study. <(See Appendlx A for background Information

on the schools Involved in the study. See Appendlx

B for lunch status forms.)

Dr. Irving Young (Omaha Publlc Schools Research
Department) and Dr. Stan Malliszewsk! (Omaha Publlic
Schools Student Personnel Department) were con-
tacted for thelr permission to conduct the study.
(See Appendix C for the letter of permission.)

Data Collectlion

Each elementary counselor was malled a letter
explaining the project and what was requested of
the counselor. (See Appendix D for Letter to
Counselor.> The on-site counselor selected a fourth
grade, a fifth grade, and a sixth grade classroom,
according to the avallabllity of the counselor’s
schedule, to complete the Plers-Harrls Self Concept
Scale. The counselor was the adminlstrator of the
Piers-Harris. After test administratlion, counselors
gsent the completed tests to the Research Department of

‘-he Oemabh o D,
wis GiiA L

tr

Tlow Qalhantleoa o laa —mmamma
3

[ o
P4

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



counselors, upon recelving the raw scores, completed
the informatlional sheets that Included student
particlipants’ gender, grade level, ethniclty, lunch
status (full price, reduced price, free) and raw score.
The counselors then malled the Informational sheets
back to the researcher. (See Appendlix E for data
sheets.)

Care was taken to protect the privacy and anonymity
of schools, counselors, and students participating in
the proJect. Respondents and counselors were assured
that student responses to the Plers-Harrls Children’s
Self-Concept Scale would be confidentlial and used
solely for the intended purposes of this study.
Ingtrumentation

The Plers-Harris Chlldren’s Self-Concept Scale,
subtitled "The Way I Feel About Myself," is a brlef,
self-report measure deslgned to ald In the assessment
of self-concept In children and adolescents.
Self-concept, as assessed by thls lnstrument, ls
defined as a relatlively stable set of self-attlitudes
reflecting both a description and an evaluation of
one’s own behavior and attributes. Items on the scale
are scored in elther a positive or negatlve directlion
to reflect this self-evaluative dimension. A high
score on the scale suggests a positive self-evaluation.

The Plers-Harrls focuses on chlldren’s conscious
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self-perceptlons rather than attempting to Infer how
they feel about themselves from thelr behaviors or the
attributlons of others. (Plers, 1984)

The Plers-Harrlis ls an 80 item self-reporting
questionnaire that may be administered elther
individually or in groups. For thls research prolject,
the elementary counselor read the 80 statements aloud
to an Intact classroom. The students were asked to
Iindicate whether each statement applled to them using
dichotomous ‘yes" or "no" responses.

The responses were computer scored to evaluate both
general and speciflc dimensions of self-concept. An
overall assessment of self-concept Is reflected in
three summary scores: a total raw score, a percentile
score, and an overall stanine score. For thls research
project, the total raw score was used.

The Plers-Harris appears to be a hlighly rellable
instrument. Test-retest rellablllity coeffliclents
range from .42 to .96 and internal consistency
estimates for the total score range from .88 to .93.
The rellabllity floures compare favorably with other
measures used to assess personallity tralts In children
and adclescents. (Plers, 1984)

Estimates of the content, criterion-related and
congstruct validity of the Plers-Harris have been

obtained from a number of empirical studles. These
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studies have used a varlety of approaches Includling
ltem analysls, lIntercorrelations among the scales and
items, and comparisons of the reponses of various
criterion groups. Flnally, the Plers-Harrls has been
compared to other scales designed to measure simlliar
constructs (Piers,i984). (See Appendix F for a copy of
the Plers-Harrlis Chllidren’s Self-Concept Scale.)
Data Apnalvgils

Grade level, gender, ethnliclity, lunch status, and
the Pler-Harrls Self-Concept Scale Raw Score for each
student respondent was placed on computer scan sSheets,
Dr. Frank Hartranft of the UNO Academlc Campus
Computing Offlice agreed to work with the researcher.
Statistlical Package for the Soclal Sclences (SPSS) was
used for computer data analysis. Thls program was
capable of dolng the necessary ANOVA procedure.
ANOVA tests the null hypothesis that two or more
population means are equal. A ratlo of two varlance
estimates is computed, and thls ratlo has as lts
sampling distribution the F distribution determined
by two degrees of freedom. The F ratlo needs to
be large enough so that its probablility of occurring
I£ the null hypothesis were true is less than the
researcher’s chosen level of signiflcance of .05.
(Shaughnessy & Zechmelster, 1985 & Wlersma, 1991).

By using the ANOVA in this study, the Investlgator was
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53
able to determine the relationship between gender and
chlildren’s self-concept, the relatlonship between
ethniclty and children’s self-concept, the relaticnship
between grade level and chlldren’s self-concept, and
flnally, the relationshlp between lunch status

(socloeconomlics) and chlldren/s self-concept.
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CHAPTER 1V
PRESENTATION AND ANALYSIS OF DATA
Introduction

This chapter was deslgned to present the analysis
of data related to the relatlionships of gender,
ethniclity, grade level, lunch status, and chlldren’s
self-concept. Elght Omaha Publlc Elementary Schools
with grade levels of 4, 5, and 6 and with elementary
counselors were involved In the study.

Speclflically this study was deslgned to test the
following four hypotheses.

1. There is no significant difference of
self-concept scores as measured by the Plers-Harris
Children’s Self-Concept Scale at the .05 level of
conflidence between males and females.

2. There ls no slonificant difference of
self-concept scores as measured by the Plers-Harris
Chlldren’s Self-Concept Scale at the .05 level of
confldence between Hlspanlcs, Caucaslans, Native
Americans, and African Amerlicans.

3. There Is no slagniflicant difference of
sel f-concept scores as measured by the Plers-Harrls
Chlldren’s Self-Concept Scale at the .05 level of
confldence between fourth, flfth, and sixth grade

students.
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4. There is no slignificant difference of
sel f-concept scores as measured by the Plers-Harris
Chlldren‘’s Self-Concept Scale at the .05 level of
confldence between students with free lunch status,
reduced lunch status, and full price lunch status.
Instrumentation

Counselors In the selected eight Omaha Publlic
Elementary Schools were asked to administer the
Plers-Harris Children’s Self-Concept Scale to a fourth
grade, a flifth grade, and a sixth grade classroom |n
their buildings. Table 1 displays the schools
with the number of fourth, flfth, and slxth
graders particlpating in the study.
Table 1

Number of Student Respondents ip Participatina Schools

School Grade 4 Grade 5 Grade &
Ashland Park 19 20 21
Bancroft 24 22 22
Belvedere 20 18 31
Druld Hili 22 22 21
Field Club 30 29 30
Indlian Hill 24 24 22
King Science Center 26 24 23
Spring Lake 25 22 21
Total 190 181 191 = 562

The counselors used the data Information sheets found

In Appendix E to record gender., ethnlclty. grade level.
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lunch status, and self-concept raw score. The
informational sheets were then sent to the researcher.
Regultsg

The four hypotheses of this study were analyzed
through the use of the Statistlical Package for the
Soclal Sclences (SPSS). Using analysis of varliance,
the signlflcant F statistlic was computed. To be
significant, the F statistic must be at least at the
.05 level which would Indlcate a relatlonship between
the dependent varlable of self-concept score and the
independent varlables of gender, ethnicity, grade
level, and lunch status respectively.
Hypothesis 1

There 1s no slignificant difference of self-concept
scores as measured by the Plers-Harrls Children’s
Self-Concept Scale at the .05 level of confldence
between males and females.

Using ANOVA with score by gender, the signlflcant
F statistic was computed to be .970. No slgnificant
difference was found between genders on the
Plerg-Harrls Self-Concept Scale. (gee Table 2> HNo
relationshlp was found between gender of students and

sel f-concept scores.
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Table 2
Self-Concept Scoreg by Gender

57

Sum of Mean Slg
Source of Varlation Squares DF Square F of F
Main Effects 372 1 .372 .001 .970
GENDER .372 i .372 .001 .970
Explalned . 372 1 372 .001 .970
Resldual 149382.788 560 266.755
Total 149383.160 561 266.280

Hyvpothegig 2

There is no signliflcant difference of the
self-concept scores as measured by the Plers-Harrls
Children’s Self-Concept Scale at the .05 level of
confldence between Hispanics, Caucaslang, Natlve
Amerlcans, and Afrlcan Amerlcans.

Using ANOVA with score by ethnlclty, the
significant F statlistic was computed to be .405. (see
Table 3
Table 3
Self-Concept Scoreg by Ethplicity

Sum of Mean Sig
Source of Varliation Squares DF Square F of F
Maln Effects 1069. 449 4 267.362 1.004 .405
ETHNICITY 1069. 449 4 267.362 1.004 .405
Explained - 1069.449 4 267.362 1.004 .405
Resldual 148313.711 557 266.272
Total 149383.160 561 266.280
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No significant dlfference was found between races on
the Plers-Harrlis Chlldren’s Self-Concept Scale. No
relatlonshlp was found between students’ ethniclty and
sel f-concept scores.
Hypothesis 3

There is no signiflicant difference of self-concept
scores as measured by the Plers-Harris Chlldren’s
Self-Concept Scale at the .05 level of confldence
between fourth, fifth, and sixth grade students.

Using ANOVA with score by grade, the signlflicant
F statlstic was computed to be .304. No slgnlflcant
di fference was found between grade levels on the
Plers-Harris Chlldren’s Self-Concept Scale. These
intermedlate grades are shown as an aggregate on Table
4. No relatlonship was found between grade level of
students and self-concept Scores.

Table 4

Self-Concept Scoreg by Grade [evels

Sum of Mean Sig
Source of Variation Squares DF Square F of F
Maln Effects 635.105 2 317.553 1.193 .304
GRADE LEVELS 635.105 2 317.553 1.193 .304
Explained 635.105 2 317.553 1.193 .304
Residual 148748.055 559 266.097
Total 149383.160 561 266.280

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

58



59

Hypothesig 4

There 138 no slonlflcant difference of self-concept
scores as measured by the Plers-Harr!s Children‘s
Self-Concept Scale at the .05 level of confldence
between students with free lunch status, reduced
lunch status, and full price lunch status.

Using ANOVA with score by lunch, the slagniflcant
F statistic was computed to be .414. No signlflcant
difference was found between free, reduced, or full
price lunch status of students on the Plers-Harris
Children’s Self-Concept Scale. (see Table 5) No
relationshlp was found between students’ lunch status
and self-concept scores.

Table 5

Self-Concept Scores bv Lunch Status

Sum of Mean Slg
Source of Varliation Squares DF Square F of F
Maln Effects 470,370 2 235.185 .883 .414
LUNCH 470.370 2 235.185 .883 .414
Explalined 470.370 2 2385.185 .883 .414
Resldual 148912.790 559 266.391
Total 149383.160 561 266.280

To give the reader an idea of the Plers-Harrlis Raw
Score ranges and the descriptors of self-concept the

followlng table has been provided. (Plers. 1984)
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Table 6
Raw Score Ranqes and Descriptors of Self-Concept

60

Raw Score Descriptor

76 - 80 Very much above average
71 - 75 Much above average

67 - 70 Above average

61 - 66 Slightly above average

45 - 60 Average

36 - 44 Slightly below average

28 - 35 Below average

20 - 27 Much below average

Less than 19 Very much below average

The following tables report the mean self-concept
scores of the independent varlables (gender, ethnlclty,
arade level, and lunch status) In this study.

Table 7
Total N and Mean Raw Scoreg for Gender

Mean
Gender N Raw Score
Male 274 54
Female 288 54
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Table 8

i
Total N and Mean Raw Scores for Ethnicity

61

Mean
Ethniclty N Raw Score
African Amerlcan 177 56
Caucaslian 327 53
Aslian 6 51
Native Amerlcan 12 S0
Hispanlc 40 58
Table 9
Total N and Mean Raw Scoreg for Grade Level
Mean
Grade Level N Raw Score
Fourth 190 53
Fifth 181 54
Sixth 191 55

Table 10
Total N and Mean Raw Scores for Lunch Status

Mean
Lunch Status N Raw Score
Free 315 53
Reduced 59 56
Full price 188 55
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary and Conclusions

The purpose for conductling this study was to
examine the relationships between gender, ethniclty,
grade level, lunch status, and children’s self-concept
gcores. Thls study Investlgated the self-concept of
fourth, fifth, and sixth grade students In selected
elementary schools withln the Omaha (NE> Public School
District. Speclfically the study was designed to test
the following four null hypotheses.

1. There Is no significant difference of
sel f-concept scores as measured by the Plers-Harrls
Children’s Self-Concept Scale at the .05 level of
conflidence between males and females.

2. There is no signlflcant dlfference of
gel f-concept scores as measured by the Plers-Harris
Children’s Self-Concept Scale at the .05 level of
confldence between Hlspanlcs, Caucaslans, Natlve
Americans, and African Amerlcans.

3. There is no slanificant difference of
gel f-concept scores as measured by the Plers-Harrls
Chlldren’s Self-Concept Scale at the .05 level
of confldence betweem fourth, flfth, and sixth
grade students.

4. There is no silanlflcant dlfference of
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self-concept scores as measured by the Plers-Harrls
Children’s Self-Concept Scale at the .05 level
of confldence between students with free lunch
status, reduce lunch status, and full price
lunch status.

In testing the above hvpotheses, the researcher
sought to ldentlfy relatlonships between the
dependent variable, self concept, and the Independent
variables of gender, ethnlclty, grade level, and lunch
status.

The professional llterature related to deflining
sel f-concept, self-concept development, and enhancing
gel f-concept was reviewed. In this study, sel f-concept
was defined as a relatively stable set of
gself-attitudes reflecting both a description and an
evaluation of one’s own behavior and attributes.
(Plers, 1984> Rihl, Burgan, & Chrlistenberry (1988)
maintained that what students belleve about themselves
vitally affects every aspect of their behavior and
learning. An Indlividual’s self-concept is developed as
a result of the experlences the person has had. By the
time a child reaches school age, self-concept Is qulte
well formed. The child’s reactlons to learning and to
school success or fallure will be determined by the

chlld’s bellefs and attlitudes.

The most Important ldeas that an individual wlll ever
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possess are those about self. Marshall (1989) belleved
teachers’ and parents’ expectations may lnfluence
children’s self-esteem, both (a) directly through
opportunities adults provide for chlldren to learn and
become competent and (b) indirectly through more subtle
cues that children eventually come to percelve. If
adults belleve that certaln chlldren can learn or do
more than others, they may furnlsh addltlonal materlals
for these children. In this way, they provide more
opportunities to become competent ln more areas and
thus directly Influence the children’s percelved
competence. Attention was given to areas of gender,
ethnicity, grade level, and socloeconomics and thelr
relationship to self-concept. In the majorlity of
studlies clted (see Chapter 2), differences were found
among gender, ethnic groups, grade levels, and
socloeconomic levels on self-concept.

The Instrument used for thls study was the
Plers-Harrls Children’s Self-Concept Scale. The
purpose of thls 80-ltem self-reporting questlonnalre
was to assess how chlildren feel about themselves.

Data sheets of respondent information were used
to record children’s gender, ethniclity, gorade
level, lunch status, and self-concept scores by
the particlpating school counselors.

The data collected were computer analyzed through
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the Statlistical Package for the Scoclal Sclences,
Analysls of varlance was used to determine whether
slogniflcant differences existed between gender, grade
level, ethniclty, lunch status, and chlldren’s
self-concept scores,

In this study there was no statlstlcally
signiflicant relatlonshlp between gender and
self-concept scores. These results concurred with the
findings of Osborne and Legette (1982). However, the
results contrasted with the findlngs of Kohr et al.
(1988) and Richardson et al. (1985) who found
signlificant dlfferences in self-concept between males
and females.

There was no statistically significant relationship
between Hispanics, Caucaslans, Natlve Amerlcans,
Asians, African Amerlicans and self-concept scores
in this study. The studies of self-concept by
Rotenberg & Cranwell (1988), Osborne and Legette
(1982>, and Richman et al. (1985> found slignificant
dlfferences between the self-concept of races that
differed from the results of this study.

In this study there was no statistically
slgnificant relationship between lunch status
(soclo-economics) and self-concept scores. These
findings contrasted with the findings of Kohr et al.

(1985) and Osborne and Legette (1982) who found
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posltive sgelf-egsteem increased as student
socloeconomics Increased and with Richman et al. <1985)
who found lower soclal class adolescents were
consistently lower In self-esteem scores than were
upper class teenagers.

In this one time study, there was no statistically
slognificant relationship between students’ grade level
and sel f-concept scores. These findings concurred with
those of Osborne and Legette (1982). Other sStudles
cited In the review of literature had varlious designs
such as one time, longltudinal, multl-instrument, and
random selection.

There are several possible reasons why the findings
of thls study contrasted with the majority of studies
clted In the review of llterature. The sample
population in the study was unique. Thls study was
limited to elementary schools with school counselors.
These counselors teach developmental and preventatlve
classroom guldance lessons. They work with children,
in an equitable manner, in small groups and
individually on topics such as self-esteem, getting
along with others, and decislion making. Counselors work
wilth parents and teachers to foster positive
self-concept In chlldren. The results of the study are
not generallzable to all fourth, fifth, and sixth grade

students because these findings are agsoclatlons and
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this study does not {dentlfy causal relatlions.
Recommendations

Although there were no slgnificant relationships
found between chlldren’s self-concept scores and gen-
der, ethnlclty, grade level, and lunch status In thls
study, the status varlables related to a student’s
positive self-concept are certalnly worth further
exploration and Ilnvestigaticn. Thegse status varlables
could be lndicators of where resources should be more
appropriately placed in the schools. Looklng back In
Chapter 3 at the criteria used by the Omaha Publlic
Schools to determine which bulldlings are conslidered
to recelve elementary school counselors in itself
mirrors the "at-riskness* of today’s students.

Low academic achlevement, high economically
disadvantaged, reported child abuse, and substance
abuse daily threaten the student’s positive
self-concept. Socletal problems and negatlve
characteristics of socliety greatly affect the
self-concept of children.

The studies reviewed and cited in thls study have
shown differences in self-concept between male/female
students, between ethnic garoups of students, between
grade levels of students, and between students of
different socloeconomic background.

There Is a need to continue to further the
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research of chlldren’s self-concept. The comparison
of student self-concept scores In bulldings with
elementary counselors versus bulldings wlthout
elementary counselors would well be worth the
investigatlive tlme. The tracklng of a kindergarten
class through the elghth grade and the measurement
of self-concept over the vears might also bring
a wealth of insight to further self-concept llterature.
The lnvestlgatlve effect of an elementary counselor
program on the sgeparate criterla used by the Omaha
Publlic Schools to place counselors would be worthwhile
research. Eleven of seventeen Omaha Public Elementary
Schools had counselors for three years. Perhaps a
“matched sample" study Investligating self-concept would
reflect some helpful Informatlon such as a personallty
type of counselor wlth blacks vs. whites, speclflc
guldance activitles with females vs. males, and
gel f-concept related to attendance.

There 13 alsc a need for educators to publish
Interventlons and strategles that have been successful
for them In promoting pogsitive self-concept of
students.

As we approach the 2ist century, the time I8 now
and the need Is great for all children to feel

self~respect, self-confldence, and self-worth.
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BACKGROUND INFORMATION ON PARTICIPATING SCHOOLS

PUPIL/ % OF STUDENTS CAT

TOTAL TEACHER FREE/REDUCED TOTAL BATTERY AMER. INDIAN/ ASTAN/PACIFIC MOBILITY
SCHOOL NAME ENROLLMENT RATIO LUNCH 4 3 6 ALASKAN NATIVE ISLANDER BLACK CAUC. HISP. FACTOR X
Ashland Park 385 21.9 57.0 58 50 58 1.5 .3 11.2 82.9 4.1 26,05
Bancroft 896 25.1 78.7 51 63 64 3.5 1.0 12.3 68.0 1 15.1 32.16
Belvedere 700 18.7 81.1 47 42 32 1.0 0.0 70.0 28.0 1.0 39.07
Druid Hill + 460 22.4 70.5 56 60 61 2.4 0.4 60.5 34.7 2.0 33.74
Field Club 924 23.5 70.0 56 59 53 6.0 1.3 12.1 75.0 5.6 41.26
Indian Hi1ll 563 20.4 8l.1, 67 51 49 3.1 0.4 33.8 52.6 10.2 32.66
King Science 386 24.5 38.1 81 718 85 3 1.0 34.2 63.2 1.3 7.61
Spring Lake 596 21.6 67.2 59 54 59 1.5 0.5 11.0 71.6 15.3 33.13

84
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OMARA PU3LIC SBCHOOLS
FOOD SERVICE DIVIBION
AUGUST, %992

ADMINISTERING THE BCHOOL MEAL PROGRAM
for the 92-93 Bchool Year

The Food and Nutrition Services of the United States Department of Ag-
riculture controls and regulates the Child and Nutrition Programs which
includes school lunch, school breakfast and special milk programs.
These regulations are very specific and failure to comply can result in
fines to the district, the Food Service Division and to the school. If
criminal intent to defraud is found, the act may be punishable by
$10,000 fine and/or 10 years in jail.

The Federal government supports the Child Nutrition Program in each
school district by reimbursing the school’s Food Service Division for
each meal served to a child. This reimbursement and the prices that
are charged to the students and staff are the only income sources for
the Fcod Service Division.

ELIGIBLE
ETUDENTS

All full-tipme students,. K-12, are eligible to participate in the feder-
ally subsidized programs. (Balf-day Xxindergarten students may par-
ticipzte irn the Special Milk program only.)

Those students whose family income falls within guidelines estab-
lished by USDA may be eligible for reduced-price or free breakfast or
lunch. The guidelines are based upon a federally defined poverty
level and the number of persons in a household. The guidelines change
each year and eligibility must be reestablished each year.

CHILD NUTRITION PROGRAMS
INCOME ELIGIBILITY GUIDELINES
JULY 1, 1992 - JUNE 30, 1993

Hounchold Freo Meols Reduced Prico Meals
Size ) .
Annual | Monthly | Weekly { Annusl | Monthly | Weekly

1 8,863 738 171 12,699 1,060 243
2 11,947 996 230 17,002 1,417 3
3 15,041 1,254 290 21,405 1,784 412
4 18,135 15612 349 25,808 2,161 497
) 21,229 1,770 404 30,211 2,018 58!
6 24,323 2,021 468 34,614 2,885 666
7 21,417 2,285 628 39,017 3,252 751
8 30,511 2,643 587 43,420 3,619 835

:'.'{:{E;":;l Famity 3,094 258 60 4,403 367 84

Member Add;
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OMAHA PUBLIC SCHOC .2 STUDENT NO:

CONFIDENTIAL APPLIC=T T:. FOR

[T} DO NOT WISH TO APPLY

USE BALLPOINT PEN-FRIS5S nARD
IISTAUCTIONS: Prease razs

N $ 325 of this apohcahon T

mplelon Il you nees meip win Invg 127, Contrac: *@ schou.  An application for mila s eaeliis cans.
2:1” of cligibility intormation. ANY OMISSION WILL DELAY PROCESSING.

LAST STUCZ .~ *atis FIRST BIRTHOATE HAR G=ADE STUDENT NC

. PREVIOUS MEAL CHOOL BUILDING *. 2ME =OME PHONE STUGENT ADDRESS

Zampiete this part and sign =2 application in Part 4. A foster chiid is the legal responsibility ot a wellare agency ¢ saurt. I thic
tosler child, please cheea =2r¢ Chig's personal ues ===hlyincome § | _ _  \Wue"07il chic ~as no parsonal use income

FOOD STAMP CASE NUMBER { L ] l I [ N
[

- Comple:2 :mis zart and sign the applica:.z= .n Part 4, AFGC CASE NUMBER

- 1 you did not write 2 Food Stamp number or AFDC case number, ccmplete this part and sign the apz..catlon In P2

LIST ALL HOUSEHOLD 12

i $ N S s

s ‘s s s

$ i S 5 s

1S S S S

H is $ $ s

S s S S

s S s s

S s s s

S i S s S

' s s s s

AGE requires that, uniess yo.
120’8 At the household Mmembe:
Se 13! e Signwt Coes Not have

> =193 1000 s1amp of AFOT case rumber is provided, you must include the social secunly number 2 -8 3¢.2 hous
=43 not have 2 30Cial security number. Previson ol 3 social secunly number is nat mandatory, but f a $323) sexunity n
2 aumber, (e APPLCalion canno: be appran «<. The social sacurly NuMber may be used o identily t> ¢ use™ 3 M
azphcaton, These venfication eo1s mg)y B¢ Carmed Ol Lough PIOGIam reviews, Judits. anc :
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MDY SACUIY OUCE 10 & = ST U,y 4 NOUSENOIC mCmbar 10 prave the amouni of income *¢:
May (¢SuL i 3 0SS Of 1eucto” 3 > ACMIMSIAlvE ClaMMS. & 53 A3UCNS Il INCOIECH INONTILTN 13 feacrec

0N CRHYNG dul HONS 1D vendy T

AN adull hausehold me:sist musi sige
h I1] 1Qre 1L 22~ 2 139eQV

EOR $C1L0! 0.

LY -DQ NOT WRITE 8 A T= 3 LN

PENALTIES FOR MISREFZSSENTATION: | certily thz: 2 z* the above D
nlormaiion s frue and ccr-23t o2 thal the Food Stamg < numberis

correct or that allincome s “»ac*i-¢ | understand that =~ 3 ~:armaton s D
being given lor the tecespl o S=zuz2raltunds: that school ¢ 2.2 s May verily
the information on the ap: =2

FOSVER CHILT

FOOD STAMP & | 2 HOUSEHC.D

“ and that deliberate . s

esentation | (]

. A 12CONE M T 2 =22 8.2
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2.5

A
C:b’%;qu, pysLe DIVISION OF RESEARCH

SCHOOLS 3215 CUMING STFEET OMAMHA. NEBRASKA 68131-2084  (402) 554-6251
December 22, 1992

Tathy Solomon

Zellom Primary Center
1311 North 24th Street
Cmaha, NE 68102-4098

Dear Kathy,

Your proposal to pursue a research project in the Omaha Public Schools in
conjunction with doctoral program studies at the University of HNebraska at
Lincoln has been reviewed and approved. Pernission is nerewith granted to
rroceed with your research as outlined. ' ’ ’

It is our understanding that your study will examine factors such as gen-
cer, ethnicity, grade level and econonlc status relative to self-concept, as
reasured by Piers-Harris Children's Self~Concept Seale.

Please continue to coordinate your efforts with Dr. Stan Maliszewski,-
Staff Assistant in charge of districtwide Counseling Services.

If we may be of further assistance, plesse contact the Research Offices.
ve wish you a very successful completicn of your doctoral study.

Sincerely,

S
ISR g

rving G, Youug/
Coordinator of Research

ce: Dr. Stan Maliszewski

27068
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KELLOM PRIMARY CENTER

JOAN GAYLE CHAPIN, PRINCIPAL
1311 NORTH 24TH STREET
OMAHA, NEBRASKA 68102

March , 1992

Dear ,

I am currently working on my doctoral dissertation proposal in the area
of Administration, Curriculum and Instruction. I would like to
investigate any significant difference of self concept scores between
fourth, fifth and sixth graders as measured by the Piers-Harris Self
Concept Scale. Dr. Paul Malcom from the Omaha Public Schools Research
Department has given his permission for me to pursue this research
study. Dr. Stan Maliszewski, Supervisor of Counselors, has indicated
his support.

I would like to include the following schools in my study: Ashland
Park, Bancroft, Belvedere, Druid Hill, Field Club, Indian Hill, King
Science Center at Mann and Spring Lake. The Piers-Harris would need to
be administered to a randomly selected fourth, fifth and sixth grade
classroom’in each school during the first two weeks of May.

When the standard scores are returned to you during the week folliowing
test administration, the three attached informational sheets would need
to be completed which would include sex, grade level, race, lunch
status and the standard score. :

When reporting results in the study, no school would be listed
individually; test scores from all schools would be combined. For
example, it might be shown that fourth grade Hispanic females have a
high self concept. Names of students participating in this study will
remain anonymous and will be known only to the test administrator.

I realize that this is a busy time of the year for everyone, but I
would greatly appreciate your effort in helping me gather the test
data. I believe this study could give elementary counselors some

insights on factors relating to positive self concept.

I will be in contact with you in the next few days to determine
your willingness to participate and to answer any questions or
concerns.

Thank you in advance for your consideration.

Sincerely,

Katherine Solomon
Guidance Counselor
Kellom Primary Center
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PIERS—-HARRIS SELF CONCEPT SCALE RESULTS

SCHOOL

FOURTH GRADE

SEX RACE LUNCH STATUS RAW
M F B C A - I H FREE |REDUCED| FULL SCORE

WONOUE WK -

Example:

1.

2.

Black
Caucasian
Asian

Native American
Hispanic

KEY:

mH» QW

W
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PIERS—HARRIS SELF CONCEPT SCALE RESULTS

SCHOOL

FIFTH GRADE

SEX RACE LUNCH STATUS RAW
M F B C A I H FREE |[REDUCED| FULL | SCORE

WO W s WK

Example:

Black

Caucasian

Asian

Native American
Hispanic

KEY:

nH»OQ®
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PIERS-HARRIS SELF CONCEPT SCALE RESULTS

SCHOOL

SIXTH GRADE

SEX RACE LUNCH STATUS RAW
M F B C A I H FREE | REDUCED| FULL SCORE

.

N U W

0 ©
. .

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

Example:

1.
2.

Black
Caucasian
Asian

Native American
Hispanic

KEY:

mHPpOQW
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